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ABSTRACT 

 

The COVID-19 pandemic has forced schools to adopt online 

teaching and other alternative delivery modes of education. 

Since this is an unforeseen happening, most learning institutions 

are not ready for this transition. This gives birth to a virtual com-

munity service project named “e-TuroMo.” In this paper, we de-

scribe the e-TuroMo project and assess its relevance. An open-

ended questionnaire was distributed to gather feedback from 

the respondents. The project aims primarily to help schools as 

they try to shift from traditional classes to online teaching. It of-

fers free services such as webinars for teachers, a course creator 

account on the e-TuroMo Moodle site, consultation, and tech-

nical assistance in establishing a Learning Management System 

(LMS). Through this project, 51 respondents have created initial 

online courses as an output of the webinars. Consultation ses-

sions on online course design, delivery, and assessment were 

provided to some respondents. Two schools availed of technical 

assistance in the setup of their LMS. The respondents acknowl-

edged the services offered by the project as timely, relevant, and 

valuable to their work as teachers. Overall, the results showed 

high admiration and approval for the project. Cost-effective soft-

ware, efficient structuring of webinars based on literature, and a 

stable internet connection for both the organizer and partici-

pants are deemed essential when implementing a virtual com-

munity service project similar to this case. 

 

Keywords: Virtual community service project, Webinar, Online 

teaching and learning, Moodle, Teacher digital skills 
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Introduction 
The pandemic brought by the Coronavirus 

disease 2019, popularly known as COVID-19, 
has seriously affected people’s lives. Various 
governments worldwide have issued protocols 
on physical distancing and movement control 
for their citizens to prevent the spread of the 
virus. In the Philippines, Proclamation No. 922, 
series of 2020, was issued on March 8, 2020, 
declaring a state of public health emergency 
throughout the country (Presidential Commu-
nications Operations Office, 2020). This was 
followed by several stay-at-home orders 
known as community quarantines with varying 
restriction levels. 

The Philippine education sector was af-
fected by the COVID-19 pandemic when the 
government ordered the closure of schools. It 
should be recalled that the government man-
dated that face-to-face classes are not allowed 
in March 2020, just a few more weeks before 
the end of classes/semester. The Department 
of Education (DepEd), which governs the pub-
lic elementary, junior, and senior high schools 
in the country, issued DepEd Order No. 12, se-
ries of 2020, adopting a basic education learn-
ing continuity plan and further stressing that 
no face-to-face classes are allowed until the 
government deems it safe (Department of Edu-
cation, 2020). Likewise, the Commission on 
Higher Education (CHED) issued CHED Memo-
randum Order (CMO) No. 04, series of 2020, 
prescribing the guidelines for the implementa-
tion of flexible learning. These transition plans 
can also be seen in studies abroad conducted by 
Reyes et al. (2020) and Scull et al. (2020). 

With these developments, schools are com-
pelled to adopt online learning and other alter-
native modes of instruction delivery for the 
continuity of the learning process. However, 
most schools are caught off guard because tech-
nologies for online classrooms are not in place. 
Moreover, teachers lack knowledge and skills 
in online instruction design, delivery, and as-
sessment. These concerns must be addressed 
when implementing a distance learning envi-
ronment (Béché, 2020). 

Having these in mind, the authors have con-
ceptualized and implemented a virtual commu-
nity service project dubbed “e-TuroMo.” This 

project intends to aid schools in promoting 
continued access to education even during this 
challenging time of the pandemic. The project 
is believed to be timely and called for due to the 
abrupt effects of the COVID-19 pandemic on the 
education sector. 

 
The Project 

The word e-TuroMo, when spoken in the 
Filipino language, means “teach it.” This project 
is designed to cater to public schools by provid-
ing them with a free Learning Management Sys-
tem (LMS), training of teachers, consultation, 
and technical assistance on the delivery of 
online instruction to learners during the 
COVID-19 pandemic. Conceptualized and still 
being implemented from April 2020 to the pre-
sent, it is considered one of the early project re-
sponders to the need of schools and teachers to 
shift from traditional face-to-face instruction to 
online teaching. 

The project offers services, namely webi-
nars related to online teaching, a 
teacher/course creator account on the e-
TuroMo Moodle site, consultation, and tech-
nical assistance in establishing a Moodle LMS. 
Since this is a virtual community service pro-
ject, all services are free and delivered to the re-
spondents remotely, avoiding physical contact 
at all times. In most cases, the authors inter-
acted with teachers and some school officials 
who attended as learners during webinars and 
consultations. 

A monthly paid Virtual Private Server (VPS) 
offered by a known company was used to im-
plement the project. Subscriptions to the VPS 
started in May 2020 and are still ongoing. The 
VPS was installed with Linux Ubuntu as its op-
erating system, WordPress as the content man-
agement system, and Moodle as the Learning 
Management System (LMS). These are open-
source software chosen because they are eco-
nomical (Poserne, 2009 & Hameed, Fakhir and 
Ahmed, 2022); powerful (Pearce, 2020); se-
cured (Fragulis et al., 2021); efficient 
(Kusbeyzi, Hacinliyan and Aybar, 2011); and 
useful (Namestovski, Takács and Arsović, 
2012).
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Figure 1. e-TuroMo Page 
 

The website e-TuroMo was created to dis-
seminate information about the project. This 
page contains information about the project, 
the services offered, links to the virtual class-
room and Facebook page, and scheduled webi-
nars and events. Interested educators/schools 
can pick their desired webinar schedule and 
register for the event. This page was forwarded 
to friends and former students of the authors 
who are employed as teachers and officials in 
the target schools via Facebook Messenger. Fig-
ure 1 shows the e-TuroMo page accessible on 
the website address www.e-turomo.info. 

Specific services offered were (1) training 
of teachers, (2) a Teacher/Course Creator ac-
count in the e-TuroMo Moodle site, (3) consul-
tation on topics about online course design, de-
livery, and assessment, and (4) technical assis-
tance in the setup and establishment of Moodle 
LMS. These were rolled out virtually to the re-
spondents from June to September 2020. 

There were five (5) webinars included in 
the e-TuroMo project. This is shown in Table 1, 
together with the corresponding description 
and number of times conducted. Gegenfurtner 
and Ebner (2019, p. 2) defined a webinar as: “a 
seminar that happens online over the Internet 
rather than offline in a traditional classroom.” 
Each webinar had a duration of 4 hours, inclu-

sive of lectures and hands-on exercises. Webi-
nars were done via Google Meet. Participants 
were limited to a maximum of 15  

for each webinar. For the webinars 
Moodling with Moodle Parts 1 and 2, partici-
pants were given a free Teacher/Course Crea-
tor account in the e-TuroMo Moodle LMS estab-
lished for this project. Participants used their 
accounts to create the initial online course they 
would deliver at the opening of classes. The 
webinars conducted align with the practical 
training offered by Almusharraf and Khahro 
(2021). Resource speakers for the webinars 
were the authors and two invited experts in e-
learning. 

Correspondingly, knowledge of the social 
presence theory has influenced this undertak-
ing. As defined by Rourke et al. (2007, p. 50), 
social presence deals with “the ability of the 
learners to project themselves socially and af-
fectively into a community of inquiry.” It is be-
lieved that when learners can freely voice their 
concerns and interact with the teacher and co-
learners, the learning process will be more 
meaningful and effective. Thus, the goal of this 
project in teaching the teachers is to establish a 
positive social presence in an Internet-medi-
ated environment. 

 
 
 
 

http://www.e-turomo.info/
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Table 1. e-TuroMo Webinars 

Title Description 
Number of  

Times conducted 

Moodling with 
Moodle – Part 1 

Topics under this webinar include Moodle 
basic concepts, navigation, adding activi-
ties/resources, creating quizzes/examina-
tions, adding and enrolling users 

4 

Moodling with 
Moodle – Part 2 

Topics included in this webinar are using var-
ious Moodle plugins, badges, gradebook, con-
figuring settings of assignments, forums, and 
quizzes 

2 

Moodling with 
Moodle – Part 3 

Topics include server security tips, configur-
ing enrolment, email messaging, file manage-
ment, and log reports 

1 

Enhancing Students' 
Online Learning Experi-
ence through Interactive 
Presentations 

Topics include creating interactive Power-
Point presentations, using Kahoot!, Quizizz, 
and H5P 

1 

Developing Alterna-
tive/Flexible Assess-
ments using Tech Tools 

Topics include alternative assessment strate-
gies, pros and cons of alternative strategies, 
objective and assessment alignment, rubrics, 
and some tech tools used in the assessment 

1 

 
Meanwhile, foreign studies about teacher 

training and universities’ responses to the 
COVID-19 pandemic reported by Donitsa-
Schmidt and Ramot (2020), Osman (2020), and 
Reyes, Talbot, and Quezada-Parker (2020) 
serve as worthy references for the project. 
These are further augmented with insights 
from Hsu and Wang (2008) and Zoumenou et 
al. (2015) that stipulated significant ideas in 
the conduct of webinars and Perifanou, Econo-
mides and Tzafilkou (2021) that enumerated 
numerous digital tools that teachers can use. 
Moreover, the practical guide to evaluating 
community projects by Taylor et al. (2005) 
serves as a relevant resource. 

To sum up, this paper aims to assess the ex-
periences of the project's beneficiaries as 
teachers. 
 
Methods  

The study utilized the qualitative research 
design to explore and analyze the experiences 
of the participants of the study. 

Table 2 shows the distribution of respond-
ents who availed the e-TuroMo services. A total 
of 51 respondents from eight schools were rec-
orded for this study. The schools are located in 
Batangas, Tanauan, and Mandaluyong. Forty-
three out of 51 respondents are basic and 
higher education teachers, while the remaining 
eight are school officials. Two schools availed of 
technical assistance in establishing their Learn-
ing Management System. To uphold confidenti-
ality, the authors did not mention any name of 
the school in this paper. All services listed were 
delivered remotely using Internet-mediated 
communication. 

Taylor et al. (2005, p. 2) noted that: “evalu-
ation can help you to learn from your experi-
ence.” Recognizing this statement, the authors 
evaluated the project to determine how it helps 
schools and teachers. In doing this, initial 
course pages created by the respondents in the 
e-TuroMo Moodle LMS were accessed and de-
scribed. An open-ended questionnaire was 
used as the main instrument for gathering data 
for this study.
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Table 2. Distribution of the Respondents that availed of the e-TuroMo services 

e-TuroMo Services 
No. of Respondents/ 

Schools* that availed of the services 
Percentage 

Webinars 
Moodling with Moodle – Part 1 
Moodling with Moodle – Part 2 
Moodling with Moodle – Part 3 
Enhancing Students' Online Learning 
Experience through Interactive 
Presentations using Tech Tools  
Developing Alternative/Flexible 
Assessments 

 
51 
30 
15 
15 

 
15 

 
100.00 
58.82 
29.41 
29.41 

 
29.41 

Teacher/Course Creator Account 51 100.00 
Consultation 10 19.61 

Technical Assistance 2* -- 
 

The questionnaire contents were the prod-
uct of readings from several literature related 
to the study and refined by the authors. Two ex-
perts in education checked the questionnaire to 
ensure its validity. Clear instructions and in-
formed consent procedures were incorporated 
to protect participants' rights and ensure ethi-
cal conduct throughout data collection. 

The preliminary questions in the question-
naire dealt with the respondent’s name of 
school/employer, position/designation, and 
age. Specific questions asked were: (1) What do 
you like most about the services you availed of 
and why?; (2) What do you like least about the 
services you availed of and why?; (3) What 
problems/challenges did you encounter during 
the webinar and/or other services of the e-
TuroMo project?; (4) Did you apply what you 
learned in the webinar and/or the services you 
availed of in your actual teaching job? If the an-
swer is yes, please provide specific details. If 
the answer is No, please provide the reason/s; 
(5) How beneficial was the e-TuroMo project to 
you and your school? (6) Will you recommend 
this project to your colleagues?; and (7) Please 
share any other thoughts, feelings, experiences, 
or suggestions for improvement about the e-
TuroMo project. The questionnaire was en-
coded using Google Forms, and the link was 
shared with the respondents. A follow-up inter-
view via phone was conducted with some  

respondents to fully ascertain their answers to 
the questionnaire. 

 
Result and Discussion  
Initial Courses Created by the Respondents 

There are 51 initial online courses classi-
fied as basic education and tertiary courses cre-
ated by the respondents. Some of these courses 
are Fundamentals of Programming, Mathemat-
ics in the Modern World, English 6, and Tech-
nology and Livelihood Education, to name a 
few. The created courses are the output of the 
webinars conducted, and the respondents are 
now using some of them in their actual online 
classes. Table 3 shows the specific online 
courses created by the respondents. 

In their courses, respondents include re-
sources in the forms of books, files, and Uni-
form Resource Locator (URL) as well as activi-
ties in the forms of assignments, quizzes, and 
forums with varying frequencies. These types 
of resources and activities in Moodle can also 
be seen in the work of Badia, Martin and Gomez 
(2019). This shows that the respondents have 
learned what is taught in the webinars. Since 
not all teachers from a specific school attended 
the webinars, respondents are advised to share 
their knowledge with their colleagues. Figure 2 
shows screenshots of sample online courses 
created by the respondents.
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Table 3. Online Courses Created by the Respondents 

Level of courses Name of courses 
Basic Education (36) Computer Systems Servicing*, Web Development, Cookery, Geometry, 

Information & Communication Technology, General Science, General 
Chemistry, Media & Information Literacy, Edukasyon sa Pagpapakatao, 
Computer Programming, Application of Media in the 21st Century, Gen-
eral Biology, Mother Tongue*, Integrated Language Arts, Filipino 7, Eng-
lish 2, English 6, English 10, English 9, MAPEH 7, Mathematics 9, Araling 
Panlipunan 8, Technology and Livelihood Education 8 and 10, MAPEH 
10, Araling Panlipunan, Science 6, Science 7, Science 9, English 7, Eng-
lish 8, Mathematics 7, Mathematics 4, Grammar 101 

College (15) Intermediate Programming, Mathematics in the Modern World, Prin-
ciples of Communication Systems, Structural Design 1, Environmen-
tal Science and Engineering, Engineering Management, Mechanics of 
Materials, Differential Calculus, Theory of Architecture 1, Electronics 
Circuits Analysis and Design, Web Systems and Technologies, Elec-
tromagnetics, Signal Processing and Fundamentals, Architectural 
Visual Communication 2, Electrical Machines 1, National Service 
Training Program, Design Project 2 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Figure 2. Sample online courses created by Respondents 
 
Perceptions of the Respondents on the e-
TuroMo Services 

The first question prompt asked to the re-
spondents is: what do you like most about the 
services you availed of and why? 

Most respondents cited specific learnings 
relevant to their jobs as teachers. They focused 
their responses on the webinars they had  

attended. Their answers exhibited high satis-
faction with the webinars. Hence, the steps in 
conducting webinars enumerated by Seming-
son (2020) that this paper followed have been 
instrumental in this event. 

Meanwhile, respondents tried their free 
Teacher/Course Creator account on the e-
TuroMo Moodle site to practice their learning. 
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As they did this, they found Moodle LMS easy to 
use and valuable, similar to previous works by 
Chua and Archog (2018) and Theohari (2019). 
Some of the actual responses are presented be-
low. 

 
 “What I liked the most was the webi-

nar on creating lessons, activities, and 
quizzes. This is very useful to me as a 
teacher in designing my online course. I 
also like the part in the webinar in which 
a teacher can see students' progress 
through visuals and analytics.” 

“The new knowledge and understand-
ing regarding this platform are instru-
mental in delivering my lessons and in-
structions.” 

“I had learned several ways to create 
assessments creatively and to interact 
with my students using the platform.” 

“Moodle is new to me, and I felt excited 
as I navigated it.” 

“I like the app/online platform itself 
because of its friendly features.” 

“I like most the webinar entitled ‘De-
veloping Alternative/Flexible Assessments 
using Tech Tools.’ This allows us to facili-
tate a secure online examination by re-
stricting students’ access to other materi-
als while the examination is ongoing. 
Through this webinar, we were taught 
how to mitigate the problem of cheating.” 

“Developing alternative or flexible as-
sessments using Tech Tools is the webinar 
I like the most. Given that it enhances my 
technical skills, it also broadens my under-
standing of using different Tech Tools that 
can be utilized in assessing students’ per-
formance.” 

“I like the webinar entitled Enhancing 
Online Interactive Presentations Using 
Tech Tools because the lectures and 
demonstrations are beneficial in our day-
to-day activity as a teacher.” 
 
Several respondents highlighted the pro-

ject's free services, which appeal to all teachers 
and school officials. 

 
“I like all the services, from the webi-

nars to the Moodle account, consultation, 

and technical assistance, because they are 
all free. A perfect project in this challeng-
ing time.” 

“I appreciate the quick response of the 
proponents of the project in addressing 
the immediate need of educators during 
this pandemic when I availed the e-
TuroMo Project services. The free webinar 
provides comprehensive discussion and 
hands-on activities, especially for partici-
pants with no Moodle accounts/subscrip-
tion.” 

“We have received technical assistance 
from creating and setting up our VLE, up 
to the web training, and continuous tech 
support. Without e-TuroMo, we would 
have spent so much for our online LMS.” 

“Through e-TuroMo, we could avail 
ourselves of free training and gain 
knowledge and skills on Moodle site ad-
ministration that we can adopt once we 
establish our own LMS.” 
 
Three respondents applauded the way the 

webinars/services are delivered. The adapted 
best practices for conducting a webinar, as 
cited by Zoumenou et al. (2015), contribute to 
the project's success. 

 
“I like the way the resource speaker de-

livered the webinar. He’s very patient with 
us, especially in the hands-on part of the 
webinar.” 

“I admire how the webinars are orga-
nized from the speaker to the agenda top-
ics.” 

 “I like the consultation session they 
gave our school, particularly the technical 
assistance and support via Messenger 
even after office hours.” 
 
On the second question prompt, what do 

you like least about the services you availed of 
and why? Forty-nine respondents answered 
“None.” This shows that the majority of the re-
spondents are content with all the services of-
fered by the project. 

On the other hand, two respondents made 
remarks as shown. 
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“The third part of the Moodling with 
Moodle. This is for techy guys.” 

“During the hands-on session, I noticed 
that we can’t upload a file of more than 
5MB.” 
 
The first remark came from an elementary 

teacher who was not well-versed in using edu-
cational software and tools. She is right. The 
third part of the Moodle webinar may not apply 
to a classroom teacher. The webinar is de-
signed for those who will be in charge of the ad-
ministration, management, and control of the 
school’s Moodle LMS. 

For the second remark, respondents are ad-
vised in the webinar to upload their files larger 
than 5 MB to a cloud storage solution provider 
such as Google Drive or Dropbox. Only the URL 
link pointing to the course materials/resources 
should be put on their course site. Chua and Ar-
chog (2018) also used this strategy in the test-
ing phase of their virtual classroom to save 
storage space. 

For the third question prompt, what prob-
lems/challenges did you encounter during the 
webinar and/or other services of the e-TuroMo 
project? Two respondents complained about 
the unstable internet connection they experi-
enced during the webinar session. Hsu and 
Wang (2008), Chavez (2021) and Komolafe et 
al. (2022) also listed this kind of problem in 
conducting webinars and online learning. This 
may be caused by insufficient internet band-
width, which is regarded as one of the barriers 
to using ICT (Singhavi & Basargekar, 2019). 

 
“There were times that I was discon-

nected in the Google Meeting. I don’t know 
if it was the speaker’s Internet connection 
or mine.” 

“Most of the time, it is the intermittent 
connection which is also a problem (some-
how) of other participants.” 
 

Overall Perception of the Respondents on the 
e-TuroMo Project 

In the same way, the authors assessed how 
beneficial the e-TuroMo project was using the 
preceding question prompts. 

Did you apply what you learned in the webi-
nar and/or the services you availed of in your 

actual teaching job? If the answer is yes, please 
provide specific details. If the answer is No, 
please provide the reason/s. 

Forty-eight respondents answered that 
they had applied the learnings/services they 
obtained from the e-TuroMo project. This is 
clear evidence that the project is appropriate 
and valuable. Below are some remarks made by 
the respondents. 

 
“Yes, all the techniques and strategies 

in creating and developing our courses in 
the Moodle LMS are applied and are very 
useful.” 

“Yes. I have already applied what I 
learned from the webinars I attended. I am 
currently utilizing the platform for my 
classes.” 
 
The project advocates the “train the 

trainer” concept. It is good to know that the re-
spondent shares the knowledge with col-
leagues and students, as seen in the comment 
below. 

 
“Yes. I became part of our depart-

ment's technical support group that as-
sists faculty members and students using 
Moodle. I was able to extend help and 
share what I have learned from the e-
TuroMo Project's webinar.” 
 
One respondent shows a continued interest 

in the Moodle platform, as seen in his remark 
below. 

 
“I could apply everything taught dur-

ing web training, like course creation, 
posting of activities, quizzes, etc. Alt-
hough I haven’t gone much deeper in site 
administration, I’d like to explore this 
area.” 
 
On the contrary, three respondents re-

vealed that the learning they got was not ap-
plied due to the circumstances of the learners. 
It is implied that their learners face a similar 
situation in the study of Reyes, Talbot and Que-
zada-Parker (2020), in which laptops and in-
ternet connections are lacking. Likewise, Pra-
sojo et al. (2019) highlighted that unstable  
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electricity, lack of Information Communication 
Technology (ICT) infrastructures, and cost 
need to be addressed by school stakeholders 
when implementing this kind of endeavor. 
Meanwhile, Lizares (2018) discovered that the 
Philippines has a high cost but slow internet 
connection compared to Asia-Pacific countries. 
These all contribute to the problem of access to 
online learning. 

 
“I couldn't use this platform because of 

the type of learners we have. Aside from 
using modules, the messenger is also our 
easiest means of giving instructions to our 
learners because it's more accessible for 
them.” 

“No, because we pursued modular dis-
tance learning.” 

“No. It is not applicable in our place 
and learners. Not all students can access 
this education platform because of lack of 
gadgets, specifically smartphones, lap-
tops, and tablets, as well as the high price 
of internet connection.” 
 
In addition, one respondent expressed con-

tentment with the webinars even though his 
school utilizes a different LMS. This is because 
the e-TuroMo webinars are designed to pro-
vide not only specific skills in using Moodle but 
also useful generic concepts in delivering 
online instructions. 

 
“Although we are using Google Class-

room as LMS, the webinars given by e-
TuroMo are still applicable. I’m using the 
Stream section of Google Classroom as a 
counterpart of the discussion forum in 
Moodle. Plus, the webinars on enhancing 
presentations and alternative assessments 
are useful in conducting my online clas-
ses.” 
 
For the fifth question prompt, how benefi-

cial was the e-TuroMo project to you and your 
school? Respondents agreed that the e-TuroMo 
project is beneficial to them as educators. Some 
responses are given below. 

 

“It's beneficial and timely because of 
the current situation brought about by the 
pandemic.” 

“It is very helpful, especially to the cur-
rent situation that we have now.” 

“I believe that it has been one of the so-
lutions to address the current situation of 
the education system in our country. As we 
shifted to online distance learning, the e-
TuroMo project supports teachers and ad-
ministrators in providing quality educa-
tion through e-learning. Ultimately, the 
services offered were helpful to an instruc-
tor like me.” 
 
Similarly, some respondents expressed ap-

preciative remarks about the project. They 
stressed that it is timely, significant, and useful. 
Moreover, it helped them make a decision re-
garding the selection of their school LMS. Be-
low are some specific statements from the re-
spondents. 

 
“e-TuroMo definitely paved the way 

for our school to cope with one of the ma-
jor challenges in delivering education to 
our students in this time of the pandemic - 
through their web training and continu-
ous technical assistance.” 

 “The e-TuroMo project was very bene-
ficial to me and to our school. We are now 
using Moodle as our school's LMS. The 
webinars provided by the project helped a 
lot.” 

“The project is beneficial. Because of 
this project, we have tried the Moodle LMS 
platform for free. Moodle features are con-
vincing. Thus, we have decided to adopt 
this LMS in our school operation. Thanks 
for the technical assistance.” 

“It is beneficial, especially during the 
planning of our LMS and implementation 
of flexible learning. It will remain to be the 
foundation and ground of the develop-
ment and establishment of our university 
LMS along with its administration.” 
 
Even respondents from schools that are not 

yet implementing online learning expressed fa-
vorable views on the project. 
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“If we are allowed to use it in our 
school, it will benefit the teachers and stu-
dents because of its features and accessi-
bility.” 

“The e-TuroMo project has helped a lot 
because when the time comes to use online 
platforms in our school, it will be easy for 
me to do it with what I have learned from 
the e-TuroMo project.” 
 
As for the sixth question prompt, will you 

recommend this project to your colleagues? All 
respondents are willing to recommend the e-
TuroMo project to their friends and colleagues. 
The effectiveness of the instructor (Blau et al., 
2017) and administrative services (Martínez- 
Argüelles & Batalla-Busquets, 2016) are 
pointed out to be the key indicators in the will-
ingness of students to recommend an online 
course they have taken. The webinars can be 
treated as an online course in which the men-
tioned indicators are integrated. That is why 
positive responses came from the respondents, 
which show that the project is effective and 
highly valued. 

In the last question prompt, please share 
any other thoughts, feelings, experiences, or 
suggestions for improvement regarding the e-
TuroMo project. Respondents' remarks ex-
pressed deep appreciation for the project and 
its organizers. 

 
“Overall, this project is excellent and 

very helpful. Thank you so much.” 
“I'm happy and thankful for the new 

knowledge and skills I've gained from the 
webinar.” 

“e-TuroMo is very helpful. We owe a lot 
to the organizers, from providing consul-
tation and training to our faculty mem-
bers, including extended assistance at 
night.” 

“I feel grateful to have experienced the 
training provided by the e-TuroMo Pro-
ject.” “A one-of-a-kind experience. Thank 
you for this opportunity.” 

“I'm grateful that I attended this webi-
nar. Congratulations to the organizers!” 
  
Likewise, two respondents commended 

specific components of the project. 

“It taught me the basics of Moodle.” 
“The free account is awesome. I hope it will 

last forever.” 
 
Moreover, several respondents recognized 

and admired the proponents' efforts behind the 
project in this challenging time. 

 
“Thank you so much to all kind-

hearted educators who created the e-
TuroMo Project. You are one of the few 
groups immediately responding to the 
need to assist the teachers and schools by 
providing free training and technical as-
sistance related to online learning. May 
you continue to grow and improve the pro-
ject regarding the services provided and 
the number of people served. God bless you 
all.” 

“This project is great. It helps us to 
reach out to our students even though we 
are experiencing a pandemic.” 

“This is very helpful, especially during 
this pandemic.” 
 
On the other hand, some respondents pro-

vided suggestions for improving the project, as 
seen below. These suggestions have all been 
considered and recommended for future pro-
jects along this line. 

 
“May I suggest increasing the number 

of participants per training, going live or 
broadcasting it, if possible, via Facebook 
or YouTube to reach a large number of 
participants? Thumbs up to the authors of 
this project.” 

“Increase the ability to upload larger 
files so that no file conversion should be 
done.” “Please provide interactive videos 
for the tutorial on the different features of 
the Moodle platform.” 
 

Conclusion  
This paper presents the e-TuroMo project, 

its background, components, services offered, 
and perceived value to schools and teachers. 
Well-designed webinars, personalized Moodle 
LMS, consultation, and technical assistance are 
needed to create a successful virtual commu-
nity service project to help schools in this tough 
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pandemic time. Respondents have made posi-
tive remarks and expressed appreciation for 
the project. Schools have acknowledged that 
the project is relevant and beneficial to moving 
from face-to-face classes to online teaching. 

Several specific insights are highlighted in 
this paper. Firstly, the use of software, namely, 
Linux Ubuntu, Moodle, and Google Meet, has 
significantly reduced costs for this project and 
the schools that decided to do the same. Sec-
ondly, structuring the webinars by integrating 
the best practices in the mentioned studies fos-
ters meaningful learning for the respondents. 
Thirdly, in a virtual community service project 
like this, a stable internet connection is a must 
for both the proponents and beneficiaries. Ne-
glecting this may hamper the continuous trans-
fer of learning, which may result in the disori-
entation of the participants toward the project. 
Fourthly, creating instructional videos up-
loaded to YouTube or Facebook may save time 
on the part of the speaker, particularly in an-
swering repeated questions from the partici-
pants of the webinar. Lastly, limiting the upload 
size of the LMS may create confusion for users. 
Thus, it is crucial to guide the users in real time 
and give them handouts while doing their 
hands-on exercises. 

Schools are also advised to invest ade-
quately in ICT infrastructure as one of the basic 
requirements for online teaching. Funds for 
this can be sourced through their local govern-
ment, private entities, philanthropists, and suc-
cessful alumni. Periodic retooling of teachers 
on topics like emerging technologies in teach-
ing, alternative delivery modes, learning ana-
lytics, gamification, and the like is also recom-
mended. 

It should be noted that the e-TuroMo pro-
ject does not address disadvantaged learners. 
Supporting them will require massive funds 
since electronic gadgets like laptops, tablets, 
mobile phones, and internet connection will be 
provided. Partnerships with organizations ca-
pable of such undertakings are needed for fu-
ture projects in line with online teaching and 
learning. A good practice can be seen in Indo-
nesia, wherein institutions of higher learning 
give monthly internet data packages to support 
students online learning from home (Budiman, 
2020). 

The virtual community service project de-
scribed in this paper may serve as a model and 
inspiration for groups of individuals and other 
organizations interested in this topic. This pa-
per depicts how ordinary citizens can utilize 
their expertise in online learning and personal 
resources to benefit the education sector. It is 
hoped that when schools and teachers receive 
support for this project, they will become bet-
ter at providing our learners with continuous 
access to education amid the COVID-19 pan-
demic. 
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