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ABSTRACT 

 

Studies show that Filipino learners are not demonstrating proficiency in 

reading. In the recent Program for International Student Assessment 

(PISA) 2023 results, Filipino students were found to be poor at reading 

proficiency. One potential strategy is collaborative learning. Thus, this 

study aimed to determine the effect of the Collaborative Learning Ap-

proach (CLA) on the reading proficiency of seventh-grade students. This 

study used a quasi-experimental design with two experimental and con-

trol groups. Using purposive sampling, two grade 7 sections of the re-

search site were included in the study. There were 26 students in one 

section who were chosen to be part of the experimental group and 24 in 

the other section, constituting the control group, for 50 students. Each 

group was given a pretest and a post-test. Students in the experimental 

group employed the collaborative reading method, while the control 

group used the traditional method. The questionnaire was validated by 

experts and deemed reliable, scoring .70 on the Kuder-Richardson test. 

Mean scores and independent t-tests were used to analyze the data. Re-

sults revealed a significant difference between the experimental and con-

trol groups regarding reading proficiency after the intervention of CLA 

with a p-value of 0.000. It was concluded that CLA significantly influences 

reading proficiency and can be recommended for use in the classroom. 

However, based on the PHIL-IRI criteria for reading proficiency, the stu-

dents in the experimental group did not meet the minimum instructional 

or proficiency level requirements. It is therefore suggested that further 

research must be done to make conclusive evidence that CLA signifi-

cantly influences reading proficiency and evaluate PHIL-IRI criteria for 

reading proficiency, considering that it is inconsistent with the independ-

ent t-test results showing a significant difference in the reading profi-

ciency of the experimental group. 
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Introduction 
Reading is one of the essential skills in a lan-

guage that students must learn and develop as 
a requisite skill in learning other areas like sci-
ence, math, arts and history (Buehl, 2023). 
However, many Filipino students in junior high 
school struggle to read, indicating low reading 
proficiency. This was manifested in the Pro-
gramme for International Student Assessment 
(PISA) 2023, in which a study on students 
around fifteen years old revealed that the Phil-
ippines ranked 5th lowest among 81 countries 
in areas like math, science, and reading com-
prehension (Haw and King, 2023). This is con-
sistent with the study of Risonar et al. (2021) 
which found that learners in a grade 6 class 
lacked solid general knowledge and vast vocab-
ulary, which are essential in reading. Addition-
aly, in the school where the study was con-
ducted, the Philippine Informal Reading Inven-
tory (PHIL-IRI) results revealed that 80% of the 
students from Grade 7 to Grade 10 were frus-
trated readers, meaning they recognize words 
and sentences but cannot understand their 
meaning.  

Many factors affect the learning of the stu-
dents. According to Churchward and Willis 
(2023), the quality of the education system, 
teaching standards, curriculum relevance, and 
language proficiency play essential roles in the 
education of students. However, among all 
these factors, teaching impacts students' learn-
ing more than other factors (Risonar et al., 
2023). This means that teachers must employ 
strategies that can help students learn. One po-
tential learning strategy is collaborative learn-
ing, which is suggested to be implemented in 
the 21st-century classroom (Ghavifekr, 2020).  

Similarly, collaborative learning involves 
groups of learners working together to solve a 
problem, complete a task, or create a product 
(Yilmaz & Karaoglan, 2020). It has social, psy-
chological, academic, and assessment benefits 
(Smith et al., 2020). In fact, in the study of Loes 
(2019), the use of collaborative learning is ben-
eficial because students have chances to ex-
plore the competencies in reading proficiency 
on any text to enhance their competency in 
communication and easily interact with other 
students, especially when it comes to exchang-
ing opinions and ideas on the text being read. 

Gillies (2023) further supports this assertion, 
highlighting collaborative learning's role in fos-
tering social and cognitive development and 
enhancing socialization skills. Marollano 
(2018) emphasizes the significance of collabo-
rative learning in honing reading proficiency 
and communication skills, allowing students to 
engage with diverse content while fostering ef-
fective communication. Additionally, Qureshi 
et al. (2023) suggest that collaborative learning 
inspires students to read more, contributing to 
improved reading skills. 

Collaboration fosters deep thinking and im-
aginative exploration of subjects while promot-
ing empathy for diverse perspectives, as Sparks 
(2017) noted. Santiago (2023) emphasizes that 
collaboration provides children and teenagers 
invaluable insights into various situations and 
challenges, enriching their understanding. Is-
mail et al. (2023) assert that collaborative 
learning encourages active participation and 
shared responsibility among students, nurtur-
ing critical thinking skills. Additionally, Mayer 
& Alexander (2016) suggest that cooperative 
learning environments outperform individual-
ized settings, emphasizing the importance of 
peer interaction. Burn & Creaney (2023) un-
derscore the supportive role of collaboration in 
enhancing children's achievements through 
peer and adult guidance. De Felice (2023) fur-
ther supports this notion, emphasizing that col-
laborative endeavors with skilled companions 
facilitate the acquisition of new concepts and 
talents. Nabijonova (2023) emphasizes that a 
cooperative classroom is where students com-
municate and seek information to achieve a 
common goal. 

Interaction with adults and peers is essen-
tial for students' language and literacy learning 
across diverse contexts, as Richardson et al. 
(2023) highlighted. This notion is further sup-
ported by Nardo (2021), who suggests that cog-
nitive performance improves when students 
engage in interaction rather than solitary 
study. The growing influence of collaboration 
in education is evident, with its integration into 
frameworks such as the Danielson Framework 
for teacher evaluation, as noted by Shak 
(2023). Emphasizing the significance of pro-
ductive group tasks, Henderson and Cunning-
ham (2023) stress the importance of students 
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actively participating in such activities to facili-
tate genuine learning experiences.  

Akilan (2024) highlights the importance of 
teachers possessing the essential skill of struc-
turing students' learning goals collaboratively, 
competitively, or individually. However, the 
clarity of the benefits of peer interaction in 
learning remains uncertain, as revealed by the 
findings of Mesghina et al. (2024). Their study 
suggests ambiguity regarding whether stu-
dents benefit more from peers with similar or 
higher levels of prior knowledge. On the other 
hand, Ma et al. (2023) found no significant dif-
ference in self-efficacy between collaborative 
learning and individual learning approaches, 
adding complexity to the understanding of ef-
fective learning strategies. In collaborative set-
tings, students expand their understanding 
through peer interaction and provide mutual 
assistance during activities like guided reading 
exercises (Ramzan et al., 2023). As supported 
by research (Catarino et al., 2019), collabora-
tive learning stands out for its ability to en-
hance students' reasoning processes and criti-
cal thinking skills. 

While there are so many research studies 
inside and outside of the Philippines regarding 
the significant impact of collaborative learning 
methods on students' learning (Aporbo, 2023), 
there is a drought of research about collabora-
tive learning in Misamis Oriental, where this re-
search was conducted. It was the primary rea-
son why this research was developed. Aside 
from that, the researchers also have found po-
tential benefits with collaborative learning as 
an effective strategy to improve reading com-
prehension (Chen et al., 2020), which is a prob-
lem in the Philippines (Oclarit & Casinillo, 
2021). 

Research Methodology 
Research Design 

This research employed a quasi-experi-
mental design. A quasi-experimental strategy 
aims to establish a cause-and-effect relation-
ship between an independent and dependent 
variable. The impact of the intervention tech-
nique on the respondents' reading competency 
was tested using a quasi-experiment by the re-
searchers. The study used two intact classes as 
control and experimental groups. The experi-
mental group's Collaborative Learning Ap-
proach (CLA) was employed as an intervention 
technique. On the other hand, the control group 
was subjected to the traditional method, which 
consisted of traditional reading without peer 
collaboration. 

 
Research Setting 

This study was conducted in a Grade 7 class 
in an integrated school in Gingoog City. The 
study used intentional selection, or purposive 
sampling, since the results of the school's PHIL-
IRI revealed that most of the students were 
frustrated readers, which the intervention 
technique used in this study was designed to 
address. The number of study participants is 
shown in the table below. 

 
Research Respondents 

The following table shows the study re-
spondents. Using the purposive sampling 
method, two grade 7 sections from the research 
site were included in the study. 50 Grade 7 stu-
dents were selected as participants in this 
study. There were 26 students chosen for the 
experimental group, while 24 respondents 
were in the control group.  

 
Table 1. Respondents of the Study 

Group Sample 
Experimental 26 

Control 24 
Total 50 

 
Validity and Reliability 

Three reading experts validated the study's 
instrument: an Education Program Specialist 
from the Division of Gingoog City and two  

master teachers from Gingoog City Compre-
hensive National High School. It was done to 
ensure the passages and questions were appro-
priate for a seventh-grade audience. Pilot  
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testing was done on another sample of seventh 
graders with the same characteristics as the re-
sponders to ensure reliability. The reliability 
evaluation was then performed using Kuder-
Richardson 20, which yielded a value of 0.70, 
indicating that the data was reliable.  

 
Data Gathering Procedure 

Before conducting the study, the research-
ers secured research ethics compliance from 
the Research Ethics Review Committee of Cap-
itol University, Cagayan de Oro City. Then, re-
searchers sought authorization to conduct the 
study: the university's dean, the division super-
intendent of the research setting, and the 
school head. Consent Forms were then ac-
quired. The respondents were assured that all 
their responses were treated with the utmost 
confidentiality. Following the approval of the 
request, the researchers began validating the 
research instrument, and pilot testing was con-
ducted to ensure its reliability. After that, a pre-
test was conducted in experimental and control 
groups. It measured their level of reading  

proficiency. The measure indicated whether 
the students were frustrated, instructional, or 
independent. The passages used in both tests 
were adapted from the PHIL-IRI. The research-
ers used the Collaborative Learning Approach 
(CLA) after the pretest in the experimental 
group. The implementation lasted at least one 
to two hours per workday for eight (8) weeks. 

Meanwhile, the control group did not adopt 
the CLA. After implementing the intervention, 
both groups answered a post-test, the same as 
the pretest. The data from the post-test were 
gathered, tabulated, and statistically treated 
and interpreted.   

 
Research Instrument and Scoring Procedure 

A 50-item Reading Proficiency Test with lit-
eral, inferential, and evaluative questions was 
used to assess reading ability. The researchers 
employed the Philippine Informal Reading In-
ventory (Phil-IRI) Scale 2018 to measure the 
learners' reading competency level. The follow-
ing is the scale used to determine reading pro-
ficiency: 

 
Table 2. Scoring Procedure 

Reading Proficiency Level 
Range of Score Performance Criteria Qualitative Description 

40-50 At least 80-100% of the questions were correctly  
answered 

Independent 

30-39 Students answered 59-79% of the questions  
correctly 

Instructional 

0-29 At least 58% of the questions were correctly  
answered 

Frustration 

 
Statistical Techniques 

The mean was used to determine the learn-
ers' reading proficiency level, and an independ-
ent t-test was used to determine the difference 
in the reading proficiency levels between the 
experimental and control groups. 

 

Results and Discussion 
Reading Proficiency Level in the Pretest and 
Post-test 

Table 3 presents the reading proficiency 
level of the learners in the control and experi-
mental groups in the pretest and post-test. 

Table 3. Mean Level of Respondents' Reading Proficiency in Pretest and Post-test 

Legend: Independent –40-50 Instructional – 30-39 Frustration – 0-29 
 

Group 
Pretest Post-test 

Mean  Level Mean Level 
Control Group 20.58 Frustration 23.04 Frustration 

Experimental Group 19.73 Frustration 28.04 Frustration 
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The results revealed that in the pretest, the 
mean values of both groups were slightly 
closer. The experimental group had a mean 
score of 19.73, while the control group had a 
mean score of 20.58.  

Meanwhile, in the post-test, the experi-
mental group's mean score was 28.04, greater 
than the control group's mean score of 19.73. 
The results indicate a difference in the reading 
proficiency level between the groups. However, 
this result is inconclusive in saying that CLA 
significantly impacts reading proficiency, con-
sidering both groups are still categorized as 
frustrated readers.  

When comparing the results of the two 
groups in the pretest and post-test results, the 
experimental group improved more than the 
control group. The experimental group has im-
proved from a mean score of 19.73 to 28.04. 
Meanwhile, there is a minimal improvement in 
the control group, which recorded a mean 
score of 23.04 in the post-test, compared to 
20.58 in the pretest. 

The overall results imply a problem with 
the students' reading proficiency because even 

after the implementation of CLA, the students 
are still frustrated readers. The students could 
read the text but struggled to comprehend its 
meaning. The findings align with the Program 
for International Student Assessment, or PISA 
(2023), which found that the Philippines is 5th 
lowest in the ranking among the 81 nations as-
sessed on reading comprehension. 

Moreover, the findings of the study of 
Mesghina et al. (2024) revealed that it remains 
unclear whether students gain more from 
peers at relatively higher or similar levels of 
prior knowledge. In a similar study, Ma et al. 
(2023) found no significant difference in self-
efficacy between collaborative learning and in-
dividual learning. 

 
Significant Difference in the Experimental 
Group's Pretest and Post-test 

Table 4 shows the distribution of statistics 
of the respondents' reading proficiency levels. 
In addition, it indicates their pretest and post-
test scores. 

 
Table 4. Significant Difference in the Experimental Group's Pretest and Post-test 

 
The data reveal a significant difference in 

the mean level of the experimental group in the 
pretest and post-test. This is consistent with 
the p-value of 0.000, which implies that the Col-
laborative Learning Approach (CLA) positively 
affects students' reading proficiency. This is 
consistent with the study of Qureshi et al. 
(2023) which found that collaborative learning 
engages students and ultimately affects their 
learning performance.  

According to Nabijonova (2023), a cooper-
ative classroom is where students communi-
cate and seek information to achieve a common 
goal. Similarly, collaborative learning benefits 
learners' social, psychological, academic, and 
assessment aspects (Smith et al., 2020). Gillies 
(2023) also claims that collaborative learning 
helps with various social and cognitive devel-
opment and socialization.  

Additionally, Marollano's (2018) study con-
cluded that collaborative learning is beneficial 
since it allows students to practice reading pro-
ficiency in any content while also learning to 
communicate. In fact, in the study of Loes 
(2019), the use of collaborative learning is ben-
eficial because students have chances to ex-
plore the competencies in reading proficiency 
on any text to enhance their competency in 
communication and easily interact with other 
students, especially when it comes to exchang-
ing opinions and ideas on the text being read.  

Lastly, interaction with others, including 
adults and peers, is required for students' lan-
guage and literacy learning in various circum-
stances (Richardson et al., 2023). They do bet-
ter cognitively when interacting than when 
they study alone, according to (Nardo, 2021).  

 

Group Pretest Post-test  T p Decision Interpretation 
 

Experimental 
Mean  SD Mean SD -6.601 .000 Reject H01 Significant 
19.73 7.42 28.04 4.52 
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Significant Difference in the Control and Ex-
perimental Group's Post-test Results 

Table 3 indicates the post-test scores of the 
Non-SR and SR groups. In addition, it shows the 

distribution of statistical mean and test statis-
tics of the respondents' reading proficiency lev-
els. 

 
Table 3. The contrast of the Final Exam of the Controlled and Experimental Group of Students 

Remark Control Experimental T P Decision Interpretation 

 
Post-test 

Mean  
23.04 

SD 
6.42 

Mean 
28.04 

SD 
4.52 

-3.201 .002 Reject H02 Significant 

  
The data shows a mean of 23.04 in the post-

test of the control group and 28.04 in the exper-
imental group's post-test, in favor of the latter. 
The p-value is 0.002, suggesting that the differ-
ence in the post-test between the two groups is 
significant. This indicates that the Collabora-
tive Learning Approach (CLA) to which the ex-
perimental group was exposed made a signifi-
cant difference in the students' reading profi-
ciency. 

This supports the findings of studies indi-
cating that collaborative learning improves stu-
dents' reading proficiency (Koşar, 2023). Simi-
larly, Millis (2023) argues that when students 
interact, discuss, and exchange ideas, it boosts 
learning participation and significantly bene-
fits standardized tests. According to Sparks 
(2017), collaboration in the classroom can help 
students think more deeply and imaginatively 
about a subject and develop empathy for oth-
ers' perspectives.  

Additionally, collaborative learning empha-
sizes active participation and shared responsi-
bility among students, fostering the develop-
ment of critical thinking skills (Ismail et al., 
2023). Research by Mayer & Alexander (2016) 
suggests that cooperative learning environ-
ments yield superior learning outcomes com-
pared to individualized settings, highlighting 
the importance of peer interaction in educa-
tion. Burns & Creaney (2023) underscore the 
potential of collaboration in facilitating chil-
dren's achievements, which are enhanced 
through the support and guidance of peers and 
adults. Furthermore, De Felice (2023) asserts 
that collaborative endeavors with more skilled 
companions enable individuals to acquire new 
concepts, psychological tools, and talents. In 
collaborative settings, students expand their 
understanding through peer interaction and 

provide mutual assistance during activities like 
guided reading exercises (Ramzan et al., 2023). 

Lastly, as supported by research (Catarino 
et al., 2019), collaborative learning stands out 
for its ability to enhance students' reasoning 
processes and critical thinking skills. This 
method has become so influential in education 
that it is now integrated into frameworks like 
the Danielson Framework for teacher evalua-
tion (Shak, 2023). Through collaboration, chil-
dren and teenagers gain insights into diverse 
perspectives, thus deepening their understand-
ing of various situations and challenges (Santi-
ago, 2023). Henderson and Cunningham 
(2023) emphasize the importance of students 
engaging in productive group tasks to facilitate 
actual learning. Additionally, Akilan (2024) un-
derscores the significance of teachers pos-
sessing the essential skill of structuring stu-
dents' learning goals collaboratively, competi-
tively, or individually. 

 
Conclusion and Recommendations 

The study results show that the students 
who participated in the study in both the exper-
imental and control groups were frustrated 
readers. This means that it is evident that Fili-
pino learners struggle with reading profi-
ciency, which is consistent with international 
and local surveys such as PISA and PHIL-IRI. 
However, it does not mean that CLA did not af-
fect the students' reading proficiency. In fact, 
with a p-value of .000 using the independent t-
test, CLA influences the students' reading pro-
ficiency significantly. There is a significant dif-
ference in the proficiency level between the ex-
perimental group who were exposed to the CLA 
and the control group who were not. The exper-
imental group showed a significant improve-
ment in reading proficiency. Nonetheless, it did 



Delima et al., 2024 / Collaborative Learning Approach (CLA) in Improving Reading Proficiency 

 

    
 IJMABER 2086 Volume 5 | Number 6 | June | 2024 

 

not transform them into instructional or profi-
cient readers based on PHIL-IRI criteria for 
reading proficiency. This means that while CLA 
appears to influence students' reading profi-
ciency and can be recommended for use in the 
classroom, further research must be conducted 
to make conclusive evidence that CLA signifi-
cantly influences reading proficiency. There 
must also be a study evaluating PHIL-IRI stand-
ards, considering that there is an inconsistency 
between the independent t-test results (show-
ing a significant difference in the reading profi-
ciency of the experimental group) and the 
PHIL-IRI criteria for reading proficiency (im-
plying that the experimental group are still 
frustration readers after the experiment). 
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