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ABSTRACT 

 

Faculty members in higher education institutions are increasingly 

burdened by a growing workload, particularly non-teaching assign-

ments or allied tasks. The time spent on workloads were observed 

to have increased in the past years. Hence, the researchers decided 

to undertake this study entitled,”Faculty Workload and Well-being 

at President Ramon Magsaysay State University: Impacts of Allied 

Tasks on Stress and Health,” during the academic year 2021-2022. 

A quantitative descriptive design was employed to evaluate the var-

iables of the study. A researcher-made survey questionnaire was ad-

ministered to forty-three faculty members using population sam-

pling. Data were collected through online platform due to limited 

face to face interactions. A letter of consent was emailed to the 

three(3) Campus Directors of north campuses prior the online sur-

vey. Descriptive statistics such as percentage, weighted means, and 

Pearson Correlation was used in the treatment of data.  The findings 

revealed that on average, faculty members spent approximately 

29.54 hours on teaching tasks and 34.73 hours on allied tasks per 

week. This study revealed significant differences in the time spent 

on allied tasks across various demographic groups, such as age, gen-

der, civil status, highest educational attainment, and length of ser-

vice. Additionally, a significant relationship was found between the 

time spent on teaching and allied tasks and the extent of experi-

enced stress, but not on personal life, mental health, or physical 

health. Based on these findings, it is recommended that the univer-

sity administration implement strategies such as offering mental 

health support services and creating a more supportive work envi-

ronment. Reallocating administrative responsibilities or hiring sup-

port staff is highly encouraged.  Providing health breaks may also be 

implemented which could help address stress.  

Keywords: Faculty Workload, Well-being, Health, Allied tasks, Stress, 

Higher education 
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Introduction 
The COVID-19 pandemic has significantly 

exacerbated the increasing workload of faculty 
members in academic institutions. Beyond 
their core teaching responsibilities, faculty are 
now burdened with a multitude of non-teach-
ing assignments, including online teaching, ad-
ministrative tasks, and other allied tasks. From 
face-to-face learning, PRMSU adopted an online 
learning system. Their workloads have in-
creased because of additional work on prepa-
ration for online teaching as well as for their re-
spective other non-teaching tasks, especially 
since the three campuses were preparing for 
the International Organization for Standardiza-
tion (ISO) and Accreditation. This increased 
workload has potential negative impacts on 
their physical, mental, and overall health. 

To delve deeper into this issue, the re-
searcher conducted a study focused on Faculty 
Workload and Well-being at President Ramon 
Magsaysay State University: Impacts of Allied 
Tasks on Stress and Health. The study aimed to 
assess the effect of workload in the workplace 
well-being of the teachers in terms of experi-
encing stress, time for personal life, impact on 
mental health and impact on physical health. 
The study also determined the time spent on 
workload as to teaching tasks and allied tasks, 
including the effect of workload as to perform-
ing teaching tasks and allied tasks respectively 
on the workplace well-being of teachers when 
grouped according to their profile variables.  
The relationship between time spent on work-
load as to teaching tasks and the teacher’s well-
being was also dealt with. The relationship or 
impact of faculty workload with their well-be-
ing was not covered in this study. 

A population sampling technique was em-
ployed to select participants for the study. A re-
searcher-made survey questionnaire was ad-
ministered to collect data on various aspects of 
faculty workload, including teaching load, re-
search activities, administrative duties, and 
other non-teaching assignments. The data col-
lected from the survey was then analyzed to 
gain insights into the specific challenges faced 
by faculty members and to identify potential 
areas for improvement. 

 
 

Methods  
Research Design 

A quantitative-descriptive survey method 
was used in this study because it involved 
measurement, classification, analysis, compari-
son and interpretation. Also, descriptive survey 
design involved the collection of information 
by interviewing a sample of individuals and ad-
ministering a questionnaire to a sample of indi-
viduals 

 
Respondents and Location 

The respondents in this study were the 
forty-three (43) regular faculty members from 
PRMSU North Campuses. Population sampling 
was the method used in selection of respond-
ents since there are only forty-three (43) fac-
ulty members in the three campuses namely 
Masinloc, Candelaria and Sta Cruz. These three 
campuses were chosen among the seven cam-
puses of the university because of their proxim-
ity with each other. 
 
Instrument 

As descriptive research, the main tool for 
this study was the questionnaire. Since it was 
researcher-made, validation was required to 
ensure the accuracy and reliability of this re-
search. A draft questionnaire was prepared by 
the researchers, reviewed by experts for con-
tent validity, assessing whether the questions 
were relevant, clear, and accurately measured 
the intended constructs of faculty workload 
and well-being. Their feedbacks were noted 
and necessary revisions were made to improve 
the questionnaire's clarity and focus. Then, a 
pilot study was administered to a sample of 15 
faculty members. Their responses were consid-
ered, such as confusing questions, unclear in-
structions, or time-consuming sections. By re-
viewing the completed questionnaires and 
identifying patterns in the responses, areas 
that required improvement were pinpointed. 
Cronbach's alpha was used to assess the inter-
nal consistency of the questionnaire. This 
would have provided additional evidence of the 
questionnaire's reliability 
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The questionnaire used consist of three 
parts. Part I included the profile of the respond-
ents as age, gender, civil status, years in service, 
academic rank, monthly salary and campus; 
Part II consisted of the time spent on workload 
(average number of hours per week) which 
were answered using a 4-point rating scale of 
greater than 45 hours, 30-44 hours, 15-29 
hours and 1-14 hours. Part III contained the ef-
fect of workload in the workplace well-being of 
the teachers in terms of experiencing stress 
which will be answered using a 4-point rating 
scale of always, often, seldom and never.  Time 
for personal life which was answered by using 
a 4-point scale very much, much, little and 
none. Impact on mental health and impact on 
physical health was answered using a 4-point 
rating scale of very good, good, bad and very 
bad.  

 
Data Collection 

After the questionnaire was validated, a let-
ter of consent was prepared to seek the permis-
sion of the three Campus Directors of the three 
campuses namely Masinloc, Candelaria and Sta 
Cruz. The researchers also sought their help to 
send the google form link to the faculty mem-
bers through the respective campus group 
chats. After all the faculty have answered, the 
data were extracted and encoded in the Mi-
crosoft Excel Spreadsheet. 

 
Data Analysis 

 
The data collected was analyzed using the 

SPSS(Statistical Package for the Social Sciences. 
The following tools were employed:  
1. Percentage.  This was employed to deter-

mine the frequency counts and percentage 
distribution of the personal-related varia-
ble of the faculty-respondents. 

2. Weighted Mean. This was used to deter-
mine the perception of the faculty-respond-
ent on the effect of workload in the work-
place well-being of the teachers in terms of 
experiencing stress, time for personal life, 
impact on mental health and impact on 
physical health. It also determines the per-
ception of the faculty-respondent time 
spent (average number of hours) per week 
on the following workload as to teaching 
tasks and allied tasks. 

3. Analysis of Variance (ANOVA). This was 
used to determine the significant difference 
in the time spent on workload when 
grouped according to profile variables as to 
teaching tasks and allied tasks. And the sig-
nificant difference in the effect of workload 
as to performing teaching tasks and allied 
tasks respectively on the workplace well-
being of teachers when grouped according 
to their profile variables? 

4. Pearson R.  This was used to determine the 
significant relationship between time spent 
on workload as to teaching tasks and the 
teacher’s well-being and the significant re-
lationship between time spent on workload 
as to allied tasks and the teacher’s well-be-
ing. 
 

Interpretation of Data: 
Likert Scale. It was used to interpret the 

perception of the faculty-respondent on the ef-
fect of workload in the workplace well-being of 
the teachers in terms of experiencing stress, 
time for personal life, impact on mental health 
and impact on physical health. It also used to 
interpret the faculty-respondent time spent 
(average number of hours) per week on the fol-
lowing workload as to teaching tasks and allied 
tasks

 
Table I. Likert Scale Use to interpret the Respondent’s    Time Spent on Workload 

 

Point Weight Value Qualitative Interpretation 
4 3.25-4.00 Greater than 45 hours 
3 2.50-3.24 30-44 hours 

2 1.75-2.49 15-29 hours 
1 1.00-1.74 1-14 hours 
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Table II. Likert Scale Use to Interpret the Effect of Workload in the Workplace Well-Being of The 
Teacher in Terms of Experiencing Stress 

 
Table III. Likert Scale Use To Interpret The Effect Of Workload In The Workplace Well-Being Of The 

Teacher In Terms Of Time For Personal Life 

 
Table IV. Likert Scale to Interpret Effect of workload in the workplace well-being of the teacher in 

terms of Impact on Mental Health 

     
Table V. Likert Scale Use to interpret the Effect of workload in the workplace well-being of the teacher 

in terms of Impact on Physical Health 

 
Result and Discussion  
1. Profile of Respondents 

Table VI shows the respondent’s profile as 
to age, gender and civil status. As to age, 11 or 
25.58% respondents were from age bracket 26 
-30; age bracket 36-40, age bracket 41-45 and 
age bracket 46 and above has 8 or 18.60% re-
spondents each; 5 or 11.63% were from age 
bracket 21-25; 3 or 6.98% were from age 
bracket 31-35. The computed mean age was 
36.14 years old. This signifies that majority of 
the respondents were in the middle age. In one 
article, this age is a prime working age (In-
dexmundi.com/Philippines/age_struc-
ture.html).   

 

As to civil status, out of 43 respondents 22 
or 51.16% were single; 20 or 46.51% were 
married; and 1 or 2.33% was separated, there 
was no widowed respondent.  Mostly, respond-
ents were  single. This signifies that the re-
spondents do not yet find their right partners 
because majority of them are still young.   

As to gender, out of 43 respondents, 16 or 
(37.21%) were male, while 27 or (62.79%) are 
female, there was no respondent identified as 
LGBTQ+. The respondents were mostly female. 
In research conducted by Zippia The Career Ex-
pert, among Teachers, 74.3% of them are 
women compared to 25.7% which are men. 
Perceptions of teaching as “women’s work” 
(Kelleher et al., 2011; Martino W. J., 2008) are 

Point Weight Value Qualitative Interpretation 

4 3.25-4.00 Always 
3 2.50-3.24 Often 
2 1.75-2.49 Sometimes 
1 1.00-1.74 Never 

Point Weight Value Qualitative Interpretation 
4 3.25-4.00 Very Much 
3 2.50-3.24 Much 
2 1.75-2.49 Little 

1 1.00-1.74 None 

Point Weight Value Qualitative Interpretation 
4 3.25-4.00 Very Good 
3 2.50-3.24 Good 
2 1.75-2.49 Bad 

1 1.00-1.74 Very Bad 

Point Weight Value Qualitative Interpretation 

4 3.25-4.00 Very Good 
3 2.50-3.24 Good 
2 1.75-2.49 Bad 
1 1.00-1.74 Very Bad 
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very much evident in the feminization of teach-
ing. This is especially true at the elementary 
level where 65.73% of teachers are females as 
of 2017 according to World Bank data. The 

same is true in the Philippines where 87.54% 
of teachers at the primary level are females, as 
of 2016 (World Bank Data, retrieved August 
2019). 

 
Table VI.. Frequency and Percentage Distribution of the Faculty-Respondents’ Profile 

 
Table VII. Frequency and Percentage Distribution Faculty-Respondents’ Profile 

Age Frequency Percent 
21-25 years old 5 11.63 
26-30 years old 11 25.58 

31-35 years old 3 6.98 
36-40 years old 8 18.60 
41-45 years old 8 18.60 
46 and above 8 18.60 
Total 43 100.00 

Mean = 36.14 years old 
Gender Frequency Percent 
Male 16 37.21 
Female 27 62.79 
LGBTQ+ 0 0.00 

Total 43 100.00 
Civil Status Frequency Percent 
Single 22 51.16 
Married 20 46.51 
Widowed 0 0.00 

Separated 1 2.33 
Total 43 100.00 

Length of Service (years) Frequency Percent 
1-3 years 7 16.28 
4-6 years    17 39.53 
7-9 years                  4 9.30 

10 years and above 15 34.88 
Total 43 100.00 
Mean = 6.88 years 
Academic Rank Frequency Percent 
Instructor level 40 93.02 

Assistant Professor level 1 2.33 
Associate Professor level 2 4.65 
Professor level 0 0.00 
Total 43 100.00 
Educational Attainment Frequency Percent 

College Graduate 1 2.33 
College Graduate with MA units 21 48.84 
MA degree holder 10 23.26 
MA with doctoral units 6 13.95 
Doctorate degree holder 5 11.63 

Total 43 100.00 
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Table VII shows the respondents’ profile as 

to Length of Service, Academic Rank, Educa-
tional Attainment, Monthly Salary and Campus. 
For the Length of Service,  bracket 1-3 years has 
7 respondents or 16.28% of the total respond-
ents; 17 or 39.53% were from service bracket 
4-6 years; 4 or 9.30% were from service 
bracket 7-9 years; and 15 or 34.88% were from 
service bracket 10 years and above. The com-
puted mean for length of services is 6.88 years. 
This signifies that the employees are consid-
ered long-tenured employees. According to In-
deed Editorial Team (2021), a tenured em-
ployee is someone who has worked for a com-
pany or organization for a number of years. 
Employees that have worked for a company for 
more than five years are considered long-ten-
ured employees, while those that have worked 
for a company for less than five years are  con-
sidered short-tenured employees. Employees 
with longer tenure are often valued because 
they have adapted to an organization's culture 
and have a strong understanding of the policies 
and processes, which results in increased 
productivity. They are often viewed as loyal 
and tend to indicate employee satisfaction. 

For Academic Rank, out of 43 respondents, 
40 or 93.02% were instructor level; 1 or 2.33% 
were assistant professor level; 2 or 4.65 were 
associate professor level; and there are no re-
spondents as professor level. Most of the re-
spondents were instructor level. This can mean 
that respondents remain as instructor level 
though most of the respondents have stayed 
more than 5 years in the university.  According 
to the Position Classification of DBM, Instructor 

1 is the entry level of a faculty member in the 
Higher Education. 

For Educational Attainment, out of 43 re-
spondents, 1 or 2.33 % is college graduate; 21 
or 48.84% were college graduate with MA 
units; 10 or 23.26% were MA degree holder; 6 
or 13.95% were MA with doctoral units; and 5 
or 11.63% are doctorate degree holder. Most of 
the respondents were college graduate with 
MA units. The majority of this result are faculty 
members who are under a Regular Temporary 
employment status who already have units in 
MA but not yet doing their thesis studies as con-
firmed by their Campus HR.     

For Monthly Salary, salary bracket 
P20,000-29,999 has 40 or 93.02% respond-
ents; salary bracket P30,000-39,999 has 2 or 
4.65%; salary bracket P40,000-49,999 has 1 or 
2.33%; and there was no respondent in salary 
bracket 50,000 and above. The computed mean 
for monthly salary is P25, 929.73.  

For campus, out of 43 respondents 16 or 
37.21% of total respondents are from Masinloc 
Campus; 12 or 27.91% are from Candelaria 
Campus and 15 or 34.88% are from Sta. Cruz 
Campus. Most of the respondents are from 
Masinloc Campus. 

  
2. Time Spent (Average Number of Hours) 

Per Week on the Workload 
2.1  Teaching Tasks 

Table VIII shows the time spent per week 
on the workload. Faculty-respondents per-
ceived that statement 13 “Keeping records on 
students’ performance” ranked 1st  with a 
weighted mean of 33.26 while “Inviting class 
discussion” ranked least with a weighted mean 

Monthly Salary Frequency Percent 
P20,000-29,999 40 93.02 
P30,000-39,999 2 4.65 
P40,000-49,999 1 2.33 
P50,000 and above 0 0.00 

Total 43 100.00 
Mean = P25,929.73 
Campus Frequency Percent 
Masinloc Campus 16 37.21 
Candelaria Campus 12 27.91 

Sta. Cruz Campus 15 34.88 
Total 43 100.00 
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of 24.27. The overall weighted mean of time 
spent (average number of hours per week) on 
teaching tasks is 29.54. 

On a study conducted by Ziker (2014), fac-
ulty spent about 23 percent of their working 
time on class preparation, 13 percent on course 
administration, 10 percent of the time on email, 
and 9 percent at workshops and conferences. 

Professional conversations, manuscript writ-
ing and “housekeeping," such as updating files, 
rounded out of the rest of the time. Combining 
work week and weekend, faculty subjects spent 
about 40 percent of their time on teaching-re-
lated tasks, or about 24.5 hours. Ziker points 
out that 24.5 hours is almost exactly 60 percent 
of a 40-hour work week.

 
Table VIII. Time Spent (Average Number of Hours per Week) on Teaching Tasks 

          
2.2    Allied Tasks 

Table XIX shows that time spent on allied 
tasks. Faculty-respondents perceived that 
statement 3 “Organizing files as required by 
ISO, Accreditation” ranked 1 with weighted 
mean of 42.27 while statement 6 “Participating 
in committee meetings” ranked 9 with 
weighted mean of 28.79. The overall weighted 
mean of time spent (average number of hours 
per week) on allied tasks is 34.73. 

In this study, the employees spent most of 
their times in doing non-teaching or allied tasks 

particularly on the demands for ISO and Ac-
creditation. The Campus Director of Masinloc 
Campus confirmed that the required reports, 
tasks, meetings, etc., have increased from 2020 
during pandemic. She also added that online 
meetings and webinars became more frequent. 
More so, even before pandemic, Ziker (2014) 
says that faculty participants spent 17 percent 
of their work week in meetings – including 
those with students – and 13 percent of the day 
on email (both for research and with students).

 
 

Teaching Tasks 
Weighted Mean 

(hours per week) 
Rank 

1.Planning the lesson before teaching 27.03 13 
2.Presenting lesson in ways that require students to explore ac-
tively the material in greater depth 

28.06 11 

3.Providing well-designed materials 30.81 5.5 
4.Inviting class discussion 24.27 15 
5.Demonstrating awareness of individual student learning 
needs 

27.35 12 

6.Monitoring students’ performance and responding to individ-
ual learning needs in order to engage students in learning 

30.14 9 

7.Integrating technology in order to maximize students’ learn-
ing process 

30.45 8 

8.Fostering the development of student leadership and team-
work skills to be used beyond the classroom 

31.50 3.5 

9.Ensuring success of the students through the selection and 
utilization of appropriate methods 

30.81 5.5 

10.Providing enrichment and/or remediation when needed. 31.50 3.5 
11.Recording students’ attendance 26.03 14 

12.Marking or correcting student work 32.91 2 
13.Keeping records on students’ performance 33.26 1 
14.Reporting students’ progress 30.49 7 
15.Administering test or exam 28.43 10 

Overall Weighted Mean 29.54  
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Table IX. Time Spent (Average Number of Hours per Week) on Allied Tasks 
 

Allied Tasks 
Weighted Mean 

(hours per week) 
Rank 

1.Doing administrative work/designation task 38.79 3 

2.Preparation of various reports (accomplishment report, conti-
nuity plan, report related to designations as requested) 

39.14 2 

3.Organizing files as required by ISO, Accreditation 42.27 1 

4.Attending webinars 30.84 8 

5.Organizing events/activity 34.28 5 

6.Participating in committee meetings 28.79 9 

7.Supervising students before/during/after student day (e.g., 
during breaks, assembly) 

31.90 6 

8.Accompanying/assisting students during competition/activity 30.86 7 

9.Participating in school activities 35.69 4 

Overall Weighted Mean 34.73  

 
2.3 Summary on Time Spent (Average Number of Hours) Per Week on the Workload 
Table X. Summary on Time Spent (Average Number of Hours per Week) on Workload 

 
Table X shows the summary of time spent 

on workload for teaching tasks and allied tasks. 
Faculty-respondents perceived that indicator 
number 2. “Allied Tasks” ranked 1st  with 34.73 
weighted mean while indicator number 1 
“Teaching Tasks” ranked 2nd with a weighted 
mean of 29.54. The grand mean of time spent 
(average number of hours per week) on work-
load is 32.14. 

The result revealed that the time spent of 
faculty to work on allied tasks are greater than 
their time spent on teaching tasks. Teachers af-
firmed that they engage on attending to desig-
nation related matters more frequently than 
time for their classes.  The annual number of 
teaching hours of teachers differs greatly from 
one country to another and tends to decrease 
as the level of education increases. On average 
across countries, teachers spend half of their 
working time in non-teaching activities includ-
ing planning lessons, marking and collaborat-
ing with other teachers (OECD, 2015). But, how 

professors spend their time has major implica-
tions for faculty, students and their institutions 

 
3.Effect of Workload in the Workplace Well-
Being of the Teachers 
3.1 Experiencing Stress 
 3.1.1Teaching Tasks 

Table XI showed the effect of workload in 
the workplace well-being of teachers as to ex-
periencing stress in teaching tasks. Faculty per-
ceived that statement 7 “Integrating technol-
ogy in order to maximize students’ learning 
process” ranked 1st  with a weighted mean of 
3.37 and qualitative rating,” Always” while 
statement 4 “Inviting class discussion” and 
statement 11 “Recording students’ attendance” 
both ranked the least with a weighted mean of 
3.02 and a qualitative rating “Often”. The over-
all weighted mean for effect of teaching tasks 
on the extent of experiencing stress is 3.22 per-
ceived as “Often” 

 

Workload 
Weighted Mean 

(hours per week) 
Rank 

1. Teaching Tasks 29.54 2 

2. Allied Tasks 34.73 1 
Grand Mean 32.14  
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Because of the Covid-19 pandemic, face to 
face classes were suspended and were replaced 
by online modality of teaching. This required all 
the faculty members to utilize internet-based 
teaching. For the university, the use of learning 
management system(LMS) was introduced. 
This caused stressed to majority of faculty 
members due to sudden shift of teaching mo-
dality.  According to the study of Batanero, et. 
Al (2021), the findings revealed that the  teach-
ers present high levels of anxiety or stress due 

to their use of educational technology in the 
classroom. Also, teachers are stressed because 
they have to meet students’ and parents’ expec-
tations to fulfill their roles of being a “learning 
coach” on the one hand and a “student evalua-
tor” on the other hand (Trachsler et al. 2006). 
Meanwhile, teachers affect the least on record-
ing of attendance and inviting them to attend 
class. This form part of their usual routine in 
the past.  

 
Table XI. Effect of Teaching Tasks on the Extent of Experiencing Stress 

Teaching Tasks 
Weighted 

Mean 
Qualitative 

Rating 
Rank 

1.Planning the lesson before teaching 3.28 Always 4.5 

2.Presenting lesson on ways that require students to 
explore actively the material in greater depth 

3.19 Often 11 

3.Providing well-designed materials 3.26 Always 7 

4.Inviting class discussion 3.02 Often 14.5 

5.Demonstrating awareness of individual student 
learning needs 

3.23 Often 8.5 

6.Monitoring students’ performance and responding 
to individual learning needs in order to engage stu-
dents in learning 

3.28 Always 4.5 

7.Integrating technology in order to maximize stu-
dents’ learning process 

3.37 Always 1 

8.Fostering the development of student leadership 
and teamwork skills to be used beyond the classroom 

3.16 Often 13 

9.Ensuring success of the students through the selec-
tion and utilization of appropriate methods 

3.28 Always 4.5 

10.Providing enrichment and/or remediation when 
needed. 

3.30 Always 2 

11.Recording students’ attendance 3.02 Often 14.5 

12.Marking or correcting student work 3.28 Always 4.5 

13.Keeping record of students’ performance 3.19 Often 11 

14.Reporting students’ progress 3.19 Often 11 

15.Administering test or exam 3.23 Often 8.5 

Overall Weighted Mean 3.22 Often  

 
3.1.2 Allied Tasks 

Table XII showed the effect of workload in 
the workplace well-being of teachers as to ex-
periencing stress in allied tasks. Faculty-re-
spondents perceived that statement 2 “Prepa-
ration of various reports (accomplishment re-
port, continuity plan, report related to designa-
tions as requested)” and statement 3  

“Organizing files as required by ISO, Accredita-
tion” both ranked 1st a weighted mean of 3.72 
each and a qualitative rating “Always” while 
statement 8 “Accompanying/assisting students 
during competition/activity” ranked the least 
with a weighted mean of 3.05 and a qualitative 
rating “Often”. The overall weighted mean for 
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effect of allied tasks on the extent of experienc-
ing stress is 3.38 perceived as “Always”. 

The respondents seen allied task as always 
contributing stress to them particularly during 
the ISO and Accreditation preparations. Faculty 
members have multiple designations due to 
limited number of faculty members in the sat-
ellite campuses, as confirmed by Campus Direc-
tors.  As a general rule of thumb, full-time  

instructional faculty members spend about 80 
percent of their time on teaching and 20 per-
cent on service, or all their time teaching, 
whereas tenure-track faculty members spend 
about 40 percent on teaching, 40 percent on re-
search and 20 percent on service (Merritt, 
2019). But with the current situation and expe-
rience of faculty members, it was observed that 
much time are spent on non-teaching tasks.

 
Table XII. Effect of Allied Tasks on the Extent of Experiencing Stress 

Allied Tasks 
Weighted 

Mean 
Qualitative 

Rating 
Rank 

1.Doing administrative work/designation task 3.67 Always 3 
2.Preparation of various reports (accomplishment re-
port, continuity plan, report related to designations as 
requested) 

3.72 Always 1.5 

3.Organizing files as required by ISO, Accreditation 3.72 Always 1.5 
4.Attending webinars 3.30 Always 5 

5.Organizing events/activity 3.35 Always 4 
6.Participating in committee meetings 3.16 Often 8 
7.Supervising students before/during/after student 
day (e.g., during breaks, assembly) 

3.21 Often 6.5 

8.Accompanying/assisting students during competi-
tion/activity 

3.05 Often 9 

9.Participating in school activities 3.21 Often 6.5 
Overall Weighted Mean 3.38 Always  

 
3.2 Time for Personal Life 
3.1.1Teaching Tasks 
Table XIII. Effect of Teaching Tasks on the Time Spent by for Personal Life 

Teaching Tasks 
Weighted 

Mean 
Qualitative 

Rating 
Rank 

1.Planning the lesson before teaching 3.16 Much 7.5 

2.Presenting lesson in ways that require students to 
explore actively the material in greater depth 

3.12 Much 11.5 

3.Providing well-designed materials 3.07 Much 13.5 

4.Inviting class discussion 3.21 Much 2.5 

5.Demonstrating awareness of individual student 
learning needs 

3.19 Much 5 

6.Monitoring students’ performance and responding to 
individual learning needs in order to engage students 
in learning 

3.14 Much 9.5 

7.Integrating technology in order to maximize stu-
dents’ learning process 

3.16 Much 7.5 

8.Fostering the development of student leadership and 
teamwork skills to be used beyond the classroom 

3.07 Much 13.5 
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In Table XVIII, faculty-respondents per-

ceived that statement 15 “Administering test or 
exam” ranked 1st with a weighted mean of 3.23 
and a qualitative rating “Much” while state-
ment 11 “Recording students’ attendance” 
ranked least with a weighted mean of 3.00 and 
a qualitative rating “Much”. The overall 
weighted mean for effect of teaching tasks on 
the time spent by for personal life is 3.15 per-
ceived as “Much”. 

The faculty experienced difficulty how to 
administer online examinations. Implementing 
a new system may create a minor disruption 
and require a period of familiarization by the 
users. One of the major disadvantages of an 
online examination system surfaces in remote 
locations where access to electricity, stable in-
ternet connection and other basic system re-
quirements are difficult to meet. Such barriers 
impede online exams (Singh, 2018). And the re-
spondents perceived much effect of this task on 
the time spent by for their personal life. This 
implies that even outside of their work envi-
ronment, most of the teachers interviewed re-
ported that they experience insufficient time to 
spend with their own children, spouse or part-
ner; for caregiving for family and friends in 
need; or for personal recreational pursuits. 
Most of the respondents who were married re-
sponded that they can hardly give time to teach 
and help their children in their modules be-
cause of the workloads they have in school 
which grow much during the pandemic. 

 Providing well-designed materials is an-
other stressor as time spent is sacrificed for 
personal life. There is difficulty in choosing the 
right content to give to students. This does not 
happen because the teacher does not master 
the field of knowledge, but rather the difficulty 
in sorting out which sub-material to be con-
veyed using what media and in what way. In the 
teacher's mind developing digital learning re-
sources for exact learning materials that con-
tain formulas or vocational is more difficult. 
Some teachers also have difficulty in determin-
ing material facts, concepts, principles, or pro-
cedures that are appropriate learning re-
sources. This is closely related to the ability to 
choose message delivery strategies and learn-
ing organization strategies, especially those 
based on digital ( Wahyuningsih, et.al, 2021). 
 
3.2.2 Allied Tasks         

In Table XIVtable 14, faculty-respondents 
perceived that statement 2 “Preparation of var-
ious reports (accomplishment report, continu-
ity plan, report related to designations as re-
quested)” ranked 1st with a weighted mean of 
3.49 and a qualitative rating “Very Much”   
while statement 8 “Accompanying/assisting 
students during competition/activity” ranked 
the least with a weighted mean of 3.16 and a 
qualitative rating “Much”.

 

 

Teaching Tasks 
Weighted 

Mean 
Qualitative 

Rating 
Rank 

9.Ensuring success of the students through the selec-
tion and utilization of appropriate methods 

3.14 Much 9.5 

10.Providing enrichment and/or remediation when 
needed. 

3.12 Much 11.5 

11.Recording students’ attendance 3.00 Much 15 

12.Marking or correcting student work 3.19 Much 5 

13.Keeping records on students’ performance 3.21 Much 2.5 

14.Reporting students’ progress 3.19 Much 5 

15.test or exam 3.23 Much 1 

Overall Weighted Mean 3.15 Much  
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Table XIV. Effect of Allied Tasks on the Time Spent for Personal Life 

Allied Tasks Weighted 
Mean 

Qualitative 
Rating 

Rank 

1.Doing administrative work/designation task 3.35 Very Much 3.5 

2.Preparation of various reports (accomplishment re-
port, continuity plan, report related to designations as re-
quested) 

3.49 Very Much 1 

3.Organizing files as required by ISO, Accreditation 3.47 Very Much 2 

4.Attending webinars 3.35 Very Much 3.5 
5.Organizing events/activity 3.30 Very Much 6 
6.Participating in committee meetings 3.26 Very Much 8 
7.Supervising students before/during/after student day 
(e.g., during breaks, assembly) 

3.28 Very Much 7 

8.Accompanying/assisting students during competi-
tion/activity 

3.16 Much 9 

9.Participating in school activities 3.33 Very Much 5 
Overall Weighted Mean 3.33 Very Much  

 
The overall weighted mean for the effect of 

allied tasks on the time spent by for personal 
life is 3.33 perceived as “Very Much”. 

The respondents perceived a very much ef-
fect of allied tasks on the time spend by for their 
personal life. This implies that other related 
tasks of teachers really have a great effect on 
their time for their personal life. Teachers tend 
to be hard workers. It's not unusual for teach-
ers to stay at school until 7 p.m. helping stu-
dents, to stay up until midnight correcting pa-
pers, and to spend weekends planning lessons, 
chaperoning field trips, or attending confer-
ences. And make no mistake about it. It is un-
derstood that teachers' duties are almost im-
possible to accomplish without putting in extra 
hours. With this scenario, teachers’ personal 
life was being neglected.  
 
3.2 Impact on Mental Health 
3.2.1 Teaching Tasks 

In Table XV, faculty-respondents perceived 
that statement 4 “Inviting class discussion”  
ranked 1 with a weighted mean of 3.21 and a 
qualitative rating “Good” while statement 12 
“Marking or correcting student work” ranked 
15 with a weighted mean of 2.93 and a qualita-
tive rating “Good”. The overall weighted mean 

for the impact of teaching tasks on teachers’ 
mental health is 3.05 perceived as “Good”. 

The respondents perceived a good impact 
of teaching task on their mental health. In most 
cases the students respond to these invitations 
by giving possible answers, albeit sometimes 
after pursuits by the teacher. The interaction 
following the invitation typically consists of a 
series of parallel responses (sometimes with 
arguments) given one after the other by vari-
ous students or an actual discussion in which 
the students respond to each other and offer 
multiple perspectives and substantiate their 
views with arguments. Naturally, the teacher 
often has a hand in this as well by steering the 
students towards one of both continuations 
(Willemsen, A., Gosen, M., Van Braak, M., Koole, 
T., De Glopper, K., 2018) This implies that 
though teachers are suffering from heavy 
workload in teaching tasks, they still can man-
age to maintain a healthy mental state of mind. 
Some teachers who were interviewed ex-
pressed this thought: “I leave the emotion of 
work at work.” I one of my classed messed up my 
mood, I try not to carry it over on my next class. 
With that I am able to maintain my good mental 
health.”
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Table XV. Impact of Teaching Tasks on Teachers’ Mental Health 

Teaching Tasks 
Weighted 

Mean 
Qualitative 

Rating 
Rank 

1.Planning the lesson before teaching 3.12 Good 3.5 

2.Presenting lesson in ways that require students to ex-
plore actively the material in greater depth 

3.12 Good 3.5 

3.Providing well-designed materials 3.02 Good 9 
4.Class discussion 3.21 Good 1 
5.Demonstrating awareness of individual student learn-
ing needs 

3.12 Good 3.5 

6.Monitoring students’ performance and responding to 
individual learning needs in order to engage students in 
learning 

3.00 Good 11.5 

7.Integrating technology in order to maximize students’ 
learning process 

3.02 Good 9 

8.Fostering the development of student leadership and 
teamwork skills to be used beyond the classroom 

3.07 Good 6 

9.Ensuring success of the students through the selection 
and utilization of appropriate methods 

2.98 Good 13 

10.Providing enrichment and/or remediation when 
needed. 

2.95 Good 14 

11,Recording students’ attendance 3.05 Good 7 
12.Marking or correcting student work 2.93 Good 15 
13.Keeping records on students’ performance 3.02 Good 9 
14.Reporting students’ progress 3.00 Good 11.5 

15.Administering test or exam 3.12 Good 3.5 
Overall Weighted Mean 3.05 Good  

 
3.3.2  Allied Tasks 
Table XVI. Impact of Allied Tasks on Teachers’ Mental Health 

 

Allied Tasks 
Weighted 

Mean 
Qualitative 

Rating 
Rank 

1.Doing ministrative work/designation task 2.91 Good 6.5 
2.Preparation of various reports (accomplishment re-
port, continuity plan, report related to designations as 
requested) 

2.81 Good 8 

3.Organizing files as required by ISO, Accreditation 2.63 Good 9 
4.Attending webinars 3.02 Good 2.5 
5.Organizing events/activity 2.91 Good 6.5 

6.Participating in committee meetings 3.02 Good 2.5 
7.Supervising students before/during/after student 
day (e.g., during breaks, assembly) 

2.98 Good 5 

8.Accompanying/assisting students during competi-
tion/activity 

3.00 Good 4 

9.Participating in school activities 3.09 Good 1 
Overall Weighted Mean 2.93 Good  
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In Table XVI, faculty-respondents perceived 
that statement 9 “Participating in school activi-
ties” ranked 1 with a weighted mean of 3.09 
and a qualitative rating “Good” while statement 
3 “Organizing files as required by ISO, Accredi-
tation” ranked 9 with a weighted mean of 2.63 
and a qualitative rating “Good”. The overall 
weighted mean for the impact of allied tasks on 
teachers’ mental health is 2.93 perceived as 
“Good”. 

The respondents perceived a good impact 
of allied task on their mental health. This im-
plies that though teachers are experiencing 
from heavy workload in allied tasks, they still 
can manage to maintain quite a good mental 
health. Based on the result that participating in 
school activities being the highest in mean has 
the highest impact on teachers’ mental health. 
According to the interviewed teachers from the 

three campuses, participation in school activi-
ties like tree planting and other related activi-
ties that does not require much of using their 
brains really balanced their life and thus, con-
tributes to a good mental health. This claim was 
confirmed by their campus directors that 
sometimes they just also want to clean their 
campus surroundings rather than doing paper 
works that need to be thought of. They said 
they take this as form of recreation. According 
to Devi, (2019), recreation consists of activities 
or experiences carried on within leisure, usu-
ally chosen voluntarily by the participant – ei-
ther because of satisfaction, pleasure or crea-
tive enrichment derived, or because he per-
ceives certain personal or social values to be 
gained from them. It may, also be perceived as 
the process of participation, or as the emotional 
state derived from involvement.

 
3.3     Impact on Physical Health 
3.3.1 Teaching Tasks 
Table XVII. Impact of Teaching Tasks on Teachers’ Physical Health 

 
In Table XVII, faculty-respondents per-

ceived that statement 4 “Inviting class discus-
sion” and statement 5 “Demonstrating aware-
ness of individual student learning needs” are 
both ranked 1.5 with a weighted mean of 3.00 
each and a qualitative rating “Good” while 
statement 6 “Monitoring students’ perfor-
mance and responding to individual learning 

needs in order to engage students in learning” 
and statement 7 “Integrating technology in or-
der to maximize students’ learning process” are 
both ranked 14.5 with a weighted mean of 2.84 
each and a qualitative rating “Good”. The over-
all weighted mean for the impact of teaching 
tasks on teachers’ physical health is 2.91 per-
ceived as “Good”. 

 

Allied Tasks 
Weighted 

Mean 
Qualitative 

Rating 
Rank 

1.Doing administrative work/designation task 2.86 Good     7 

2.Preparation of various reports (accomplishment re-
port, continuity plan, report related to designations as re-
quested) 

2.72 Good     8 

3.Organizing files as required by ISO, Accreditation 2.51 Good     9 

4.Attending webinars 2.98 Good    3.5 

5.Organizing events/activity 2.93 Good     6 

6.Participating in committee meetings 2.98 Good    3.5 

7.Supervising students before/during/after student day 
(e.g., during breaks, assembly) 

2.95 Good     5 

8.Accompanying/assisting students during competi-
tion/activity 

3.09 Good   1.5 

9.articipating in school activities 3.09 Good    1.5 

Overall Weighted Mean 2.90 Good  
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Table XVIII. Impact of Allied Tasks on Teachers’ Physical Health 

 
The respondents perceived a good impact 

of teaching task on their physical health. This 
implies that though teachers are suffering from 
heavy workload in teaching tasks, they still can 
manage to maintain a good physical health. But 
the result of the study is quite low on the range 
of a good physical health state. This is because 
of a heavy workload which exhaust the physical 
body of the teachers, according to some of the 
interviewed teachers. According to them, they 
extend more time at night and on weekends 
just to finish all tasks added to by the poor sig-
nal and limited access to internet in the cam-
puses. This too is confirmed by their campus di-
rectors.  Most teachers are required to move to 
online teaching almost immediately with no 
training and tools. Most of them have to use nu-
merous e-learning tools making the whole pro-
cess overwhelming. They are supposed to at-
tend to students virtually, handle bulk infor-
mation, and prepare for their teaching strategy. 

Most stay up to ten hours carrying out teaching 
practices, including cleaning up messes, 
streamlining processes, and affecting learning, 
which is intimidating. Thus, causing them phys-
ical stress(Marette,2019) 
 
3.4.2 Allied Tasks 

In Table 18, faculty-respondents perceived 
that statement 8” Accompanying/assisting stu-
dents during competition/activity” and state-
ment 9” Participating in school activities” are 
both ranked 1.5 with a weighted mean of 3.09 
each and a qualitative rating “Good” while 
statement 3 ”Organizing files as required by 
ISO, Accreditation” ranked 9 with a weighted 
mean of 2.51 and a qualitative rating “Good”. 
The overall weighted mean for the impact of al-
lied tasks on teachers’ physical health is 2.90 
perceived as “Good”. 

The respondents perceived a good impact 
of allied task on their physical health. This  

Teaching Tasks 
Weighted 

Mean 
Qualitative 

Rating 
Rank 

1.Planning the lesson before teaching 2.95 Good 4 
2.Presenting lesson in ways that require students to ex-
plore actively the material in greater depth 

2.93 Good 6 

3.Providing well-designed materials 2.91 Good 8 
4.Inviting class discussion 3.00 Good 1.5 

5.Demonstrating awareness of individual student 
learning needs 

3.00 Good 1.5 

6.Monitoring students’ performance and responding to 
individual learning needs in order to engage students in 
learning 

2.84 Good 14.5 

7.Integrating technology in order to maximize students’ 
learning process  

2.84 Good 14.5 

8.Fostering the development of student leadership and 
teamwork skills to be used beyond the classroom 

2.86 Good 12.5 

9.Ensuring success of the students through the selec-
tion and utilization of appropriate methods 

2.88 Good 10 

10.Providing enrichment and/or remediation when 
needed. 

2.88 Good 10 

11.Recording students’ attendance 2.93 Good 6 

12.Marking or correcting student work 2.86 Good 12.5 
13.Keeping records on students’ performance 2.88 Good 10 
14.Reporting students’ progress 2.93 Good 6 
15.Administering test or exam 2.98 Good 3 
Overall Weighted Mean 2.91 Good  
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implies that though teachers are suffering from 
heavy workload in allied tasks, they still can 
manage to maintain a good physical health. But 
the result shows a low rate of good physical 
health. According to most interviewed instruc-
tors, the highest contributory to their physical 
health exhaustion is the preparation of docu-
ments and physical appearance of their deliv-
ery unit both for ISO and Accreditation. These 
two major events almost fell on succeeding 
months which really exhaust them physically, 
added was the limited resources that they have. 
Teaching is definitely not the same job it was 10 
or 20 years ago. The increasing complex de-
mands on teachers’ workloads are eventually 
bound to impact the quality of teaching and 
learning, negatively. It is a concern for the fu-
ture of the education system and for teachers 
who want to teach those ‘out of the box’ lessons 
but are so swamped with admin paperwork 
that their mind fogs up at the end of the day and 
all they can do to keep going, is just switch off 
(Orfanogianni, 2021) 

Studies from across Canada consistently 
show that teachers work an average of 50 to 55 
hours per week. When asked to estimate how 
much time they spend on work-related activi-
ties, teachers tend to underestimate their hours 
of work (ATA, 2012). From the literature re-
view, Teachers work 10 to 20 hours per week 
outside of regular school hours. These long 
hours create stress and exhaustion, which, in 
turn, lead to high rates of absenteeism and 
burnout (Naylor and White 2012). 

On an article, The Teacher’s Challenge: Bal-
ancing Work and Life, Thompson (2018) states 
that Education is often ranked as one of the 
most stressful of all career choices. The chief 
cause of this ranking frequently lies in the un-
fortunate combination of too many pressing re-
sponsibilities and the idealistic dedication that 
many teachers feel about their work. Emotion-
ally, mentally, and physically challenging, 
teaching is a compelling profession where 
teachers find it all too easy to immerse them-
selves in their school duties to the detriment of 
their personal lives. The result is that many 
teachers report significant stress due to a 
harmful work-life imbalance. Because being a 
teacher means that daily responsibilities begin 
early and seem never to end, it is not always 

easy to leave the demands of school at school. 
Because we are in the business of changing 
lives, we feel the weight of those responsibili-
ties long after we have left the building. One of 
the occupational hazards all successful teach-
ers face is that it is all too easy to take home not 
only paperwork but also worries about school 
days. 

The problem of teacher stress is pervasive. 
It is evident across all sectors of education and 
across countries (Gray et al, 2017) and results 
in burnout and lower job satisfaction. Teachers 
are consistently reported to experience an in-
creased risk of developing mental ill health 
(Kidger et al, 2016). 

Long working hours can have a negative im-
pact on well-being as well as physical and men-
tal health (Angrave, 2015 and Wong, 2019).  
Evidence suggests that risk of work-related 
stress and burnout increase with the number of 
working hours per week (Hu, 2016). Neverthe-
less, it can be difficult for teachers to limit their 
working hours. Their own demands for good 
quality teaching and the expectations of pupils, 
parents, colleagues and the public force some 
of them to overcommit themselves, even 
though they realize that they are putting their 
health at risk. Many teachers work in the eve-
nings and at weekends (Felsing, 2019). This not 
only reduces the time needed for recreation but 
also the possibility of detaching from work. 
However, this detachment from work is an es-
sential prerequisite for recovery processes 
(Sonnentag, 2015). If teachers fail in distancing 
themselves from the content of work, physio-
logical activation which lasts longer than work 
can hinder recovery processes. As a result, the 
consequences of previous activities cannot be 
fully compensated for, so that the teacher's 
own performance reserves are chronically 
overtaxed. In this respect, both long working 
hours and shortened regeneration times are 
significant for health Wepfer, 2018), especially 
about exhaustion. 
    
4.Analysis of Variance on the Difference in 
the Time Spent on Workload when Grouped 
According to Profile Variables 
4.1 Teaching Tasks 

In Table XIX, the computed Significant val-
ues of 0.80, 0.57, 0.96, 0.56, 0.06, 0.17 0.45 and 
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0.22 are greater than ( > ) 0.05 Alpha Level of 
Significance, therefore, the Null Hypothesis is 
Accepted. There is no significant difference in 
the time spent on teaching tasks when grouped 
according to age, gender, civil status, length of 
service, academic rank, educational attain-
ment, monthly salary, and campus respectively.    

In one study conducted in different coun-
tries, they compare the time spent not only in 
the demographic profile of teachers but also on 
the working conditions. According to the study, 

there is consensus that the working hours of 
teachers depend both on the working condi-
tions (e.g. type of school, subjects taught) and 
on their individual skills and attitudes (Sellen, 
2016). However, data on the influence of sex 
and age on working hours are inconsistent 
Walker, 2019). The factors mentioned influ-
ence the amount of time required for the prep-
aration and follow-up of lessons as well as cor-
rections. 

 
Table XIX. Difference in the Time Spent on Teaching Tasks when Grouped According to Profile Vari-

ables 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
4.2 Allied Tasks 

In Table XX, the computed Significant val-
ues of 0.58, 0.42, 0.93, 0.56, 0.78, 0.44 and 0.25 
are greater than ( > ) 0.05 Alpha Level of Signif-
icance, therefore, the Null Hypothesis is Ac-
cepted. There is no significant difference in the 

time spent on allied tasks when grouped ac-
cording to age, gender, civil status, academic 
rank, educational attainment, monthly salary 
and campus respectively.  On the other hand, 
the computed Significant value of 0.04 is lower 
than ( < ) 0.05 Alpha Level of Significance, thus, 

Profile 

Variables 

Source of 

Variation 

Sum of 

Squar

es 

df Mean 

Square 

Sig. Interpretati

on 

Age Between 

Groups 

482.38 5 96.48 0.80 Do not reject 

Ho 

Not 

Significant 
Within 

Groups 

7635.9

6 

37 206.38 
 

Total 8118.3

4 

42 
  

 Gender Between 

Groups 

64.60 1 64.60 0.57 Do not reject 

Ho 

Not 

Significant 
Within 

Groups 

8053.7

4 

41 196.43 
 

Total 8118.3

4 

42 
  

Civil 

Status 

Between 

Groups 

19.35 2 9.67 0.96 Do not reject 

Ho 

Not 

Significant 
Within 

Groups 

8098.9

9 

40 202.48 
 

Total 8118.3

4 

42 
  

Length of 

Service 

Between 

Groups 

418.16 3 139.39 0.56 Do not reject 

Ho 

Not 

Significant 
Within 

Groups 

7700.1

8 

39 197.44 
 

Total 8118.3

4 

42 
  

Academic 

Rank 

Between 

Groups 

1086.8

4 

2 543.42 0.06 Do not reject 

Ho 

Not 

Significant 
Within 

Groups 

7031.5

0 

40 175.79 
 

Total 8118.3

4 

42 
  

Education

al 

Attainmen

t 

Between 

Groups 

1230.4

9 

4 307.62 0.17 Do not reject 

Ho 

Not 

Significant 
Within 

Groups 

6887.8

5 

38 181.26 
 

Total 8118.3

4 

42 
  

Monthly 

Salary 

Between 

Groups 

318.38 2 159.19 0.45 Do not reject 

Ho 

Not 

Significant 
Within 

Groups 

7799.9

6 

40 194.99 
 

Total 8118.3

4 

42 
  

Campus Between 

Groups 

600.22 2 300.11 0.22 Do not reject 

Ho 

Not 

Significant 
Within 

Groups 

7518.1

2 

40 187.95 
 

Total 8118.3

4 

42 
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the Null Hypothesis is rejected. There is a sig-
nificant difference in the time spent on allied 
tasks when grouped according to length of ser-
vice. 

Length of Service is a factor as to time spent 
on allied tasks. Normally, those faculty mem-
bers who have been in the profession for years 
are regular faculty members who are desig-
nated or given a position aside from teaching. 

Institutional service performed by faculty 
members includes serving on internal commit-
tees and advisory boards, mentoring and advis-
ing students, and assuming part-time adminis-
trative appointments as program or unit lead-
ers. In some cases, faculty members also as-
sume term appointments in fulltime roles as 
mid-level or senior level institutional adminis-
trators (Hamrick, 2021).

 
Table XX. Difference in the Time Spent on Allied Tasks when Grouped According to Profile Variables 

Profile 
Variables 

Source of Variation Sum of 
Squares 

df Mean 
Square 

Sig. Interpretation 

Age Between Groups 722.93 5 144.59 0.58 Do not reject 
Ho 

Not Significant 
Within Groups 6959.83 37 188.10  

Total 7682.75 42   
 Gender Between Groups 122.48 1 122.48 0.42 Do not reject 

Ho 
Not Significant 

Within Groups 7560.27 41 184.40  
Total 7682.75 42   

Civil Status Between Groups 26.38 2 13.19 0.93 Do not reject 
Ho 

Not Significant 
Within Groups 7656.37 40 191.41  
Total 7682.75 42   

Length of 
Service 

Between Groups 1431.57 3 477.19 0.04 Ho is rejected 
Significant Within Groups 6251.18 39 160.29  

Total 7682.75 42   
Academic 
Rank 

Between Groups 222.08 2 111.04 0.56 Do not reject 
Ho 

Not Significant 
Within Groups 7460.68 40 186.52  
Total 7682.75 42   

Educational 
Attainment 

Between Groups 344.38 4 86.09 0.78 Do not reject 
Ho 

Not Significant 
Within Groups 7338.37 38 193.12  
Total 7682.75 42   

Monthly Sal-
ary 

Between Groups 308.20 2 154.10 0.44 Do not reject 
Ho 

Not Significant 
Within Groups 7374.55 40 184.36  
Total 7682.75 42   

Campus Between Groups 511.62 2 255.81 0.25 Do not reject 
Ho 

Not Significant 
Within Groups 7171.13 40 179.28  
Total 7682.75 42   

 
5.Analysis of Variance on the Difference in 
the Effect of Workload as to Performing 
Teaching Tasks and Allied Tasks Respec-
tively on the Workplace Well-Being of 
Teachers When Grouped According to 
Their Profile Variables 
5.1 Experiencing Stress 
5.1.2Teaching Tasks 

In  Table XXI, the computed Significant val-
ues of 0.86, 0.37, 0.82, 0.38, 0.14, 0.46, and 0.51 
are greater than ( > ) 0.05 Alpha Level of  

Significance, therefore, the Null Hypothesis is 
Accepted. There is no significant difference on 
the effect of teaching tasks on the extent of ex-
periencing stress when grouped according to 
age, civil status, length of service, academic 
rank, educational attainment, monthly salary 
and campus respectively.  On the other hand, 
the computed Significant value of 0.05 is equal 
to ( = ) 0.05 Alpha Level of Significance, thus, 
the Null Hypothesis is rejected. There is a sig-
nificant difference on the effect of teaching 
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tasks on the extent of experiencing stress when 
grouped according to gender.  

Women more frequently experience work-
family conflict than family-work conflict, alt-
hough they equally value the performance of 
family roles and professional roles (Schonfeld, 
2017). Professional stress is mainly caused by 
time and workload pressure, while family 

stress results from the necessity to care for 
children. Women more often than men experi-
ence stress due to workload (Alhija, 2015), and 
they have life quality lower than men, which 
deteriorates with age. This may have them 
make a decision to leave the profession 
(Mäkelä, 2014).

 
Table XXI. Difference on the Effect of Teaching Tasks on the Extent of Experiencing Stress when 

Grouped According to Profile Variables 

                          
5.1.2 Allied Tasks 

    In Table XXII, the computed Significant 
values of 0.08, 0.19, 0.66, 0.27, 0.29, 0.37, 0.23 
and 0.86 are greater than ( > ) 0.05 Alpha Level 
of Significance, therefore, the Null Hypothesis 
is Accepted. There is no significant difference 
on the effect of allied tasks on the extent of ex-
periencing stress when grouped according to 
age, gender, civil status, length of service, aca-
demic rank, educational attainment, monthly 
salary and campus respectively. 

Based on the results of the study, demo-
graphic profile of the employees has nothing to 
do on how they spent their time in performing 
allied tasks contributes for them to experience 
stress from workload. In contrast with some 
surveys conducted were findings revealed that 
women were more stressed than men. The 
American Psychological Association shows that 
women are more likely to develop physical and 
emotional burnout than men. This is even 
 

Profile 
Variables 

Source of Variation Sum of 
Squares 

df Mean 
Square 

Sig. Interpretation 

Age Between Groups 1.17 5 0.23 0.86 Do not reject 
Ho 

Not Significant 
Within Groups 22.74 37 0.62  
Total 23.91 42   

Gender Between Groups 2.21 1 2.21 0.05 Ho is rejected 
Significant Within Groups 21.70 41 0.53  

Total 23.91 42   
Civil Status Between Groups 1.15 2 0.57 0.37 Do not reject 

Ho 
Not Significant 

Within Groups 22.76 40 0.57  

Total 23.91 42   
Length of 
Service 

Between Groups 0.55 3 0.18 0.82 Do not reject 
Ho 

Not Significant 
Within Groups 23.36 39 0.59  
Total 23.91 42   

Academic 
Rank 

Between Groups 1.12 2 0.56 0.38 Do not reject 
Ho 

Not Significant 
Within Groups 22.79 40 0.57  
Total 23.91 42   

Educational 
Attainment 

Between Groups 3.88 4 0.97 0.14 Do not reject 
Ho 

Not Significant 
Within Groups 20.03 38 0.53  
Total 23.91 42   

Monthly 
Salary 

Between Groups 0.92 2 0.46 0.46 Do not reject 
Ho 

Not Significant 
Within Groups 22.99 40 0.58  
Total 23.91 42   

Campus Between Groups 0.79 2 0.39 0.51 Do not reject 
Ho 

Not Significant 
Within Groups 23.11 40 0.58  

Total 23.91 42   
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worse for married woman, as married women 
report higher levels of stress than single 

women, about 33 percent versus 22 percent 
(Espada, 2017).  

 
Table XXII. Difference on the Effect of Allied Tasks on the Extent of Experiencing Stress when Grouped 

According to Profile Variables 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Profil

e 

Varia

bles 

Sourc

e of 

Varia

tion 

Sum 

of 

Squar

es 

df Mean 

Squar

e 

Sig. Inter

pretat

ion 

Age Betwe

en 

Group

s 

3.69 5 0.74 0.08 Do 

not 

reject 

Ho 

Not 

Signif

icant 

Withi

n 

Group

s 

12.88 37 0.35 
 

Total 16.58 42 
  

Gend

er 

Betwe

en 

Group

s 

0.69 1 0.69 0.19 Do 

not 

reject 

Ho 

Not 

Signif

icant 

Withi

n 

Group

s 

15.89 41 0.39 
 

Total 16.58 42 
  

Civil 

Status 

Betwe

en 

Group

s 

0.34 2 0.17 0.66 Do 

not 

reject 

Ho 

Not 

Signif

icant 

Withi

n 

Group

s 

16.24 40 0.41 
 

Total 16.58 42 
  

Lengt

h of 

Servic

e 

Betwe

en 

Group

s 

1.57 3 0.52 0.27 Do 

not 

reject 

Ho 

Not 

Signif

icant 

Withi

n 

Group

s 

15.01 39 0.39 
 

Total 16.58 42 
  

Acade

mic 

Rank 

Betwe

en 

Group

s 

1.00 2 0.50 0.29 Do 

not 

reject 

Ho 

Not 

Signif

icant 

Withi

n 

Group

s 

15.58 40 0.39 
 

Total 16.58 42 
  

Educa

tional 

Attain

ment 

Betwe

en 

Group

s 

1.72 4 0.43 0.37 Do 

not 

reject 

Ho 

Not 

Signif

icant 

Withi

n 

Group

s 

14.86 38 0.39 
 

Total 16.58 42 
  

Mont

hly 

Salary 

Betwe

en 

Group

s 

1.17 2 0.59 0.23 Do 

not 

reject 

Ho 

Not 

Signif

icant 

Withi

n 

Group

s 

15.41 40 0.39 
 

Total 16.58 42 
  

Camp

us 

Betwe

en 

Group

s 

0.12 2 0.06 0.86 Do 

not 

reject 

Ho 

Not 

Signif

icant 

Withi

n 

Group

s 

16.46 40 0.41 
 

Total 16.58 42 
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5. 2Time for Personal Life 
5.2.1Teaching Tasks 
Table XXIII. Difference on the Effect of Teaching Tasks on   the Time Spent for Personal Life when 

Grouped According to Profile Variables 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

In Table XXIII, the computed Significant val-
ues of 0.81, 0.18, 0.92, 0.19, 0.31, 0.17 and 0.97 
are greater than ( > ) 0.05 Alpha Level of Signif-
icance, therefore, the Null Hypothesis is Ac-
cepted. There is no significant difference on the 
effect of teaching tasks on the time spent for 
personal life when grouped according to age, 
civil status, length of service, academic rank, 
educational attainment, monthly salary and 
campus respectively.  On the other hand, the 
computed Significant value of 0.01 is lower 
than to ( < ) 0.05 Alpha Level of Significance, 

thus, the Null Hypothesis is rejected. There is a 
significant difference on the effect of teaching 
tasks on the time spent for personal life when 
grouped according to gender.  

In an article, Workplace stress hits women 
harder than men reported that many women 
report feeling pressured at work, with much 
more demands than they can handle. In the sur-
vey by Cigna(2015), women reported heavy 
workloads as the major cause of stress at work. 
Many of these women reported that work was 
invading their personal time.

 
Prof

ile 

Vari

able

s 

Source 

of 

Variati

on 

Sum 

of 

Squ

ares 

df Mea

n 

Squ

are 

Sig. Interpr

etation 

Age Between 

Groups 

1.03 5 0.21 0.81 Do not 

reject 

Ho 

Not 

Signific

ant 

Within 

Groups 

17.1

4 

37 0.46 
 

Total 18.1

8 

42 
  

Gen
der 

Between 
Groups 

2.83 1 2.83 0.01 Ho is 
rejected 

Signific

ant Within 

Groups 

15.3

5 

41 0.37 
 

Total 18.1

8 

42 
  

Civil 

Stat

us 

Between 

Groups 

1.49 2 0.75 0.18 Do not 

reject 

Ho 

Not 

Signific

ant 

Within 

Groups 

16.6

8 

40 0.42 
 

Total 18.1

8 

42 
  

Len
gth 

of 

Serv

ice 

Between 
Groups 

0.23 3 0.08 0.92 Do not 
reject 

Ho 

Not 

Signific

ant 

Within 

Groups 

17.9

4 

39 0.46 
 

Total 18.1

8 

42 
  

Aca

demi

c 

Ran

k 

Between 

Groups 

1.46 2 0.73 0.19 Do not 

reject 

Ho 

Not 

Signific

ant 

Within 

Groups 

16.7

2 

40 0.42 
 

Total 18.1

8 

42 
  

Edu
catio

nal 

Attai

nme

nt 

Between 
Groups 

2.09 4 0.52 0.31 Do not 
reject 

Ho 

Not 

Signific

ant 

Within 

Groups 

16.0

8 

38 0.42 
 

Total 18.1

8 

42 
  

Mon

thly 

Sala

ry 

Between 

Groups 

1.52 2 0.76 0.17 Do not 

reject 

Ho 

Not 

Signific

ant 

Within 

Groups 

16.6

5 

40 0.42 
 

Total 18.1

8 

42 
  

Cam
pus 

Between 
Groups 

0.02 2 0.01 0.97 Do not 
reject 

Ho 

Not 

Signific

ant 

Within 

Groups 

18.1

5 

40 0.45 
 

Total 18.1

8 

42 
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5.2.2 Allied Tasks 
Table XXIV. Difference on the Effect of Allied Tasks on the Time Spent for Personal Life when 

Grouped According to Profile Variables 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

In Table XXIV, the computed Significant val-
ues of 0.86, 0.07, 0.14, 0.66, 0.31, 0.36, 0.73 and 
0.86 are greater than ( > ) 0.05 Alpha Level of 
Significance, therefore, the Null Hypothesis is 
Accepted. There is no significant difference on 
the effect of allied tasks on the time spent for 
personal life when grouped according to age, 
gender, civil status, length of service, academic 
rank, educational attainment, monthly salary, 
and campus respectively.   

Though the results gathered are not signifi-
cant about the demographic variables of the re-
spondents, some studies have shown how 
workloads impacted the teachers free time or 
their personal life. The review of the literature 
mentioned how teacher workload impacts 
teachers’ free time—what cannot be accom-
plished within the specified job-embedded 
preparation period spills over into teachers’ 
evening and weekend time. As one teacher is 

 Prof

ile 

Vari

able

s 

Source 

of 

Variatio

n 

Sum 

of 

Squa

res 

df Mea

n 

Squa

re 

Sig. Interpre

tation 

Age Between 

Groups 

0.95 5 0.19 0.86 Do not 

reject 

Ho 

Not 

Significa

nt 

Within 

Groups 

18.6

2 

37 0.50 
 

Total 19.5

7 

42 
  

Gen

der 

Between 

Groups 

1.53 1 1.53 0.07 Do not 

reject 
Ho 

Not 

Significa

nt 

Within 

Groups 

18.0

4 

41 0.44 
 

Total 19.5

7 

42 
  

Civil 

Statu

s 

Between 

Groups 

1.86 2 0.93 0.14 Do not 

reject 

Ho 

Not 

Significa

nt 

Within 

Groups 

17.7

1 

40 0.44 
 

Total 19.5

7 

42 
  

Leng

th of 
Servi

ce 

Between 

Groups 

0.78 3 0.26 0.66 Do not 

reject 
Ho 

Not 

Significa

nt 

Within 

Groups 

18.7

9 

39 0.48 
 

Total 19.5

7 

42 
  

Acad

emic 

Rank 

Between 

Groups 

1.11 2 0.55 0.31 Do not 

reject 

Ho 

Not 

Significa

nt 

Within 

Groups 

18.4

6 

40 0.46 
 

Total 19.5

7 

42 
  

Educ

ation
al 

Attai

nme

nt 

Between 

Groups 

2.08 4 0.52 0.36 Do not 

reject 
Ho 

Not 

Significa

nt 

Within 

Groups 

17.4

9 

38 0.46 
 

Total 19.5

7 

42 
  

Mon

thly 

Salar

y 

Between 

Groups 

0.31 2 0.16 0.73 Do not 

reject 

Ho 

Not 

Significa

nt 

Within 

Groups 

19.2

6 

40 0.48 
 

Total 19.5

7 

42 
  

Cam

pus 

Between 

Groups 

0.15 2 0.08 0.86 Do not 

reject 
Ho 

Not 

Significa

nt 

Within 

Groups 

19.4

2 

40 0.49 
 

Total 19.5

7 

42 
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quoted in Dibbon (2014), “I have no time for my 
family and a social life is out of the question—
my work has become my life.” In the United 
Kingdom, Helsby (as cited in Gunter et al., 
2015) noted that “people work longer hours in 

order to meet work demands, which increas-
ingly impinge upon their private life”. As noted, 
lost family time was a concern found in studies 
in Canada, the United States, and the United 
Kingdom. 

 
5.3 Impact on Mental Health 
5.3.1Teaching Tasks 
Table  XXV. Difference on the Impact of Teaching Tasks    on Teachers’ Mental Health when Grouped   

According to Profile Variables 
 
 
         
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Pro

file 

Var

iabl

es 

Sou

rce 

of 

Var

iati

on 

Su

m 

of 

Squ

are

s 

df Me

an 

Squ

are 

Sig. Interp

retatio

n 

Age Bet

wee

n 

Gro

ups 

1.0

9 

5 0.22 0.7

7 

Do not 

reject 

Ho 

Not 

Signifi

cant Wit

hin 

Gro

ups 

15.

89 

37 0.43 
 

Tot

al 

16.

96 

42 
  

Gen

der 

Bet

wee

n 

Gro

ups 

2.0

0 

1 2.00 0.0

2 

Ho is 

rejecte

d 

Signifi

cant 

Wit

hin 

Gro

ups 

14.

96 

41 0.37 
 

Tot

al 

16.

96 

42 
  

Civ

il 

Stat

us 

Bet

wee

n 

Gro

ups 

1.2

8 

2 0.64 0.2

1 

Do not 

reject 

Ho 

Not 

Signifi

cant Wit

hin 

Gro

ups 

15.

68 

40 0.39 
 

Tot

al 

16.

96 

42 
  

Len

gth 

of 

Ser

vice 

Bet

wee

n 

Gro

ups 

0.6

2 

3 0.21 0.6

9 

Do not 

reject 

Ho 

Not 

Signifi

cant Wit

hin 

Gro

ups 

16.

34 

39 0.42 
 

Tot

al 

16.

96 

42 
  

Aca

de

mic 

Ran

k 

Bet

wee

n 

Gro

ups 

0.9

4 

2 0.47 0.3

2 

Do not 

reject 

Ho 

Not 

Signifi

cant Wit

hin 

Gro

ups 

16.

02 

40 0.40 
 

Tot

al 

16.

96 

42 
  

Edu

cati

ona

l 

Att

ain

me

nt 

Bet

wee

n 

Gro

ups 

1.3

3 

4 0.33 0.5

3 

Do not 

reject 

Ho 

Not 

Signifi

cant Wit

hin 

Gro

ups 

15.

64 

38 0.41 
 

Tot

al 

16.

96 

42 
  

Mo

nthl

y 

Sal

ary 

Bet

wee

n 

Gro

ups 

0.4

5 

2 0.23 0.5

8 

Do not 

reject 

Ho 

Not 

Signifi

cant Wit

hin 

Gro

ups 

16.

51 

40 0.41 
 

Tot

al 

16.

96 

42 
  

Ca

mp

us 

Bet

wee

n 

Gro

ups 

0.2

5 

2 0.12 0.7

5 

Do not 

reject 

Ho 

Not 

Signifi

cant Wit

hin 

16.

72 

40 0.42 
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In Table XXV, the computed Significant val-
ues of 0.77, 0.21, 0.69, 0.32, 0.53, 0.58 and 0.75 
are greater than ( > ) 0.05 Alpha Level of Signif-
icance, therefore, the Null Hypothesis is Ac-
cepted. There is no significant difference on the 
impact of teaching tasks on teachers’ mental 
health when grouped according to age, civil sta-
tus, length of service, academic rank, educa-
tional attainment, monthly salary and campus 
respectively.  On the other hand, the computed 
Significant value of 0.02 is lower than to ( < ) 
0.05 Alpha Level of Significance, thus, the Null 
Hypothesis is rejected. There is a significant dif-
ference on the impact of teaching tasks on 
teachers’ mental health when grouped accord-
ing to gender. 

Given the situation that the study was con-
ducted during the pandemic, it has intensified 
some factors with regards to mental health of 
teachers.  Not many studies conducted during 
the pandemic measure the symptoms of stress, 
anxiety, and depression among teachers but 
the studies that have been carried out suggest 
that they have psychological symptoms and 
this reinforces the importance of reopening 
schools and universities. A recent Arab study 
has indicated that this crisis has caused teach-
ers to suffer problems that are often related to 
a pandemic situation, such as anxiety, depres-
sion, domestic violence, and divorce, all of 
which restrict their ability to teach properly (Al 
Lily et al., 2020). A study carried out in three 
cities in China during the pandemic assessed 
the prevalence of anxiety among teachers and 
found a prevalence of 13.67%, with women be-
ing more anxious than men and the older ones 
being more symptomatic (Li et al., 2020). An-
other study conducted also in China showed 
that the prevalence of stress symptoms in 
teachers was 9.1% and that it was important to 
support them psychologically (Zhou and Yao, 
2020).  

In a study conducted in Spain at the begin-
ning of the pandemic, teachers also reported 
having workloads, psychosomatic problems, 
and exhaustion (Prado-Gascó et al., 2020). 

Research among teachers has indicated 
that the mental strain of teaching is mainly re-
lated to high workloads and adverse events 
caused by pupils and parents (Unterbrink, 
2014). The mental well-being of teachers was 
found to be worse among female teachers, and 
also seemed to deteriorate with age (Kovess-
Masfety, 2012). 
 
5..3.2  Allied Tasks 

In Table XXVI, the computed Significant val-
ues of 0.62, 0.13, 0.52, 0.88, 0.44, 0.65, 0.91 and 
0.99 are greater than ( > ) 0.05 Alpha Level of 
Significance, therefore, the Null Hypothesis is 
Accepted. There is no significant difference on 
the impact of allied tasks on teachers’ mental 
health when grouped according to age, gender, 
civil status, length of service, academic rank, 
educational attainment, monthly salary, and 
campus respectively.   

Teachers’ participation in extracurricular 
activities can either help teachers or add stress 
with them. Being over-scheduled in activities 
can lead to stress and negative mental health 
symptoms (Leonard et al., 2015). 

 
5.4   Impact on Physical Health 
5.4.1 Teaching Tasks 

In Table XXVII, the computed Significant 
values of 0.81, 0.17, 0.80,    0.27, 0.82, 0.46 and 
0.99 are greater than ( > ) 0.05 Alpha Level of 
Significance, therefore, the Null Hypothesis is 
Accepted. There is no significant difference on 
the impact of teaching tasks on teachers’ phys-
ical health when grouped according to age, civil 
status, length of service, academic rank,                        
educational attainment, monthly salary and 
campus respectively.  On the other hand, the 
computed Significant value of 0.03 is lower 
than to ( < ) 0.05 Alpha Level of Significance, 
thus, the Null Hypothesis is rejected. There is a 
significant difference on the impact of teaching 
tasks on teachers’ physical health when 
grouped according to gender. 
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Table XXVI. Difference on the Impact of Allied Tasks on Teachers’ Mental Health when Grouped Ac-
cording to Profile Variables 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Prof

ile 

Vari

able

s 

Source 

of 

Variati

on 

Sum of 

Squares 

df Mea

n 

Squ

are 

Sig. Interpretat

ion 

Age Between 

Groups 

2.43 5 0.49 0.62 Do not 

reject Ho 

Not 

Significant Within 

Groups 

25.52 37 0.69 
 

Total 27.95 42 
  

Gen

der 

Between 

Groups 

1.51 1 1.50

1 

0.13 Do not 

reject Ho 

Not 

Significant Within 

Groups 

26.44 41 0.65 
 

Total 27.95 42 
  

Civil 

Stat

us 

Between 

Groups 

0.89 2 0.45 0.52 Do not 

reject Ho 

Not 

Significant Within 

Groups 

27.05 40 0.68 
 

Total 27.95 42 
  

Len

gth 

of 

Serv

ice 

Between 

Groups 

0.46 3 0.15 0.88 Do not 

reject Ho 

Not 

Significant Within 

Groups 

27.49 39 0.71 
 

Total 27.95 42 
  

Aca

demi

c 

Ran
k 

Between 

Groups 

1.13 2 0.56 0.44 Do not 

reject Ho 

Not 

Significant Within 

Groups 

26.82 40 0.67 
 

Total 27.95 42 
  

Edu

catio

nal 

Attai

nme

nt 

Between 

Groups 

1.73 4 0.43 0.65 Do not 

reject Ho 

Not 

Significant Within 

Groups 

26.21 38 0.69 
 

Total 27.95 42 
  

Mon

thly 

Sala

ry 

Between 

Groups 

0.14 2 0.07 0.91 Do not 

reject Ho 

Not 

Significant Within 

Groups 

27.81 40 0.69 
 

Total 27.95 42 
  

Cam

pus 

Between 

Groups 

0.01 2 0.00 0.99 Do not 

reject Ho 

Not 

Significant Within 

Groups 

27.94 40 0.69 
 

Total 27.95 42 
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Table XXVII. Difference on the Impact of Teaching Tasks on Teachers’ Physical Health when 
Grouped According to Profile Variables 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 5..4.2 Allied Tasks 

In Table XXVIII, the computed Significant 
values of 0.29, 0.13, 0.29, 0.64, 0.28, 0.61, 0.90 
and 0.62 are greater than ( > ) 0.05 Alpha Level 
of Significance, therefore, the Null Hypothesis 
is Accepted. There is no significant difference 

on the impact of allied tasks on teachers’ phys-
ical health when grouped according to age,  
gender, civil status, length of service, academic 
rank, educational attainment, monthly salary, 
and campus respectively.   

Prof

ile 

Vari

able

s 

Sour

ce of 

Vari

atio

n 

Sum of 

Squares 

df Mea

n 

Squ

are 

Sig. Interpr

etation 

Age Bet

wee

n 

Grou
ps 

1.09 5 0.22 0.81 Do not 

reject 

Ho 

Not 
Signific

ant With
in 

Grou

ps 

17.91 37 0.48 
 

Tota

l 

18.99 42 
  

 
Gen

der 

Bet
wee

n 

Grou

ps 

2.19 1 2.19 0.03 Ho is 
rejected 

Signific

ant 

With

in 

Grou

ps 

16.81 41 0.41 
 

Tota

l 

18.99 42 
  

Civil 

Stat

us 

Bet

wee

n 

Grou

ps 

1.63 2 0.82 0.17 Do not 

reject 

Ho 

Not 

Signific

ant With

in 

Grou

ps 

17.37 40 0.43 
 

Tota

l 

18.99 42 
  

Len

gth 

of 

Serv

ice 

Bet

wee

n 

Grou

ps 

0.47 3 0.16 0.80 Do not 

reject 

Ho 

Not 

Signific

ant With

in 

Grou
ps 

18.52 39 0.48 
 

Tota

l 

18.99 42 
  

Aca

demi
c 

Ran

k 

Bet

wee
n 

Grou

ps 

1.21 2 0.61 0.27 Do not 

reject 
Ho 

Not 

Signific

ant With

in 

Grou

ps 

17.78 40 0.45 
 

Tota

l 

18.99 42 
  

Edu

catio

nal 

Attai

nme

nt 

Bet

wee

n 

Grou

ps 

0.74 4 0.19 0.82 Do not 

reject 

Ho 

Not 

Signific

ant With

in 

Grou

ps 

18.25 38 0.48 
 

Tota

l 

18.99 42 
  

Mon
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ry 
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18.26 40 0.46 
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Though results have shown that demo-
graphic profiles of respondents were not signif-
icantly different on the impact of allied tasks on 
their physical health, some studies have shown 
differences particularly on gender. women and 
men working at equal loads could react differ-
ently in a physiological sense. Women and men 
differ, for example, as regards muscle morphol-
ogy, which could influence the capacity for  

performing different types of work tasks. Sex 
hormones have an effect on sensitivity to pain; 
there is, for example, research showing that 
male sex hormones have a pain-reducing effect. 
How men and women react to and deal with fa-
tigue and pain in their current jobs can also dif-
fer, for instance due to gender-stereotypical 
roles (Bartley and Fillingim, 2013).

 
Table XXVIII. Difference on the Impact of Allied Tasks on Teachers’ Physical Health when Grouped 

According to Profile Variables 

 

6. Test of Significance on the Relationship 
Between Time Spent on Workload as to 
Teaching Tasks and the Teacher’s Well-Be-
ing 

6.1 Experiencing Stress 
In Table XXIX,  the computed Pearson r-

value of 0.390** denotes a low positive correla-
tion. The computed significance value (Sig. = 

0.010) is less than ( < ) 0.05 Alpha Level of Sig-
nificance; therefore, the null hypothesis is re-
jected. There is a significant relationship be-
tween time spent on teaching tasks and extent 
of experiencing stress. Hence, the time spent on 
teachings tasks has something to do with their 
stress.

 

Profile Variables Source of Varia-
tion 

Sum of 
Squares 

df Mean 
Square 

Sig. Interpretation 

Age Between Groups 2.91 5 0.58 0.29 Do not reject Ho 
Not Significant Within Groups 16.94 37 0.46  

Total 19.85 42   
Gender Between Groups 1.12 1 1.12 0.13 Do not reject Ho 

Not Significant Within Groups 18.73 41 0.46  
Total 19.85 42   

Civil Status Between Groups 1.17 2 0.58 0.29 Do not reject Ho 
Not Significant Within Groups 18.68 40 0.47  

Total 19.85 42   

Length of Service Between Groups 0.82 3 0.27 0.64 Do not reject Ho 
Not Significant Within Groups 19.03 39 0.49  

Total 19.85 42   
Academic Rank Between Groups 1.22 2 0.61 0.28 Do not reject Ho 

Not Significant Within Groups 18.63 40 0.47  

Total 19.85 42   
Educational 
Attainment 

Between Groups 1.34 4 0.34 0.61 Do not reject Ho 
Not Significant Within Groups 18.51 38 0.49  

Total 19.85 42   
Monthly Salary Between Groups 0.10 2 0.05 0.90 Do not reject Ho 

Not Significant Within Groups 19.75 40 0.49  
Total 19.85 42   

Campus Between Groups 0.47 2 0.24 0.62 Do not reject Ho 
Not Significant Within Groups 19.38 40 0.48  

Total 19.85 42   
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Table XXIX. Relationship Between Time Spent on Teaching Tasks and Extent of Experiencing Stress 

Pearson Correlation     0.390** 

Sig. (2-tailed)      0.010 
N          43      
Interpretation Low positive correlation 

Ho is rejected 
Significant 

** Correlation is significant at the 0.01 level (2-tailed). 
 

Public school teachers are confronted with 
numerous paperwork and workloads. Accord-
ing to DepEd Secretary Leonor Briones, not 
only the teachers are suffering from a heavy 
workload; everyone in government service is 
overworked and under immense pressure 
(Terrazola, 2018). This further proves that 
public school teachers are bombarded with 
work-related assignments such as reports, in-
structional materials, school designations and 
other related tasks apart from their usual six-

hour teaching load every day. This work situa-
tion leads to experiencing stress of teachers 
which greatly affects their health. Given this 
workload, actual teaching tasks are being side-
lined by the multitude of other responsibilities 
and roles teachers play which relate positively 
to the stress experienced by teachers Evidence 
suggests that work-related stress increase with 
the number of working hours spent in teaching 
and allied tasks(David et al., 2019). 

 
6.2 Time for Personal Life 

Table XXX. Relationship Between Time Spent on Teaching Tasks and Time Spent for Personal Life 

Pearson Correlation 0.273 
Sig. (2-tailed) 0.076 
N 43 

Interpretation Low positive correlation 
Do not reject Ho 
Not Significant 

 
In Table XXX, the computed Pearson Corre-

lation r- value of 0.273 denotes a very low pos-
itive correlation. The computed significance 
value (Sig. = 0.076) is greater than ( < ) 0.05 Al-
pha Level of Significance; therefore, the null hy-
pothesis is accepted. There is no significant re-
lationship between time spent on teaching 
tasks and time spent for personal life. It can be 
gleaned that time spent on teaching tasks has a 
very low positive relationship with the time 
spent for personal life. This means that the time 
spent on teachings tasks does not affect much 
their time spent for personal life. 

 

In the United Kingdom, Helsby (as cited in 
Gunter et al., 2015) noted that “people work 
longer hours in order to meet work demands, 
which increasingly impinge upon their private 
life”. As noted, lost family time was a concern 
found in studies in Canada, the United States, 
and the United Kingdom. This implies a positive 
relationship with the times spent in teaching 
task to the time spent for personal life. The 
more teachers spent time doing things in rela-
tion to their job, the lesser time have spent for 
their personal life (e.g., recreation, me-time, at-
tending to family needs, etc. 
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6.3 Impact on Mental Health 
Table XXXI. Relationship Between Time Spent on Teaching Tasks and Perceived Impact on Teachers’ 

Mental Health 

Pearson Correlation 0.335* 
Sig. (2-tailed) 0.028 
N 43 

Interpretation Low positive correlation 
Ho is rejected 
Significant 

* Correlation is significant at the 0.05 level (2-tailed). 
 

In Table XXXI, At 0.05 level of significance, 
the computed r-value of 0.335* denotes a low 
positive correlation. The computed significance 
level (Sig. = 0.028) which is lesser than the 0.05 
alpha level of significance; therefore, the null 
hypothesis is rejected. There is a significant re-
lationship between time spent on teaching 
tasks and perceived impact on teachers’ mental 
health. Hence, the time spent on teaching tasks 
affect teachers’ mental health. 

Mental health is not just the absence of a 
mental illness; it is also an ability to live a pro-
ductive life while coping with and handling 
stress (CDC, 2018). Mental health also influ-
ences how a person thinks, feels, and acts. To 
maintain positive mental health, researchers 

stress people should socialize, maintain a posi-
tive attitude, be active, help others, develop 
coping skills, and sleep well. Someone who has 
more negative mental health may display feel-
ings of hopelessness, turn to drugs and alcohol, 
have a reduced diet, feel more extreme nega-
tive emotions, be more combative, have low en-
ergy, be unable to handle daily life tasks, and in 
more extreme cases have feelings of self-harm 
(US Department of Health and Human Services, 
2020b. Teachers spending more time in doing 
school tasks definitely affects their mental 
health. Extending the number of hours spend in 
teaching tasks can merely affect the state of 
mental health of a teacher. This leads to burn-
out, anxiety, and depression.  
 

6.4 Impact on Physical Health 
Table XXXII. Relationship Between Time Spent on Teaching Tasks and Perceived Impact on Teach-

ers’ Physical Health 

Pearson Correlation 0.316* 

Sig. (2-tailed) 0.039 
N 43 
Interpretation Low positive correlation 

Ho is rejected 
Significant 

* Correlation is significant at the 0.05 level (2-tailed). 
 

In Table XXXII, At 0.05 level of significance, 
the computed r-value of 0.316* denotes a low 
positive correlation. The computed significance 
level (Sig. = 0.039) which is lesser than the 0.05 
alpha level of significance; therefore, the null 
hypothesis is rejected. There is a significant re-
lationship between time spent on teaching 
tasks and perceived impact on teachers’ physi-
cal health. The time spent on teaching tasks af-
fect the physical health of teachers. 

The American Federation of Teachers 
(2015) found that 78% of teachers reported 
feeling physically and emotionally exhausted at 
the end of the day. The stress that educators ex-
perience affects their enthusiasm about the 
profession and longevity in the field. For exam-
ple, a survey of 30,000 teachers revealed that 
89% said they had been enthusiastic about 
teaching when they started the profession, but 
only 15% reported being enthusiastic at the 
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time       they completed the survey. The more 
teachers spent time in performing their teach-
ing tasks, the more it is detrimental to their 
health.  
 
7. Relationship Between Time Spent on 
Workload as to Allied Tasks and the 
Teacher’s                            Well-Being 

6.2 Experiencing Stress 
In Table XXXIII, at 0.05 level of significance, 

the computed r-value of 0.350* denotes a low 
positive correlation. The computed significance 
level (Sig. = 0.021) which is lesser than the 0.05 
alpha level of significance; therefore, the null 
hypothesis is rejected. There is a significant re-
lationship between time spent on allied tasks 
and extent of experiencing stress. Hence, the 
time spent on allied tasks is affecting or causing 
stress of faculty. 

These findings suggest that as the time ded-
icated to work-related activities increases, so 
does the likelihood of experiencing stress.  Ac-
cording to Whiteley and Richard (2012), there 
is a direct correlation between teachers’ access 
to preparation time for developing classes and 
teachers’ participation in extracurricular activ-
ities. They conducted a qualitative study inves-
tigating whether or not teachers who have a full 
teaching load were willing to volunteer to par-
ticipate in extracurricular activities. The study 
concluded that over 70% of teachers did not 
have sufficient preparation time. This made 
their workloads unmanageable and thus they 
struggled to engage with extracurricular activ-
ities. The teachers wanted to engage in extra 
activities, but felt they were overloaded with 
time and work commitments

 
Table XXXIII. Relationship Between Time Spent on Allied Tasks and Extent of Experiencing Stress  

Pearson Correlation 0.350* 
Sig. (2-tailed) 0.021 

N 43 
Interpretation Low positive correlation 

Ho is rejected 
Significant 

* Correlation is significant at the 0.05 level (2-tailed). 

 
6.3 Time for Personal Life 
Table XXXIV. Relationship Between Time Spent on Allied Tasks and Time Spent for Personal Life 

Pearson Correlation 0.102 

Sig. (2-tailed) 0.516 

N 43 

Interpretation Very low positive correlation 

Do not reject Ho 

Not Significant 

 
In Table XXXIV, the computed Pearson Cor-

relation r- value of 0.102 denotes a very low 
positive correlation. The computed significance 
level (Sig. = 0.516) which is greater than the 
0.05 alpha level of significance; therefore, the 
null hypothesis is accepted. There is no signifi-
cant relationship between time spent on allied 
tasks and time spent for personal life. This 
means that the time spent on allied tasks of fac-
ulty does not affect their personal life. 

There are ever increasing pressures on 
teachers to engage wit activities that lie outside 
of their assigned teaching workload (Bailey and 
Colley, 2014). Higher engagement of teachers 
to allied task has been correlated to having 
lower time spent in personal life. It could be 
suggested that when a teacher involves too 
much in allied tasks, the lesser the time spent 
for personal life. 
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6.4 Impact on Mental Health 
Table XXXV. Relationship Between Time Spent on Allied Tasks and Perceived Impact on Teachers’ 

Mental Health 

Pearson Correlation 0.083 
Sig. (2-tailed) 0.599 
N 43 

Interpretation Very low positive correlation 
Do not reject Ho 
Not Significant 

 
In Table XXXV, the computed Pearson Cor-

relation r- value of 0.083 denotes a very low 
positive correlation. The computed significance 
level (Sig. = 0.599) which is greater than the 
0.05 alpha level of significance; therefore, the 
null hypothesis is accepted. There is   no signif-
icant relationship between time spent on allied 
tasks and perceived impact on teachers’ mental 
health, meaning the time spent on allied tasks 
does not affect the teacher’s mental health. 

Long working hours can have a negative im-
pact on well-being (Angrave, 2015) as well as 
physical and mental health (Wong, 2019). This 
contrasts with the result of the study that there 

is no relationship between time spend on allied 
task to the teachers’ mental health. While it 
may seem counterintuitive that stress would 
not significantly impact mental health, there 
can be a few potential explanations for this re-
sult. People respond to stress differently. Some 
individuals may have better coping mecha-
nisms or higher resilience which can mitigate 
the negative effects on mental health. The study 
of Aulén, Pakarinen, Taru  & Lerkkanen (2021) 
shows that teachers use versatile strategies, es-
pecially emotion-focused coping strategies, to 
cope with the stress and strain deriving from 
work.

 
6.5 Impact on Physical Health 

Table XXXVI. Relationship Between Time Spent on Allied Tasks and Perceived Impact on Teachers’ 
Physical Health 

Pearson Correlation 0.214 
Sig. (2-tailed) 0.168 
N 43 
Interpretation Very low positive correlation 

Do not reject Ho 

Not Significant 
 

In Table XXXVI, the computed Pearson Cor-
relation r- value of 0.214 denotes a very low 
positive correlation. The computed significance 
level (Sig. = 0.168) which is greater than the 
0.05 alpha level of significance; therefore, the 
null hypothesis is accepted. There is no signifi-
cant relationship between time spent on allied 
tasks and perceived impact on teachers’ physi-
cal health. The time spent on allied tasks does 
not affect the teachers’ physical health. 

Teachers and other school staff who experi-
ence exhaustion and burnout related to their 
work are likely to have a number of negative 

physical and psychological symptoms and con-
sequences, including emotional numbing, lack 
of energy, aches and pains, increased illness or 
fatigue, etc. Teacher burnout is being corre-
lated with lower level of energy and physical 
exhaustion. Additionally, teacher burnout ap-
pears to affect the stress levels of the students 
they teach; a recent study found that teacher 
burnout level explained more than half of the 
variability in students’ levels of cortisol (a 
stress hormone) when evaluated in the morn-
ing (Oberle & Schonert-Reichl, 2016). 
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Conclusions 
This study revealed that majority of the re-

spondents are middle-aged single female 
adults which are considered long-tenured em-
ployees with an academic rank of instructor 
and a highest educational attainment with MA 
units and takes a monthly salary of P25,929.73 
from Masinloc Campus. The time spent is 29.54 
hours per week on teachings tasks while 34.73 
hours on allied tasks. The effect of workload in 
the workplace well-being of teachers in terms 
of experiencing stress on teaching tasks is per-
ceived as “Often” while “Always” for allied 
tasks; in terms of time for personal life on 
teaching tasks is perceived as “Much” and allied 
tasks is perceived as “Very Much”; in terms of 
impact on mental health on both teachings 
tasks and allied tasks is perceived as “Good”; 
and in terms of impact on physical health on 
both teaching tasks and allied tasks is per-
ceived as “Good.” There is no significant differ-
ence in the time spent on workload when 
grouped according to profile variables as to 
teaching tasks and allied tasks except for length 
of service for the latter. There is no significant 
difference in the effect of workload as to per-
forming teachings tasks on the workplace well-
being of teachers as to experiencing stress, time 
for personal life, impact on mental and physical 
when grouped according to age, civil status, 
length of service, academic rank, educational 
attainment, monthly salary, and campus but a 
significant difference on gender, while on the 
allied tasks there is no significant difference 
when grouped according to profile variables. 
There is a significant relationship between time 
spend on workload as to teaching tasks and ex-
tent of experiencing stress and impact on men-
tal and physical health but no significant rela-
tionship on time for personal life.  There is a 
significant relationship between time spend on 
workload as to allied tasks and extent of expe-
riencing stress but no significant relationship 
on time for personal life, impact on mental and 
physical health. 

The study revealed a significant disparity 
between the time spent on teaching and allied 
tasks, with the latter consuming a substantial 
portion of faculty workload. This imbalance, 
coupled with the strong correlation between 
allied tasks and stress, highlights a pressing 

need for institutional intervention. While the 
perceived impact on mental and physical 
health was generally positive, the underlying 
stress levels cannot be ignored. To address 
these issues, institutions should prioritize 
workload assessment and management, imple-
ment work-life balance initiatives, provide pro-
fessional development opportunities, and fos-
ter a supportive institutional culture. By taking 
these steps, institutions can create a more sus-
tainable and fulfilling work environment for 
faculty, leading to improved well-being and en-
hanced educational outcomes. 
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