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ABSTRACT 

 

This research focused on the challenges and coping mechanisms of 

Non-Social Studies major teachers assigned to teach Araling Pan-

lipunan in Bulacan, Philippines. This, therefore, makes the pressing call 

for comprehensive content knowledge, effective assessment strategies, 

collaborative approaches to teaching, and continuous professional de-

velopment in order to fill the gap in expertise in teaching Philippine his-

tory, culture, and society. Key findings revealed that teachers belonging 

to the Non-Social Studies major often experience problems in their 

teaching brought about by insufficient subject-specific knowledge, 

which consequently affects their confidence and accuracy in content 

delivery. In this regard, it is proposed in the study a program on "Ca-

pacitating the Competence of the Non-Social Studies Major Teachers." 

This program seeks to enhance teaching competencies with focused in-

terventions that equip teachers with necessary competencies and 

knowledge. These recommendations include a vertical professional 

learning community, teaching aids bank, and focused seminars and 

training programs. The study reinforces continuous learning and insti-

tutional support as ways to educational excellence and calls for future 

research into th impact of advanced degrees on teaching effectiveness.
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Introduction 
Success for any Philippine education sys-

tem, much like other stalwart institutions of so-
ciety, depends on the quality of its teachers. 
Qualified teachers ensure that students are 
groomed into successful persons with  

necessary sets of skills and competent 
knowledge. There is no denying that the im-
portance of having passionate yet qualified ed-
ucators is great because it directly correlates to 
the very foundation of positive student out-
comes. According to UNESCO (2018) a qualified 
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teacher is somebody who has attained at least 
the minimum requirements academically and 
professionally for teaching a particular subject 
at a specific level within their country. The pro-
cess of hiring such educators is thorough, and 
educational institutions test various candidates 
to make sure that they can teach appropriately, 
only with a sound understanding of their disci-
pline, a sense of explaining difficult things with 
simplicity, and the correct way of solving stu-
dents' questions and queries (Kivunja, 2015). 
Qualified educators thus hold significant im-
portance in a society which sees education as 
the most paramount way of progress and de-
velopment. 

More profoundly, the competencies of a 
well-qualified teacher go beyond only being 
knowledgeable but also inspire, motivate, and 
engage their learners. This dynamic relation-
ship between teacher qualifications and stu-
dent outcomes underpins the need for rigorous 
standards in hiring and training educators. 
With this, the schools assume rigorous hiring 
approaches to ensure that teachers are imbued 
with the right kind of knowledge, skills, and at-
titude to establish an atmosphere that is most 
conducive for learning. Within the system, 
however, a lingering problem exists: it is as-
signing teachers to teach a subject other than 
their major, such as in the case of the non-Social 
Studies major teacher teaching Araling Pan-
lipunan. 

Out-of-field teaching is when students are 
assigned educators not appropriately qualified 
or prepared for the subject or grade level they 
have been assigned to teach. The practice has 
been described as one in which educators are 
assigned to teach subjects or grade levels for 
which they are not properly qualified or pre-
pared. This practice is not peculiar to the Phil-
ippines and has largely been reported as one of 
the global concerns on education quality in var-
ied contexts. This spawns from many factors, 
which range from teacher supply shortages to 
administrative decisions and infrastructural 
reasons. Regardless of the reasons, the implica-
tions brought about by out-of-field teaching are 
deep and multi-faceted. In a report furnished 
by DepEd in the Philippines (DepEd, 2020), it 
said that approximately 30% of teachers are as-
signed to teach subjects outside their  

specialization, with a huge percentage of this 
being on Social Studies assignments. 

This figure thus shows how big a concern 
this is and the likely effect on educational qual-
ity. It is when the teachers are put in a position 
to teach subjects they are not fully prepared 
for. When not equipped to deal with students 
who are highly disciplined and focused, the 
negative implications and consequences in-
clude reduced teacher confidence, unable to re-
spond appropriately to student questions, and 
finally a complete lack of interest in the subject 
taught, which impacts engagement from the 
student and eventually learner outcomes (Pa-
cana et al., 2019). In support of these findings, 
the study by Pacana et al. (2019) showed that 
about 35% of Araling Panlipunan teachers are 
not holders of a Social Studies-related degree. 
Deficient subject matter preparation due to the 
mere lack of formal education and training in 
the subject one is handling seriously handicaps 
the latter from delivering effective instruction. 

Such quantitative studies, while informa-
tive in their own right, do not capture the per-
sonal challenges and coping mechanisms em-
ployed by these educators in everyday teaching 
efforts. It is this lacuna that underlines the need 
for in-depth qualitative research to capture 
these nuanced experiences of those teachers, 
offering insights into their struggles and the in-
novative methods they adopt to navigate the 
challenges of teaching outside their area of ex-
pertise. This qualitative study attempts to as-
sess the challenges and coping mechanisms of 
teachers who are non-Social Studies majors 
handling Araling Panlipunan classes in junior 
high schools in Bulacan, Philippines. It shall, 
therefore, employ a phenomenological ap-
proach toward the following objectives: to wit, 
identify and describe the specific challenges of 
teaching Araling Panlipunan encountered by 
non-Social Studies major teachers; explore cop-
ing mechanisms resorted to by teachers to 
overcome the challenges of out-of-field teach-
ing; and propose a program on capacitating 
non-Social Studies major teachers with valua-
ble knowledge in contributing toward the de-
velopment of policies and practices that sup-
port educators to deliver quality education re-
gardless of teaching assignments. 
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It also offers real practical insights that 
could actually bridge the divide between policy 
and practice. Educational stakeholders can, 
from such an understanding of the lived expe-
riences of these teachers, effectively support 
systems or professional development pro-
grams targeting teacher effectiveness and stu-
dent learning outcomes. The phenomenologi-
cal approach of this study will, therefore, yield 
a thick description of the experiences of the 
teachers with emphasis on their personal and 
professional challenges and how they strive to 
surmount them. It is ultimately hoped that this 
research will add to the greater dialogue about 
educational quality and equity, ensuring that 
every student actually does receive a high 
standard of education irrespective of their 
teacher's background. It aims to inform the de-
velopment of more effective policies and prac-
tices that support teachers in their roles, espe-
cially those teaching out of field.  

 

Methodology 
The present study followed a 

phenomenological research approach to 
capture the challenges and coping mechanisms 
in teaching Araling Panlipunan subjects as 
experienced by Non-Social Studies major 
teachers. Basically, a phenomenological 
approach to research is a qualitative approach 
that mainly aims to understand human 
experiences and perceptions of whatever 
phenomenon. Essentially, the methodology 
targets the unveiling of the essence of the 
phenomenon by exploring how individuals 
experience it. The objective of the study was to 
tell the story of the challenges that were faced 
by teachers who are majoring in something 
other than Social Studies and how they 
overcame them. 

 
Sampling Method 

The research had a purposive sampling 
method, where specific criteria were used in 
selecting the respondents. According to 
Onwuegbuzie and Leech (2017), purposive 
sampling is suitable when researchers intend 
to sample people with special characteristics or 
lived experiences that are very important to the 
study. Respondents selected were newly hired 
Junior High School teachers of the Department 

of Education Division of Bulacan teaching 
Araling Panlipunan subjects with zero to five 
years of teaching experience but whose 
baccalaureate degree was not related to any of 
the social studies curricula. It assured relevant 
and recent experiences pertinent to the 
objectives of the study by the participants. 

Since it was difficult on some occasions to 
get an adequate number of respondents fitting 
the criteria, snowball sampling was also used in 
the research study. This is a non-probability 
sampling approach whereby existing 
respondents to the research are asked to 
contact others that may become future 
volunteers for the study (Mcleod, 2022). The 
snowballing technique was useful where the 
teachers fitting the criteria were not readily 
available from the initial purposive sampling. 
This approach increased the possibility of 
getting more participants and getting an in-
depth understanding of the phenomenon 
under study. 

The targeted number of study respondents 
was fifteen. This was later reduced to ten after 
the information obtained from the target 
reached data saturation. Data saturation 
normally depicts a qualitative research point 
where no new type of information or theme is 
identified. Determination of data saturation 
involved the constant analysis of data during 
the collection process. The process ended when 
successive interviews no longer generated new 
themes or insights, therefore assuring the 
researcher that data saturation had been 
reached. This ensured that the sample size was 
large enough to elicit comprehensive 
knowledge about the challenges and coping 
mechanisms of the teachers. 

 
Data Collection and Interview Process 

In-depth face-to-face and virtual interviews 
were employed in data collection for this study. 
The gatekeepers in this study were the School 
Principals whom the researcher had to 
approach first before the interviews could be 
allowed since they are the ones who gave 
access to the participants. The Division Office of 
Bulacan was contacted by the researcher for 
permission to be interviewed by potential 
participants. After a positive response from the 
Division Office, the school principals were 
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issued a letter of request for their participation 
in the study by the researcher. It was explained 
to the respondents verbally, in detail, in the 
office of the principal, and a Facebook 
Messenger notification detailing the study's 
purpose was considered to prioritize the 
convenience of the respondents as to the place 
and time for having interviews. It should bear 
the signature of an informed consent form by 
the respondents. 

During the face-to-face interviews, an 
android mobile phone captured the audio while 
at the same time taking notes regarding the 
responses of every respondent. In the case of 
some respondents, there were scheduling 
conflicts, and thus virtual interviews via MS 
Teams were preferred. All data collected were 
kept in a Google Drive accessible only by the 
researcher for privacy and anonymity. The data 
collected were transcribed for further analysis. 

The interview questions were semi-direct, 
open-ended questions designed to suit the case 
presented by the study. This researcher 
designed this from the study's research 
questions and validated the set questions with 
the assistance of three educationists, experts 
with knowledge in teaching Social Studies and 
developing instructional materials. 

The data obtained from the personal 
interviews was audio-recorded, transcribed, 
and coded appropriately using Microsoft Office 
tools for oversight and easy summarization. 
The data analysis followed multiple phases. 
Thematic analysis was done using the manually 
coded data to determine the key themes and 
patterns emerging from the data. Thereafter, a 
further narrative analysis was conducted as a 
process for the understanding and analysis of 
data. Riessman (2017) , referred to narrative 
analysis as a qualitative research method that 
involves the interpretation of stories or 
accounts of personal experiences. It is applied 
in the understanding of the meaning and 
significance of both the individual and 
collective experiences and the social and 
cultural contexts within which they take place. 

The narrative analysis uncovered personal 
struggles and coping mechanisms of the Non-
Social Studies major teachers in teaching 
Araling Panlipunan, thus contributing to 
valuable knowledge in the development of 

policies and practice toward supporting 
educators in providing quality education, 
regardless of teaching assignment.  

 

Results And Discussion 
Challenges Faced 
1. Construction of Lesson Plans 

The qualitative study on Non-Social Stud-
ies Major Teachers teaching Araling Pan-
lipunan in Junior High Schools in Bulacan, 
Philippines, revealed several key themes 
through in-depth interviews. One significant 
challenge identified was the construction of 
lesson plans. 

A substantial portion of participants' re-
sponses highlight a range of challenges that 
Non-Social Studies major teachers face in 
constructing lesson plans for Araling Pan-
lipunan subjects. Trigueros (2018) defines a 
lesson plan as an instrument that assists 
teachers in improving student learning. Cre-
ating a lesson plan is essential as it outlines 
the topics covered in class and determines 
the teaching approach. 

 
R1: “Maybe Ma'am, one of the most dif-

ficult things is motivation, finding motiva-
tion in the lesson plan because usually 
when they say that AP is boring, we should 
really find motivation that the child should 
enjoy." 

R9:  "It's hard to think of strategies for 
what to put in, what will suit each grade 
level I hold." 

R6:  “As a new teacher, it just changed 
a bit, but once I learned it was easy, be-
cause the MELCS was so new to me, I ad-
justed to that.” 

R10:  "There are parts/components of 
the lesson plan in public school that have 
not been done in private school. There are 
times that are challenging, but I have co-
teachers who are willing to help." 

R2: "...because of course I'm not really 
an education graduate, I just did uniting... 
I did TLE, which is in English instruction 
and then the lesson proper was different 
up to evaluation part... then when I was 
here I was having a hard time because of 
course AP is in Tagalog instruction..." 
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R4:  "...I adjusted because Math is Eng-
lish instruction while this one is Tagalog 
and I got used to typing, it was difficult for 
me." 

 
These responses indicate that Non-Social 

Studies major teachers encounter difficulties 
in constructing effective lesson plans for Ar-
aling Panlipunan subjects, including motivat-
ing students, adapting to new curriculum 
frameworks, and using different languages of 
instruction. These challenges align with 
broader challenges in lesson planning, such 
as avoiding overwhelming students with too 
many activities in a single lesson (IT blog, 
2020). To address these challenges, teachers 
must remain flexible and leave room in their 
lesson plans for students to focus on specific 
issues. Additionally, weekly lesson planning 
is recommended to allow for adjustments 
based on students' needs. It is also crucial to 
remember that teachers do not need to com-
plete everything on their lesson plans. 

The experiences shared by Respondents 
3, 5, 7, and 8 highlight the importance of hav-
ing a well-structured and standardized ap-
proach to lesson planning. Their lack of chal-
lenges in creating lesson plans may be at-
tributed to the convenience of having a 
standardized blueprint and instructional 
materials readily available. This emphasizes 
the significance of providing teachers with 
the necessary resources and tools to aid 
them in developing effective lesson plans. By 
doing so, teachers can focus on delivering 
quality instruction and providing students 
with engaging and meaningful learning expe-
riences, ultimately leading to improved aca-
demic outcomes. Thus, it is crucial for educa-
tional institutions to invest in resources that 
support effective lesson planning and pro-
vide teachers with the support they need to 
succeed in their roles. 

 
2. Knowledge on the Subject Matter 

The mid-ground of the respondents' 
feedback places into clear context an im-
portant aspect of their challenge: limited 
knowledge on the subject matter that may be 
related to what they are expected to teach. 
Knowledge of subject matter is one of the key 

components in forming an effective learning 
environment, one of which Luft's journal 
(2020) explicated. This simply explains the 
mastery of the subject to be tackled as part of 
the instructor's knowledge. It encompasses 
knowledge about the subject matter, but also 
the interdisciplinary links and the changes 
that are going on over a period of time within 
the topic. Therefore, at a basic level, the con-
tinuous increment of the subject knowledge 
of the teacher is of great importance for the 
students to gain a rich and meaningful learn-
ing experience. 

 
R1: "...since...history are facts and you 

are going to present it...we really need to 
have...we will relate to what is happening 
now so they can better understand for ex-
ample the world wars we will connect to 
what is happening today, chaotic places." 

R2: "Yes, it's hard... those are facts, you 
can't change history... it's necessary when 
you take something out of your mouth to a 
child, it's hard to take it back... what I do 
before I teach a lesson is I do some re-
search and then I read it..." 

R4: "In terms of content, since it 
doesn't align with what I graduated 
from...I watch on YouTube first, I study 
first." 

R10: "There are times that I don't 
know about in the lesson plan, but I can 
learn thru reading, research, I can cope up 
a bit." 

R7: "I'm refreshing, I'm really reading 
now, but my strength is World History 
since I'm a High School student." 

 
This passage throws light on the common 

theme of limited subject matter knowledge 
among the respondents. Quotes by the re-
spondents explain the challenges they meet 
teaching a subject that might not have been 
their major at college or experience gained. 
The teachers clearly recognize that content 
knowledge is important and make efforts to 
improve their knowledge of the subject mat-
ter through research and reading. 

The passage shows the central place of 
subject matter knowledge in effective teach-
ing and the continuous struggle an educator 
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has to undertake to be up-graded at all times. 
The difficulties which made the subject mat-
ter connect with current affairs and other 
disciplines to make the understanding by 
students possible were realized by the re-
spondents. In that way, teachers can make 
learning more meaningful and enriching for 
the learners. Basically, one is again reminded 
that good teaching requires much in the way 
of subject matter expertise and that obtain-
ing and keeping it poses some real problems 
for teachers. 

The previous response analysis also con-
nected to the second chapter study by Abella 
(2021), as both relate to challenges some 
teachers without subject matter expertise 
face. What the analysis points out the most is 
the way the existence of subject matter 
knowledge forms an effective learning envi-
ronment. The study presented by Abella, on 
the other hand, showed the challenges posed 
to teachers in the absence of subject matter 
expertise. In sum, what these sources try to 
explain is the fact that teachers need to work 
on their subject matter knowledge to deliver 
the most meaningful experience to students. 

The results from respondents 3, 5, 6, 8, 
and 9 indicate that appropriate resources 
and previous knowledge about the subject 
matter are clear advantages. This goes to un-
derline the importance of preparedness, 
which several studies on best teaching prac-
tices stress: knowing what to teach. Accord-
ing to Loughran et al. (2016), it is a teacher's 
pedagogical content knowledge that includes 
both content knowledge and knowledge 
about how to teach that content, that helps in 
creating a conducive learning environment. 
In such a case, when the teacher has subject 
matter expertise and resources needed to fa-
cilitate student learning and engagement, the 
students will learn effectively. 

 
3. Assessment Design 

The designing of assessments is, there-
fore, a significant challenge for a considera-
ble proportion of educators; this was evi-
denced by the concern raised by 40% of the 
participants in this study and supported by 
the definition provided by Brown and Lunn 
(2017), referring to assessment design as a 

systematic plan for evaluating learners' 
knowledge, skills, and abilities. 

 
R1: "Maybe it's also difficult when... 

doing an essay because sometimes it's the 
children who put it in... when you tell them 
3 sentences they just make sentences even 
if it has nothing to do with it. It is not re-
lated Ma'am." 

R2: "...because of course history is 
more on memorization, it seems like you 
can't assess that the kid here is good be-
cause for example, he doesn't excel in my 
subject, but in other subjects, for example, 
Math and English, he is good.... When it 
comes to essays of course you will read it.” 

R3: "That's because we know that chil-
dren in public school are not like in private 
school, when you ask them to memorize, 
they really focus..." 

R8: "After lesson, only a few pass the 
exam, in the quizzes they are okay, in the 
exam only a few reach a passing score." 

 
The problems the interviewees had in as-

sessing student learning, as was responded 
to by all of them, were on such areas of criti-
cal thinking and writing skills, traditional as-
sessment methods, social and economic fac-
tors, and the need for the employment of as-
sessments targeting higher-order thinking 
skills. By responses, these issues were 
thereby put as priorities in assessment de-
sign to measure student learning outcome 
and underscored the complexities involved 
in assessment design. 

Another connection to this review can be 
associated with Monica's study (2020), with 
the analysis of challenges the participants 
faced in assessing their students' learning. As 
substantiated by the mentioned difficulties 
of the participants concerning assessment 
design, in general, the study identifies appro-
priate methods for assessment and develop-
ment, which would be reliable and valid 
measures for evaluating student perfor-
mance. Monica's study also brings out the 
challenge of controlling test time and getting 
the students to pass the test without cheat-
ing, which could be due to conventional tech-
niques of assessment. The two studies  
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identify the complicated nature of designing 
assessment tools and the fact that there is a 
need to find ways of overcoming the chal-
lenges if one is to conduct an effective assess-
ment of the student's outcome. 

The views expressed by these respond-
ents reveal the benefits of departmentaliza-
tion with regard to the design of assessment 
tools. In addition, respondents 10, 5, and 7 
commented on the need for access to test 
banks and standardised examination tools as 
a means of ensuring that the assessment 
tools used in one's teaching are of a high 
quality. Division of labor of this sort can also 
bring efficiency and productivity gains when 
preparing and administering assessments. 
On the other hand, respondents 9 and 6 de-
scribed how this freedom may benefit the ap-
plication of diagnostic examination and de-
sign evaluation methods without limitation, 
making the assessment design process more 
convenient. The consideration on both sides 
defines the significance of the availability of 
resources and flexibility in assessment de-
sign to meet the objectives of learning and 
students' needs. 

 
Coping Mechanisms of Teachers 
1. Resourcefulness 

Of the common coping mechanisms of 
Non-Social Studies Major Teachers teaching 
Araling Panlipunan in junior high schools in 
Bulacan, Philippines, resourcefulness stands 
out as one in this qualitative study. Coping 
mechanisms put forward by the teachers un-
derline the creativity and ingenuity to sur-
mount the problems encountered with a sub-
ject outside of their expertise. One of the very 
useful qualities in teaching is resourceful-
ness. This is a virtue that allows teachers to 
overcome different situations and come up 
with alternative ways of solving problems. 

 
R4: “Sometimes I also connect with 

other subjects, like in my Math, I say this 
happened at the same time.” 

R2: "...if they are really too noisy... you 
give them the freedom to present a partic-
ular topic but they have to relate it to the 
lesson of the day." 

R9: "...what I do, when it comes to re-
lated terms, I create a quiz that's sort of 
fill-in-the-blanks or the child will do a pro-
ject on the map, they will draw, then they 
will put the names of the places we have 
discussed." 

 
These responses show that teachers use 

various methods to make their classes more 
relevant and interesting to learners. The sub-
ject is related to other disciplines; the stu-
dents are allowed to make presentations, 
and innovative modes of continuous assess-
ment are used to ensure learning is ce-
mented. It is this practice that seems to con-
firm a commitment to offering quality educa-
tion despite the subject matter incompe-
tence by the teachers. 

Resourcefulness is not only a means of 
survival but also part of good teaching prac-
tice. It helps a teacher generate a dynamic in-
teractive learning environment, hence able 
to engage students toward better learning 
achievements. By being resourceful, teachers 
are able to transcend the limitations of their 
background and offer their students a rich, 
diverse educational experience. 

 
2. Collaboration and Networking 

The study also established that collabo-
ration and networking are key coping mech-
anisms for Non-Social Studies major teach-
ers. In the light of this, their responses have 
thrown up issues of sharing challenges with 
colleagues, continuous professional develop-
ment, and sharing resources and best prac-
tices. 

 
R5: "I ask for help from my colleagues 

who are experts in Araling Panlipunan." 
R7: "...I attend seminars and work-

shops related to Araling Panlipunan to im-
prove my knowledge and teaching skills." 

R8: "...I join online forums and social 
media groups where teachers share lesson 
plans, teaching strategies, and resources." 

 
These responses indicate that teachers 

value collaboration and actively seek to en-
hance their knowledge and skills. This ap-
proach will carry them through many of the 
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challenges of teaching outside one's area of 
expertise, as they can gain easy access to a 
great variety of resources and supports 
through engaging with peers and participat-
ing in professional development activities. 

It aids in professional growth and devel-
opment through collaboration and network-
ing. Teachers learn from one another, shar-
ing experience in building a sense of commu-
nity. Through a culture of collaboration, 
schools have the capacity to create an envi-
ronment that empowers teachers in the pro-
vision of the best learning experience toward 
their learners. 

 
 3. Continuous Learning 

Continuous learning was another coping 
mechanism identified in the study. It shows a 
commitment of the teachers toward continu-
ous professional development and self-im-
provement. Continuous learning is a requi-
site in keeping abreast with the latest trends 
in education, research, and best practice. 

 
R1: "I regularly read books and arti-

cles about history and teaching strategies 
to improve my knowledge and skills." 

R3: "...I enroll in online courses and at-
tend webinars to enhance my understand-
ing of the subject matter." 

R6: "...I seek feedback from my stu-
dents and colleagues to identify areas for 
improvement and make necessary adjust-
ments." 

 
These responses indicate that the teach-

ers look for avenues to learn constantly. Only 
by keeping themselves abreast of the latest 
in education can a teacher enhance his or her 
effectiveness as a teacher and provide a high-
order learning experience to the learners. 

Continuous learning is a part of profes-
sional development. It enables the teacher to 
sharpen his or her skills, broaden 
knowledge, and be responsive to the chang-
ing needs of students. With this attitude, a 
teacher is learning continuously and has an 
opportunity to remain engaged and moti-
vated with his or her profession, leading to 
positive consequences for students and the 
educational community at large. 

4. Determination to Provide Quality Education 
There is persistence in the response of 

teachers in the Non-Social Studies major de-
spite strong challenges. Their responses in-
dicate strong commitment toward their stu-
dents' learning and success and going the ex-
tra mile for the same. 

 
R2: "I want to make sure that my stu-

dents understand the importance of his-
tory and how it relates to their lives." 

R3: "...I strive to create a positive and 
inclusive learning environment where all 
students feel valued and supported." 

R6: "...I am dedicated to continuous 
improvement and always seek ways to en-
hance my teaching and better serve my 
students." 

 
These responses evidence the fact that 

responsibility and dedication towards stu-
dents are what motivate the teachers. They 
are very much aware of their responsibility 
to provide high-quality education and giving 
time and effort for it. 

Determination is a major driving force of 
success in education. It is the fuel behind 
teachers' being passionate and dedicated to 
the teaching profession, hence being able to 
overcome any obstacles and impacting stu-
dents' lives. This way, cultivating a culture of 
determination and resilience will allow a 
school to keep teachers so as to ensure stu-
dents receive the best education possible. 

This qualitative research has focused on 
the challenges faced by Non-Social Studies 
Major Teachers teaching Araling Pani-
lipunan in Junior High Schools and the cop-
ing methods that they employ. Among the 
major findings of the study includes that re-
sourcefulness, collaboration, networking, 
and continuous learning are key strategies 
that could help overcome challenges. Against 
all odds, however, the teachers show a rather 
strong determination for quality education 
driven by a commitment to students' learn-
ing and well-being. 

The study pushes the initiative forward 
to extending help towards Non-Social Study 
major teachers in their aspiration for more 
effective instruction in Araling Panlipunan. 
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In this light, teachers' training of resources, 
practice, and a conducive environment shall 
be afforded by their school institutions. The 
latter shall eventually translate to effective 
learning outcomes among students for an in-
clusive and just education system. 

 
Proposed Program 

The "Capacitating the Competence of Non-
Social Studies Major Teachers" program is de-
signed to solve problems encountered by 
teachers who are not a social studies major 
teaching Araling Panlipunan. This program is 
inserted in the general findings of the study 
that indicate low teaching quality in out-of-field 
teachers that needs to be supported and 
guided. Therefore, the program objectives 
were set to fill in these gaps in expertise by 
providing relevant skills and knowledge 
through seminars, workshops, and training, 
based on identified challenges such as lesson 
planning, subject matter knowledge, assess-
ment design, and intervention plans. Examples 
of such sessions include those on lesson plan-
ning, content and pedagogy of social studies, 
assessment, and intervention plans for the pur-
poses of empowering teachers with effective 
strategies and tools to engage students and 
bring in improved educational outcomes. It 
aims to raise the quality of instruction in Ara-
ling Panlipunan and improve the social studies 
curriculum by equipping non-major teachers 
with the necessary competencies in teaching 
the former. 
 
Conclusions/Recommendations 

It is where the study's conclusions were al-
most identical to its findings: that although 
teaching Araling Panlipunan subjects was a sig-
nificant challenge for the Non-Social Studies 
major teachers, their sincerity to give quality 
education allowed them to overcome these. 
This was tantamount to saying that these 
teachers had problems composing lesson 
plans, mastering subject matter, and formulat-
ing assessment tools. They use coping mecha-
nisms: collaboration, available resources, and 
professional development. In the commitment 
to quality education, they are empowered for 
continuous teaching practice improvement. 

Drawing from these challenges, a number of 
specific and action-oriented recommendations 
are hereby made. First, the need to formulate a 
comprehensive training program aimed at en-
hancing the skills and knowledge of Non-Social 
Studies major teachers: this includes work-
shops in curriculum development, content 
mastery, and assessment design training. In 
this regard, the need to establish a VPLC that 
would enable teachers to meet for continuous 
collaboration, sharing of ideas, mentorship 
programs, and resource sharing can be recom-
mended. Thirdly, a centralized Teaching Aids 
Bank should be established for the purpose of 
providing digital and physical teaching aids. 
Fourthly, continuous professional develop-
ment through seminars, training programs, and 
subject matter-related fields, pedagogical 
skills, and technology integration need to be 
provided. Fifthly, the pursuit of a Master's de-
gree by teachers—aided by scholarship and 
flexible scheduling mechanisms—will go much 
towards furthering expertise. It must be real-
ized further by advanced degrees in terms of 
the research on career advancement, teaching 
effectiveness, and professional satisfaction. 
Through this, with the recommended actions, 
the educational institution can facilitate the 
concerns of Non-Social Studies major teachers 
in handling the challenges of teaching Araling 
Panlipunan to improve the quality of education 
among learners. 
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