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ABSTRACT

The study aimed to determine the critical performance roles among
school heads and teachers’ collaboration in public schools. A quantitative
descriptive correlation research design was used and the modified stand-
ardized survey instrument based on Total Leaders 2.0 by Spady (2010)
was utilized in the 31 public schools with 538 teachers, school heads, and
principals serving as the respondents. The test of the significant differ-
ence between the assessment of the school heads and teachers as to crit-
ical performance roles among school heads indicates there is no signifi-
cant relationship between groups and within groups by schools. There is
a significant difference between the assessment of the school heads and
teachers as to teachers’ collaboration. The perceived level of assessment
of school heads and teachers as to teachers’ collaboration noted a signif-
icant. There is a significant relationship between the level of manifesta-
tion of critical leadership performance roles among school heads level of
manifestation of teachers’ collaboration. Finally, the level of manifesta-
tion of critical leadership performance roles among school heads singly
or in combination does not significantly explain the level of manifestation
of teachers’ structural collaboration. The results show that critical per-
formance roles positively predicted Instructional Programs and Interper-
sonal Collaboration than in and of other variance.

Keywords: Assessment, Critical performance roles, Teachers’ collaboration

Introduction

This mentioned in its LEADERSHIP FRAME-

School heads or school leaders play a cru-
cial role in running schools and empowering
teachers. They are given such a role as embod-
ied in Deped Order No. 42 s. 2007 also known
as The Revised Guidelines on Selection,
Promotion and Designation of School Heads.
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WORK that there shall be a school head for all
public elementary and secondary schools or a
cluster thereof, under Section 6.1, Rule VI of the
Implementing Rules and Regulations of
Republic Act No.9155 (Governance of Basic Ed-
ucation Act of 2001).
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A school head is a person responsible for
the administrative and instructional supervi-
sion of the school or cluster of schools. As such,
a school head is expected to possess Educa-
tional Leadership which is the ability to craft
and pursue a shared school vision and mission,
as well as develop and implement curriculum
policies, programs, and projects, People Lead-
ership or the ability to work and develop effec-
tive relationships with stakeholders and exert
a positive influence upon people, and Strategic
Leadership is the ability to explore complex is-
sues from a global perspective, manage an edu-
cational enterprise and maximize the use of re-
sources. This only means that much is
expected of school heads. If they fail to play
their roles in the mentioned aspects, their
schools also fail and their teachers become un-
inspired to work. Worse, they will not be de-
nied promotion and will be held liable for not
performing their roles to inspire teachers. This
may be the case for both new and seasoned
school heads.

In the case of new school heads, according
to Arrieta and Ancho (2020), the decision to ac-
cept a leadership role will always require re-
flection and discernment. The power, author-
ity, privileges, and benefits attached to it are
enticing, but the duties and responsibilities
make a person step back and think about it.
When no one else is qualified to lead, tenure
and performance become the basis of appoint-
ment. Despite lacking the required credentials,
particularly educational qualifications, one re-
ceives the promotion as academic head be-
cause he/she is the most senior among the
teachers. This study aims to explore and find
out the experiences of novice academic heads
in leading and managing their teachers. It iden-
tified the challenges and struggles, including
their learning experiences and realizations as
new academic heads.

Using the phenomenological method, seven
new learning area heads (less than two years of
experience) from a private sectarian school in
the National Capital Region, Philippines were
observed for six months and interviewed sepa-
rately. The study found out that the novice aca-
demic heads considered paperwork, culture,
processes and procedures, expectations of su-
periors, and supervision of teachers as primary

challenges. To handle these challenges, they
regularly consulted their supervisors and their
former academic leaders mentored some of
them. They also engaged themselves in profes-
sional and personal development to enhance
their leadership competence. Having a succes-
sion plan will integrate the induction, leader-
ship, and mentoring programs for future aca-
demic heads.

Meanwhile, as mentioned in Molina and
Wilchowski (2018) in “The School Leadership
Crisis Part 1: Making Principals Work for
Schools”, there exists a leadership crisis and to
be effective, principals should shift from being
bureaucrats, burdened by administrative work,
to instructional leaders who provide pedagogi-
cal support to teachers. The levers are (1) using
data to drive instruction, (2) continuously ob-
serving teachers and providing feedback on
their performance, (3) supporting teachers
with lesson and unit planning, (4) providing
useful professional development, (5 and 6) cre-
ating a strong culture of learning among staff
and students, and (7) developing a strong lead-
ership team to support and improve instruc-
tion.

Evidence shows that some school heads in
as much as they want to do not reach expecta-
tions when it comes to manifesting critical
leadership performance roles. They may be
regularly reminded though and may still im-
prove when it comes to leadership. They may
not be perfect. They have lapsed. This study
will evaluate school heads’ critical perfor-
mance roles and how these relate to teachers’
collaboration.

Theoretical Framework

The study is anchored on William Spady’s
(2010) Total Leaders 2.0 Model (as cited in
Papa, 2019) which highlights the five critical
performance roles such as relational, authentic,
visionary, quality, and service leadership.
Spady has been a major catalyst and leader of
educational change efforts in North America
and abroad for more than forty years. His vision
and commitment to elevating and transforming
the entrenched Industrial Age paradigm of ed-
ucation is boldly stated in his countless pub-
lished papers.
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Research Paradigm

INDEPENDENT VARIABLE

Critical Leadership Performance
Roles among School Heads

« Relational Leadership
¢ Authentic Leadership
s Visionary Leadership
e Quality Leadership

e Service Leadership

-

DEPENDENT VARIABLE

Teachers’ Collaboration
Structural Collaboration

- Instructional Program
- Instructional Policy

Interpersonal Collaboration

- Professional
Development
- Building Relationship

Fig. 1 Research Paraigm

Statement of the Problem
The main thrust of this study was to deter-

mine the critical performance roles among

school heads and teachers’ collaboration in
public schools

Specifically, this study sought to answer
the following queries.

1. Whatis the level of manifestation of critical
performance roles among school heads of
public secondary schools in the Division of
Sto. Tomas as assessed by school heads and
teachers in terms of:

1.1 Relational Leadership;
1.2 Authentic Leadership ;
1.3 Visionary Leadership ;
1.4 Quality Leadership, and
1.5 Service Leadership?

2. What is the level of teachers’ collaboration
in public secondary schools as assessed by
school heads and teachers in terms of:

2.1 . Structural Collaboration ;
2.1.1 Instructional Program ;
2.1.2 Instructional Policy ;
2.2 Interpersonal Collaboration ;
2.2.1 Professional Development ; and
2.2.2 Building Relationship?

3. Isthereasignificant difference between the
assessment of the school heads and teach-
ers as to critical performance roles among
school heads?

4. Isthereasignificant difference between the
assessment of the school heads and teach-
ers as to teachers’ collaboration?

5. Is there a significant relationship between
the critical leadership performance roles
among school heads and teachers’ collabo-
ration in public secondary schools?

6. Does the critical leadership performance
roles among school heads singly or in com-
bination significantly explain the level of
manifestation of teachers’ collaboration in
public secondary schools?

Research Hypotheses
The following hypotheses were tested for

their significance at a.05 level.

1. There is no significant difference between
the assessment of the school heads and
teachers as to critical performance roles
among school heads.

2. There is no significant difference between
the assessment of the school heads and
teachers as to teachers’ collaboration.

3. There is no significant relationship be-
tween the critical performance roles among
school heads and teachers’ collaboration in
public secondary schools.

4. The critical performance roles among
school heads singly or in combination do
not significantly explain teachers’ collabo-
ration in public secondary schools.

Literature Review
Leadership Performance Roles
School Heads

William Spady’s (2010) Total Leaders 2.0
Model as cited in Papa, 2019 Total Leaders 2.0

among
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which is the twenty-first century’s quick guide
to leadership and change gurus of the past two
decades into an integrated, compelling, easily
understood, practical leadership framework:
the Total Leaders 2.0 model. The model’s five
domains and fifteen performance roles enable
leaders in the field to systematically address
the challenges of organizational change in to-
day’s technologically driven and dramatically
changing world. As mentioned in the model, re-
lational leadership operates collaboratively
with inclusion and involvement, authentic
leadership operates consciously with intention
and integrity, visionary leadership operates
creatively with inspiration and imagination,
quality leadership operates competently with
initiative and insight and last is service leader-
ship operates compassionately with interven-
tion and influence. All of these leaderships to-
gether result in Total Leadership. Those lead-
ership theories are sources of William Spady’s
Total Leaders 2.0 Model which highlights the
five critical leadership performance roles such
as relational, authentic, visionary, quality, and
service leadership ( Papa, 2019). Spady has
been a major catalyst and leader of educational
change efforts in North America and abroad for
more than forty years. The concept called role
performance has been the central component
of the Total Leaders 2.0 strategic design. Role
performers are people who can competently
carry out a complex range of related tasks
across a range of situations and contexts.

Teachers’ Collaboration on Professional De-
velopment

Burton (2016) found out in his study that
the influence of teacher cooperation on teacher
learning and development was investigated in
this qualitative study. Collaboration was exam-
ined for its influence on how teachers build on
their distinctive pedagogies through data col-
lection and analysis of teacher surveys, obser-
vations, a focus group, and interviews Pub-
lished by Arkansas State University in 2020,
teachers and school administrators today, ac-
cording to research, are more interested in
teacher cooperation than in earlier genera-
tions. While it has always been the norm for in-
structors to work alone, it is becoming increas-
ingly usual for them to work in groups.

Teachers who collaborate, according to propo-
nents, have a beneficial influence on one an-
other and contribute naturally to school im-
provement. Working in groups, sharing duties,
offering feedback, and establishing trust are all
examples of teacher cooperation. In an article
published by Jones in 2018 entitled: "Research
Shows Teacher Collaboration Helps Raise Stu-
dent Achievement," the missing link in school
reform: teacher collaboration. "Students exhib-
ited better increases in arithmetic proficiency
when their instructors reported regular discus-
sions that centered on math, and when there
was a feeling of trust or closeness among teach-
ers." with their classmates,” Leana discovered
in her research of over 1,000 4th and 5th-grade
teachers in New York City. Finding time to in-
teract with coworkers, exchange ideas, and of-
fer support is the first step toward collabora-
tion. The result of the study M. Holmqvist & B.
Lelinge (2020) indicates that Collaborative
Professional Development (CPD) gives im-
proved outcomes for both teachers and stu-
dents, even if few studies are taking into con-
sideration the students’ results. The main part
of the changes targeted attitudes toward inclu-
sive education In a collaborative study con-
ducted by Vangrieken, Dochy, Raes, and Kyndt
in 2016, a total of 82 papers were chosen based
on predetermined criteria and then examined
using a narrative review approach to themati-
cally aggregate information across the re-
search. The review's initial goal was to give an
overview of the terminology used to character-
ize teacher cooperation in prior studies. Collab-
oration was viewed as a spectrum here, ranging
from simple group collaboration to powerful
team collaboration. The degree of was used to
define this continuum. The assessment also
looked into the scope and depth of the partner-
ship.

Methods

This study used the quantitative descrip-
tive correlational research design to assess the
independent and dependent variables and test
the significant relationship between the two.
Primary data were elicited from all school
heads and teachers of all public secondary
schools in the Division of Sto. Tomas via a
Google form. Simple random sampling will be
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used to give the school heads and teachers a
chance to be included in the study. The sample
size of the school heads and teachers will be de-
termined using G-power or Raosoft calculator
with a confidence level of 95%, the confidence
interval is 3. Out of 1000 school heads and
teachers respondents, there were 516 number
of respondents. To assess the level of manifes-
tation of critical performance roles among
school heads, a standardized survey instru-
ment was utilized as conceptualized by Papa
(2020) and based on Total Leaders 2.0 by
Spady (2010). A teacher-made survey ques-
tionnaire was used. It consisted of three parts.
The first part was the respondent’s profile, the
second part was critical performance roles and
the last part was teachers’ collaboration. The
content was validated by LSPU professors and
principals of the public schools. This instru-
ment underwent pilot testing using Google
Forms for respondents not included in the
study. Afterward, the results were subjected to
Cronbach'’s Alpha for reliability.

In gathering data and information analysis,
the distribution of the survey instrument was
conducted. Upon obtaining the necessary au-
thorization, the distribution of the survey ques-
tionnaire was immediately followed through
Google Forms. The answered questionnaires or
forms were collected and tabulated for further
analysis. Finally, after tabulation, the appropri-
ate corresponding statistical methodologies
were carried out. Gathered quantitative data

Table 1. Respondents’ Teaching Position

were treated using Statistical Package for So-
cial Sciences. In particular, it used the Fre-
quency count, percentage, mean and standard
deviation were used to describe the level of
manifestation of critical performance roles
among school heads of public secondary
schools as assessed by school heads and teach-
ers. Similar tools will be used to determine the
level of teachers’ collaboration in public sec-
ondary schools as assessed by school heads and
teachers. The t-test for independent samples
was to assess if there is a significant difference
between the assessment of the school heads
and teachers as to critical performance roles
among school heads and teacher collaboration.
Pearson Product moment correlation (Pearson
r) was used to determine if there is a significant
relationship between critical performance
roles and teachers’ collaboration. Moreover,
Linear Regression Analysis was performed to
assess if the level of critical leadership perfor-
mance roles among school heads singly or in
combination significantly explains the level of
manifestation of teachers’ collaboration in pub-
lic secondary schools.

Result and Discussion
Part 1. Respondents Profile

The tables below consist of information
about the respondents of the study. These
teachers, school heads, and principals were
from 31 secondary and elementary schools,

Teaching Positions Frequency Percent
Teacher 1 231 429
Teacher 2 98 18.2
Teacher 3 150 27.9
Master Teacher 1 25 4.6
Master Teacher 2 12 2.2
Head Teacher 1 5 9
Head Teacher 2 5 9
Principal 1 7 1.3
Principal 2 5 9
538 100.0

Table 1 presents the different teaching po-
sitions of the 538 respondents. Most of them
came from Teacher 1 (231), Teacher 2 (98),

and Teacher 3 (150) which is 89 % of the total
number of respondents. The remaining 19 %
consisted of Master Teacher 1 (25), Master
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Teacher 2 (12), Head Teacher 1 (5), Head
Teacher 2 (5) Principal 1 ( 7 ) Principal 2(5).
The respondents held various positions, which
could be beneficial as it brought diverse

Table 2. Respondents Civil Status

perspectives to the questionnaire. Their re-
spective roles and responsibilities influenced
their viewpoints, enhancing the richness of
their responses.

Frequency Percent
Single 146 27.1
Married 378 70.3
Widow/Widower 14 2.6
Total 538 100.0

Table 2 shows the civil status of the re-
spondents. The 70.3 % or 378 respondents
were all married, 21. 1% which is 146 were sin-
gle and 2.6% or 14 respondents were widowed.
Out of 538 respondents, it is shown that the

Table 3. Respondents ‘Age

greatest number of them were married, fol-
lowed by single and then widowers. compared
to individuals who are single or without de-
pendents.

Age Frequency Percent
21-30 140 26.0
31-40 179 33.3
41-50 133 24.7
51-60 84 15.6

61 - above 2 4

Total 538 100.0

Table 3 provides information on the age distribution of the respondents, presenting

Table 4. Respondent’s Educational attainment

Educational

Attainment Frequency Percent
Bachelor’s Degree with Master’s Units 166 30.9
Master’s Degree 164 30.5
Doctoral Units 169 314
Doctorate Degree 39 7.2
Total 538 100.0

In Educational Attainment, table 4 shows
that 31.4%, the highest percentage belong to
those who have Doctoral Units which has 169
respondents, while Bachelor’'s Degrees with

Table 5. Respondents’ Years of Work

Master’s Units 30.9 %, 166 respondents, and
those with Master’s Degrees 30.5 %, 164 re-
spondents. The Doctorate Degree got 7.2%
which consists of 39 respondents.

Years of Work Frequency Percent
1-5 183 34.0
6-10 148 27.5
11-15 68 12.6
IJMABER 4825 Volume 5 | Number 11 | November | 2024
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Years of Work Frequency Percent
16-20 40 7.4
21-25 44 8.2

26 and above 55 10.2
Total 538 100.0

Table 5 presents the number of years that
the respondents were in the teaching profes-
sion. Those in the years 1-5 are 183 respond-
ents which is 34% of the total number of re-
spondents. There were 148 respondents,

27.5% with 6-10 years of experience, 68 re-
spondents, 12.6% with 11-15 years, 40 re-
spondents, 8.2% with 21-25 years, and 55 re-
spondents, 10.2 % were 26 and above years of
experience.

Table 6. Level of Critical Performance Roles in Terms of Relational Leadership

The principal/school head Mean SD VI

1. has deep moral values and ethical approaches to decision-making pro- 3.47 .701 M
cedures

2. demonstrates exemplifies behavior that may increase teachers’ moti- 3.46 .693 M
vation and productivity in the workplace

3. allows teachers to feel included with a feeling of trust and respect 3.46 .721 M
amongst each other.

4. builds a deep connection between or among co-workers so that they 3.42 .738 M
may feel more trusting of their leader.

5. leads by example and set a baseline for how things be done to effec- 347 .712 M
tively reach the goals

6. identifies common goals, and objectives and helps anticipates out- 3.49 .707 M
comes of the goals.

7. involves teachers in the process of visualizing an outcome. 349 710 M

8. provides opportunities for parents’ involvement and fosters meaning- 3.52 .702 HM
ful relation

9. assumes public relation role to get parents and other stakeholders in- 3.51 .707 HM
volved in the school council
10. helps the teachers, parents, and stakeholders feel a sense of im- 3.50 .710 HM

portance, purpose and inclusivity.
Overall 3478 .655 M

Legend: 3.50 — 4.00 - Highly Manifested (HM); 2.50 - 3.49 - Manifested (M); 1.50 - 2.49 - Moderately
Manifested (MM); 1.00 - 1.49 - Not Manifested (NM)

Table 6 shows the level of critical perfor-
mance roles in terms of relational leadership. 7
statements were interpreted as Manifested and
the 3 statements were interpreted as Highly
Manifested. The indicator or statement “pro-
vides opportunities for parents’ involvement
and fosters meaningful relation “has the high-
est mean of 3.52 with a .707 standard devia-
tion. The statement “builds a deep connection

between or among co-workers so that they may
feel more trusting of their leader” got the low-
est mean of 3.42 with a .738 standard devia-
tion. It has an overall mean of 3.478 with a .655
standard deviation. In the given result, the re-
searcher may infer that the school heads estab-
lished a warm connection with parents and
other stakeholders.

[JMABER

4826

Volume 5 | Number 11 | November | 2024



LL Malolos, 2024 / Critical Performance Roles of School Heads and Teachers' Collaboration in Public School

Table 7. Level of Critical Performance Roles in Terms of Authentic Leadership

The principal/school head Mean SD VI
1. develops a well-defined vision and share responsibility for achieving 3.33 848 M
2. locates and adopts elements of external initiatives that cohere with 3.32 843 M
the school’s direction with teachers, parents, and other stakehold-
ers,

3. displays the strengths and weaknesses to build trust among the 3.32 836 M
learning community

4. seeks feedback by asking the teachers, staff, and personnel by asking 3.37 833 M
what to be done in helping the school improve moving forward.

5. provides constructive feedback on teachers’ performance 3.33 845 M

6. receives and considers alternative viewpoints before choosing a 3.33 838 M
plan of action

7. creates an environment in which teachers and students feel both 3.35 843 M
safe and encouraged to share their opinions

8. puts the needs of the school and its teachers ahead of her/his self 3.35 850 M

9. recognizes downfall yet has strong ethical value and integrity even 3.32 853 M
in the face of tempting shortcuts

10. demonstrates through actions the same values and behavior that he 3.32 841 M
/ she expects from the teachers

Overall 3334 8012 M

Legend: 3.50 - 4.00 - Highly Manifested (HM); 2.50 - 3.49 - Manifested (M); 1.50 - 2.49 - Moderately
Manifested (MM); 1.00 - 1.49 - Not Manifested (NM)

Table 7 presents the level of critical perfor-
mance roles in terms of authentic leadership.
All of the statements got verbal interpretation
as Manifested. Among the statements, “seeks
feedback by asking the teachers, staff, and per-
sonnel by asking what to do done in helping the
school improve moving forward “ got the high-
est mean of 3.37 and a.833, standard deviation.
These four (4) statements; “locates and adopts
elements of external initiatives that cohere

with the school’s direction teachers, parents,
and other stakeholders; “display the strengths
and weaknesses to build trust among the learn-
ing community” recognize downfall yet have
strong ethical value and integrity even in the
face of tempting shortcuts; demonstrates
through actions the same values and behavior
that he/she expects from the teachers. This has
an overall mean of 3.334 and a.8012, standard
deviation.

Table 8. Level of Critical Performance Roles in Terms of Visionary Leadership

The principal / school head Mean SD VI

1. identifies potential problems and conceive effective solutions before 3.32 828 M
those problems develop.

2. has a strategic plan to achieve a particular result 3.34 841 M

3. has strong interpersonal and communication skills 3.32 835 M

4. usesenthusiasm toboost morale and motivate teachers and students 3.33 818 M
to continue striving toward the attainment of the goals

5. thinks outside the box and willing to take a calculated risk 3.32 828 M

6. takes time to listen and is open-minded to the teachers and students 3.32 840 M
to improve upon the goal

7. communicates his/her vision to others which creates a natural mo- 3.33 832 M

mentum in the school culture
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The principal / school head

Mean SD VI

8. enlightens the minds of the teachers, students, and parents about the 3.37 838 M
programs, project,s and activities in the school

9. creates a high performance towards a clear vision that propels the 3.36 834 M
organization

10. offers significant challenges and manages well the individual’s or or-  3.32 847 M
ganization’s capacity to achieve them.

Overall 3333 793 M

Legend: 3.50 — 4.00 - Highly Manifested (HM); 2.50 - 3.49 - Manifested (M); 1.50 - 2.49 - Moderately
Manifested (MM); 1.00 - 1.49 - Not Manifested (NM)

The level of the critical performance role in
terms of visionary leadership is shown in Table
8. It presents that all statements have a verbal
interpretation of Manifested. The statement
“enlightens the minds of the teachers, students,
and parents about the programs, projects, and

activities in the school” got the highest mean of
3.37 with a .838 standard deviation. Five (5)
statements got the lowest mean of 3.32 with
a..828 .835, .828,.840,.847 standard deviation
respectively.

Table 9. Level of Critical Performance Roles in terms of Quality Leadership

The principal / school head Mean SD VI

1. stimulates growth in the professional capacities of the teachers, staff 3.35 858 M
and personnel

2. monitors students learning and school improvement progress 3.38 846 M

3. Dbuffers teachers from distractions to the instructional work 3.30 823 M

4. isresponsible for knowledge of the school’s benchmark/standards reg- 3.35 831 M
ulations

5. allocates resources in support of the school’s vision and goals 3.36 841 M

6. structures the organization to facilitate collaboration 3.34 856 M

7. challenges the teachers to think critically and creatively about their 3.36 839 M
practices

8. builds a productive relationship with families and communities 3.35 842 M

9. participates with teachers in their professional learning activities 3.38 857 M

10 supervises and evaluates the implementation of school improvement 3.38 864 M
plans

Overall 3355 807 M

Legend: 3.50 - 4.00 - Highly Manifested (HM); 2.50 - 3.49 - Manifested (M); 1.50 - 2.49 - Moderately
Manifested (MM); 1.00 - 1.49 - Not Manifested (NM)

The level of critical performance roles in
terms of quality leadership is presented in Ta-
ble 9. All of the statements included here re-
ceived a verbal interpretation of Manifested.
These three (3) statements got the highest
mean of 3.38, with a .846,.857, and .864 stand-
ard deviation respectively. These statements
are; monitors students' learning and school im-
provement progress; participates with

teachers in their professional learning activi-
ties; supervises and evaluates the implementa-
tion of school improvement plans. On the other
hand, the statement “buffers teachers from dis-
tractions to the instructional work” got the low-
est mean of 3.30 with a .823 standard devia-
tion. It has an overall mean of 3.355 with a.807
standard deviation.
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Table 10. Level of Critical Performance Roles in terms of Service Leadership

The principal / school head Mean SD VI
1. maintains a safe and healthy school environment 3.45 833 M
2. provides support and demonstrate consideration for individual teach- 3.39 839 M

ers, staff, personnel
3. seeks advice, and support of the Public Schools Division Superinten- 3.41 843 M
dent and Schools Division Superintendent for endorsement and re-

sources

4. empowers teachersin decision-making and builds a culture of teachers’ 3.38 840 M
leadership

5. helps teachers deal with increased parental involvement 3.40 842 M

6. builds community support for a humane, well-balanced curriculum 3.41 834 M

7. directly involves in helping teachers address instructional concerns in  3.39 830 M

their classroom
8. pushes teachers to implement what they had learned in professional 3.40 849 M

development

9. balances teachers’ workloads, acknowledges efforts and rewards ac- 3.38 820 M
complishments

10. connects the school to its wider environment and establish a collabora- 3.38 844 M
tive culture and distribute leadership

Overall 3398 .804 M

Legend: 3.50 - 4.00 - Highly Manifested (HM); 2.50 - 3.49 - Manifested (M); 1.50 - 2.49 - Moderately
Manifested (MM); 1.00 - 1.49 - Not Manifested (NM)

The level of critical performance roles in  statement “maintains a safe and healthy school
terms of service leadership is shown in Table environment” got the highest mean of 3.45 with
10. Similar to the other level of manifestation, a.833 standard deviation. Three (3) statements
this also indicates a verbal interpretation of received the lowest mean of 3.38 and.840,.820,
Manifested in all statements. It is noted that the  and .844 respectively.

PartIII. Teachers’ Collaboration
Table 11. Level of Teachers’ Collaboration in Structural Collaboration in Terms of Instructional

Program
The teachers Mean SD VI
1. engage in a professional learning community or in SLAC discussing the 3.37 .779 EE
learning development of specific students
2. work with other teachers in school to ensure common competencies, 3.35 .779 EE
and standards are measured or assessed to determine students’ pro-
gress
3. take part in collaborative learning activities or research with other 3.33 .786 EE
teachers to improve instructional practice
4. work with colleagues to discuss what helps students learn best 3.39 .770 EE

5. participate in instructional planning with the team of teachers to de- 3.36 .785 EE
velop an instructional strategy

6. share teaching strategies cooperatively in the same classes yet differ- 3.35 .785 EE
ent disciplines

7. assist one another in improving instructional practices 3.35 .772 EE

8. engage in professional conversations about the impact of different 3.37 .766 EE
teaching approaches

IJMABER 4829 Volume 5 | Number 11 | November | 2024



LL Malolos, 2024 / Critical Performance Roles of School Heads and Teachers' Collaboration in Public School

The teachers

Mean SD VI

9. take collective responsibility for the higher level of students engage- 3.37 .766 EE
ment in the class

10. discuss mentoring support, dialogue, and questioning. 3.36 .761 EE

Overall 3359 .735 EE

Legend: 3.50 - 4.00 - Greatly Exceed Expectation (GEE); 2.50 - 3.49 - Exceed Expectation (EE); 1.50
- 2.49 - Meet Expectation (ME); 1.00 - 1.49 - Below Expectation (BE)

Table 11 presents the level of teachers’ col-
laboration in Structural Collaboration terms of
instructional program. All statements have re-
ceived a verbal interpretation of Exceed Expec-
tation. The statement “work with colleagues to
discuss what helps students learn best” got the
highest mean of 3.39 with a .786 standard

deviation. The statement “take part in collabo-
rative learning activities or research with other
teachers to improve instructional practice” got
the lowest mean of 3.33 with a .786 standard
deviation. It has an overall mean of 3.359 with
a.735 standard deviation.

Table 12. Level of Teachers’ Collaboration in Structural Collaboration in Terms of Instructional policy

The teachers ...

Mean SD VI

1. are grouped voluntarily to improve practice through collaborative 3.29 .753 EE
learning

2. identify school-specific student learning goals, and reflect on practices 3.32 .763 EE
for instructional methods and activities

3. are given sufficient common time to plan vertically and horizontally to- 3.29 .761 EE
ward curriculum and programs evaluation

4. are provided coaches and specific protocols used to guide sessions in 3.31 .760 EE
collaboration

5. have at least one-two hour per week to collaborate with other teachers 3.24 .782 EE
who share the same student

6. increase their use of student-centered instructional practices through 3.33 .772 EE
collaboration

7. interact to exchange ideas and resources and discuss student learning 3.32 .759 EE

8. are handed with purposive activities for collaboration 3.34 .766 EE

9. doacollaboration that leads to the improvement in their instructional 3.35 .755 EE
practice

10. conduct regular learning action cells to discuss teaching innovation 3.31 .769 EE
and students’ performance.

Overall 3.309 .714 EE

Legend: 3.50 — 4.00 - Greatly Exceed Expectation (GEE); 2.50 - 3.49 - Exceed Expectation (EE); 1.50
- 2.49 - Meet Expectation (ME); 1.00 - 1.49 - Below Expectation (BE)

This can be better justified by an article
published by Jones in 2018 entitled: "Research
Shows Teacher Collaboration Helps Raise Stu-
dent Achievement," the missing link in school
reform: teacher collaboration. "Students exhib-
ited better increases in arithmetic proficiency
when their instructors reported regular discus-
sions that centered on math, and when there

was a feeling of trust or closeness among teach-
ers." with their classmates,” Leana discovered
in her research of over 1,000 4th and 5th-grade
teachers in New York City. Finding time to in-
teract with coworkers, exchange ideas, and of-
fer support is the first step toward collabora-
tion.
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Table 13. Level of Teachers’ Collaboration in Interpersonal Collaboration in terms of Professional
Development

The teachers Mean SD VI
1. collaborate with other teachers and the principal/ school head on how 3.34 .790 EE
and what to bring for professional collaboration

2. carry out professional development designed in response to the exist- 3.34 .777 EE
ing needs of the school community
3. identify their needs for prioritizing target are of improvement 3.35 .765 EE

4. determine topics grounded in students learning data for the Learning 3.32 .787 EE
Action cell sessions

5. are engaged in the structured professional learning opportunities 3.35 .800 EE
6. are open to sharing and learning from each other’s successes and fail- 3.36 .783 EE
ures

7. ensure that the topics of professional learning led to changes in teach-  3.35 .772 EE
ing practice

8. are provided assurance for safe culture for educator risk-taking and 3.32 .780 EE
transparency fostered in the school

9. witness the culture of self-reflection fostered and modeled by the prin- 3.31 777 EE
cipal /school leader.

10. share the professional learning experience connected to the school’'s 3.34 .784 EE
mission and long-term goals .
Overall 3.34 741 EE

Legend: 3.50 - 4.00 - Greatly Exceed Expectation (GEE); 2.50 - 3.49 - Exceed Expectation (EE); 1.50
- 2.49 - Meet Expectation (ME); 1.00 - 1.49 - Below Expectation (BE)

In the table above, it is shown the statement  while the statement “witness the culture of self-
“are open to sharing and learning from each reflection fostered and modeled by the princi-
other’s successes and failures” got the highest pal /school leader” got the lowest mean of 3.31
mean of 3.36 with a .783 standard deviation with a.777 standard deviation.

Table 14. Level of Teachers’ Collaboration under Interpersonal Collaboration in terms of Building

Relationship
The teachers Mean SD VI
1. have frequent conversations with their peers that center on profes- 3.32 .776 EE

sional development and improve instructional programs and policy

2. find time to connect with colleagues, share thoughts, and provide sup- 3.33 .780 EE
port to establish a feeling of trust or closeness

3. share with their colleagues’ trials and successes 3.33 .781 EE

4. ask fellow teachers how their day is going opens up the doors for pro- 3.33 .784 EE
ductive and bonding conversations

5. share planning time to collaborate on rigorous and appropriate lessons 3.33 802 EE
for their students during the school day

6. learn more from each other as they come back together to review and 3.35 .781 EE
assemble their separate task

7. consider ways that you can collaborate both in and outside school or 3.34 .797 EE

collaborate virtually using Google Docs, Skype, or email.

8. share the responsibility for planning by dividing tasks based on 3.34 .785 EE
strengths and interests.

9. enjoy planning with colleagues and get feedback from each other 3.35 .789 EE
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The teachers

Mean SD VI

10. make sense in working together, sharing the workload instead of dou- 3.36 .782 EE
bling their efforts.
Overall 3.339 .748 EE

Legend: 3.50 - 4.00 - Greatly Exceed Expectation (GEE); 2.50 - 3.49 - Exceed Expectation (EE); 1.50
- 2.49 — Meet Expectation (ME); 1.00 - 1.49 - Below Expectation (BE)

The level of manifestation of teachers’ col-
laboration under interpersonal collaboration
in terms of building relationships is shown in
Table 15. The statements have received “Ex-
ceed Expectation” in all statements. In particu-
lar, the statement “make sense in working to-
gether, sharing the workload instead of

PartIV. TEST OF DIFFERENCE

doubling their efforts” got the highest mean of
3.36 with a .782 standard deviation while the
statement “have frequent conversations with
their peers that center on professional develop-
ment and improve instructional programs and
policy” got the lowest mean of 3.32 with a.776
standard deviation.

Table 15. Significant Difference between the assessment of the school heads and teachers as to criti-
cal performance roles among school heads

Sum of Squares df Mean Square F Sig.
Between Groups 5.485 8 .686 1.614 .118
Relational Leadership Within Groups 224.753 529 .425
Total 230.238 537
Between Groups 3.269 8 409 .633 .750
Authentic Leadership Within Groups 341.425 529 .645
Total 344.694 537
Between Groups 2.820 8 352 556 .814
Visionary Leadership Within Groups 335.184 529 .634
Total 338.004 537
Between Groups 4.982 8 .623 955 470
Quality Leadership ~ Within Groups 344.828 529 .652
Total 349.810 537
Between Groups 2.545 8 318 489 .864
Service Leadership ~ Within Groups 344.282 529 .651
Total 346.827 537
Critical Performance Between Groups 3.052 8 .381 745 .652
Roles Within Groups 270.895 529 .512
Total 273.947 537

As shown in the table, none of the leader-
ship dimensions (Relational Leadership, Au-
thentic Leadership, Visionary Leadership,
Quality Leadership, and Service Leadership)
show statistically significant differences be-
tween the assessments of school heads and
teachers. The F-statistics for each dimension
are all below 1, and the significance levels (p-
values) are all above the conventional thresh-
old of 0.05. These results suggest that, overall,
there are no substantial disparities in how

school heads and teachers perceive the critical
performance roles related to these leadership
dimensions.  Similarly, the category "Critical
Performance Roles" also does not exhibit any
significant differences between school heads
and teachers. The F-statistic is below 1, and the
significance level is above 0.05, indicating no
notable divergence in their assessments of
overall performance.

These findings suggest a consensus be-
tween school heads and teachers regarding the
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critical performance roles and leadership di-
mensions assessed in the study. The lack of sig-
nificant differences implies a shared under-
standing and agreement on the importance and
expectations associated with these perfor-
mance roles among the participants. However,
itisimportant to note that the significance level
for some dimensions approaches the threshold
of 0.05, indicating a possible trend toward sig-
nificance. In a similar result to the study of
Papa (2019), found in her study entitled “Criti-
cal Performance Roles of School Heads and the
City Schools Performance in the Division of
Cabuyao” that as the level of manifestation of
critical performance roles of school heads in
terms of relational, authentic, visionary, quality
and service leadership were all highly mani-

fested. There was no significant difference be-
tween the assessments of teachers and school
heads on critical performance roles. In terms of
school achievement rate, none of the public
schools got a high level of school achievement
rate. In terms of Teachers’ Performance, 14% of
the teachers had an outstanding level of perfor-
mance. Meanwhile, 86% of the teachers’ per-
formances fell under the very satisfactory level
of performance. There was no significant rela-
tionship between the level of manifestation of
critical performance roles among school heads
and school performance in relational, authen-
tic, visionary and quality leadership.

Table 16 shows the significant difference be-
tween the assessment of the school heads and
teachers as to teachers’ collaboration.

Table 16. Significant difference between the assessment of the school heads and teachers as to teach-

ers’ collaboration
Sum of Mean
Squares df Square F Sig.

Instructional Between Groups 26.528 27 .983 1.904 .004
Program Within Groups 263.216 510 516

Total 289.744 537
Instructional Be.tw_een Groups 23.991 27 .889 1.814 .008
Policy Within Groups 249.751 510 490

Total 273.742 537
Structural Between Groups 24.917 27 923 1.910 .004
Collaboration Within Groups 246.370 510 483

Total 271.287 537
Professional Be_tw.een Groups 27.596 27 1.022 1.950 .003
Development Within Groups 267.350 510 524

Total 294.946 537

o Between Groups 25.392 27 940 1.744 .012

Building -
Relationship Within Groups 274.946 510 .539

Total 300.338 537
Interpersonal Between Groups 25.971 27 962 1.895 .005
Collaboration Within Groups 258.864 510 .508

Total 284.835 537

As revealed in the table, several categories
show statistically significant differences be-
tween the assessments of school heads and
teachers regarding teachers' collaboration. The
statistics for each category are greater than 1,
indicating a relatively higher between-groups
variability compared to within-groups variabil-
ity. Additionally, the significance levels

(p-values) for each category are all below the
conventional threshold of 0.05, indicating a sta-
tistically significant difference.

These findings suggest that there are nota-
ble disparities in the perceptions of school
heads and teachers regarding teachers' collab-
oration in various areas. The significant differ-
ences may indicate divergent viewpoints,
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expectations, or experiences between the two
groups when it comes to collaboration.

The areas where significant differences
were observed include Instructional Programs,
Instructional Policy, Structural Collaboration,
Professional Development, Building Relation-
ship, and Interpersonal Collaboration. These
categories cover different aspects of collabora-
tion, ranging from programmatic and policy-re-
lated aspects to interpersonal and relationship-
building elements. The significant differences
suggest that school heads and teachers have
differing perspectives on the effectiveness, im-
plementation, or importance of collaboration in
these specific areas.

It is important to note that the significance
levels in this table are relatively low, ranging
from 0.004 to 0.012. This indicates a high de-
gree of confidence in the observed differences.
The results suggest the need for further explo-
ration and communication between school
heads and teachers to better align their percep-
tions and expectations regarding collaboration
in these areas. Addressing these differences can
lead to more effective collaboration and a
shared understanding of the importance of col-
laborative practices in education.

Overall, the table highlights the need for on-
going dialogue and collaboration between
school heads and teachers to bridge the gaps in
their perceptions and promote a more unified
approach to collaboration in education. By

Part V. TEST OF RELATIONSHIP

addressing these differences, educational insti-
tutions can foster a more cohesive and collabo-
rative environment that benefits both teachers
and students.

This can be supported by the qualitative
study of Algahtani, Noman, and Kaur (2020)
aimed to explore the core leadership practices
of school principals in the Kingdom of Saudi
Arabia. Given the exploratory nature of this
study, a qualitative research design methodol-
ogy was employed through which an in-depth,
multi-perspective study of the practices of four
secondary school principals was carried out.
Employing a semi-structured interview proto-
col developed specifically for this study, data
was collected from the principals four teachers,
and four parents from each of the participating
schools. The findings of the data analysis re-
vealed that the principals demonstrated a rep-
ertoire of five core practices, namely, setting
achievement goals, developing teachers, build-
ing strong relationships with parents, focusing
on academic excellence, and developing school
climate. The principals enacted these core
practices in a variety of ways. These core prac-
tices are discussed in detail along with the im-
portant implications for further research and
practice. Thus, it can be evidence that principal
even has the same duties, functions, and re-
sponsibilities acted differently and practiced
their functions in their varied strategies.

Table 17. Significant relationship between the level of critical performance roles among school heads
and the level of manifestation of teachers’ collaboration

Critical Performance Structural Teachers’ Collaboration Interpersonal Teachers’ Collaboration
Roles among School Instructional Instructional Structural  Professional Building Interpersonal
Heads Program Policy Collaboration Development Relationship Collaboration
Relational Leadership .526" 515" 531" .539" .505™ 533"
Authentic Leadership  .642" 624" .645™ .668™ .637" 667"
Visionary Leadership  .651" 641" 659" 677" 647" 677"
Quality Leadership 662" 647" 667" .684™ .645™ 679"
Service Leadership 662" .643™ .665™ .688™ .660™ .689™
Critical Performance
Roles among School .684™ .668™ .689™ .709™ 674" .706™
Heads
*Significant at p<.005 ** Significant at p<.001
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Table 17 presents the significant relation-
ships between the level of manifestation of crit-
ical performance roles among school heads and
the level of manifestation of teachers' collabo-
ration. The table includes the various critical
performance roles and their associations with
different aspects of collaboration. The results
indicate that all critical performance roles
among school heads have a significant positive
relationship with the manifestation of teachers'
collaboration. Specifically, the critical perfor-
mance roles of Relational Leadership, Authen-
tic Leadership, Visionary Leadership, Quality
Leadership, and Service Leadership are signifi-
cantly related to the manifestation of collabora-
tion in terms of the Instructional Program, In-
structional Policy, Structural Collaboration,
Professional Development, Building Relation-
ships, and Interpersonal Collaboration.

The coefficients reveal the strength of the
relationships. The values range from .526 to
.706, all of which are statistically significant (p
< .01). This indicates that as the level of mani-
festation of critical performance roles among
school heads increases, the level of manifesta-
tion of teachers' collaboration also increases.
These findings provide valuable insights into
the importance of critical performance roles in
promoting collaboration among teachers.
School heads who demonstrate Relational
Leadership, Authentic Leadership, Visionary
Leadership, Quality Leadership, and Service
Leadership are more likely to foster a collabo-
rative environment among teachers. This col-
laboration spans different aspects, including in-
structional programs, policies, structural col-
laboration, professional development, building
relationships, and interpersonal collaboration.
The results emphasize the significance of
school leadership in shaping a collaborative
culture within educational institutions. By em-
bodying these critical performance roles,
school heads can facilitate collaboration among
teachers, which ultimately contributes to the
improvement of instructional practices and the
overall quality of education. These findings
highlight the importance of nurturing and

developing effective leadership skills among
school heads to promote collaboration and en-
hance educational outcomes.

This may imply that strong leadership can
contribute to strong collaboration of teachers.
Very similar to the study conducted by Ozgenel
and Karsantik in 2020, leadership styles have a
significant impact on teacher performance and,
as a result, school effectiveness. As a result, the
primary goal of this study was to determine the
predictive degree of school administrators’
leadership styles for leadership practices based
on teacher views. The relational survey ap-
proach was chosen above the quantitative re-
search models in the study. The findings of the
study of Noman, Awang Hashim, and Shaik Ab-
dullah (2016) which was a context-based lead-
ership practice that has gained currency during
the last decade. This study aimed to comple-
ment the recent efforts of researchers in iden-
tifying the context-based leadership practices
of successful school leaders, and deliberating
how these practices are enacted within their
unique contexts. An in-depth case study was
conducted in a successful school in northern
Malaysia using a combination of case study
methods and grounded theory. Case study
methods were used for data collection from
multiple sources, employing a semi-structured
interview protocol derived from the one used
in several studies conducted under the Interna-
tional Successful School Principalship Project.

The findings of the case study reveal that
strong interpersonal skills, people-centered
leadership, clear communication of vision and
goal, focus on academic achievement, co-cur-
ricular activities, developing people, and creat-
ing a positive work environment are all vital
constituents of successful leadership. The find-
ings attempted to add to the scant literature on
context-based leadership practices from Ma-
laysia. Implications for practice can be drawn
for policymakers, who must resist overreliance
on borrowed leadership models, while practi-
tioners need to prioritize their practices based
on the contextual requirements to succeed.
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Part VI. REGRESSION ANALYSIS

Table 18. Regression of the level of manifestation of critical leadership performance roles among
school heads on the level of manifestation of teachers’ structural collaboration

Model Summary
Model R R Square Adjusted R Square Std. Error of the Estimate
1 .689a 474 473 .515822869

Predictors: (Constant), Critical Performance Role

ANOQOVAa
Model Sum of Squares df Mean Square F Sig.
1 Regression 135.471 1 135.471 470.675  .000p
Residual 154.273 536 .288
Total 289.744 537
a. Dependent Variable: Instructional Program
b. Predictors: (Constant), Critical Performance Role
Coefficients?
Unstandardized Standardized
Coefficients Coefficients
Model B Std. Error Beta t Sig.
1 (Constant) .982 112 8.773 .000
Critical Performance Role .703 .032 .684 21.695 .000

.

The regression model in Table 18 demon-
strated a moderate level of explanatory power
(R =.689, RZ = 474, Adjusted Rz = .473). This
indicates that approximately 47.4% of the var-
iance in teachers' structural collaboration in
terms of instructional programs can be ac-
counted for by the critical leadership perfor-
mance roles of school heads. The ANOVA re-
sults revealed that the regression model was
statistically significant (F(1, 536) = 470.675, p
< .001). This suggests that the critical perfor-
mance role of school heads significantly con-
tributes to the prediction of teachers' struc-
tural collaboration in terms of instructional
programs. The regression coefficients indi-
cated that the constant term was .982, which
represents the expected value of teachers'
structural collaboration when the critical per-
formance role is zero. The coefficient for the
critical performance role was .703, indicating
that a one-unit increase in the critical perfor-
mance role is associated with a predicted in-
crease of .703 units in teachers' structural

Dependent Variable: Instructional Program

collaboration in terms of the instructional pro-
gram.

The standardized coefficient (Beta) for the
critical performance role was .684, highlighting
that it is a strong predictor of teachers' struc-
tural collaboration. The t-value of 21.695 was
highly significant (p < .001), indicating a sub-
stantial impact of the critical performance role
on teachers' structural collaboration in public
secondary schools. Furthermore, the findings
demonstrate that the critical leadership perfor-
mance roles of school heads have a significant
and positive influence on teachers' structural
collaboration in the Division of Sto. Tomas's
public secondary schools. Effective critical per-
formance roles are associated with higher lev-
els of collaborative structures among teachers.
These results emphasize the crucial role of
strong leadership in fostering a collaborative
environment among teachers, ultimately en-
hancing the instructional programs in these
schools.
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Table 19. Regression of the level of manifestation of critical leadership performance roles among
school heads on the level of manifestation of teachers’ interpersonal collaboration

Model Summary
Model R R Square )Adjusted R Square Std. Error of the Estimate
1 709a 499 .498 515974684
Predictors: (Constant), Critical Performance Role
ANOVAa
Model Sum of Squares df Mean Square F Sig.
1 |Regression 142.136 1 142.136 533.885 .000b
Residual 142.699 536 .266
Total 284.835 537
a. Dependent Variable: Interpersonal Collaboration
b. Predictors: (Constant), Critical Performance Role
Coefficients?
Unstandardized Standardized
Coefficients Coefficients
Model B Std. Error Beta t Sig.
1 (Constant) 903 .108 8.390 .000
Critical Performance Role .720 .031 .706 23.106 .000

Dependent Variable: Interpersonal Collaboration

The model summary in Table 19 indicates
that the regression model has a moderate level
of explanatory power. The coefficient of deter-
mination (R?) is 0.499, meaning that approxi-
mately 49.9% of the variance in teachers' inter-
personal collaboration can be explained by the
level of manifestation of critical leadership per-
formance roles among school heads. The ad-
justed R-squared is 0.498, indicating that the
model's goodness of fit is not greatly affected
by the number of predictors. The ANOVA table
shows that the regression model is statistically
significant, with a highly significant F-value
(F(1, 536) = 533.885, p < .001). This suggests
that the level of manifestation of critical perfor-
mance roles among school heads significantly
contributes to the prediction of teachers' inter-
personal collaboration.

Examining the coefficients, the constant
term is 0.903, which represents the expected
value of teachers' interpersonal collaboration
when the level of manifestation of critical per-
formance roles is zero. The coefficient for the
critical performance role is 0.720, indicating

that a one-unit increase in the level of manifes-
tation of critical performance roles is associ-
ated with a predicted increase of 0.720 units in
teachers' interpersonal collaboration.

The standardized coefficient (Beta) for the
critical performance role is 0.706, indicating
that the level of manifestation of critical perfor-
mance roles is a strong predictor of teachers'
interpersonal collaboration. The t-value of
23.106 is highly significant (p <.001), suggest-
ing a substantial impact of the level of manifes-
tation of critical performance roles on teachers'
interpersonal collaboration.

In summary, the results indicate that the
level of manifestation of critical leadership per-
formance roles among school heads has a sig-
nificant and positive influence on teachers' in-
terpersonal collaboration. Higher levels of crit-
ical performance roles are associated with in-
creased levels of collaboration among teachers
in the interpersonal domain. These findings
highlight the importance of effective leadership
in promoting and facilitating positive interper-
sonal dynamics among teachers, which can
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ultimately contribute to a collaborative and
supportive school environment.

This can be supported by the study Sutar-
man (2020) mentioned about the growth of ed-
ucational institutions which is the focus of his
research. He proved leadership plays a crucial
role. Consequently, the principal's leadership
competency is viewed as a society that has
demonstrated high performance in terms of
knowledge, skills, talents, and conduct. As the
leadership role of school administrators has al-
tered along with evolving expectations of edu-
cational achievement, the qualities that distin-
guish leaders from non-leaders in education.
Principal leadership must respond to the re-
quirements of Education 4.0 with adequate
competency of school principals for them to be
successful school leaders who can bring
schools to excel. Because the principal's leader-
ship is effective as the primary aim of the school
system. In the education age, principal leader-
ship must play an active role in implementing
principal leadership in fulfilling the require-
ments and satisfaction of students, stakehold-
ers, and the school system. 4.0. School leaders
who strive for excellence in the area of educa-
tion become successful leaders who can gain
information, skills, and effective professional
development programs in a systematic and
long-term manner. There are several factors to
consider when attempting to determine suc-
cessful principal leadership abilities in the era
of Education 4.0. (a). The school's unique char-
acteristics, particularly in terms of accomplish-
ing goals and professional education personnel
(b). In the field of principal leadership, several
patterns have been recognized (c). Education
can identify the leadership traits of a successful
principal.

Education plays a critical role in identifying
the leadership traits of successful school heads.
Several research studies have indicated that ef-
fective school leaders display certain leader-
ship traits that enable them to create a positive
school climate, build strong relationships with
staff and students, and promote student suc-
cess, Moreover. Education provides training
and development opportunities for potential
and current principals to develop these critical
leadership skills. By providing opportunities to
hone their leadership skills and apply them in

real-life settings, education prepares these
leaders to manage the challenges and opportu-
nities that intersect with running a school suc-
cessfully. Additionally, Education assists dis-
trict leadership teams in selecting and evaluat-
ing school head candidates that display these
critical leadership traits to continue the posi-
tive development of our educational institu-
tions. It's important to note that no one leader-
ship style is better than the others; different
styles can be effective depending on the situa-
tion and the team leader's strengths and weak-
nesses.

Conclusion

The assessment results indicate that there
are no statistically significant differences be-
tween the evaluations of school heads and
teachers across the leadership dimensions of
Relational Leadership, Authentic Leadership,
Visionary Leadership, Quality Leadership, and
Service Leadership. Hence, the null hypothesis
was not rejected. This means that both school
heads and teachers have similar perceptions of
these leadership dimensions, and there is no
significant difference in their assessments.

The null hypothesis stating that there is no
significant difference between the assessment
of the school heads and teachers as to teachers’
collaboration was rejected. These significant
differences could stem from a variety of factors.
They might indicate differing viewpoints or ex-
pectations about collaboration between school
heads and teachers. School heads may have a
more top-down perspective on collaboration,
while teachers might have a more bottom-up
perspective. Additionally, the differences could
also reflect variations in the experiences and
interactions that each group has had with col-
laborative efforts.

There is a significant relationship between
the level of manifestation of critical leadership
performance roles among school heads level of
manifestation of teachers’ collaboration in pub-
lic secondary schools in the Division of Sto.To-
mas. Hence, the null hypothesis was rejected.
This finding highlights the importance of lead-
ership in fostering a collaborative culture
among teachers in public secondary schools. It
suggests that the way school heads fulfill their
critical leadership roles can have a significant
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impact on the level of collaboration among
teachers, which in turn can influence various
aspects of school functioning and student out-
comes.

The null hypothesis states that the level of
manifestation of critical leadership perfor-
mance roles among school heads singly or in
combination does not significantly explain the
level of manifestation of teachers’ collaboration
in public secondary schools. The variance in
teachers' structural collaboration in terms of
instructional programs and teachers' interper-
sonal collaboration can be significantly ex-
plained by the level of manifestation of critical
leadership performance roles among school
heads. This finding suggests that certain lead-
ership behaviours’ or actions exhibited by
school heads can have a significant influence on
teachers' collaboration in specific areas. It em-
phasizes the importance of specific leadership
practices in promoting effective collaboration
among teachers, particularly about the instruc-
tional program and interpersonal dynamics
within the school setting.

Recommendations:

Considering the conclusions made the re-
searcher recommends the following;

1. For the school heads to intensify the faculty
/teacher development plan, strengthening
supervision, monitoring, and establishing
connection and professional relationships
in the workplace for the teachers to feel val-
ued, encouraged, and empowered.

2. For the teachers to have regular and con-
sistent collaborative varied activities that
focus not only on professional development
as well as social, mental, and spiritual en-
hancement they are encouraged also to
build a professional learning community
where they can work together on matters
concerning research and technical assis-
tance geared towards the improvement of
the instructional program.

3. For the future researcher, similar studies
may be conducted as a follow-up study in-
cluding variables that are not incorporated
in the present study is a broader scope.
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