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ABSTRACT

The study explored (1) the most common speaking and vocabulary prob-
lems of 12 senior high students; (2) the implementation of 3 ESL teachers
of dialogic discussion to address the identified students’ problems; (3)
the improvement of students; and (4) the insights and implications of the
intervention. Using a qualitative mosaic approach, the study used field
notes and conversations with students and teachers. During preliminary
data collection, it was found that the students’ speaking and vocabulary
problems comprised fluency and accuracy issues, language function defi-
ciencies, negative affective state, and poor classroom atmosphere. To ad-
dress these problems, the three teachers implemented five dialogic dis-
cussion sessions. The implementation characterizes structure, scaffold-
ing, and socialization. For students, the sessions helped them increase
their confidence and speaking skills. These findings suggest that dialogic
discussion may function as a platform engendering processes such as
agency, exploration, and enhancement. The study recommends actions
for teachers and future researchers.

Keywords: Dialogic discussion, Speaking, Vocabulary, Second language
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Introduction

al,, 2024), contrastive form-focused instruction

Speaking and vocabulary skills are crucial
to learning English as a second language (L2).
However, learning these skills is problematic.
These challenges include a lack of confidence,
limited vocabulary, mispronunciation, and dis-
tractions (Delima, 2023, Tabog et al,, 2023). To
address these, drama activities were incorpo-
rated into the classroom (Balgos, 2023), while
others used multimodal strategies (Bastida et

How to cite:

(Reyes, 2023), and Technology, Entertainment,
and Design (TED) talks (Flores et al., 2023). Alt-
hough these solutions addressed speaking and
vocabulary problems, they lacked an essential
element in L2 learning: meaningful dialogue
(Toyama & Yamazaki, 2021).

A teaching method that incorporates this
meaningful dialogue is called dialogic discus-
sion. It improves children’s lexical and
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phonological awareness (Chow et al, 2021;
Jocuns, 2021), promotes cultural and linguistic
inclusivity (Santiago-Gabrieta et al., 2021), bol-
sters argumentative writing skills (Chmarkh,
2021), enriches teachers’ interactional talk
(Shea, 2019), and helps learners’ thinking pro-
cess (Merkel, 2020). While these works inte-
grated meaningful dialogue, their applications
were limited. First, L2 speaking and vocabulary
skills were not addressed since the dialogic dis-
cussion was applied to literacy teaching con-
texts. Second, even though applied in an L2 con-
text, the foci were writing, thinking, and
teacher talk (Chmarkh, 2021; Chow et al., 2021;
Merkel, 2020; Shea, 2019). Third, while L2 vo-
cabulary was addressed (i.e., Chow et al,, 2021),
the sample was limited to children, and stu-
dents’ experiences were overlooked. Fourth,
although cultural and linguistic inclusivity
were promoted (i.e., Santiago-Gabrieta et al,,
2021), students' choices were not emphasized.

Therefore, there is a need to explore dia-
logic discussion in L2 speaking and vocabulary
contexts while considering older students, val-
uing their learning experiences, and giving
them more choices. The primary purpose of
this research was to explore how dialogic dis-
cussion can address the speaking and vocabu-
lary skills of the learners. Specifically, it sought
to explore answers to the following problems:
(1) What are learners' commonest speaking
and vocabulary problems in the language class-
room? (2) How do the language teachers con-
duct dialogic discussions to address the com-
monest speaking and vocabulary problems? (3)
How may dialogic discussion help learners im-
prove their speaking and vocabulary? (4) What
insights and implications can be drawn from
the findings?

Methods

The researcher used a qualitative mosaic
approach (Rouvali & Riga, 2022), employing
different data sources with intervention. Using
purposive sampling, the researcher engaged a
total of 12 twelfth-grade students and 3 ESL
teachers teaching Oral Communication. To cap-
ture the experiences of the participants, field
notes (Hadley, 2019) and one-on-one conver-
sations were used. During 5 sessions (10
hours) of intervention, the 3 teachers

employed dialogic discussion strategies includ-
ing (1) Creating an environment conducive to
discussion; (2) Defining expectations and cre-
ating buy-in; (3) Creating successful early expe-
riences with discussion; and (4) Getting stu-
dents talking, listening, and feeling successful.
The researcher collected data before, during,
and after the intervention. To analyze these
data, the researcher utilized the six-phased the-
matic analysis (Braun & Clarke, 2021), which
involved familiarization, coding, generating in-
itial themes, reviewing, refining, and writing
the analyses.

During familiarization, the researcher im-
mersed himself in the data by listening to re-
cordings and reading transcripts. At times, as a
language teacher, he felt guilty hearing stu-
dents' feelings about speaking in class, realiz-
ing how strictness could make them feel 'ter-
rorized.' During his systematic coding phase, he
observed strong emotions regarding classroom
culture and speaking errors, realizing the im-
portance of capturing both affective and tech-
nical elements of responses. Codes were as-
signed at the latent level for enhanced repre-
sentation (Braun & Clarke, 2021), and then cat-
egorized based on similarities. While coding
during and post-intervention data, he re-
mained mindful of emerging patterns, prioritiz-
ing coding before searching for themes. Though
pleased with students' responses indicating
satisfaction with their freedom to communi-
cate, he felt sessions could have been longer.
Nonetheless, he continued coding with an open
mind to other possibilities.

In developing themes from pre-/dur-
ing/post-intervention data, the researcher
aimed for sensitivity and reflexivity, drawing
on his five years of experience as an ESL
teacher to interpret students' responses. Re-
flecting on initial memos, he found alignment
between participant responses and his under-
standing of speaking issues, which clarified
code interpretation. To bolster the credibility
of codes and themes, the researcher sought a
fresh perspective, consulting with his adviser
on analysis and themes' relevance to Krashen's
affective filter hypothesis. After revising theme
names, he sought advice from an English Lan-
guage Education expert to review coding. The
researcher remained mindful of the dynamic
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nature of qualitative analysis, as emphasized by
Braun and Clarke. Another method of theme re-
view involved confirming themes with partici-
pants and presenting a two-page summary
with simplified explanations. Feedback from
students and teachers affirmed the representa-
tion of codes and themes in capturing their feel-
ings and experiences. While one teacher sought
clarification on the inclusion of 'mental block'
as an affective factor, the researcher clarified
its connection to language apprehension, main-
taining agreement on initial themes.

Result and Discussion

Sections 1.1 - 1.4 answers question 1; sec-
tions 2.1 - 2.3 answers question 2; section 3 an-
swers question 3; and section 4 answers ques-
tion 4.

1.1. Fluency and Accuracy Issues

This study, akin to Delima (2023) and
Tabog et al. (2023), identified students' speak-
ing and vocabulary difficulties, including lim-
ited vocabulary and pronunciation issues.
Classroom observations and dialogues with
students and teachers indicated that these
challenges stem from their linguistic compe-
tence, particularly affecting spontaneous ver-
bal expression and precise vocabulary usage.
The students faced hurdles in expressing ideas
due to their inability to speak spontaneously.
Inaccuracies in pronunciation and word usage
were apparent in their experiences. This un-
derscores the significance of fluency and accu-
racy, themes prevalent in the study's findings.
While the study did not directly measure flu-
ency and accuracy, the students' responses
align with existing literature, contributing to a
deeper comprehension of L2 speaking chal-
lenges.

1.2. Language Function Deficiencies

Further analysis of the data showed that
students' primary speaking difficulties
stemmed from challenges in executing essen-
tial language functions such as explanation, il-
lustration, elaboration, and logical reasoning.
The researcher observed a significant reliance
on their native language (L1) when attempting
these functions during discussions. Merkel

(2020) addressed difficulties in L2 construc-
tion through dialogic interactions, supporting
participants in clarifying their thoughts. Simi-
larly, this study applied the same principle for
speaking enhancement with a different group
of participants. It was also found that dialogic
discussions increased students' L2 thinking ca-
pability, leading to improved language func-
tions such as argumentation (Chmarkh, 2021),
reasoning, and evaluation. Additionally,
Wotring et al. (2024) observed that students'
talk repertoire improved after dialogic teach-
ing interventions, suggesting that their inter-
vention, akin to this study, may furnish partici-
pants with necessary language function skills.

1.3. Negative Affective State

While the students' speaking difficulties
may appear linguistically rooted, there was a
notable emotional dimension to these chal-
lenges. Their limited participation in the sec-
ond language classroom could be linked to feel-
ings of shyness, nervousness, fear of making er-
rors, and concerns about peer judgment. This
emotional aspect significantly impacted their
speaking performance in class. Even when pos-
sessing the requisite knowledge to respond to
teachers' questions, students often hesitate to
express their thoughts. A lack of confidence
was a prominent barrier preventing active par-
ticipation in class discussions. This finding res-
onates with Delima (2023) and Tabog et al.
(2023), who noted that lack of confidence and
anxiety are prevailing sentiments among SHS
students. They also highlighted negative expe-
riences such as inferiority complex, apprehen-
sion, classroom distractions, difficulty in ex-
pressing thoughts, and teacher reproaches as
significant aspects of students’ speaking diffi-
culties in L2 classes. The current study's find-
ings contribute to understanding students' dis-
position towards speaking in ESL classrooms,
identifying shyness, nervousness, fear of mak-
ing errors, and apprehension. In Krashen's the-
ory of affective filters, the more anxious stu-
dents feel about speaking and the L2 environ-
ment, the less they improve in L2 performance.
The issues found in learners' affective states
align with this theory. Krashen emphasized
that these factors are not solely inherent to

IJMABER

2771

Volume 5 | Number 7 | July | 2024



APS Ramos, 2024 / Dialogic Discussion as a Platform for Building Speaking and Vocabulary Skills

learners; teachers and learning environments
also play a role.

1.4. Poor Classroom Atmosphere

The poor classroom atmosphere signifi-
cantly impacted the students' speaking chal-
lenges. While it may seem that a negative class-
room atmosphere leads to learners' negative
emotional states, affecting their linguistic per-
formance, it's important to recognize that the
classroom atmosphere is a constructed envi-
ronment—shaped either by the teacher alone
or in collaboration with students. Factors con-
tributing to a poor atmosphere included the
'strictness of the teacher,' 'lack of encourage-
ment,' or 'fear of being laughed at' (Anna, 16
years old). Thus, speaking problems extend be-
yond students' skills or emotions alone; they
also involve the classroom atmosphere. In a
study by Hui et al. (2021), they investigated the
effects of social climate on students' willing-
ness to communicate, finding that willingness
to communicate was influenced by factors such
as anxiety and boredom. This aligns with the
theme of classroom atmosphere characterized
by students' negative feelings about the learn-
ing environment. The actions and values of
both teachers and students may thus explain
mediating variables such as anxiety and bore-
dom.

2.1. Dialogic Discussion as a Structured Plat-
form

The session utilized dialogic discussion
strategies, emphasizing interactive communi-
cation and open dialogue among participants,
ensuring conversations were encouraged,
meaningful, and engaging for the students. A
structured setup created a positive learning en-
vironment, fostering active engagement and
participation (Santiago-Garabieta et al.,, 2023).
The teachers organized the lesson physically,
psychologically, and instructionally to optimize
learning outcomes. Physically, the classroom
arrangement facilitated face-to-face interac-
tion among students, enhancing engagement as
noted by one student. Teachers created a psy-
chologically safe space, enabling students to in-
teract comfortably. Inclusive classroom set-
tings encouraged students to share their opin-

ions (Santiago-Garabieta et al., 2023). As stu-
dents became gradually comfortable and confi-
dent with the sessions, they engaged more ac-
tively (Playsted, 2021). Finally, clear instruc-
tions facilitated learning, ensuring comprehen-
sion (Playsted, 2021). Teachers' actions and
values influence the classroom outcome, creat-
ing engagement, a positive psychological envi-
ronment, and instructional clarity (Shea, 2019).
Overall, dialogic sessions structured the class-
room environment for engagement and sup-
ported students' learning needs.

2.2. Dialogic Discussion as a Scaffolded Plat-
form

The implementation of sentence starters
and questioning guides served as scaffolds,
providing support to learners as they partici-
pated in the discussions. These tools likely as-
sisted students in initiating and structuring
their responses effectively. This is related to
the remarks of one teacher who said, "Students
can organize their ideas and expressions with
the help of scaffolding materials such as sen-
tence starters and questioning guides”
(Teacher Rina). With this grounding, teachers
could support the students’ communication
processing. The teachers' assistance when stu-
dents had questions also aided the sessions.
Similarly, Boyd (2023) explored how dialogic
interactions could develop students’ speaking
skills, highlighting how dialogic teaching can
provide scaffolding for the learners. Heron et
al, (2021) emphasized that supportive lan-
guage classrooms in terms of dialogic teaching
positively impact students’ language produc-
tion.

2.3. Dialogic Discussion as a Social Learning
Platform

The processes of socialization and learning
were at play in the sessions. The students
themselves conveyed the significant role these
sessions play in activating interaction among
peers and facilitating collective learning expe-
riences (Zhang & Zhang, 2020). Regarding so-
cialization, dialogic discussions serve as a plat-
form for students to communicate and collabo-
rate. These sessions encouraged social interac-
tion, enabling students to share ideas, perspec-
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tives, and insights. Thus, a positive and inclu-
sive learning environment was created. This
socialization aspect of the sessions created a
learning space characterized by ownership of
the topics, engendering freedom for the stu-
dent. This is what Jocuns (2021) also found
where students enhanced their speaking and
vocabulary by doing. Another essential aspect
of teacher implementation is management. It is
then emphasized that a teacher's proper in-
struction management facilitates learning. So-
cialization in the classroom is also crucial to
promoting inclusivity and interculturality.
Douidi (2021) maintained that teachers have
vital roles in promoting interculturality in the
class. In Santiago-Garabieta et al’s (2023) mind,
dialogic teaching encourages inclusivity in the
class.

3. Dialogic Discussion as a Nurturing Space
for Confidence and Speaking

Using dialogic discussion strategies, the
sessions bolstered students' self-confidence
(Igbal et al.,, 2021), particularly in speaking and
vocabulary use. Students expressed increased
confidence and noted improvements in their
speaking skills. The sessions also addressed
students' feelings about mistakes and language
apprehension, fostering a positive attitude to-
wards speaking L2 and errors. Additionally,
students reported overall enhancement in their
speaking skills, demonstrating the sessions' ef-
fectiveness in addressing speaking and vocab-
ulary issues broadly. Dialogic discussion en-
gaged students in speaking practice and served
as a platform for skill development. For exam-
ple, one student, Mark, 17 years old, remarked,
"It was great; I noticed that my speaking skills
improved, and I became a better speaker." This
highlights a clear relationship between confi-
dence-building and speaking skills improve-
ment. The findings align with previous re-
search on the positive impact of dialogic teach-
ing on speaking skills (Wotring et al, 2024),
supporting Krashen's affective filter hypothe-
sis. While existing literature addresses the use
of dialogic teaching in enhancing speaking
skills, this research goes further by exploring
insights and implications for classroom prac-
tice, bridging the gap between theory and ap-
plication in the L2 context.

4. Agency, Exploration, and Enhancement

Upon reflecting on the data collected, the
researcher developed three significant themes
or macro processes: agency, exploration, and
enhancement. These macro processes are an-
chored to various theories of learning and lan-
guage learning. First, the affective filter hypoth-
esis states that learners learn more by provid-
ing an anxious-free environment. Second,
Vygotsky and Cole’s concept of the scaffolding
of a more knowledgeable one is evident in the
teachers’ implementation of dialogic discus-
sion. Third, constructivism supports students'
gaining knowledge and skills rather than pas-
sively receiving information. The order in
which the macro processes may be imple-
mented (1. Agency; 2. Exploration; 3. Enhance-
ment) is informed by the theories enumerated.
First, agency, as evident in the students' re-
sponses, may be developed by lowering the af-
fective filter. Then, since students become
ready for interaction, exploration may tran-
spire among them. The teacher and other stu-
dents may take the role of more knowledgeable
ones, and students build knowledge and skills
on top of each other's contribution to the dis-
cussion. Finally, enhancement may be evident
as the byproduct of exploration since construc-
tivism posits that learners co-create knowledge
and skills actively.

Conclusion

Four major speaking and vocabulary diffi-
culties were identified among the participants,
focusing on 12th graders. The study revealed
that vocabulary and word use intertwined with
significant speaking challenges, including flu-
ency, accuracy, and language functions. While
the research prioritized communication initia-
tion over correctness, language functions like
explaining and reasoning deserved more atten-
tion. The researcher suggests that while dia-
logic discussion fosters a conducive speaking
environment, explicit instruction on produc-
tion accuracy may be necessary. However,
meaningful interactions among learners could
naturally lead to improved accuracy, aligning
with the macros processes of agency, explora-
tion, and enhancement.

Further, this research illuminated Filipino

ESL classrooms’ perspective on English,
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viewing it more as a subject than a tool for com-
munication. In schools, the emphasis often lies
on completing curriculum content and achiev-
ing high scores, leading teachers to prioritize
teaching knowledge about language rather
than language itself. Students, driven by the de-
sire to perform well, may become anxious
about speaking correctly. A classroom environ-
ment that values expression over rigid correct-
ness tends to foster increased student engage-
ment and participation.

After participating in dialogic discussions,
students exhibited improved speaking skills
and confidence, indicating the efficacy of this
teaching method. The approach facilitated
agency, exploration, and enhancement among
learners, providing them with a platform to ex-
press themselves freely. The researcher em-
phasizes the need for language teachers to
adopt a skillful, reflective, and learner-centered
approach, foregrounding the concepts of
agency, exploration, and enhancement. These
concepts prioritize students' mental and affec-
tive domains, ultimately enhancing language
proficiency from an 'inside-out' perspective.
The qualitative approach offered a holistic view
of students' and teachers' experiences, though
the study's limited sample size necessitates
caution in generalizing the findings. Readers
are urged to consider their context and consult
other experts before applying the research's
implications. Therefore this research recom-
mends the following:

1. Speaking and vocabulary problems encom-
pass both linguistic challenges (fluency, ac-
curacy, function) and learners’ affective
states influenced by classroom atmos-
phere. This holistic approach acknowl-
edges learners as individuals who require
motivation and nurturing.

2. Incorporating dialogic discussion strate-
gies in teaching speaking empowers stu-
dents by allowing them to choose topics
and pacing, fostering meaningful engage-
ment and skill improvement.

3. Developing speaking confidence precedes
prioritizing accuracy and fluency. Pro-
cesses like agency, exploration, and en-
hancement can gradually build confidence
and enhance speaking skills.

4. Operating within the ESL classroom,
agency, exploration, and enhancement pro-
cesses, supported by dialogic strategies, of-
fer flexible guidelines for teachers to
achieve positive outcomes.

5. Future studies could broaden participant
diversity to include various proficiency lev-
els, age groups, cultural backgrounds, or
educational settings. This broader range of
participants would enable a more nuanced
analysis of dialogic discussion's effective-
ness across diverse contexts.

6. While qualitative methods (e.g., mosaic ap-
proach) were employed in the current re-
search, future studies could integrate quan-
titative approaches for statistical validation
and more robust analysis. Quantitative data
collection methods, like surveys or stand-
ardized assessments, can offer numerical
insights into the impact of dialogic discus-
sion on language proficiency.

7. Future research should explore diverse as-
sessment methods within the context of di-
alogic discussions. Investigating the use of
different evaluation tools, rubrics, or crite-
ria to measure the effectiveness of dialogic
discussion in enhancing language skills can
contribute to standardized assessment
practices for dialogic language learning.
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