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ABSTRACT 

 

Efforts continue to label each school in the Philippines as a zone of 

peace. However, instability in regions with ongoing conflicts keeps 

schools, teachers, students, and staff at risk. The vulnerability in 

these areas remains a persistent challenge. The National Policy 

Framework on the Learners and Schools as Zones of Peace (LSZOP) 

acknowledges this vulnerability, aiming to address the immediate 

impact of armed conflicts on learners and schools, thereby fostering 

the establishment of a resilient society. Thus, this study was created 

to delineate the implementation of the national policy framework 

on LSZOP and explain its correlation with educational outcomes in 

Private and Public Secondary Schools in Lambayong, Sultan 

Kudarat. Employing an explanatory sequential mixed method de-

sign, the study enlisted 84 school stakeholders as respondents. A re-

searcher-made questionnaire and semi-structured interview guide 

were facilitated through stratified random sampling. Quantitative 

analysis reveals the significant influence of the LSZOP implementa-

tion on secondary school development, particularly concerning ed-

ucation for peace, peace for education, and crisis management. 

Meanwhile, qualitative insights reveal schools' commitment to fair-

ness irrespective of students' tribe, religion, or ethnicity, empha-

sized by crafted rules promoting cultural sensitivity, fairness, and 

children's rights. Notably, schools prioritize values formation and 

respect for individual differences, fostering peace and order within 

their premises. Nevertheless, findings indicate no significant rela-

tionship between the national policy framework implementation 

and governance as an educational outcome among secondary 
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schools in Lambayong, Sultan Kudarat. The study advocates for re-

inforcing LSZOP implementation to realize its envisioned objectives. 

 

Keywords: Educational outcomes, Learners, Level of implementation, 

National policy framework, Peace education, Schools as 

zones of peace 

 

Introduction 
The essence of education has been ex-

tended beyond the holistic transformation of 
human beings. More importantly, it acted as a 
catalyst for the evolution from a culture of con-
flict to a culture of peace. Despite varied efforts 
to make every school a zone of peace, schools, 
teachers, students, and staff are constantly vul-
nerable to attacks, which are common scenar-
ios in areas with unstable peace and order. 

One of the most important issues that 
teachers and students face globally is organized 
violence. This has been observed in Asian, Afri-
can and Latin American countries (Ev-
ans,1996). Consequently, this concern resulted 
to severe psychological trauma to the students, 
parents and teachers, (Campos, 2013). 

To address the issue, educators have taken 
the initiative to establish schools as Zones of 
Peace (SZOP). Schools as Zones of Peace (SZOP) 
refers to any conflict resulting from military oc-
cupation or attack on school grounds, as well as 
forced recruitment of students as soldiers (Al-
exandra, 2022). As a result, it empowers the ed-
ucational sector to create a safe and inclusive 
learning environment. In other words, SZOP 
sought to calibrate the governance of the school 
system in general, leading to the creation of 
schools that are less hazardous and more wel-
coming to children.  

Since 2009-2010 to 2017-2018, a total of 
10,883 schools in the Philippines have been af-
fected by incidents of violence and armed con-
flict (Siytangco, 2019; Lliego, 2022). As a result, 
students who are exposed to conflict are more 
likely to engage in school violence, (Floresta, 
2021). This condition prompted educators to 
support the people's and government's peace 
initiatives and efforts, Castro and Galace 
(2008). It is also worth noting that an educa-
tors’ skills to communicate these initiatives 
greatly affect the school organization (Gomez, 
2022). 

Furthermore, it developed the DepEd Order 
No. 32, s. 2019 also known as National Policy 
Framework on Learners and Schools as Zones 
of Peace in order to further reinforce the agen-
cy's efforts to promote peace. According to Bri-
ones (2019), this framework is based on the 
views of respect for rights of people and learner 
centeredness, protection, and peace advocacies 
as a shared obligation of parties involved. It is 
also based on the principles of diversity, dis-
pute sensitivity, and management at the school 
level. 

The researcher found out that there are few 
studies conducted on the implementation of 
the national policy framework in Southern Min-
danao. This is related to the town of Lam-
bayong which is part of the conflict-stricken ar-
eas in the region. Considered as one of the areas 
covered by the SZOP School as Zones of Peace 
program of the government, the researcher 
found out the necessity to evaluate how this 
program progress in town. Also, the researcher 
felt the urgency to conduct a study that will 
shed light to peace building among the schools 
in the area. Therefore, this study endeavours to 
assess how well the national policy framework 
has been implemented in all secondary schools 
in Lambayong municipality. It is the re-
searcher’s hope to welcome fresh viewpoint on 
peace initiatives by going beyond the frame-
work. The results of this study may help 
schools improve and make their present School 
as Zones of Peace (SZOP) program functional.  

A framework for this study is stipulated in 
Figure 1 which postulates that the level imple-
mentation of National Policy Framework on the 
Students and (SZOP) in all secondary schools 
may affect the educational outcomes of these 
schools. 

The predictor variable is represented by 
peace for education, education for peace and 
crises management. According to EO No. 570, s. 
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2006, the policy directs the DepEd to incorpo-
rate peace education into the basic elementary 
and secondary school curriculum using cur-
rently available peace education exemplars and 
other unity-related modules to enhance the un-
derstanding and abilities of administrators, ed-
ucational professionals, and non-teaching per-
sonnel on peace education through the delivery 
of continuing education courses (Arroyo, 
2006). 

The criterion variable for educational out-
comes is reflected in terms of quality, access, 
and governance as contained in the second box. 

As a result, RA 9155, also recognized as the 
"Governance of Basic Education Act of 2001," 
orders the Department of Education to defend 
and promote every citizen's right to a basic ed-
ucation and take the necessary actions to en-
sure that everyone may access it. The Depart-
ment of Education is responsible for develop-
ing, sustaining, and providing assistance for a 
system of fundamental education that is com-
prehensive, adequate, integrated, and perti-
nent to the demands of the general public and 
society. Free public elementary and high school 
education must be established and maintained.

 
 

 
 

 
 
 
 
 
 
 
 
 
 
 

Figure 1. The conceptual paradigm of the study 
 
This research study aimed to relate the 

level of implementation of national policy 
framework on the learners and schools as 
zones of peace to the level of educational out-
comes. Specifically, this study elicited answers 
to the following questions: 
1. What is the level of implementation of na-

tional policy framework on the learners 
and schools as zones of peace in terms of: 
1.1 education for peace; 
1.2 peace for education; and 
1.3 crisis management? 

2. What is the level of educational outcomes 
in terms of: 
2.1 quality; 
2.2 access; and 
2.3 governance? 

3. Is the implementation of National Policy 
framework on the learners and schools as 
zones is significantly related to the level of 
educational outcomes? 

4. Is there a significant difference among the 
educational outcomes of quality, access, 
and governance? 

 
Thus, the following serve as hypothesis in 

this study: 
Ho 1. There is no significant relationship be-
tween the implementation of a national policy 
framework on students and schools as peace 
zones and educational outcomes. 
Ho 2. There is no significant difference among 
the educational outcomes such as quality, ac-
cess, and governance. 
 
Methods  

A descriptive- correlational research design 
was utilized in this study. According to McBur-
ney & White (2009), descriptive correlational 
design is used in research studies that aimed to 
provide static pictures of situations as well as 
establish the relationship between different 
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variables. A researcher-made survey question-
naire was validated by a panel of experts used 
for two reasons: first, to measure the level of 
implementation of the national policy frame-
work in all secondary schools at Lambayong 
municipality on the learners and schools as 
zones of peace; and second, to determine the 
level of educational outcomes of the national 
policy framework. 

 
Location of the Study 

The research was conducted in all public 
and private secondary schools at the Munici-
pality of Lambayong, Sultan Kudarat. The town 
has seven secondary schools. The DepEd order 
No. 32 or the national framework on Learners 
and Schools as Zones of Peace (LSZOP) was im-
plemented in 2019. Despite declaring the 
schools of Lambayong as LSZOP, still armed 
conflicts occurred randomly in some baran-
gays. 

Based on the data released from the SK Di-
vision office, no reports were recorded with re-
spect to the implementation of the said DepEd 
order. However, Briones (2019) emphasized 
the importance of the implementation of that 
National Policy Framework as a joint effort of 
all stakeholders. Hence, the researcher be-
lieved the need to conduct the study among 
secondary schools at Lambayong, Sultan 
Kudarat. 

 
Population and Sampling 

The respondents were the Secondary 
School Teachers, School Heads, Parent- 
Teacher Association (PTA) Presidents, School 
Governing Council (SGC) Presidents and Su-
preme Student Government (SSG) Presidents 
of secondary schools in the Municipality of 
Lambayong, Sultan Kudarat. The selection of 
respondents was guided by the inclusion crite-
ria as stated: a. he/she is aware/knowledgea-
ble of DO 32, s. 2019 also known as National 
Framework on learners and schools as zones of 
peace; b. he/she is willing to give comprehen-
sive data regarding the topic; and c. he/she is 
presently participating in different activities in 
secondary schools at Municipality of Lam-
bayong. 

The study utilized stratified random sam-
pling in identifying the respondents consider-
ing that they came from different secondary 
schools from the municipality of Lambayong, 
Sultan Kudarat. A total of 84 respondents ac-
tively participated in the study. The population 
is broken down into seven school heads, 56 
teachers, seven PTA presidents, seven SSG 
presidents and seven SGC presidents. 

 
Research Instrument 

This study used a researcher-made ques-
tionnaire with open-ended questions based 
from the DepEd Order No, 32, s. 2019 as the 
main instrument to gather the data. Part I of the 
survey questionnaire covered the questions 
that determined the level of implementation of 
the national policy framework in terms of edu-
cation for the peace, peace for the education, 
and crises management; as well as the level of 
educational outcomes in terms of quality, ac-
cess, and governance. 

To determine the level of validity and relia-
bility of the research instrument, a validating 
instrument was used by the panel of experts. 
They evaluated the intervention program in 
terms of content, relevance, and acceptability. 
To measure the level of implementation, the re-
searcher used a five-point Likert scale to meas-
ure the level of implementation. 
 
Data Gathering Procedure 

The researcher wrote a request letter ad-
dressed to the Schools Division Superintendent 
and School Principals of Sultan Kudarat Divi-
sion to seek permission to conduct of study in 
all public and private secondary schools at the 
Municipality of Lambayong, Sultan Kudarat. 

After the questionnaire was constructed, 
validated, and approved, it was distributed per-
sonally by the researcher to the respondents at 
their respective residence and workplace. The 
researcher collected the accomplished ques-
tionnaires and results were evaluated and in-
terpreted. 

 
Statistical Treatment of Data 

Mean and standard deviation were em-
ployed to determine the level of implementa-
tion of the framework on Learners and Schools 
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as Zones of Peace in terms of peace for educa-
tion, education for peace and crisis manage-
ment and the level of educational outcomes in 
terms of quality, access, and governance. Fur-

ther, to interpret the data effectively, regres-
sion analysis, one- way ANOVA, and post- HOC 
analysis were used. 

 
 

Table 1. 5- point Likert scale on the level of implementation of national policy framework to the 
Learners and Schools as Zone of Peace 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Table 2. 5- point Likert scale on the level of educational outcomes 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Results and Discussion  
Level of implementation of National Policy 
Framework on the Learners and Schools as 
Peace Zones (LSZOP) 

Table 3 shows the level of implementation 
of national policy framework on the LSZOP in 
terms of education for peace. Indicators 1, 2, 3, 
6, 7, and 12 were described “Very Highly  
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Implemented” as supported by the mean rating 
of 4.56 (SD 0.63), 4.49 (SD 0.71), 4.30 (SD 0.74), 
4.46 (SD 0.69), 4.25 (SD 0.76) and 4.45 (SD 
0.79), respectively. This implies that the seven 
schools have strongly integrated peace ideas 
and standards in the curriculum and instruc-
tion, implemented peace promoting co-curric-
ular programs and involved parents to sustain 
participation and caring relationships among 
different stakeholders, and created culturally, 

religiously, and gender-neutral systems, pro-
cesses, policies, plans, programs, and activities. 
Moreover, this tells that peace education pro-
grammes are important (Harris & Lewer, 
2008). 

In general, the National Policy Framework 
on Learners and Schools as Zones of Peace re-
ceived the highest mean of 4.03 (SD 1.03) with 
a verbal description of highly implemented. 

 
 
Table 3. Level of implementation of National Policy Framework on the LSZOP in terms of education 

for peace 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

Table 4 presents the level of National Policy 
Framework on the LSZOP in terms of peace for 
education, the items 6,7, 11 and 12 obtained 
the highest mean rating of 4.49 (SD 0.73), 
4.25(SD 0.75), 4.56(SD 0.74) and 4.58 (SD 0.74) 
described as very highly implemented, this im-
plies that the school conducts home visitations 
for learners considered as Pupils/Students At-
Risk of Dropping Out (PARDOs) or SARDOs, 

forge agreement among community stakehold-
ers to establishes and to creates School Disas-
ter Risk Reduction Management (SDRRM), con-
duct meeting with the Barangay and LGU for 
school- and/or student-led conflict analysis. In 
general, the overall mean received a mean rat-
ing of 4.03 (SD 1.03) and is defined as highly 
implemented.
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Table 4. Level of implementation of National Policy Framework on the LSZOP in terms of peace for 
education 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Table 5 shows the level of implementation 
of the National Policy Framework on LSZOP in 
terms of crisis management. Items 6, 7, 8, 9, and 
10 received the highest mean ratings of 4.37S 
(D 0.75), 4.35 (SD 0.65), 4.23 (SD 0.87), 4.21 
(SD 0.75), and 4.22 (SD 0.87), indicating that 
they were very well implemented. It shows that 
in addition to providing learner, teacher, and 
hygiene kits, emergency school feeding, and re-
pairs, schools may also offer mental health and 
psychosocial support services and training, 
tracking of students and staff, alternative edu-
cational delivery methods, and the creation of 
temporary learning spaces. 

The overall mean rating of 4.10 with the (SD 
of 0.83) described as highly implemented. This 
indicates that in order to conserve resources 
and adhere to the requirements of the Imple-
mentation of National Policy Framework on 
LSZOP in terms of crisis management, the im-
plementation of Community risk evaluation, 
School preparation for conflict, early warning 

and primary response system, trainings for 
conflict situations, impact project building, and 
prepositioning of response equipment and re-
sources must be improved and enhanced. 

Table 6 displays the summary of the level of 
implementation of the national policy frame-
work on LSZOP in terms of education for peace, 
peace for education, and crisis management, 
which received the highest mean ratings of 4.06 
(SD 0.92), 4.03 (SD 1.03), and 4.10 (SD 0.83), 
respectively, with the descriptive rating of 
highly implemented. 

This implies that the degree of implementa-
tion of the national policy framework on LSZOP 
in terms of education for peace, peace for edu-
cation, and crisis management has a big impact 
on the development of secondary schools in the 
municipality of Lambayong, Sultan Kudarat. 
However, the implementation of national pol-
icy framework needs to strengthen in all Public 
and private secondary schools to attain the de-
sired objectives of the framework.
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Table 5. Level of implementation of National Policy Framework on the LSZOP in terms of crisis man-
agement 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Table 6. Summary of the level of implementation of National Policy Framework on the LSZOP 
 
 
 
 
 
 
 
 
 
Level of Educational Outcomes on the Imple-
mentation National Policy Framework on the 
LSZOP 

The policy framework which functions 
based on these principles toward the attain-
ment of the education outcomes: access, qual-
ity, and governance, is centered on the idea of 
students and schools as Zones of Peace. These 
goals must be fulfilled in approaches that en-
hance social cohesiveness, promote a culture of 
peace, and prepare each community to with-
stand battle and violence. Confronting violence 
can prove especially difficult since engaging in 
such conduct has become ingrained over time 
(Floresta, 2021). With the assistance of outside 
parties, schools will undertake peace educa-
tion, according to Briones (2019). 

 

Table 7 below illustrates the level of educa-
tional outcomes in terms of access. This item 
got the overall mean rating of 4.42 with the (SD 
0.74) described as very highly Implemented. 
Obviously, items 1, 2, 3, 4 and 5 obtained the 
highest mean rating and Standard deviation of 
4.51 (SD 0.71), 4.57 (SD 0.67), 4.51 (SD 0.59), 
(4.25 SD 0.86) and 4.25 (SD 0.86) described as 
very highly implemented. This implies that the 
schools have strong learner’s participation 
rate, learner’s enrollment rate is increasing 
every year, the teachers conduct home visita-
tions to all vulnerable student’s areas affected 
by man and natural calamities, the school pro-
vides free psychological support services to the 
learners affected by armed conflict and the 
teachers regularly monitored the learners af-
fected by armed conflict.
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Table 7. Level of educational outcomes in terms of access 
 
 
 
 
 
 
 
 
 
 
 
 
 

Table 8 shows the level of education out-
comes in terms of quality. This item got the 
highest mean rating scale and standard devia-
tion of 4.50 (SD 0.64) with a descriptive rating 
of very highly implemented. Obviously, items 1, 
2, 3, 4 and 5 obtained the highest mean rating 
and Standard deviation of 4.46 (SD 0.63), 4.21 
(SD 0.83), 4.56 (SD 0.71) 4.5 (SD 80.61) and 
4.68 (SD 0.56) described as very highly imple-
mented. 

 

The results reveal that teachers are actively 
conduct remedial class interventions for stu-
dents who failed to attend classes regularly due 
to armed conflict, Teachers organize outreach 
program activities to learners who are PAR-
DOs/SARDOs and affected by armed conflict. 
They strongly integrate peace education in the 
curriculum across specialization and apply ICT 
concepts and strategies in teaching-learning 
process to easily understand the lessons.

Table 8. Level of educational outcomes in terms of quality 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Table 9 reveals the level of educational out-
comes in terms of governance. This item got the 
highest mean rating scale and standard devia-
tion of 4.71 (SD 0.52) with a descriptive rating 
of very highly implemented. Moreover, items 1, 
2, 3, 4 and 5 obtained the highest mean rating 
and Standard deviation 4.79 SD 0.47, 4.73 SD 
0.52, 4.65 SD 0.55, 4.70 SD 0.53 and 4.69 SD 
0.53 described as Very highly implemented. 

Results revealed that The PTA and stake-
holders are active in their participation in all 
meetings and planning in the development of 
the school, School Governing Council (SGC) is 
diligently in the Programs, Activities, and Pro-
jects (PAPs) of the school and the community, 
Stakeholders support for the application of 
school policies and other programs for learn-
ers’ interest, the school gives equal  
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opportunities to all students who are capable in 
different field supportive by Deped vision, mis-
sion, goals, and objectives and school adminis-
trators conduct monitoring and evaluation in 

school to ensure that the programs are 
properly implemented. This denotes that the 
Education outcomes’ level in terms of Govern-
ance is very highly implemented.

 
Table 9. Level of educational outcomes in terms of governance 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Table 10 shows secondary schools’ teach-
ers, school heads, PTA presidents, SGC presi-
dents, and SSG presidents’ responses to the 
level of educational outcomes in terms of ac-
cess, quality and governance has a respective 
overall mean rating and standard deviation of 
4.42 (SD 0.74), described as very highly  

implemented. The result of the study generally 
reveals that the level of education outcomes in 
terms of access, quality and governance has sig-
nificant influenced the implementation of the 
SLZOP among secondary schools at Lambayong 
municipality.

 
Table 10. Summary for the level of educational outcomes 
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Table 11 presents that there is a weak rela-
tionship between the implementation of the 
National Policy Framework and Access as Edu-
cational outcomes with a p-value of 0.47, which 
is greater than the 0.05 level of significance, 
thus the null hypothesis was accepted; whereas 
education for peace received the highest p-
value of 0.10, which is not statistically related 
to the implementation of the National Policy 
Framework, and peace for education with a p-
value of 0.04 and crisis management with a p-
value of 0.02 which is less than the 0.05 level of 
significance. 

The degree of relationship represented by 
r= 0.28 greater than 0.05 significant is calcu-
lated for the analysis of the relationship be-
tween the implementation of the National Pol-
icy Framework and quality as an education out-
come. Hence, there is no significant relation-
ship between the implementation of the Na-
tional Policy Framework and quality as an edu-
cational outcomes at the 0.05 level of signifi-
cance, as stated in the hypothesis, and the hy-
pothesis was accepted.

 
Table 11. Regression analysis of the implementation of the National Policy Framework and access, 

quality, and governance as educational outcomes 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

As to the relationship between the imple-
mentation of National Policy Framework and 
Governance as educational outcomes, it reveals 
that there is no significant relationship be-
tween the implementation of national Policy 
framework and governance as an education 
outcome at 0.05 level of significance, thus the 
first hypothesis which stated that there is no 
significant relationship between the Imple-
mentation of National Policy Framework and 
governance as an educational outcomes is re-
jected. 

Table 12 presents that the computed F- 
value = 7.58 is greater than the F- critical value 
of 3.03; thus, there is a significant difference 
among the sample means. The results imply 
that the null hypothesis which states that 
“there is no significant difference in the  

implementation of the national policy frame-
work on the LSZOP and education outcomes is 
hereby rejected. 

Table 13 discloses the post-hoc analysis of 
the mean gain scores among the three educa-
tion outcomes in terms of access, quality and 
governance. As reflected in the table, govern-
ance obtained the mean gain scores of four and 
seventy-one hundredths (4.71), quality and ac-
cess obtained the mean gain scores of four and 
fifty hundredths (4.50) and four and forty-two 
hundredths (4.42). 

As shown further, the mean difference of 
4.71, 4.50 and 4.42 are greater than the Hon-
estly Significant Difference (HSD) value of 0.19 
at a 0.05 level of significance. This indicates 
that there is a significant difference among the 
corresponding approaches. Governance has a 
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greater influenced than quality and access as 
education outcome when mean gain score is 
concerned. therefore, the null hypothesis states 
that there is no significant difference among 
the educational outcomes such as access,  

quality and governance is rejected, meaning 
the level of educational outcomes of National 
Policy Framework is in need for monitoring 
and evaluation 

 
Table 12. Results of one-way analysis of variance (ANOVA) between groups and within groups in the 

implementation of National Policy Framework 
 
 
 
 
 
 
 
 
Table 13. Post-hoc analysis of the three education outcomes 
 
 
 
 
 
 
 
Conclusion  

Based on the findings of the study, the fol-
lowing conclusions are drawn: 

The national policy framework on Learners 
and Schools as Zones of Peace is well imple-
mented in all secondary schools in terms of ed-
ucation for peace, peace for education, and cri-
sis management in the municipality of Lam-
bayong, Sultan Kudarat. The learner-centered 
policy highlights peace- building initiatives that 
promote the culture of peace in the area. 

The access, quality and governance as edu-
cation outcomes have significantly influenced 
the implementation of the Learners and 
Schools as Zones of Peace among secondary 
schools. Through the collaborative efforts of 
administrators, PTA officers and stakeholders 
at Lambayong municipality, access, quality and 
governance translated into varied peace-build-
ing initiatives and activities can improve the 
life conditions of students who are victims of 
armed-conflict and promote societal develop-
ment. 

There is a weak correlation between access 
and the implementation of national policy 
framework on Learners and Schools as Zones of 
Peace (LSZOP). However, there is no significant 

relationship between the implementation of 
the national policy framework for both quality 
and governance as education outcomes. Alt-
hough secondary schools are accessible to stu-
dents, there is a need to strengthen the conduct 
of remedial class/interventions especially to 
those victims of armed conflict to increase the 
enrollment rate every year. 

There is a significant difference among 
quality, access, and governance as education 
outcomes where governance emerged as top-
most element in raising educational quality. 
Hence, poor governance is a major factor to the 
issues of educational institutions. 

Based on the findings and conclusions of 
the study, the following recommendations 
were made: 
1. To fully observe the existence of LSZOP, 

schools may enhance the implementation 
of the Indigenous People Education Pro-
gram (IPED) and Madaris Education Pro-
gram; 

2. It is suggested that school administrators 
may continue to establish a good relation-
ship with different stakeholders to further 
improve the delivery of projects and pro-
grams of the national policy framework on 
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LSZOP in all secondary schools at Lam-
bayong; 

3. Schools and other stakeholders can work 
together on school community planning 
and other capacity building activities to im-
prove the implementation of the national 
policy framework in line with quality, gov-
ernance and access as education outcomes. 

4. To increase enrollment rate of students 
who are victims of conflict, school adminis-
trators may improve the delivery of quality 
education through projects and programs 
and create other initiatives for easy access 
to students who are armed-conflict victims 
in Lambayong municipality. 

5. Future researchers may conduct similar 
study using qualitative research design to 
have a wider and deeper scope of infor-
mation about the national policy frame-
work on LSZOP. 
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