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ABSTRACT

This study explored the implementation of the Phil-IRI Program and
its impact on the English oral reading competence of Grade 6 pupils
in public elementary schools in San Marcelino, Zambales, Philip-
pines. Using a descriptive-correlational approach with 557 pupils
and 26 teachers in the district of San Marcelino, Zambales, it as-
sessed oral reading competence levels before and after the pro-
gram's implementation. Results showed that most pupils were at
the instructional level pre-implementation but demonstrated signif-
icant improvements post-implementation. The findings highlight
the value of regular reading assessments and interventions in ad-
dressing reading comprehension challenges. The study recom-
mends ongoing evaluation of reading programs and professional de-
velopment for teachers to enhance literacy outcomes and instruc-
tional effectiveness.

Keywords: Reading comprehension, Oral reading, English compe-
tence, San Marcelino, Zambales, Philippines

Introduction

caution: decoding alone is insufficient for effec-

Reading comprehension is a critical skill es-
sential for academic success and lifelong learn-
ing. While global studies emphasize the intri-
cate balance between cognitive and social fac-
torsin literacy (Guthrie & Wigfield, 2000), com-
prehension challenges persist, particularly
among students in disadvantaged settings.
Countries with phonologically regular orthog-
raphies, like Italy, report low comprehension
levels among younger readers despite im-
provements in decoding skills (Cecilia et al,,
2014). However, these findings underline a key
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tive comprehension (Samuelson & Braten,
2005). This global understanding situates the
Philippines' struggle with reading comprehen-
sion in a broader context, while pointing to the
need for targeted interventions.

In the Philippines, reading comprehension
issues are both a symptom and a driver of
larger educational challenges. According to the
2018 Program for International Student As-
sessment (PISA), the Philippines ranked the
lowest in reading comprehension among 79
participating countries, with a score of 340.
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This alarming result highlights systemic defi-
ciencies in literacy education. Programs such as
the Philippine Informal Reading Inventory
(Phil-IRI) were designed to address these is-
sues by assessing students' oral and silent
reading skills and implementing remedial in-
terventions. Yet, despite such initiatives, many
students in public schools continue to exhibit
significant deficits in reading fluency and com-
prehension.

The persistence of these issues suggests a
gap in understanding how the Phil-IRI Program
is implemented and its actual impact on im-
proving pupils' reading competence. While
there is a wealth of international research on
effective literacy interventions, localized stud-
ies that analyze the efficacy of structured pro-
grams like Phil-IRI are limited. Furthermore,
most existing studies focus on broad literacy
strategies rather than the specific factors af-
fecting oral reading and comprehension in Fili-
pino learners, particularly in rural and under-
served communities.

This study is crucial in bridging this gap by
examining the implementation of the Phil-IRI
Program in the context of Grade 6 pupils in
public schools in San Marcelino, Zambales. By
evaluating the program's impact on oral read-
ing competence, the study aims to provide a
clearer understanding of its effectiveness and
identify areas for improvement. This localized
approach can offer practical insights for educa-
tors and policymakers, enabling them to adapt
the program to better meet the needs of Fili-
pino learners.

Ultimately, addressing reading comprehen-
sion challenges in the Philippines is not merely
an educational imperative but also a social and
economic one. Low literacy rates are linked to
poverty, limited employment opportunities,
and social isolation (Bales, 2018; Gunn, 2018).
By strengthening interventions like the Phil-IRI
Program and understanding their outcomes,
this study contributes to the broader goal of
empowering Filipino learners, breaking cycles
of poverty, and fostering equitable access to
quality education.

Methods
The study employed a descriptive-correla-
tional research design, using survey

questionnaires and Phil-IRI materials to assess
the implementation of the program and its im-
pact on Grade 6 pupils' oral reading compe-
tence. This design allowed the researchers to
describe existing reading levels and examine
the relationship between the Phil-IRI Program
and reading improvements. Descriptive re-
search focuses on observing and interpreting
current conditions, while the correlational
component identifies associations between
variables without manipulation (Creswell &
Creswell, 2018). This approach provided a ho-
listic understanding of the program’s execution
and its effects, offering insights for enhancing
reading interventions in Philippine public
schools.

Participants

The participants of the study were Grade 6
teachers and pupils from 18 elementary
schools in the District of San Marcelino, Divi-
sion of Zambales. A total of 26 teachers and 557
pupils participated, with San Marcelino Ele-
mentary School contributing the largest num-
ber of respondents, comprising 11.54% of
teachers and 28.55% of pupils. This was fol-
lowed by Laoag Integrated School and San
Guillermo Elementary School, which accounted
for 7.69% of teachers each and 10.59% and
7.18% of pupils, respectively. Other schools,
such as Linasin Elementary School, Pili Elemen-
tary School, and Nagbunga Elementary School,
also contributed notable portions of the sam-
ple, ensuring a diverse representation of re-
spondents. Smaller schools like the United Na-
tion Women Aeta School and Sta. Fe (0-It) Ele-
mentary School added further variety to the da-
taset, reflecting the district’s varied educa-
tional settings. This distribution allowed the
study to capture a comprehensive view of the
program’s implementation and its impact on
different school environments.

Instrument

The questionnaire used in the study was a
researcher-made instrument designed to
gather data from Grade 6 teachers. To ensure
its validity and reliability, the instrument un-
derwent expert review and pilot testing. Three
education experts assessed its construct and
content validity, ensuring that the items

[JMABER

5152

Volume 5 | Number 12 | December | 2024



UL Plotado, 2024 / Implementation of Phil-Iri Program and English Competence in Oral Reading of Grade 6 Pupils

accurately measured the intended variables.
Based on their feedback, adjustments were
made to improve clarity and alignment with the
study's objectives. A pilot test was then con-
ducted with five teachers not involved in the
study to identify any issues with wording or
structure. The responses from the pilot test
were analyzed, and the instrument was revised
accordingly. The reliability of the questionnaire
was tested using the pilot responses, yielding a
Cronbach's alpha coefficient of 0.949, indicat-
ing strong internal consistency. This process of
expert review and pilot testing ensured that the
questionnaire was both valid and reliable for
the study.

Validation of the Instrument

The research instrument was validated
through both construct and content validity to
ensure its appropriateness for measuring the
intended variables. Initially, the instrument un-
derwent expert review, where three experts in
the field of education were consulted to evalu-
ate the consistency and relevance of the items
for each variable. Their feedback helped refine
and improve the instrument, ensuring that it
accurately captured the concepts being stud-
ied. To further validate the instrument, a pilot
test was conducted with five teachers who
were not part of the study sample. These teach-
ers completed the questionnaire, and their re-
sponses were used to assess the clarity, coher-
ence, and practicality of the items. The re-
sponses from the pilot test were then analyzed,
and the instrument was revised based on the
feedback to ensure that it was well-understood
by the target respondents. To establish the re-
liability of the instrument, the responses were
subjected to a reliability test, yielding a
Cronbach's alpha coefficient of 0.949. This high
alpha value indicated strong internal con-
sistency, suggesting that the items on the ques-
tionnaire reliably measure the intended con-
structs. The process of expert reviews and pilot
testing ensured that the instrument was both
valid and reliable for the study. Table 1 shows
Instrument Reliability Test Result.

Table 1. Reliability Test Result

Reliability Statistics
Cronbach's Alpha N of Items
949 11

Data Gathering Procedure

This study followed a systematic process in
five phases. In Phase 1, the researcher devel-
oped and validated the research questionnaire.
Phase 2 involved seeking permission and ap-
proval from the Office of the Schools Division
Superintendent and the principals of the in-
volved schools to conduct the study. In Phase 3,
the researcher secured parental consent for the
pupil participants and assent from the teacher
respondents to ensure ethical compliance.
Phase 4 consisted of administering the survey
questionnaire to the selected participants,
while Phase 5 involved tallying, analyzing, and
interpreting the gathered data. The sample size
for the study was determined based on the total
number of Grade 6 teachers and pupils in the
District of San Marcelino, Zambales, with 26
teachers and 557 pupils selected as respond-
ents, representing a diverse cross-section of
the population across different schools. The
sample size was deemed sufficient to provide a
comprehensive and representative picture of
the implementation of the Phil-IRI program
and its impact on reading competence in the
district.

Data Analysis

The gathered data were processed using MS
Excel and SPSS software for analysis. To assess
the extent of implementation of the Phil-IRI
Program in English, a rating scale and verbal in-
terpretation were applied. The statistical tools
used for data analysis and hypothesis testing
included Frequency and Percent Distribution,
which helped determine the frequency counts
and percent distribution of respondents' raw
scores, and the Weighted/Arithmetic Mean,
which was employed to calculate the average of
the responses. These methods allowed for a
comprehensive analysis of the data and helped
interpret the results effectively. Table 2 shows
the Rating Scale and Verbal Interpretation of
Implementation of Phil - IRI Program.
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Table 2. Rating Scale and Verbal Interpretation of Implementation of Phil - IRl Program

Rating Scale Statistical Limits Verbal Interpretation
4 3.51-4.00 Fully Implemented
3 2.51-3.50 Implemented
2 1.51-2.50 Partially Implemented
1 1.00 - 1.50 Not Implemented

The analysis also employed Standard Devi-
ation to measure the spread of data and how far
the observations deviate from the mean, with
the square root of the variance used to calculate
it. A T-Test was utilized to compare the means
of the pre-test and post-test results of the pupil
respondents, assessing the impact of the Phil-
IRI Program in English. Additionally, Pearson r

was applied to examine the correlation be-
tween teachers' readiness (TR) and students'
analytical skills (AS), with the corresponding
verbal interpretation provided for each statis-
tical result. These tools facilitated a thorough
examination of the data to draw meaningful
conclusions. The verbal interpretation is
shown below:

Table 3. Verbal Interpretation of the Computed Pearson Correlation Coefficient r

Pearson Correlation Coefficient r

Verbal Interpretation

+0.81 to £1.00
+0.61 to +0.80
+0.41 to +0.60
+0.21 to £0.40
0.00 to £0.20

Very High Correlation
High Correlation
Moderate Correlation
Low Correlation
Slight Correlation

Source: Basic Statistics by Parrefio and Jimenez

Results and Discussion
Profile of the Respondents

Sex: Of the 26 respondents, 20 (76.92%)
were female, and 6 (23.09%) were male, indi-
cating that the majority of teachers in San Mar-
celino District are female. This aligns with Pas-
cual's (2018) finding that female teachers are
the majority in the workforce.

Civil Status: The majority of the respond-
ents, 22 (84.62%), were married, while 4
(15.38%) were single, showing that most
teachers in the district are married.

Highest Educational Attainment: Most
respondents, 19 (73.08%), had earned a mas-
ter's degree. Three (11.54%) had completed a
baccalaureate degree and earned master's
units, two (7.69%) had only a baccalaureate de-
gree, and two (7.69%) held a doctoral degree.
This suggests that most teachers in the district
are pursuing further education for professional
advancement.

Major/Field of Specialization: The major-
ity of teachers (53.85%) specialized in General
Education, followed by 34.62% specializing in
English. Other specializations included Educa-
tional Management, Pre-elementary, and Math-
ematics (3.85% each).

Teaching Position: Most respondents
(30.77%) were Master Teacher I, with others
holding positions such as Teacher III (26.92%),
Master Teacher III (23.08%), Teacher II
(11.54%), and Teacher I (7.39%), indicating a
well-experienced teaching staff.

Number of Seminars Attended in Read-
ing: The majority (65.38%) attended reading
seminars for 1-3 years, with some attending for
4-6 years (15.38%). Only one teacher (3.85%)
attended seminars for over 10 years, suggest-
ing a solid background in reading instruction.
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Teachers Pupils
School I % I %
Aglao Elementary School 1 3.85 11 1.97
Baliwet Elementary School 1 3.85 8 1.44
Buhawen Elementary School 2 7.69 13 2.33
Chiang Chio Te Mem. Aeta School 1 3.85 6 1.08
Dalanawan Elementary School 1 3.85 6 1.08
Laoag Integrated School 2 7.69 59 10.59
Lawin Elementary School 1 3.85 12 2.15
Linasin Elementary School 2 7.69 37 6.64
Linusungan Elementary School 1 3.85 27 4.85
Nagbunga Elementary School 1 3.85 38 6.82
Pili Elementary School 2 7.69 47 8.44
Rabanes Elementary School 1 3.85 26 4.67
San Guillermo Elementary School 2 7.69 40 7.18
San Marcelino Elementary School 3 11.54 159 28.55
San Rafael Elementary School 1 3.85 42 7.54
Sta. Fe (0-It) Elementary School 1 3.85 5 0.90
Sta. Fe Elementary School 1 3.85 18 3.23
United Nation Women Aeta School 1 3.85 3 0.54
TOTAL 26 100 557 100

The demographic and professional data
presented in the tables provide essential con-
text for understanding the implementation of
the Phil-IRI program in San Marcelino District.
With 76.92% of teachers being female, this
aligns with Pascual’s (2018) observation of a
predominantly female teaching workforce,
which may influence dynamics in teaching and
collaboration. The fact that 84.62% of respond-
ents are married highlights potential personal
responsibilities that could affect their availabil-
ity for professional development. The high ed-
ucational attainment, with 73.08% having
earned a master's degree, suggests a well-edu-
cated teaching staff committed to professional
growth, which is critical for the effective imple-
mentation of the Phil-IRI program. Addition-
ally, 53.85% of teachers specialize in General
Education, and 34.62% in English, underscor-
ing their expertise in literacy instruction. The
distribution of teaching positions, with many
respondents holding higher positions such as
Master Teacher I and Teacher III, indicates a
wealth of experience, which is essential for suc-
cessful program implementation. Furthermore,
the majority of teachers (65.38%) have at-
tended reading seminars for 1-3 years,

reflecting a strong commitment to improving
reading instruction. These factors collectively
contribute to the teachers' ability to effectively
implement the Phil-IRI program, which aims to
improve students’ oral reading skills.

Level of English competence in oral reading
of the Grade six pupils before the implemen-
tation of Phil - IRI Program in English

The data reveals that the majority of stu-
dents (38.42%) are at the instructional level,
meaning they can read content that is appropri-
ate for their grade independently, without sig-
nificant difficulty. However, a substantial por-
tion (33.75%) fall into the frustration level, in-
dicating they struggle with reading and may
even avoid it, which suggests the need for addi-
tional support to engage these students. Mean-
while, 27.83% of the pupils are at the inde-
pendent level, demonstrating proficiency in
reading without teacher assistance. These find-
ings are essential as they align with the re-
search objectives of assessing the initial read-
ing competence of pupils and identifying areas
that need improvement. The practical implica-
tions of these results are significant: improving
oral reading competence not only enhances
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fluency but also positively influences overall
literacy, including comprehension, vocabulary
development, and academic success. The Phil-
IRI program's targeted approach can help ele-
vate the reading proficiency of students, espe-
cially those at the frustration level, fostering

better engagement and learning outcomes in
other subjects as well. Table 4 shows the Level
of English Level of English competence in oral
reading of the Grade six pupils before the im-
plementation of Phil — IRI Program in English.

Table 4. Level of English competence in oral reading of the Grade six pupils before the implementa-

tion of Phil - IRI Program in English

Comprehension Level f Percentage
Frustration 188 33.75
Instructional 214 38.42
Independent 155 27.83
TOTAL 557 100

The kids' reading ability was at an instruc-
tional level, according to Maranan (2021). The
University of Utah (2001) defined instructional
reading level as a level where students are not
independent but have sufficient understanding
for a topic and can access text rapidly and with
no or few errors. As learning is necessary for
acquiring knowledge, it is important to first un-
derstand how well the learners read. This can
be done by completing reading inventories in
the classroom. A learner's areas of strength
and weakness can be determined with the help
of the Filipino Informal Reading Inventory
(Inding, 2020).

Extent of the Implementation of Phil -IRI Pro-
gram in English

The Phil-IRI was created as a measuring
tool to help teachers create effective reading
programs and interventions by providing de-
scription and access to learners' reading per-
formances (DepEd Order No. 14, 2018). The
success of a reading inventory program's ad-
ministration in schools determines how well it
will be implemented. Table 5 shows the extent
of the implementation of Phil - IRI Program in
English.

Table 5. Extent of the Implementation of Phil - IRI Program in English

Item Statement Mean SD  Verbal Interpretation
1. Decide the reading program's current status. 3.50 0.51 Fully Implemented
2. Check to see if the actions are carried out ac-
, 3.50 0.71 Fully Implemented
cording to plan.
3. T_rac.k the program's development from the be- 335 0.49 Implemented
ginning to the end.
4. Report analysis relative to evaluation report 3.46 0.58 Implemented
5. After the reading session, orient the teachers. 3.42 0.58 Implemented
6. Petermlne thg dangers associated with program 319 0.40 Implemented
implementation
7. ldentify strategies for the program's ongoing im- 335 0.63 Implemented
provement.
8. Discuss the reading program's development
with stakeholders and teachers. 342 0.64 Implemented
9. Review the schedule of upcoming activities fre- 358 0.51 Fully Implemented
quently.
10. Give regular and timely feedback on how inter- 338 0.57 Implemented

vention actions are doing,
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Item Statement Mean SD  Verbal Interpretation
11. Determine the program implementation gaps 3.50 0.58 Implemented
OWM 342 0.56 Implemented

The table reveals that the implementation
of the Phil-IRI Reading Program in English in
the District of San Marcelino, Zambales is fairly
robust, with an overall weighted mean (OWM)
of 3.42. The program has been fully imple-
mented, particularly in areas such as assessing
the current status of the reading program
(M=3.50), ensuring actions are carried out ac-
cording to the plan (M=3.50), and regularly re-
viewing the schedule of upcoming activities
(M=3.58). These results demonstrate that the
schools in the district have made considerable
efforts in organizing and planning the reading
program to ensure its smooth execution.

Additionally, the data indicates that other
important aspects of the Phil-IRI program have
also been effectively implemented, such as an-
alyzing evaluation reports (M=3.46), orienting
teachers and stakeholders after each reading
session to discuss the program’s progress
(M=3.42), and providing regular feedback on
intervention actions (M=3.38). The program
also tracks its development from start to finish
and continually seeks strategies for improve-
ment (M=3.35). However, some areas, such as
determining the dangers associated with pro-
gram implementation, received a slightly lower
rating (M=3.19), suggesting there might be
room for further attention to potential risks
and challenges in the program's execution.

The importance of such programs cannot
be overstated, as children who struggle with
reading often face difficulties in other academic
areas. Reading ability is closely linked to aca-
demic achievement, and as Balan et al. (2019)
and Daniel et al. (2017) suggest, it plays a criti-
calrole in developing efficient study habits. The
regular use of Informal Reading Inventories
(IRIs) like Phil-IRI is particularly beneficial in
improving the performance of struggling read-
ers by gradually exposing them to more com-
plex texts (Baldevarona, 2020). By assessing
and addressing individual learners' reading
challenges, the program helps teachers identify
strengths and weaknesses, offering personal-
ized intervention strategies to meet students'

needs (Inding, 2020; Jolejole-Caube et al,
2019). This approach fosters continuous im-
provement and measurable progress in read-
ing skills, contributing to better overall literacy
outcomes.

Level of English competence in oral reading
of the Grade six pupils after the implementa-
tion of Phil - IRI Program in English

As shown from the table above, most of the
Grade Six pupils belong to independent level
(f=349) in oral reading after the implementa-
tion of the program. This means that 62.66% of
the pupils are proficient in the subject matter,
has sufficient previous knowledge, and can ac-
cess text rapidly and with few errors. There are
pupils who belong to instructional level
(f=152), it implies that 27.29% of the pupils
cannot access texts alone but has sufficient
knowledge of the subject, can do it rapidly, and
makes few or no mistakes While the rest of the
respondents belong to frustration level (f=56),
it shows that 10.05% of the pupils lack the nec-
essary baseline knowledge for a subject and/or
is unable to meet the accuracy and pace re-
quirements for instruction.

On the basis of comprehension, reading flu-
ency, and word recognition level, Domong-as
and Doctor (2019) observed that using guided
reading as a form of intervention enhances
learner's reading skills from frustrating to in-
structive and advancing to independent level.
An important role of a teacher is to guide the
students by thoroughly educating them about
their reading level, as well as their reading
strengths and shortcomings (Trazo and Abo-
cejo, 2019). Unquestionably, if students are
aware of how well they read, the instruction
will be much more successful.

Here, intervention programs can be imple-
mented on an individual basis to meet the
needs of students who struggle with reading or
have reading issues (Saraspe and Abocejo,
2020). With the help of this, reading skills can
improve as the development of the learners is
assessed.
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Significant Difference in English Competence
in Oral Reading

The results indicate a significant improve-
ment in English competence in oral reading af-
ter the implementation of the Phil-IRI Program,
with pupils showing an increase in their com-
prehension from a pre-implementation mean
score of 64.81 (SD=24.83) to a post-implemen-
tation mean of 79.81 (SD=19.07), t=-19.499,
p<0.05. This demonstrates that the program
had a positive impact on students' oral reading
proficiency. Teachers can use the data from this
evaluation to inform their instructional prac-
tices, ensuring that their approach to reading is
learner-centered, adaptable, and culturally
sensitive. This aligns with the work of Llego
(2021), who emphasized that using data from
programs like Phil-IRI allows school adminis-
trators to design targeted reading campaigns.
Phil-IRI’s success, as noted by Baldevarona
(2020), lies in its ability to progressively im-
prove struggling readers' abilities by exposing
them to more challenging texts. The regular use
of informal reading inventories (IRIs) helps
teachers assess student progress and tailor
their instruction to meet individual needs.

The effective implementation of reading
programs in schools depends largely on the
proficiency of the teachers. As Cabalo and
Cabalo (2019) noted, the role of the teacher is
crucial in enhancing students' reading perfor-
mance. The success of reading programs like
Phil-IRI is tied to how well teachers are able to
apply the program’s framework in their class-
rooms. With ongoing professional develop-
ment and appropriate policy implementation,
teachers can ensure that students develop
strong reading skills. The data from the Phil-IRI

assessments helps identify specific areas
where students struggle, allowing for the de-
velopment of individualized intervention strat-
egies. As such, the sustained improvement of
reading proficiency in students relies on the
continuous support of both teachers and school
administrators.

The lack of a significant correlation in the
study could be attributed to several external
factors and limitations in the implementation
of the Phil-IRI Program. Variations in students’
initial reading levels, learning environments,
and personal circumstances may have led to
different responses to the program, with some
students facing challenges outside of the class-
room that hindered their progress. Addition-
ally, inconsistencies in the program's imple-
mentation across schools, such as variations in
teacher training, time allocated for the pro-
gram, and fidelity to its structure, may have im-
pacted its effectiveness. Inadequate follow-up
and feedback could have further limited the
program's ability to adjust to students' needs,
while the program's duration may have been
too short to yield significant long-term results.
These factors suggest that refining the pro-
gram's implementation, ensuring consistent
support, and providing more time for its inte-
gration could improve its effectiveness and
lead to more meaningful outcomes.

Significant Relationship between Program
Implementation and English Competence in
Oral Reading

The significant relationship between pro-
gram implementation and English competence
in Oral Reading is presented in Table 6.

Variables

Reading Program Implementation

English Competence
Pearson Correlation .203
Sig. (2-tailed) .550

The table shows no statistically significant
correlation between reading program imple-
mentation and English competence in Oral
Reading. Although non-significant, it can be
noted that reading program implementation
showed a positive relationship with English

competence in Oral Reading. Further study
may be conducted to explore more on this area.

The Phil-IRI was created as a tool to help
teachers build suitable reading programs and
interventions by providing a description and
access to learners' reading performances (De-

[JMABER

5158

Volume 5 | Number 12 | December | 2024



UL Plotado, 2024 / Implementation of Phil-Iri Program and English Competence in Oral Reading of Grade 6 Pupils

pEd Order No. 14, 2018). The successful admin-
istration of a reading inventory program in
schools is critical to its effective implementa-
tion. However, difficulties have arisen as the
implementation process continues. Despite ef-
forts to provide a complete and thorough read-
ing-based program, external variables continue
to have a significant impact on students' pre-
paredness and enthusiasm to engage in reading
activities. Recamara (2018) stated that one of
the team members who designed the Phil-IRI
testing tool discovered that teachers mostly
utilize the reading tool as a diagnostic test for
documentation. Despite the stated reading
challenges and difficulties, no follow-up strat-
egy or extra reading has been implemented. Ri-
vera and Aggabao (2020) stated that teachers
must not only identify students who are strug-
gling with reading, but they must also devise
the most appropriate reading remediation,
which means that they must find a solution af-
ter discovering their students' reading weak-
nesses. Recamara (2018) stated that one of the
team members who developed the Phil-IRI
testing tool discovered that teachers mostly
utilize the reading tool as a diagnostic exam for
documentation purposes.

The absence of a significant correlation be-
tween the reading program implementation
and English competence in Oral Reading can be
attributed to several external factors and limi-
tations in the program's execution. Despite the
positive relationship observed, it is possible
that the lack of follow-up interventions or re-
medial actions after the initial diagnostic as-
sessments hindered students' progress. As Re-
camara (2018) highlighted, teachers often use
the Phil-IRI primarily as a diagnostic tool for
documentation rather than as a means to im-
plement ongoing, targeted interventions. This
limited application reduces the program's po-
tential effectiveness in fostering significant im-
provements in students' reading abilities. Fur-
thermore, external variables such as students'
socio-economic background, home environ-
ment, and other learning barriers may have
also influenced their readiness and enthusiasm
for engaging in reading activities, affecting
their overall progress. Additionally, the varia-
bility in program implementation, including in-
consistent teacher training, limited time

dedicated to the program, and lack of system-
atic feedback or follow-up, may have contrib-
uted to the lack of a significant correlation. To
improve the program's impact, future studies
should focus on ensuring more comprehensive
teacher support, consistent implementation
across schools, and the incorporation of follow-
up strategies and interventions tailored to stu-
dents' specific needs.

Conclusions

Based on the findings of the study, the re-
searcher concludes that most of the respond-
ents were female, married teachers who had
earned their master’s degree and specialized in
General Education, with the majority holding
positions as Master Teacher I and attending
seminars on reading for 1 to 3 years. The Grade
Six pupils were initially at the instructional oral
reading level before the implementation of the
Phil-IRI Reading Program. Following the pro-
gram's implementation, the pupils progressed
to the independent oral reading level. The Phil-
IRI Reading Program in English was effectively
implemented in schools in the District of San
Marcelino, Zambales, leading to a significant
improvement in the pupils' English compe-
tence in oral reading. However, despite this im-
provement, the study found no statistically sig-
nificant correlation between the reading pro-
gram implementation and the pupils’ English
competence in oral reading.
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