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ABSTRACT 

 

This research is focused on the perceptions of the pre-service teach-

ers’ Professional Identity Development (PID). The respondents in-

cluded 16 pre-service teachers from a private teacher education insti-

tution. It employed a descriptive narrative design with the qualitative 

method of collecting data using interview questionnaire and focus 

group discussion guideline as instruments. The findings showed all 

the shared experiences were perceived to be contributory to the de-

velopment of the professional identity of the Pre-service Teachers 

(PTs) in the competencies stipulated in the Philippine Professional 

Standards for Teachers (PPST). Results of the interview done individ-

ually and as a group revealed how PTs perceived their professional 

identity development, which is essentially like the competencies of 

Stage 1 (Beginning Teacher). These include 1) Exhibiting mastery of 

concepts and pedagogy; 2) Effectiveness in communicating concepts; 

3) Proficiency in information and communication technology (ICT) 

utilization; 4) Creating safe and conducive learning environment 

(classroom management); 5) Flexibility with the diverse learners; 6) 

Efficiency in lesson planning; 7) Consistency in reporting and moni-

toring learners’ progress; 8) Actively collaborating with colleagues 

and participating in the school community; and 9) Pursuing of contin-

uous professional development. It proposes up-skilling and re-skilling 

of pre-service teachers which will all lead to the formation of a com-

petent beginning teacher in the 21st century. 
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Introduction 
The world needs skilled teachers for the 

21st century era, considering that educational 
system and schooling constantly adjust to 
changing economic, political, social, and global 
contexts that consequently continue to chal-
lenge the teaching profession (Blackley & How-
ell, 2015). The need for educators to network 
professionally is more important than ever be-
cause of the growing demands placed on them, 
such as the increased use of digital technologies 
and social interaction between them and the 
students (Beardsley et al., 2021; Hortigüela Al-
calá et al., 2019). 

The school demands and challenges are in-
evitable and represent the level of experiences 
to which teachers are exposed into different 
classrooms. Some of the many challenges 
teachers face in today’s classroom are 1) bal-
ancing the different cultural learning needs of 
students; 2) working in line with expectations 
of school curriculum and administrators; and 
3) helping parents and students meet long-
term goals (Doskocil, 2016). These teachers 
who handle multi-grade classes feel stunned by 
the lack of specific pedagogic training needed 
to be effective in a multi-grade environment. 
Brown (2010) as cited in Msimanga (2019) ar-
gues that generally in the multi-grade prepara-
tion, learners of different grade levels are in 
one class, yet each learner needs to pursue a 
grade-suitable curriculum. This is the primary 
challenge with multi-grade instruction since it 
requires new curricula, including evaluation 
methods and resources, and the way students 
learn is different than in a single-grade setting 
(Mulaudzi, 2016). 

The Philippines educational system experi-
ences problem with K-12 curriculum imple-
mentation, such as 1) teacher shortage; 2) cur-
riculum unsustainability; 3) lack of resources; 
4) infrastructure, and 5) non-coordination of 
different bureaucratic bodies (Alegado, 2018; 
Mahel, 2021). Also, the lack of quality and pro-
ficiency among teachers especially in subjects 
Science, English, and Mathematics is a problem 
to consider.  This means that there are needs to 
be addressed by teacher education institutions 
(TEIs) with a comprehensive series of training 
for teachers’ growth and development. Another 
issue is the clamour from public school  

teachers for less paperwork and bureaucratic 
systems (Tomacruz, 2018) so that teachers 
could devote more time for lesson preparation 
and other schoolwork focused on diverse 
learners (Hundani & Toquero, 2021). Consider-
ing such scenario, pre-service teachers must be 
prepared of these eventualities; their profes-
sional identity development must be taken into 
consideration to make sure that when they 
graduate, they have the competencies neces-
sary and expected of professional teachers 
ready to deal with the more challenging teach-
ing field ahead of them. In fact, pre-service 
teachers themselves are already experiencing a 
taste of challenging experiences during their 
internship, the real world of teaching practice. 
Through teaching practice, it gives them con-
siderable changes within pre-service teachers, 
like the positive adjustments by resiliency, mo-
tivation to overcome those personal obstacles, 
and high levels of emotional vulnerability re-
lated with fatigue and heavy workloads, includ-
ing anxiety (Ismail & Jarrah, 2019; Squires et 
al., 2022). 

Within the field of professional identity re-
search, the teaching practice has been identi-
fied as one of the factors contributing to the de-
velopment of pre-service teachers’ profes-
sional identity (Wong, 2022). For instance, Ye 
and Law (2019) conducted a study about per-
ceptions of pre-service teachers of their moral-
ity in China. Researchers found that pre-service 
teachers have adopted different values such as 
caring, respect, and authority, to which their 
ways of teaching were influenced by the coun-
try’s social traditions and changes. Another 
study by Greisel et al. (2023) on the use of evi-
dence-informed reasoning by pre-service 
teachers in Germany also showed their chal-
lenges to increase their motivation in gaining 
such skill. This scenario served as proof of de-
velopment of pre-service science teachers’ pro-
fessional skills in practice. 

Although a substantial number of litera-
tures in other countries have addressed the 
role of educational theory to practice teaching 
experience in shaping teacher professional 
identity (TPI), local related studies are limited 
and of different views. For example, from a 
study about a phenomenographic inquiry on 
pre-service and beginning teachers’ concept of 



BA Liwanag, 2023 / Pre-Service Teachers’ Perceptions on Their Professional Identity Development (PID) 

 

    
 IJMABER 4194 Volume 4 | Number 12 | December | 2023 

competence among Filipino teachers, Abulon 
and Balagtas (2016) found out that pre-service 
teachers 'see' and 'understand' teaching com-
petence in four different ways: 1) to possess de-
sirable characteristics of a teacher; 2) to pos-
sess professional readiness to teach; 3) to man-
ifest positive relationship with others; and 4) to 
respond to environmental and social changes. 
Other research focused on pre-service teach-
ers’ teaching motivations and perspectives 
(Rogayan, 2018), which basically point out that 
pre-service teachers typically have strong mo-
tivation for their career choice, show a signifi-
cant interest in teaching, have an unconditional 
appreciation of learning, and are passionate 
about passing on their knowledge, especially to 
young learners. Some other studies are about 
the challenges that pre-service teachers experi-
ence during their internships. Tindowen et al. 
(2019) also reported on their study that while 
pre-service teachers gained positive experi-
ences and learnings in the cooperating school, 
some of them still encountered issues in the 
discipline-related works and their relationship 
with the teachers and supervisors. This is simi-
lar with the findings on teacher professional 
identity, reflecting participants’ experiences on 
the importance of integrating theory and prac-
tice, sense of responsibility, and the influence 
of the critic teacher (Liwanag, 2018). 

Amid education reforms implementation 
and professional development programs to im-
prove the pre-service teachers’ pedagogical 
competence, efforts would be futile without 
considering teachers’ professional identity. 
Likewise, inspired by the narratives of the pre-
service teachers’ experiences which portray ex-
periences of internship, the author conceptual-
ized this research to dig deeper on the concrete 
experiences of pre-service teachers to find 
greater understanding of complexities of 
emerging professional identity of teacher in-
terns that is grounded and contextualized in 
the Philippine education system. Moreover, the 
study integrates Philippine Professional Stand-
ards for Teachers (PPST) policy which can de-
termine how teachers are expected to advance 
in their careers, develop their practices, and 
improve teaching (Macam, 2022). 

 

This paper will contribute to the educa-
tional research on teacher professional identity 
as it presents the development of teacher iden-
tity in the lens of pre-service teachers in the 
Philippine context. Considering the importance 
of professional identity in the process of learn-
ing to teach, this study will be significant to pre-
service teachers and educators to help facilitate 
pre-service teachers’ professional growth. Spe-
cifically, this study hopes to contribute to the 
existing knowledge and research about pre-
service teacher identity development in Philip-
pine education system. The findings of this 
study aim to inform stakeholders on the exist-
ing condition of TEI internship program, and in 
the Philippine Professional Standards for 
Teachers (PPST) as the main framework for 
evaluating in practice teaching performance. 

 
Methods  
Research Methodology 

This research determines the pre-service 
teachers’ perspectives about their professional 
identity based on the Philippine Professional 
Standards for Teachers (PPST). This study in-
volves a qualitative research method using nar-
rative inquiry, which explored sixteen (16) pre-
service teachers’ professional identity develop-
ment experiences. The study was conducted in 
St. Dominic College of Asia, Bacoor City, Cavite, 
Philippines. The selection procedure used was 
purposive sampling; these are students who 
took up Bachelor of Secondary Education and 
Bachelor of Elementary Education. The study 
intentionally included those who were enrolled 
in the practice teaching program and were will-
ing to share lived experiences as pre-service 
teachers. 

 
Research Instruments 

 There are two instruments in this study to 
gather data: the interview questionnaire and 
the focus group discussion (FGD) guide. The in-
struments were presented for face and content 
validation to the researcher’s adviser, Science 
teacher, and Psychology professor. The discus-
sions and responses during focus group ques-
tions were recorded and transcribed. This pro-
cess involved identifying blocks of data that 
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demonstrated some commonalities in recog-
nizing relevant themes across the narrative 
data. 

 
Ethical Considerations 

This study has considered the following 
ethical guidelines to be put into place for the 
entire period of the research. Full adherence to 
the researcher’s integrity involves the exercise 
of competence common sense and has moral 
responsibility to the respondents,  

simultaneously promoting values of collabora-
tive work, trust, accountability, mutual respect, 
and fairness to all. 

 
Results and Discussion  

The table below shows the nine (9) themes 
that emerged from the FGD, reflecting the PTs’ 
perception of their Professional Identity Devel-
opment (PID) according to Department of Edu-
cation (2017).

 
Table 1. Themes on Perceived Professional Identity Development (PID) of Pre-Service Teachers 

Generated Themes Theme Description 
1. Exhibiting mastery of concepts 

and pedagogy (Domain 1 – Con-
tent Knowledge and Pedagogy) 

This refers to pre-service teachers’ recognition of the 
importance of mastery of content knowledge in their 
respective field and its connectedness with important 
life’s issues. 

2. Effectiveness in communicating 
concepts (Domain 1 – Content 
Knowledge and Pedagogy) 

This refers to the ability of a pre-service teacher to 
communicate skillfully with proficiency in Filipino, 
Mother Tongue, and English to facilitate teaching-
learning concepts. 

3. Proficiency in ICT utilization (Do-
main 1 – Content Knowledge and 
Pedagogy)   

This describes how the pre-service teachers utilize 
teaching technologies (ICT) to promote high-quality 
learning outcomes. 

4. Creating safe and conducive 
learning environment (classroom 
management) (Domain 2 – Learn-
ing Environment) 

This concerns how a pre-service teacher provides 
learning environments that are supportive, fair, se-
cure, and safe, to continuously promote learner 
achievement. 

5. Flexibility with the diverse learn-
ers (Domain 3 – Diversity of 
Learners) 

This relates to pre-service teachers' capacity to re-
search educational environments that accommodate 
learners of all backgrounds and respect their variety of 
traits and experiences as a foundation for designing 
and organizing learning opportunities. 

6. Efficiency in lesson planning (Do-
main 4 – Curriculum and Plan-
ning) 

This refers to a pre-service teacher's ability to use pro-
fessional knowledge to organize and develop a lesson 
that is carefully structured, sequential, and relevant to 
the requirements of the learners. 

7. Consistency in reporting and 
monitoring learners’ progress 
(Domain 5 – Assessment and Re-
porting) 

This concentrates on the provisions, the essential feed-
back on learning outcomes that influence the reporting 
series and allow teachers to apply, select, and arrange 
sound assessment. 

8. Actively collaborating with col-
leagues and participating school 
community (Domain 6 – Commu-
nity Linkages and Professional 
Engagement) 

This explains how a pre-service teacher respects pro-
fessional ethics and accountability to foster profession-
alism and peaceful relationships with coworkers 
through active participation in school-community ac-
tivities, and how they react to opportunities that con-
nect learning and instruction in the classroom to the 
larger school community. 
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Generated Themes Theme Description 
9. Pursuing of continuous profes-

sional development (CPD) (Do-
main 7 – Personal Growth and 
Professional Development)  

This pertains to how the future teachers take owner-
ship of their professional and personal development, 
embrace lifelong learning, and have high regard for the 
teaching profession. 

 
Table 1 presents and describes the nine gener-
ated themes based on the breadth of the PPST 
domains (Llego, 2017). These perceived char-
acteristics of a pre-service teachers’ PID are 
discussed: 
1. Exhibiting mastery of concepts and ped-

agogy 
This refers to pre-service science teachers’ 

recognition of the importance of mastery of 
content knowledge and pedagogical skills in 
science and can share to the students. Rogayan 
(2018) said that the primary goals of education 
are to eliminate ignorance, extend people's per-
spectives, and develop their potential. Pre-ser-
vice science teachers mainly described that as 
part of their professional identity development, 
one must have mastery of the subject matter in 
science. To develop the PTs’ mastery of subject 
matter, these several actual exposures to class-
room observations, practice teachings, and the 
demo teaching naturally equipped them mas-
tery of the science concepts. In addition, the dif-
ferent science related fieldtrips to botanical 
and zoological museums and protected wildlife 
areas in the country are another source of 
knowledge for the PTs. They discovered in one 
way or another, that by demonstrating their 
science knowledge and skills will enhance the 
learners’ interest to study science and can in-
fluence them to be future scientist. One re-
spondent (PT6) said: “Science teachers should 
be always ready to teach science concepts, learn 
to be innovative, planned all activities of the 
class. They must be smart and flexible, and pa-
tient to be able to answer questions relating to 
science matters. Science teachers who have the 
expertise to explain phenomenological problems 
leave a big mark in students’ mind.” While an-
other PT emphasized: “As a PT, one should know 
how to acquire and share sufficient knowledge 
scientific concepts to students and the varied life 
situations, and problems of educational system, 
and issues of society" (PT10). 

 
 

2. Effectiveness in communicating concepts 
The effectiveness of a pre-service teacher to 

communicate science concepts is skills require-
ment. This theme considers the teachers' flu-
ency in their mother tongue, Filipino, and Eng-
lish to enhance science teaching and learning 
by utilizing technology, teaching tactics, and 
communication techniques to encourage high-
quality learning outcomes. The PTs are aware 
that proficiency in communication using Eng-
lish, Mother Tongue, and Filipino to facilitate 
teaching and learning of science concepts and 
processes is one important requirement before 
becoming a beginning teacher. According to Dy 
and Sumayao (2023), teaching in the target lan-
guage enhanced their communication skills 
and made the students more responsive and 
participative during their class discussions. 

One noteworthy response along this theme 
is, “A pre-service science teacher, must have a 
good academic background, equipped enough 
knowledge to teach clearly both in written and 
oral communication with his/her students. One 
more thing, a science teacher should practice bi-
lingual fluency so that you can explain lessons 
both in English and Tagalog especially in a class-
room having diverse languages” (PT13).  More-
over, the PTs’ experiences in oral communica-
tions like practice teaching demo teaching col-
laborating with off campus stakeholders, in re-
search colloquiums and public speaking in 
seminars presenting their research papers, in 
their usual class reporting (oral and written). 
All these activities developed the complex com-
munication skills that extremely important to 
explain scientific concepts, as PT1 stated; “A 
science teacher should be smart and flexible, 
have the art of communication, knows how to 
ask question for example, the Socratic way of 
asking questions; but most of and able to answer 
questions relating to the science matters and sci-
entific issues in our society.” 
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3.  Proficiency in ICT utilization 
The nature of teaching in the 21st century 

unavoidably utilizes information communica-
tion technology (ICT) to promote high-quality 
learning outcomes. There is an increasing need 
for pre-service science teachers to develop pro-
fessional identities that echo with pedagogical 
practices that involve and connect with learn-
ers in a positive and proactive way. This is es-
pecially true in an era where digital literacy 
must be associated with teacher educational 
practices and transformative education for 
21st century learners. All TEIs are required by 
the country's teacher education council sector 
to implement digital technologies for support-
ing and improving instruction. The teacher 
training program must make sure that student 
teachers comprehend this digital world and 
create a positive sense of self (Hadar et al., 
2020). 

The TEI of the PTs have the following plat-
forms for strengthening their information and 
communication technology (ICT) proficiency of 
the teachers. This includes I:1 PC ICT facility 
room, which requires regular training of the 
MIS office to update teachers of the new tech-
nologies for classroom use. Moreover, there are 
Learning Management Systems (LMS) which 
can be useful when classes are suspended or 
there are activities that may affect physical 
classroom lectures. All of these are inclusive in 
the tuition fee of the PTs so anytime in the 
school they can research and do their require-
ments. One participant (PT10) said, “Pre-ser-
vice teachers should have the qualifications rec-
ognized for entry into teaching profession like 
teaching with technology for the 21st century 
learners. With the use of smart technology and 
ICT, clearly promotes effective classroom com-
munication and will develop critical thinking 
among learners.” 

 
4. Creating safe and conducive learning en-

vironment (classroom management) 
True to the goal of education that concerns 

safe environment is how a pre-service science 
teacher provides learning environments that 
are safe, secure, fair, and supportive that will 
promote learners’ achievement (Caliba, 2022). 
Numerous factors can have an impact on how 
well education is provided in TEIs. It depends 

in part on the learning environment that teach-
ers foster and the method of learning that stu-
dents use while they are learning (Ferreira et 
al., 2020). A good teacher creates the right en-
vironment to foster critical scientific reasoning. 
The teacher researcher considers that the best 
classroom management plan is to care for the 
students. 

Pre-service teachers generate an environ-
ment that is learner-focused and efficiently 
manage learners’ behavior inside the class-
room. One notable response given was, “Learn-
ing environment plays an important role in pre-
paring pre-service science teachers like me to the 
changing environment, and we must take the re-
sponsibility to hone our skills in classroom man-
agement. Most of all tap the potential talents of 
learners as they interact and survive in the envi-
ronment where classroom size is in maximum 
limit and diverse. The school education program 
must extend beyond the walls of the school, ex-
ploring strategies that will help the school in im-
plementing rules and regulations of the school” 
(PT4). 

Indeed, pre-service teachers see them-
selves as support towards training learners the 
life skills to survive in a challenge environment. 
Another response relative with the theme was, 
“With my experience in my teaching demo, I was 
stressed by school workloads, but I need not 
show it to the students. But my situation then 
was a way for me to realize that a good teacher 
needs to always prepare. Being a teacher, one 
must have classroom management skills to cre-
ate a safe and comfortable learning environment 
regardless of my personal issue” (PT11). Fur-
thermore, this theme highlights the role of the 
PTs to demonstrate the know-how of managing 
diverse classroom structures and activities. 

 
5. Flexibility with the diverse learners 

In developing PTs flexibility with the di-
verse learners, their practice teaching and field 
study are embedded with different curricular-
based activities. In their field study, the PTs are 
immersed in the off-campus activity to observe 
the different classes both in the public and pri-
vate schools. With these, they are required to 
keenly observe the in-service teachers’ dealing 
with diverse learners vis-à-vis implemented 
topics for specific lessons. They should gather 
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enough ideas and knowledge how the teachers 
utilize differentiated strategies that cater the 
gifted, intellectual, challenged, and special 
learners as well as the slow versus the fast 
learners. Upon assimilation of all these obser-
vations, the PTs could be expected to apply 
their learning during the practice teaching. 

As for the learners’ diversity, it is an in-
creasing concern for the teacher education pro-
gram. This theme also emphasizes the key role 
of teachers to be flexible with the diversity of 
learners by establishing learning environ-
ments, which cater and respect them. As in the 
study of Ismailos et al. (2022), preservice 
teachers preferred student-centered class-
rooms allowing their students to have greater 
freedom of their choices and making differenti-
ated instruction more relevant. The encourage-
ment of diversity in the classrooms demands 
differentiated teaching practices. This pertains 
to planning and designing classroom environ-
ments that can cater and respect learners’ di-
verse characteristics and experiences. One sali-
ent response from PT4 pointed out that the 
learners are now living in a globally competi-
tive society. He said, “In this new generation Z, 
science teachers need to be competitive in terms 
of teaching learners with different cultures in-
side the classroom which everybody is learning 
from diverse learners.” Another participant 
stated, “The pre-service teacher should know his 
or her students well meaning; their back-
grounds, cultures that can help plan effective 
teaching strategies and activities that will in-
clude all types of learners and will put consider-
ation to learners with special students’ needs” 
(PT2). 

 
6. Efficiency in lesson planning 

Efficiency in lesson planning is an im-
portant first step in effective teaching. Lesson 
plan helps teachers to create effective decisions 
and reflect new ideas in action (König et al., 
2020). This theme presents another significant 
characteristic mentioned by the pre-service 
science teachers; the application of profes-
sional knowledge to design and execute a well-
structured lesson plan that is contextually rele-
vant to the culture of the learners. The lesson 
plan guides the PTs to a lesson progression that 
can effectively help learners reach the lesson 

objectives. In their practice teaching and demo 
teaching, they are practice to write different 
formats of lesson plans, for example, the de-
tailed LP, where there are descriptions of the 
different classroom activities and sets of as-
sessments that the students will be able to per-
form for a week. Other lesson plans are format 
from DepEd which is required in the curricu-
lum. Interestingly, some participants (e.g., PT4) 
mentioned that lesson planning is a complex 
process where a model of in-service or a pre-
service teacher has learned to apply the defined 
intended learning outcomes, form of assess-
ment, content, and pedagogic requirements for 
student success across an entire curriculum 
standard. PT8 expressed, “In lesson planning a 
pre-service teacher in terms of the following the 
PPST standards, must have a step-by-step frame-
work to be able to manage better the class and 
know where the strengths are to be met and the 
weaknesses to be addressed, so in that way, dis-
cover a method of pedagogical assessment for 
improvement of learners’ performance.” 

 
7. Consistency in reporting and monitoring 

learners’ progress 
This theme concerns with pre-service 

teachers monitoring and providing learners 
with the necessary feedback about their learn-
ing outcomes and progress. Relative to this, 
teachers’ roles are pivotal on the provisions of 
knowledge to learners and the necessary feed-
back about learning progress to enable teach-
ers to use, select, and organize sound assess-
ment and evaluation. One participant (PT4) 
clearly stated that, “A model pre-service teacher 
knows how to consistently support and assess 
outcomes of the learners to achieve high perfor-
mance and to provide basis for guiding further 
learning to challenge learners also informing 
parents for their child’s progress and the records 
are always ready.” Furthermore, PT2 also per-
ceived that a professional pre-service teacher 
should consistently monitor their student pro-
gress by tracking performances so when par-
ents pick up report cards, they have a record as 
basis. Another is that the PSTs should have con-
sistently write in their reflection journal so 
they can monitor and give feedback to learners’ 
progress. Research shows that teachers assist 
their students in facilitating opportunities to 
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produce feedbacks, increasing their engage-
ment and vice-versa (Carless, 2022). 
 
8. Actively collaborating with colleagues 

and participating in the school commu-
nity 
In their four years of study, the PTs are ac-

tively involved with academic-based program 
like quiz bee competitions, sports fest, and re-
search colloquiums to name some. With these 
activities, they learn to relate to other students 
from other schools or they form connections 
that they can turn to someday. Another activity 
of the PTs is their participation in outreach pro-
grams with the school-community as volunteer 
teachers for collaborative team teaching where 
they work together to help plan lessons and fa-
cilitate learning in the adapted community.  

When PTs connect and work together with 
colleagues and mentors, harmonious relation-
ships will show the value of ethics, accountabil-
ity, and professionalism. Muñoz-Martínez et al. 
(2020) said that teachers who work together 
with students help them to transform to an in-
clusive education that would make a difference 
on their respective performance and on the 
quality of learning. One important characteris-
tic of a pre-service science teacher that link 
teaching and learning in the classroom to the 
broader school community. In addition, aca-
demic collaboration has become a trend espe-
cially in the academe where teacher expecta-
tions are high due to the skills, they need to ac-
quire for the 21st century learners. One partic-
ipant said, “Teaching is beyond the four corners 
of the classroom and books. Through conference 
of teachers and parents’ teachers meeting, a 
stronger relationship is created to help build the 
character and performance of the students” 
(PT4). Another participant stressed, “A model 
pre-service teacher can be a contributor of liter-
acy or volunteer to the programs of our local 
community, one who can share knowledge, one 
who plans and evaluate the programs in and out 
of the school” (PT5). 

 
9. Pursuing of continuous professional de-

velopment 
The PTs have several academic groups that 

the school is affiliated. It is part of their off-cam-
pus exposures to academic-based  

organizations where they can present their re-
search papers as well as inviting experts to 
speak and facilitate workshops on new learn-
ing trends. The skills required to be a profes-
sional pre-service teacher are not static thus 
they must keep pace with developments of the 
ever-changing mode of education and innova-
tions. The knowledge about the process of 
learning is continually developing, requiring 
pre-service teachers to remain informed. They 
need to be responsible for their personal 
growth and professional development, value 
lifelong learning, and exhibit high personal re-
gard for the teaching profession. The impact of 
personality development and professional 
growth during teaching practice depends upon 
students' capacity to identify and enhance their 
personal attitudes, acquire new experiences, 
and be optimistic in pursuing a career, espe-
cially in education (Morales et al., 2020). The 
perception of PT6 as she stated: “One must con-
tinue to learn because you cannot teach what 
you do not know. Being a teacher is very hard be-
cause you must grow and cope with the system 
or curriculum that exists and will continue to 
grow in the years to come because of the chang-
ing types of learners in the 21st century.” In ad-
dition, PT13 has this to say: “Professional 
growth in teaching is a continuous educational 
process, so we need to attend seminars or work-
shops and conferences that the school admin-
istration offers.” 

Examining the nine themes, it eventually, 
define clearly how the professional identity of 
a pre-service teacher was developed. Likewise, 
these perceived themes emphasized pre-ser-
vice teachers’ appreciation of varied and enor-
mous responsibilities of the teaching profes-
sion. As revealed with what the PTs concern 
more on domain 3 (Diversity of learners) that 
emphasizes the key role of teachers to be flexi-
ble with the diversity of learners. The establish-
ment of learning environments, which cater 
and respect diverse students, is suggesting that 
teachers’ knowledge and disposition matter in 
being perceived as a “good teacher” (Bustos-
Orosa, 2021; Mangaoil et al., 2017). PTs’ good 
collaboration with their mentors and with each 
other is a skill on personal growth and profes-
sional development as stated by Frank Parsons’ 
career development theory, which is focused 
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on career paths, success, and behavior when 
education and guidance are necessary for a ca-
reer of a professional teacher (Parsons, 2020). 
On pedagogy content and knowledge (PCK), a 
PT must exhibit mastery of science content and 
the pedagogical skills one essential domain, 
which encompasses other domains requiring 
the effectiveness to communicate science con-
cepts using Filipino, Mother Tongue, and Eng-
lish language with the latest ICT resources 
available in the classrooms and laboratories. 
Having acquired the awareness of the develop-
ment in their profession, one pre-service sci-
ence teacher will aim to follow the PPST in de-
veloping their professional identity intrinsi-
cally and extrinsically and to be competent be-
ginning science teacher in the K-12 curriculum 
and continuously grow to assume the require-
ments of a teacher in the 21st century. 

 
Conclusion and Recommendation 

The findings that led to nine (9) themes 
which illustrates the Pre-service Teacher Pro-
fessional Identity Development that will lead to 
the formation of an effective beginning teacher 
in the 21st century. The described professional 
identity of the PT is embodied in the Philippine 
Professional Standards for Teachers (PPST)’s 
competencies and substantially parallels major 
competencies defining a professional begin-
ning teacher. The same perceived professional 
identities also reflect the extent and quality of 
training; likewise, all the shared experiences 
were perceived to be contributory to the pre-
service teachers’ development of the profes-
sional identity. The participants of the study 
have gained from their tertiary education insti-
tution (TEI) and therefore shed light to the kind 
of programs that a PT expects to further de-
velop their professional identity. 

The researcher recommends some pro-
posed activities mentioned below that hopes to 
become instrumental to the pre-service teacher 
professional identity development: 
1. Incorporation of the PPST in the pre-ser-

vice education program emphasizing on 
the Beginning Career Stage competencies.  

2. Improvement of learning environment by 
equipping existing computer to facilitate 
individual and group ICT-based activities 
that will develop the confidence to every 

pre-service teacher to become technology 
savvy Beginning Teachers. 

3. Formation of institutional-based program 
to complement Teacher Education Curric-
ulum with focus on community collabora-
tive research and activities that promote 
scientific literacy of the 21st century learn-
ers. 
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