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This study utilized a scoping review to provide an overview of empirical
studies on the implementation of the MATATAG curriculum in the Phil-
ippines. The review covered eleven studies published in 2024 that qual-
ified in the inclusion and exclusion criteria. The majority of the studies
were qualitative in nature and were subjected to descriptive and con-
tent analyses. The results of this review revealed five themes: teachers’
perspectives, school heads’ perspectives, training experiences, chal-
lenges encountered and teaching and leading with resiliency. The find-
ings express that the successful implementation of the MATATAG cur-
riculum in the Philippines depends on teachers' and school heads' ex-
periences, effective training programs, and ongoing professional devel-
opment, emphasizing the need for policy support and adaptive strate-
gies to enhance resilience and sustain curriculum reforms in a support-
ive educational environment.
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Introduction

The 2022 results from the Program for Interna-

The Enhanced Basic Education Act of 2013
made significant reform in the educational
landscape of the Philippines by changing the
10-year cycle to a 12-year system which is
widely known as the K-12 curriculum. The K-
12 curriculum was developed to equip students
with mastery of concepts and skills, create life-
long learners and produce graduates ready for
higher education, employment, and entrepre-
neurship (SEAMEO INNOTECH, 2012). How-
ever, despite its efforts to achieve its goals, the
K-12 curriculum has faced several challenges.
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tional Student Assessment (PISA) placed the
country in the bottom 10 out of 81 participating
countries in science, mathematics and reading
comprehension. The study indicated that stu-
dents in the country are five to six years behind
in learning competencies (Servallos, 2023).
Meanwhile, Filipino students ranked second to
the last out of 64 countries in the latest PISA re-
sult when it comes to creative thinking (Ombay,
2024). According to a report by the World Bank
(2022), 91% of 10-year-old Filipinos struggled
with basic reading comprehension.
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In response to these alarming learning loss
and statistics brought about by the pandemic,
the Department of Education in collaboration
with the Assessment Curriculum and Technol-
ogy Research Centre (ACTRC) conducted a
comprehensive review of the curriculum and
resolved basic education challenges through
the launching of the MATATAG Agenda in 2023
that puts premium on curriculum relevance,
improved facilities and services, learner well-
being and support for teachers. It aims to pro-
duce competent, job-ready, active, and respon-
sible citizens by making the curriculum rele-
vant to learners' needs. It emphasizes acceler-
ating the delivery of basic education facilities
and services, promoting learner well-being
through inclusive education and a positive
learning environment, and supporting teachers
to enhance their teaching effectiveness. (De-
pEd, 2023). Furthermore, the MATATAG Cur-
riculum focused first on Kindergarten to Grade
10 while the Grades 11 and 12 curriculum are
still in its current review.

According to the DepEd Memorandum No.
54 (2023), the MATATAG curriculum empha-
sizes decongestion of the curriculum by reduc-
ing the number of competencies by 70% and fo-
cus on foundational skills such as language,
reading and literacy as well as Makabansa. In
its general shaping paper enclosed in the said
memorandum, it was further highlighted that
the curriculum aims to strengthen literacy and
numeracy through the National Reading and
Mathematics Programs, redefine the interplay
among languages in the MTB-MLE Program,
clearer articulation of the 21st century skills
framework and strengthen peace and values
education. The revised K-10 curriculum begins
its implementation starting school year 2024-
2025 for kindergarten, grades 4, 6 and 7.

Initial assessments and pilot implementa-
tions have yielded promising outcomes with a
notable percentage of stakeholders expressing
approval and optimism about the new curricu-
lum (Philippine Institute of Development Stud-
ies, 2024). Relevant literature concerning the
MATATAG curriculum implementation is surg-
ing however there is lack of gathered evidence
to guide stakeholders in monitoring and evalu-
ating its impact and areas for improvmeent.
Hence, the focus of this present article is to

review existing research on the implementa-
tion of the MATATAG curriculum and gain an
overview of the body of empirical research lit-
erature. Examining teachers' experiences high-
lights that considering communication be-
tween educators and the curriculum planning
system can facilitate the effective implementa-
tion of curricula (Dadmehr et al., 2023). Trans-
formational leaders create an empowering en-
vironment for teachers to provide high-quality
education by focusing on job satisfaction, the
work atmosphere, and self-efficacy (Virgana &
Fitriani, 2025).

It utilized a scoping review, which is suita-
ble when the existing literature has not been
thoroughly reviewed, and there is a need to ex-
plore the scope, variety, and nature of research
to identify gaps in knowledge (Chang, 2018).
Therefore, the present scoping review was
guided by these research questions: What are
the existing empirical studies on the MATATAG
Curriculum implementation? What are the key
themes identified in the existing studies on the
MATATAG Curriculum implementation? What
gaps are present in the current body of
knowledge? How can these findings guide fu-
ture research and policy development?

This study contributes to the broader con-
versation on curriculum reform by providing
evidence-based insights that can aid in the re-
finement and effective implementation of the
MATATAG curriculum.

Methodology

This paper used a scoping review method in
the purpose of investigating studies on the
MATATAG curriculum implementation. The
goal of a scoping study is to identify relevant re-
search studies within a chosen research area
and provide a coverage of available literature
(Arkskey & O’Malley, 2005). In this review, it
used scoping review strategies for the search,
selection and analysis of studies (Levac et al,
2010).

Search strategy

The search strategy in gathering the articles
to be utilized in the review comprised of two
stages - the identification of potentially
relevant studies and inclusion and exclusion
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criteria which are outlined in more detail be-
low.

Phase 1 - identification of potentially relevant
articles

The identification stage covered only data-
base searches from Google Scholar, Semantic
Scholar and ResearchGate. The search phase
resulted in 54 hits. The researcher screened ti-
tles, abstracts and keywords to remove dupli-
cates and exclude irrelevant articles. This

Table 1. Inclusion and exclusion criteria

resulted in the identification of 21 potentially
relevant studies.

Phase 2 - inclusion and exclusion criteria

The potentially relevant studies underwent
alignment with regards to the aim and the re-
search question as shown in the in the inclusion
and exclusion in Table 1. Articles in which the
focus on the MATATAG curriculum was ambig-
uous were eliminated. The iterative process led
to 11 to be included for advanced analysis.

Inclusion

Exclusion

The main focus is to investigate the empirical
studies in the implementation of the MATA-
TAG curriculum

Studies from year 2022 to 2024 (these were
the years where the MATATAG curriculum
was developed and launched)

Description of methods for collecting and ana-
lyzing empirical data

Published studies from online databases

Empirical studies not related to the implemen-
tation of the MATATAG curriculum

Studies before 2022
Articles that present empirical examples with-

out describing the research methods
Book chapters and reports

Analysis of the included articles

To address the research questions and
characterize the empirical research on the im-
plementation of the MATATAG curriculum,
both descriptive and content analyses were
performed on the 11 selected studies, as rec-
ommended for scoping reviews (Arksey &
O’'Malley, 2005). The descriptive analysis in-
cludedthe participants and the methodology.
The content analysis was carried out induc-
tively to uncover the dominant perspectives re-
flected in the objectives of the research ques-
tions presented in the selected articles. The cat-
egorization of the articles according to its
emerging theme is qualitative since the

Table 2. Studies included in the scoping review

understanding and interpretation of the con-
tent is done by the author.
Results and Discussion from the
descriptive analysis

Based on Table 2, it appears that most of the
participants in the studies are in the elemen-
tary (4) and secondary (4), 2 studies did not
specify the particular level of the involved par-
ticipants while 1 study had mixed respondents
which included public school teachers, grade
level coordinators, teacher education students
and teachers in the conduct of the study. Quali-
tative studies prevailed with 10 while there is
only 1 quantitative study.

Authors Participants Methodological Assigned category in
approach content analysis
Bantayao & Quibod 5 secondary school Qualitative Challenges encountered,
(2024) heads Teaching and Leading
with Resiliency
Batar et al. (2024) Grade 1 teachers Qualitative Training experiences
Domingo & Masabpi School heads and Qualitative Teachers’ & School
(2024) teachers Heads’ Perspectives
IJMABER 945 Volume 6 | Number 2 | February | 2025
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Authors Participants Methodological Assigned category in
approach content analysis
Garma (2024) 11 Grade 7 teachers Qualitative Teaching and Leading
with Resiliency
Gutierrez (2024) Secondary teachers Qualitative Training experiences
Langit (2024) Grade 4 teachers Quantitative Challenges encountered
Loza (2024) 5 secondary teachers Qualitative Teachers’ Perspectives
Olipas (2024) 6 social studies teach- Qualitative Teachers’ Perspectives
ers, 2 grade level coor-
dinators, 6 teacher edu-
cation students and 6
instructors from higher
education
Saro & Montejo (2024) 30 teachers Qualitative Teachers’ Perspectives
Wabingga & Tumakin Kindergarten, Grade 1 Qualitative Challenges encountered,
(2024) and Grade 4 teachers Teaching and Leading
with Resiliency
Ubisas, (2024) Elementary school Quantitative Challenges encountered

heads and teachers

Results and Discussion of the content
analysis

The content analysis created the following
five themes: teachers’ perspectives, school
heads’ perspectives, training experiences, chal-
lenges encountered and teaching and leading
with resiliency.

Teachers’ Perspectives

Teachers perceive the MATATAG Agenda as
emphasizing holistic student development, fo-
cusing not only on academic achievement but
also on essential life skills and values. Teachers
recognize the transformative nature of the cur-
riculum, which prioritizes the holistic develop-
ment of learners. Additionally, teachers ob-
serve that the MATATAG curriculum encour-
ages student-centered learning approaches,
promoting greater student engagement and
ownership of learning processes.

Teachers appreciate the curriculum's focus
on active student involvement and empower-
ment. Furthermore, teachers value the empha-
sis of the MATATAG Agenda on providing di-
verse learning opportunities tailored to meet
individual student needs and interests. They
recognize the importance of fostering an inclu-
sive and supportive learning environment that
caters to the diverse needs of all learners. (Do-
mingo & Masabpi, 2024)

The study of history and geography is per-
ceived to include heightened awareness on
contemporary and critical issues, deepened un-
derstanding with expanded perspectives, var-
ied outcomes based on implementation, early
exposure to history and geography, addressing
knowledge gaps and fostering patriotism, im-
pact on discipline and awareness, intensified
focus on geography and history, and the teach-
er's perspective and meaningful learning. (Oli-
pas, 2024)

The new MATATAG curriculum can have a
positive impact on the learning of the students
because of the holistic approach to teaching
and reduction of competencies which can be an
opportunity for the teachers to focus more on
the specific values, skills, and knowledge that
the students must possess as they face the com-
plexity of the world. However, teachers per-
ceived that this curriculum change demanded
rigorous monitoring and evaluation processes
where the teachers assigned will be worried
about preparing for such things needed in the
curriculum implementation assessment pro-
cess. They anticipate an increase in the admin-
istrative tasks related to the new curriculum's
implementation. Additionally, they were bur-
dened with the fact that they needed to prepare
new instructional learning materials, study the
new procedures in creating a lesson plan for
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each module, and consume a lot of their time
studying their lessons. In line with this, consid-
ering the challenges that they will be encoun-
tering in the implementation of the new MATA-
TAG curriculum, they believe that the school
must provide them with their needs, support
them in any aspect concerning their teaching
and learning process, and empower them to
fully embrace the curriculum change through
the constant supervision of the instructional
leaders. (Loza, 2024)

The new curriculum had the potential to
significantly enhance students’ critical thinking
and problem-solving skills, which was ex-
pected to foster a more analytical and creative
learning environment. The curriculum’s em-
phasis on real-world problem-solving and in-
teractive learning approaches was thought to
increase student engagement and motivation,
aligning with current educational trends that
advocate for student-centered pedagogies. Fur-
thermore, the MATATAG Curriculum could
shift teaching practices towards more student-
centered methods and emphasize the integra-
tion of technology and competency-based edu-
cation, as these elements are recognized for im-
proving educational outcomes. However, this
positive outlook was tempered by concerns re-
garding the need for extensive professional de-
velopment and adequate resources to support
the successful implementation of these new ap-
proaches. Participants identified insufficient
professional development and training as sig-
nificant obstacles, noting that adapting to new
curricula can be challenging without adequate
support. They also anticipated resistance to
change and adaptation issues, reflecting com-
mon challenges in educational reforms where
established practices and skepticism about
new methods can hinder progress. (Saro &
Montejo, 2024)

The analysis of the MATATAG curriculum
reveals a complex landscape where its poten-
tial for fostering holistic student development
and improving engagement through student-
centered learning is acknowledged by teachers,
but its successful implementation is met with
significant challenges. Teachers recognize that
the curriculum's emphasis on not only aca-
demic success but also life skills, values, and
critical thinking offers a promising shift

towards a more comprehensive educational
approach. The curriculum's focus on interac-
tive learning and real-world problem-solving is
seen as an opportunity to cultivate deeper stu-
dent involvement and creativity, aligning with
contemporary pedagogical trends. However,
concerns about the increased administrative
burden, the time-consuming preparation of
new materials, and adapting lesson plans to the
new framework highlight the strain that teach-
ers face. Teachers also note that the need for
extensive professional development and re-
sources to support the transition is critical, as
the lack of adequate training and support could
hinder the effectiveness of these changes.
While the MATATAG curriculum offers great
potential, its success hinges on the ability of
schools to provide the necessary resources,
training, and continuous support to teachers,
ensuring they can fully embrace and effectively
implement the reforms.

School Heads’ Perspectives

The curriculum is aligned with industry
needs to enhance skill application. School
heads see the importance of updating the cur-
riculum to ensure it meets contemporary in-
dustry demands, thus facilitating the practical
application of skills acquired by learners. This
can only be done when there is commitment
and dedication to improving the educational
system with the flexibility and adaptability
needed for the evolving job market, demon-
strating educational excellence and continuous
improvement. School heads prioritize ensuring
teachers are adequately prepared for the im-
plementation of the MATATAG Agenda, includ-
ing providing instructional materials and or-
ganizing training sessions to align with the de-
mands of the new curriculum. .(Domingo &
Masabpi, 2024)

The alignment of the MATATAG curriculum
with industry needs reflects a forward-thinking
approach aimed at bridging the gap between
education and the evolving job market. School
heads recognize the critical importance of up-
dating the curriculum to ensure that students
gain skills directly applicable in the workplace,
which requires a flexible and adaptable educa-
tional system capable of responding to industry
demands. This alignment is not only about

IJMABER

947 Volume 6 | Number 2 | February | 2025



NJN Herrera, 2025 / Challenges and Opportunities in Inplementing the MATATAG Curriculum

providing students with relevant skills but also
ensuring that the educational system remains
dynamic and responsive to economic changes,
thus maintaining educational excellence.
School heads emphasize the need for compre-
hensive support structures, including well-pre-
pared teachers, adequate instructional materi-
als, and ongoing training sessions to ensure
that educators are equipped to implement the
MATATAG Agenda effectively. This commit-
ment underscores the necessity of a collabora-
tive effort within schools to foster an environ-
ment where both students and teachers are
empowered to meet the practical demands of a
rapidly changing workforce. Ultimately, the
success of the MATATAG curriculum will de-
pend on the ability of school leaders to manage
this transformation, ensuring that the curricu-
lum is not only relevant but also effectively de-
livered to facilitate students' future success in
the workforce.

Training Experiences

There are areas of concern in the training
such as the readiness of the resources, time rel-
evance and weekend conflicts. There were no
available resources given especially on the
learners’ materials. Some speakers during the
training exceed their time resulting to extend-
ing the the making of the required outputs at
home. The training was also conducted during
weekends which makes it difficult. (Batar et. al,
2024). Teachers have reported that they only
have the one formal training attended prior to
the implementation of the MATATAG Curricu-
lum. There have been no additional training
sessions or follow-up workshops since then,
which may impact their ongoing preparedness
and ability to effectively deliver the curriculum.
Although there is a relatively high level of con-
fidence among the teachers, the variation in
confidence levels highlights the need for con-
tinued support and potential areas for addi-
tional professional development to address any
concerns and enhance overall effectiveness.
(Gutierrez, 2024)

The concerns raised by teachers regarding
the training for the MATATAG curriculum high-
light critical gaps in preparation and support
that could affect the successful implementation
of the curriculum. Teachers noted issues such

as the unavailability of adequate resources, es-
pecially learning materials, and the time con-
straints imposed by speakers exceeding their
allocated time, which led to additional work
outside of training hours. The scheduling of
training sessions during weekends further ex-
acerbated the challenges, making it difficult for
teachers to fully engage. Furthermore, the lack
of follow-up training or workshops after the in-
itial session is a significant concern, as teachers
have only attended one formal training session
before the curriculum's rollout (Gutierrez,
2024). While there is a sense of confidence
among teachers, the variability in confidence
levels underscores the need for continuous
professional development to address gaps in
preparedness and maintain effective curricu-
lum delivery. The absence of ongoing training
and support not only limits teachers' ability to
adapt to the new curriculum but also highlights
the importance of consistent professional de-
velopment to ensure that teachers remain
equipped to meet the demands of the MATA-
TAG curriculum and enhance student out-
comes.

Challenges in the Implementation

The transitional obstacles are the biggest is-
sue for school heads with MATATAG curricu-
lum implementation. Transition challenges in-
clude limited resources to facilities, classrooms
and learning materials, teacher adaptation
since teachers must be constantly updated and
prepared and implementation phase and read-
iness to new content, teaching and evaluation
methods where educators must adapt to these
considerable changes (Bantayao & Quibod,
2024). The absence of resources and materials
draws attention to a crucial weakness that may
restrict the curriculum's ability to have the de-
sired effect on students' learning. Classrooms
are under-resourced without the essential
teaching aids, especially for the MATATAG Cur-
riculum's hands-on, project-based learning.
There is also an increase in the curriculum de-
mands and a need for enhanced professional
development and support (Wabingga &
Tomakin, 2024).

Teachers consider the coverage of the Sci-
ence lessons a problem since there are “too
many” in every grading problem. The activities
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in the K-12 Science teaching manual were too
many given the number of days to cover all
those lessons. There is also a lack of support
from school administrators in providing
budget for school materials (Langit, 2024).
Teachers highly observed gap on the curricu-
lum required them to teach an excessive num-
ber of learning competencies--with very lim-
ited time available for instruction and still an
observed gap on closely monitoring the pilot
run of the MATATAG curriculum. This means
that the schools highly observed gaps to imple-
ment MATATAG curriculum. (Ubias, 2024)

The challenges identified by school heads
and teachers in the implementation of the
MATATAG curriculum reveal significant transi-
tional obstacles that may hinder its success.
School heads emphasize the lack of resources,
such as inadequate classroom facilities and
teaching materials, which pose a barrier to ef-
fective curriculum delivery, particularly for
hands-on and project-based learning. This re-
source shortage, coupled with the increased
demands on teachers to continuously update
and adapt to new content, teaching methods,
and evaluation strategies, creates considerable
pressure on educators to meet the curriculum’s
expectations. Teachers also report challenges
in the Science curriculum, where the volume of
content and activities exceeds the time availa-
ble, further exacerbating the strain on instruc-
tional time and resource. The Ilack of
administrative support, particularly in provid-
ing budgets for necessary materials, adds to the
difficulties, while the excessive number of
learning competencies and the limited time for
instruction create a significant gap in curricu-
lum delivery. These issues point to a broader
concern that the schools may be inadequately
prepared to implement the MATATAG curricu-
lum, which requires greater attention to re-
source allocation, professional development,
and administrative support to ensure its effec-
tiveness. Without addressing these gaps, the
curriculum’s potential to improve student out-
comes could be compromised.

Teaching and Leading with Resiliency
Teachers managed to withstand the chal-

lenge of having 6 hours of actual teaching per

day with 45 minutes per subject. This new

schedule has shaken the time management of
the teachers in handling the first section to the
next. Despite the time constraints the teachers
stayed committed to delivering the curriculum
in the most accurate and standard manner. The
teachers showed willingness and effort to fully
implement the curriculum in various ways de-
spite having not enough training, unattainable
suggested activities, and lack of total under-
standing to the whole MATATAG agenda. The
teachers managed the class despite the lack of
available resources. The teachers showed the
ability and creativity to cope with the arising
problems from having a lack of textbooks,
learning manuals, available ready-to-use
power presentations, etc. Teachers adapt with
the new curriculum. The teachers showed ver-
satility in implementing the curriculum despite
the determined problems. The teachers were
able to adjust and modify their teaching meth-
ods and styles in order to fully implement the
MATATAG curriculum (Garma, 2024).
Teachers applied coping mechanisms to
conquer problems encountered such as collab-
orative and peer support where teachers offer
each other professional and emotional support
as they navigate with the various pressures.
Teachers possessed positive mindset and
strong self-motivation to maintain a construc-
tive outlook and focus on incremental suc-
cesses such as student progress or small wins
in lesson delivery despite the stress and
curriculum demands. Professional develop-
ment and adaptation is also seen as one of the
coping strategies where it helps teachers to
skills and knowledge to the changing educa-
tional demands thus maintain their confidence
and flexibility (Wabingga & Tomakin, 2024).
School leaders have also employed school
management practices amidst the challenges in
the implementation of the curriculum such as
collaborative learning and support, enhanced
communication strategies and targeted profes-
sional development. The school heads con-
ducted peer coaching, mentoring and assess-
ment feedback to guide colleagues through the
new curriculum as well as series of information
dissemination to all stakeholders through ori-
entation, meetings, focus group discussion and
social media. Moreover, school heads have pro-
vided trainings that strengthen the
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understanding of teachers in unpacking of
learning competencies, new methodologies
and assessment strategies. (Bantayao &
Quibod, 2024)

The teachers' resilience in managing the
challenges posed by the MATATAG curriculum,
particularly the demanding schedule and lack
of resources, highlights their commitment and
adaptability in the face of adversity. Despite
having only six hours of teaching per day with
limited time for each subject, teachers man-
aged to deliver the curriculum effectively,
showing creativity and flexibility by adapting
their teaching methods and coping with re-
source shortages, such as the lack of textbooks
and learning materials. This determination was
further supported by their use of collaborative
coping mechanisms, including peer support
and a positive mindset, which helped maintain
morale and focus on incremental successes de-
spite the pressures of the curriculum. School
leaders also played a crucial role in addressing
these challenges through targeted professional
development, enhanced communication strate-
gies, and collaborative learning practices such
as peer coaching and mentoring. By conducting
training sessions, organizing orientations, and
providing ongoing support, school heads
helped teachers navigate the complexities of
the new curriculum. These strategies demon-
strate the importance of both teacher persever-
ance and strong school leadership in overcom-
ing the hurdles of curriculum implementation,
ensuring that despite the obstacles, educators
can continue to foster student learning and
growth effectively.

Conclusion

The scoping review concluded that there
have been a few number of studies identified
related to the MATATAG curriculum implemen-
tation With this literature, five themes emerge
which include: teachers’ perspectives, school
heads’ perspectives, training experiences, chal-
lenges encountered and teaching and leading
with resiliency. The first theme highlights
teachers’ perspectives on the MATATAG curric-
ulum as a transformative curriculum that pro-
motes holistic student development, encour-
ages student-centered learning, and empha-
sizes essential life skills and values, but they

express concerns about the increased adminis-
trative tasks, need for professional develop-
ment, and adequate resources for effective im-
plementation. The second theme stressed on
school heads’ perspectives on the importance
of updating the curriculum to align with indus-
try needs, ensuring skill application, and prior-
itizing teacher preparation, instructional mate-
rials, and training to meet the demands of the
evolving job market under the MATATAG
Agenda. The third theme asserted training ex-
periences where tteachers express concerns
about the lack of resources, time conflicts, and
the need for additional training, as they only at-
tended one formal session before the MATA-
TAG Curriculum implementation, highlighting
the need for continued support and profes-
sional development. The fourth theme noted on
the challenges encountered by school heads
and teachers especially on the transitional ob-
stacles in implementing the MATATAG curricu-
lum, such as limited resources, teacher adapta-
tion, insufficient support for classroom materi-
als, and excessive content coverage, all of which
hinder the effectiveness of the curriculum and
require enhanced professional development
and administrative support. The fifth theme
covered the resiliency of teachers and school
heads despite the challenges encountered like
time constraints, limited resources, and insuffi-
cient training, teachers have shown resilience
and creativity in implementing the MATATAG
curriculum, utilizing coping strategies such as
peer support, a positive mindset, and profes-
sional development, while school leaders have
facilitated collaborative learning, communica-
tion, and targeted training to support the tran-
sition.

Based on the findings from the selected lit-
erature, further research on the MATATAG cur-
riculum implementation should address sev-
eral key areas. First, conducting a comparative
study across different districts or regions
would provide a broader perspective on the
challenges and successes faced by curriculum
implementers, enhancing the generalizability
of findings. Second, future studies should in-
clude students' perspectives and performance
to directly assess the impact of the MATATAG
curriculum on learning outcomes, offering a
more comprehensive understanding of its
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effectiveness. Additionally, exploring the role
of parents and other key stakeholders in sup-
porting and understanding the curriculum
would highlight opportunities for greater col-
laboration and communication. Third, quanti-
tative research should be conducted to evalu-
ate the curriculum's effectiveness in improving
educational outcomes, as most existing studies
have been qualitative. Lastly, more research is
needed on the support provided to teachers, in-
cluding technical assistance, professional de-
velopment, and psychological support, to as-
sess whether educators feel adequately pre-
pared and confident in implementing the new
curriculum. These areas of study would con-
tribute valuable insights to strengthen the
overall implementation and impact of the
MATATAG curriculum.

References

Arksey, H., & O'Malley, L. (2005). Scoping stud-
ies: Towards a methodological frame-
work. International Journal of Social Re-
search Methodology, 8(1), 19-32.

Bantayao, G.J. & Quibod, C.P. (2024). School
Heads’ Management Practices on Policy
Changes in Davao City: MATATAG Curric-
ulum Implementation in Focus. EPRA In-
ternational Journal of Environmental Eco-
nomics Commerce and Educational Man-
agement. 11(11).
https://doi.org/10.36713 /epral8886

Batar, AM.F,, Capin, C., Quebec S., Siat, G, &
Tampus, G. (2024). Experiences and Sen-
timents of the 1st Grade Teachers on the
Conduct of School-Based Training on the
Implementation of the MATATAG Curric-
ulum. Cognizance Journal of Multidiscipli-
nary Studies, 4(11), 320-328.

Dadmehr, M. Karami, M, & Izadi S. (2023).
Teachers’ Lived Experiences of Communi-
cation in Curriculum Planning and Imple-
mentation in a Centralized Educational
System. International Journal of Educaa-

tional Reform.
https://doi.org/10.1177/105678792312
11

Department of Education. (2023). MATATAG:
DepEd’s new agenda to resolve basic edu-
cation Wwoes. https:www/de-
ped.gov.ph/2023/01/30/matatag-

depeds-new-agenda-to-resolve-basic-ed-
ucation-woes/

Department of Education. (2023). DepEd Mem-
orandum No. 054, s. 2023. Pilot Imple-
mentation of the MATATAG Curriculum.
https://www.deped.gov.ph/wp-con-
tent/uploads/DM s2023 054.pdf

Domingo, S. & Masabpi, A. (2024). MATATAG
Agenda: Analyzing school heads’ and
teachers’ perspectives in Lambayong Dis-
trict 1. Ignatian International Journal for
Multidisciplinary Research, 2(6).
https://doi.org/10.5281 /ze-
n0do.12559940

Garma, J. (2024). Beyond the four walls: Teach-
ers’ experiences in championing the
MATATAG Curriculum. International Mul-
tidisciplinary Journal of Research for Inno-
vation, Sustainability, and Excellence (IM-
JRISE), 1(9), 39-44. https://risejour-
nals.org/index.php/imjrise/arti-
cle/view/652

Gutierrez, D. (2024). Assessing Teacher Pre-
paredness and Training for the Imple-
mentation of the MATATAG Curriculum at
Calubcob 1 National High School. Re-
searchGate.
https://doi.org/10.13140/RG.2.2.25744.
42242

Langit, A. (2024). Difficulties in Science Teach-
ing Experienced by the Grade 4 Teachers
in the MATATAG Curriculum. Interna-
tional Journal of Novel Research and Devel-
opment. 9(7). 531- 540.
https://openrgate.org/viewfullde-
tails.php?id=35553

Levac, D., Colquhoun, H., & O’Brien, K. K. (2010).
Scoping studies: Advancing the methodol-
ogy. Implementation Science, 5 (69), 1-9.

Loza, Jaina F. (2024). How can teachers em-
brace curriculum change: Perceptions on
the implementation of MATATAG Curricu-
lum. ResearchGate. https://www.re-
searchgate.net/publication/383460072

Olipas, C.N.P. (2024). A Qualitative Exploration
of the MATATAG Curriculum's Perceived
Impact on History and Geography Educa-
tion in the School Year 2024-2025. Euro-
pean Journal of Theoretical and Applied
Sciences, 2(1), 526-531.

IJMABER

951 Volume 6 | Number 2 | February | 2025


http://dx.doi.org/10.36713/epra18886
https://doi.org/10.1177/10567879231211269
https://doi.org/10.1177/10567879231211269
https://www.deped.gov.ph/wp-content/uploads/DM_s2023_054.pdf
https://www.deped.gov.ph/wp-content/uploads/DM_s2023_054.pdf
https://doi.org/10.5281/zenodo.12559940
https://doi.org/10.5281/zenodo.12559940
http://dx.doi.org/10.13140/RG.2.2.25744.42242
http://dx.doi.org/10.13140/RG.2.2.25744.42242
https://openrgate.org/viewfulldetails.php?id=35553
https://openrgate.org/viewfulldetails.php?id=35553
https://www.researchgate.net/publication/383460072
https://www.researchgate.net/publication/383460072

NJN Herrera, 2025 / Challenges and Opportunities in Inplementing the MATATAG Curriculum

https://doi.org/10.59324 /ejtas.2024.2(1
145

Ombay, G. (2024, June 19). PH students second

to last in creative thinking-PISA. GMA
News. https://www.gma-
network.com/news/topstories/na-
tion/910575 /filipino-students-lag-be-
hind- creative-thinking-in-latest-pisa-re-
port/story/

Philippine Institute of Development Studies.

(2024). DepEd: Students now more atten-
tive under MATATAG curriculum. PIDS.
https://www.pds.gov.ph/de-
tails/news/in-the-news/deped-students-
now-more-attentive-under-matatag-cur-
riculum.

Saro, ]. & Montejo, C. (2024). A qualitative ex-

ploration on the perceived impact of the
MATATAG Curriculum on Basic Education
teachingin the School Year 2024-2025. In-
ternational  Journal of  Advanced
Multidisciplinary Research and Studies,
4(4), 952-966.
https://doi.org/10.62225/2583049X.20
24.4.4.3134

SEAMEO INNOTECH. (2012). K to 12 Toolkit:

Resource Guide for Teacher Educators

Servallos, N. (2023, Dec. 7). PISA: Philippines 5

to 6 years Dbehind. Philstar.com.
https://www.philstar.com/head-
lines/2023/12/07 /2317044 /pisa-philip-
pines-5-6-years-behind

Ubisas, L. (2024). School Readiness, Gaps and

Prospects in the Implementation of
MATATAG Curriculum in Gonzaga West
District, ISRG Journal of Arts, Humanities
and Social Sciences.

Virgana, V. & Fitriani, A. (2025). Transforma-

tive leadership: cultivating teacher excel-
lence through satisfaction, environment,
and self-efficacy. Journal of Education and
Learning (Edulearn). 19(2).
https://doi.org/10.11591 /edu-
learn.v19i2.21837

Wabingga, RJ. & Tumakin, J.L. (2024). Chal-

lenges, Coping Strategies and Resilience in
Implementing the MATATAG Curriculum:
Insights from Elementary Teachers. Jour-
nal of Interdisciplinary Perspectives, 3(1),
120-127.
https:doi.org/10.69569/jip.2024.0614

World Bank. (2022). Assessing Basic Education

Service Delivery in the Philippines: Public
Education Expenditure Tracking and
Quantitative Service Delivery Study.
https://www.worldbank.org/en/coun-
try/philippines/publication/assessing-
basic-education-service-delivery-in-the-
philippines-public-education-expendi-
ture-tracking-and-quantitative-service-

delivery-study

[JMABER

952

Volume 6 | Number 2 | February | 2025


https://doi.org/10.59324/ejtas.2024.2(1).45
https://doi.org/10.59324/ejtas.2024.2(1).45
https://www.gmanetwork.com/news/topstories/nation/910575/filipino-students-lag-behind-%20creative-thinking-in-latest-pisa-report/story/
https://www.gmanetwork.com/news/topstories/nation/910575/filipino-students-lag-behind-%20creative-thinking-in-latest-pisa-report/story/
https://www.gmanetwork.com/news/topstories/nation/910575/filipino-students-lag-behind-%20creative-thinking-in-latest-pisa-report/story/
https://www.gmanetwork.com/news/topstories/nation/910575/filipino-students-lag-behind-%20creative-thinking-in-latest-pisa-report/story/
https://www.gmanetwork.com/news/topstories/nation/910575/filipino-students-lag-behind-%20creative-thinking-in-latest-pisa-report/story/
https://www.pds.gov.ph/details/news/in-the-news/deped-students-now-more-attentive-under-matatag-curriculum
https://www.pds.gov.ph/details/news/in-the-news/deped-students-now-more-attentive-under-matatag-curriculum
https://www.pds.gov.ph/details/news/in-the-news/deped-students-now-more-attentive-under-matatag-curriculum
https://www.pds.gov.ph/details/news/in-the-news/deped-students-now-more-attentive-under-matatag-curriculum
https://doi.org/10.62225/2583049X.2024.4.4.3134
https://doi.org/10.62225/2583049X.2024.4.4.3134
https://www.philstar.com/headlines/2023/12/07/2317044/pisa-philippines-5-6-years-behind
https://www.philstar.com/headlines/2023/12/07/2317044/pisa-philippines-5-6-years-behind
https://www.philstar.com/headlines/2023/12/07/2317044/pisa-philippines-5-6-years-behind
https://doi.org/10.11591/edulearn.v19i2.21837
https://doi.org/10.11591/edulearn.v19i2.21837
https://www.worldbank.org/en/country/philippines/publication/assessing-basic-education-service-delivery-in-the-philippines-public-education-expenditure-tracking-and-quantitative-service-delivery-study
https://www.worldbank.org/en/country/philippines/publication/assessing-basic-education-service-delivery-in-the-philippines-public-education-expenditure-tracking-and-quantitative-service-delivery-study
https://www.worldbank.org/en/country/philippines/publication/assessing-basic-education-service-delivery-in-the-philippines-public-education-expenditure-tracking-and-quantitative-service-delivery-study
https://www.worldbank.org/en/country/philippines/publication/assessing-basic-education-service-delivery-in-the-philippines-public-education-expenditure-tracking-and-quantitative-service-delivery-study
https://www.worldbank.org/en/country/philippines/publication/assessing-basic-education-service-delivery-in-the-philippines-public-education-expenditure-tracking-and-quantitative-service-delivery-study
https://www.worldbank.org/en/country/philippines/publication/assessing-basic-education-service-delivery-in-the-philippines-public-education-expenditure-tracking-and-quantitative-service-delivery-study

