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range of mean scores for each indicator demonstrates a high level of
readiness, and given the modest standard deviation, readiness lev-
els across several campuses may be constant. The courses specifi-
cally show how to prepare for streamlining curricular materials, ob-
jectives, methods, staffing policies, workforce management, alterna-
tive programs, physical education curriculum, laboratories, and
equipment. These places a strong basis and foundation for the im-
plementation of PATHFIT courses and are much ready.

ANOVA results for the PATHFIT course implementation level
throughout LSPU campuses, regarding the availability of facilities
and resources, faculty qualification, and support system, revealed
PATHFIT course implementation levels varied significantly among
LSPU campuses. However, no appreciable differences across LSPU
campuses' implementation levels of PATHFIT courses regarding the
availability of facilities and resources and evaluation and monitor-
ing attributable to the between-groups variation.

In summary, regression analysis shows there are no appreciable
differences between campuses regarding achieving goals and objec-
tives, assessment and monitoring, or overall implementation level,
and there are appreciable variations in the availability of facilities
and resources, faculty credentials, and support systems. These re-
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sults show how PATHFIT courses must be implemented consist-
ently and successfully throughout LSPU to solve the inequalities in
resources and qualifications between campuses.

The study recommends ongoing promotion and improvement of
health and fitness programs at LSPU campuses, as well as targeted
interventions to enhance preparation levels and foster a culture of
physical activity. Future research can explore innovative strategies
to supporta physically active lifestyle and contribute to overall well-
being within the university community.

Keywords: Implementation, PATHFIT Courses, PATHFIT Curriculum,
Readiness

Introduction

Philippine Education is part of a national
improvement agenda. According to the 1987
Philippine constitution (Const.1987 art 2, sec.
19), Education promotes social growth, patriot-
ism, and community development. Despite a
strong commitment to quality education, sev-
eral indices suggest. Philippine Education is in
serious decline. These indicators—student per-
formance on foreign comparison exams and a
mismatch between Filipino graduates' abilities
and competencies—indicate that Philippine
Education is badly endangered by degradation
(Tagare and Villaluz 2021).

A study by Sergio (2018) mentioned a qual-
itative phenomenology study of Generation Z
students' challenges in tertiary physical Educa-
tion at one of the Philippines' top state univer-
sities. Physical Education classes play a crucial
role in promoting healthy lifestyles and encour-
aging students to adopt nutritious eating habits
and engage in the recommended amount of
daily physical activity as advised by the Depart-
ment of Health (2021). Being physically active
can keep down any heart disease and hyperten-
sion. Physical Education promotes muscle
training and healthy weight management
(Gilliam, 2021).

According to Melone et al. (2022), the like-
lihood of playing a racquet sport at school is
four times higher compared to team sports and
outdoor activities. At Tagoloan Community Col-
lege, students are required to complete a mini-
mum of four subjects in the first two years of
Physical Education in order to graduate. These
subjects include PATH-FIT 1: Movement Com-

petency Training, PATH-FIT 2: Fitness Train-
ing, PATH-FIT 3: Dance Sports, Martial Arts, &
Group Exercises, and PATH-FIT 4: Dance
Sports, Group Exercise and Outdoor and Ad-
venture Activities.

The lack of student interest in engaging
with the activities and demonstrations of lousy
movements is clearly observable. Presently, al-
most 30% of students are at risk of failing due
to their inability to meet the necessary skills
and competencies. The most effective approach
to imparting knowledge is closely connected to
self-motivation and self-efficacy, coupled with
a balanced diet. Students express disinterest,
primarily driven by previous research findings
that highlight the significant impact of nutri-
tious foods and physical fitness on their daily
routines. In response to this alarming outcome,
the college offers students the opportunity to
seek assistance in recognizing the importance
of "wellness and fitness training" throughout
their entire lives (CMO No. 40 s, 2021).

PATHFIT courses help teachers improve
their knowledge, skills, comprehension, and
dedication to promoting physical Education. It
also encourages effective and efficient program
delivery, league competitions, and amateur
sports, including training, and collaboration, all
of which are necessary for the best develop-
ment of healthy individuals (Li, 2022). Students
benefit from good training and the ability to
motivate them. School administrators must
acknowledge and support physical education
facilities and equipment to discuss and negoti-
ate the needs and provisions. As a result, dis-
covering and acknowledging these needs may
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result in positive changes in children's growth
and good, if not spectacular, performance on
numerous sports fields. As a result, these re-
search findings may interest diverse people,
including teachers, coaches, sports coordina-
tors, and school officials. The PATHFIT curricu-
lum is expected to suit the needs of both teach-
ers and students. Thus, the student’s well-being
is ensured (Chen et al., 2021).

Respondents of the Study
Table 1. Distribution of Respondents by Campus

Methods
Research Design

The study used a descriptive correlational
research design to assess physical education
faculty and students' readiness to implement
physical activity toward health and fitness
courses (PATHFIT). The factors that predict the
practical pedagogical skills of teachers and stu-
dents were evaluated on the readiness to im-
plement the PATHFIT courses in the university.

CAMPUS STUDENTS Regular & Part-Time Instructor Total
RESPONDENT RESPONDENT
STA. CRUZ 168 1 169
SAN PABLO 590 35 625
SINILOAN 34 9 44
LOSBANOS 128 3 131
TOTAL 920 48 968

The respondents of this study were nine
hundred 968 tertiary students and PE Instruc-
tors in the four LSPU campuses, as seen in Ta-
ble 1.

Data Gathering Instruments

The main tool employed to collect data in
this study was the survey questionnaire. It was
a customized questionnaire developed by the
researcher, focusing on gathering information
about the profiles of the respondents and gath-
ering data relevant to the research. Various sta-
tistical methods were employed to present, an-
alyze, and interpret the collected data.

The questionnaire “Exploring the Readi-
ness of Physical Education Faculty and Stu-
dents to the Implementation of Physical Activ-
ity Towards Health and Fitness Courses” was
validated by requesting experts in the field.
Likewise, the faculty not included in the actual
conduct of the study were solicited to validate
the questionnaire. For refinement of the pri-
mary instrument, it was submitted to the top
management and authorities to evaluate the
content and organization of the instruments.
Finally, through the help of the panel of exam-
iners, the edited and revised statements were
completed and included in the final format of
the questionnaire.

Statistical Treatment of Data

To provide a comprehensive overview of
the respondents' profiles, statistical measures
such as frequency distribution, percentage,
mean, and standard deviation were utilized.
These measures effectively described the gen-
eral information about the respondents.
In order to determine the relationships among
the variables, the Pearson-Product-moment-
Correlation Coefficient was employed. This sta-
tistical tool enabled the exploration of the asso-
ciations between different variables.

Result and Discussion

The findings executive summary shows
that PATHFIT courses at all LSPU sites are gen-
erally well-prepared and at a high readiness
level. The range of mean scores for each indica-
tion shows a good degree of preparation for all
course components, from 4.27 to 4.39. Because
the standard deviations (SD) are so small, the
preparedness levels on several campuses may
be consistent.

The courses specifically demonstrate prep-
aration for streamlining courses, staffing poli-
cies, workforce management, alternative pro-
grams, curriculum material, objectives, meth-
odology, physical education program, and
labs/equipment. These places show a good
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basis and foundation for the implementation of
PATHFIT courses and are well-prepared.

The overall readiness rating for PATHFIT
courses at LSPU campuses is 4.32, which de-
notes high readiness. It implies that LSPU has
the tools to properly conduct these courses and
carry out the PATHFIT program's goals.

Based on the ANOVA results for the PATH-
FIT course implementation level throughout
LSPU campuses, the following summary may be
drawn:

According to the research, no appreciable
differences exist across LSPU campuses' PATH-
FIT course implementation levels in Attain-
ment goals and objectives (F(3, 964) = 1.039, p
=.374). A tiny part of the total variation was at-
tributable to the between-groups variation.

Regarding the accessibility of facilities and
resources, PATHFIT course implementation
levels varied significantly among LSPU cam-
puses (F(3, 964) = 4.339, p =.005). The be-
tween-groups variation comprised a middle
part of the overall variation, demonstrating
that resources differed between campuses.

The research shows a significant variation
in the faculty qualification implementation
level of PATHFIT courses among LSPU cam-
puses (F(3,964)=4.625, p=.003). There may be
differences in instructor qualifications among
campuses, as indicated by the fact that the be-
tween-groups variation made up a small per-
centage of the overall variation.

PATHFIT course implementation levels dif-
fer significantly across LSPU campuses regard-
ing the support system (F(3, 964) = 3.766, p
=.011). The between-groups variation com-
prised a modest part of the overall variation,
demonstrating that support systems differed
between campuses.

According to the analysis, there are no ap-
preciable differences across LSPU campuses'
implementation levels of PATHFIT courses re-
garding evaluation and monitoring (F(3, 964) =
1.400, p =.241). A tiny part of the total variation

Model:

was attributable to the between-groups varia-
tion.

The total level of PATHFIT course imple-
mentation varies significantly among LSPU
campuses (F(3, 964) = 3.018, p =.029). The
moderate share of the total variation from the
between-groups variation points to campus-
specific heterogeneity at the implementation
level.

In summary, while there are no appreciable
differences between campuses regarding
achieving goals and objectives, assessment and
monitoring, or overall implementation level,
there are appreciable variations in the availa-
bility of facilities and resources, faculty creden-
tials, and support systems. These results show
how PATHFIT courses must be implemented
consistently and successfully throughout LSPU
to solve the inequalities in resources and qual-
ifications between campuses.

Conclusion
The following conclusions are made based

on the study's findings.

1 The hypothesis that no significant differ-
ence exists in the respondents' perceived
readiness level for PATHFIT courses is par-
tially sustained. The perceived readiness of
laboratories and equipment was found to
be significantly different.

2 The hypothesis stating that there is no sig-
nificant difference in the respondents' per-
ceived level of PATHFIT courses implemen-
tation is partially sustained. The result re-
vealed that faculty qualification and sup-
port system varies across LSPU campuses
regarding the availability of facilities and
equipment.

3 The hypothesis states that the respondents'
level of readiness for the PATHFIT courses
singly or in combination does not signifi-
cantly predict the implementation of phys-
ical activity in health and fitness courses.
(PATHFIT) is partially sustained.

Predicted Imp =.540 (Readiness) + .123 (=—====9a=3aaamaaaa0-a0aLE) +.103 (AFR) +.107

(FQ) +.104 (SS) +.106
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The results of the study showed that the re-
gression model suggests the presence of labor-
atories and equipment (LE) is necessary for the
successful implementation of the PAHTFIT Pro-
grams, along with the availability of facilities
and resources (AFR), faculty qualification (FQ)
will handle, and the support system (SS).

In conclusion, the PATHFIT readiness eval-
uation reveals a solid foundation and average
level of readiness throughout LSPU campuses.
It creates a clear picture for the implementa-
tion of PATHFIT by guaranteeing that students
will gain from well-structured, well-staffed,
and well-equipped courses that align with the
program's goals.
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