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Results revealed that students in the experimental group (those
who participated in the orientation) had an average knowledge level
before the orientation, which improved significantly after the pro-
gram. Post-test scores indicated a notable increase in students' under-
standing of academic policies, suggesting that the orientation had a
positive effect on their knowledge. In contrast, students in the control
group, who did not undergo the orientation, showed no significant im-
provement in their knowledge of academic policies. This comparison
strengthens the conclusion that the orientation program effectively
enhanced students’ understanding of the school’s academic environ-
ment. Common mistakes related to academic policies, procedures, and
programs were identified in both groups, with the experimental group
making fewer errors after the orientation.

The study recommends strategies to enhance the orientation pro-
gram, including conducting a pre-assessment of student needs, devel-
oping relevant materials, employing a holistic delivery approach, and
ensuring continuous evaluation. It also suggests that integrating ori-
entation content consistently into classroom policies and course of-
ferings can reinforce students’ understanding.

The study concludes that regular and reinforced orientation pro-
grams are crucial for improving students' knowledge of academic pol-
icies. The inclusion of a control group reinforces the effectiveness of
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the orientation program, and further research is encouraged to ex-
plore additional factors influencing the effectiveness of orientation
and its impact on students’ academic success.

Keywords: Academic Orientation Programs, Freshmen, Shifters, Trans-
ferees, Knowledge level, Academic policies

Introduction

Orientation programs are commonly used
by institutions to enhance student retention
and engagement (Brawer, 1996). These pro-
grams help students adapt socially and aca-
demically, influencing their persistence and re-
ducing withdrawal rates (Robinson, Burns, &
Gaw, 1996). Hodum (2007) further empha-
sized the importance of orientation, stating,
“Because of the difficulties new students may
encounter upon starting college, an orientation
program’s ability to address students’ needs
could potentially persuade them in their deci-
sion to persist or leave”.

While the College of Business, Economics,
and Management (BUCBEM) has conducted in-
formal orientation programs, no formal assess-
ment of their effectiveness has been made. Ob-
servations show that despite these efforts,
many students still struggle with basic aca-
demic requirements, such as managing ab-
sences or applying for a leave of absence. This
gap in understanding of academic policies high-
lights the need for this study.

Previous research emphasizes the im-
portance of academic policy knowledge in pre-
venting academic dishonesty and promoting
integrity (Jordan, 2001). Additionally, studies
demonstrate that orientation programs posi-
tively affect academic performance. Busby et al.
(2002) found that students who attended ori-
entation had higher graduation rates and first-
semester GPAs compared to those who did not.

According to Davis (2013), orientation pro-
grams are vital in helping students acclimate to
college life and improve retention and success
rates. These findings suggest that providing
students with a clear understanding of aca-
demic policies, among other factors, plays a
crucial role in their academic journey.

Beyond academic adaptation, orientation
also supports students' career and emotional

integration, contributing to their overall suc-
cess (Daddona & Cooper, 2002; Kramer &
Washburn, 1983; Robinson, Burns, & Gaw,
1996). Similarly, Owusu et al. (2014) found a
correlation between academic orientation and
higher cumulative GPAs among first-year stu-
dents.

Given the significant role of orientation in
student success, this study aims to fill the gap
by evaluating how BUCBEM'’s orientation pro-
gram enhances students' understanding of aca-
demic policies, ultimately supporting their aca-
demic achievement.

Methods

This study employed a pre-test, post-test
quasi-experimental design using both a within-
subjects and between-subjects approach. The
participants were first-year students, including
shifters and transferees, enrolled in the pro-
gram/major. Students were selected based on
pre-existing conditions, such as their availabil-
ity or willingness to participate in the orienta-
tion, rather than random assignment. The par-
ticipants were divided into two groups: an ex-
perimental group and a control group. The ex-
perimental group consisted of students who
participated in the orientation, while the con-
trol group consisted of students who did not re-
ceive the orientation.

To assess the students' baseline knowledge
of academic policies, a pre-test was adminis-
tered to both groups before the orientation.
Following the pre-test, the experimental group
underwent the orientation program, whereas
the control group did not. After the orientation,
both groups completed a post-test to measure
any changes in their knowledge of academic
policies. Descriptive statistics, including the
arithmetic mean, were used to summarize the
pre-test and post-test scores of students in both
groups.
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To evaluate whether there was a significant
difference in knowledge within each group, a
paired t-test was conducted to compare the
pre-test and post-test scores of both the exper-
imental and control groups. This statistical test
determined whether the orientation had a sta-
tistically significant effect on the students’ un-
derstanding of academic policies.

Result and Discussion

The post-test results indicated a significant
improvement in the students' knowledge of ac-
ademic policies after participating in the orien-
tation. Most students in the experimental group
achieved higher scores on the post-test

compared to their pre-test scores, demonstrat-
ing the effectiveness of the orientation program
in enhancing their understanding of academic
policies. In contrast, the control group, which
did not participate in the orientation, showed
minimal or no significant improvement in their
post-test scores. This difference further em-
phasizes the positive impact of the orientation
on the students' knowledge. The following ta-
bles provide a detailed overview of the pre-test
and post-test scores for both the experimental
and control groups, highlighting the extent of
the knowledge gained through the orientation
for the experimental group compared to the
control group.

Table 1. Summary of the Scores for Pre-Test of the Experimental Group

SCORE FREQENCY OF MALE’S SCORE FREQUENCY OF FEMALE’S SCORE
3 0 3
4 2 1
5 2 3
6 3 1
7 0 10
8 1 5
9 2 20
10 7 14
11 1 15
12 4 9
13 4 10
14 1 1
15 2 5
16 0 2
17 0 2
18 0 0
19 1 1
20 0 1
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Figure 1. Distribution of Pre-Test Scores for the Experimental Group of BU CBEM Economics Fresh-

men

Table 2. Summary of the Scores for Post-Test of the Experimental Group

SCORE FREQUENCY OF MALE’S SCORE FREQUENCY OF FEMALE'S SCORE
8 0 1
9 0 4

10 1 6
11 2 7
12 0 11
13 3 9
14 3 11
15 3 14
16 5 10
17 4 9
18 5 11
19 4 4
20 0 6
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Figure 2. Distribution of Post-Test Scores for the Experimental Group of BU CBEM Economics Fresh-
men

Table 3. Summary of the Scores for Pre-Test of the Controlled Group

SCORE FREQENCY OF MALE’S SCORE FREQUENCY OF FEMALE’S SCORE
3 4 5
4 7 13
5 2 11
6 3 18
7 2 12
8 2 4
9 3 7

10 1 5
11 3 7
12 0 9
13 1 3
14 2 1
15 0 5
16 0 2
17 0 1
18 0 0
19 0 0
20 0 0
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Figure 3. Distribution of Pre-Test Scores for the Controlled Group of BU CBEM Economics Freshmen

Table 4. Summary of the Scores for Post-Test of the Controlled Group

SCORE FREQENCY OF MALE’S SCORE FREQUENCY OF FEMALE'’S SCORE
3 0 3
4 5 1
5 2 6
6 3 1
7 5 19
8 1 5
9 3 13
10 3 14
11 3 13
12 0 9
13 2 10
14 2 1
15 1 5
16 0 2
17 0 1
18 0 0
19 0 0
20 0 0
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Figure 4. Distribution of Post-Test Scores for the Controlled Group of BU CBEM Economics Freshmen

The mean score for male respondents in the
post-test of the experimental group was 15.93,
and for female respondents, it was 14.63. In
comparison, the post-test mean score for the
male respondents in the control group was
8.48, and for female respondents, it was 7.48.
These post-test mean scores reflect the
knowledge gained after participating in the ori-
entation program for the experimental group,
while the control group did not undergo the
orientation.

When compared to the pre-test mean
scores, the experimental group showed a nota-
ble improvement. The pre-test scores for male
respondents in the experimental group were
10.41, and for female respondents, they were
10.36. In contrast, the pre-test scores for the
male control group were 5.17, and for female

control group respondents, they were 7.10.
This indicates that the experimental group
demonstrated a higher increase in knowledge
after participating in the orientation.

To assess the statistical significance of the
changes in scores, a paired t-test was con-
ducted for both the experimental and control
groups, comparing their pre-test and post-test
scores. The results revealed a statistically sig-
nificant increase in the post-test scores for the
experimental group, suggesting that the orien-
tation program had a positive effect on stu-
dents' understanding of academic policies.
However, the control group showed minimal
change in their scores, indicating that the im-
provement in the experimental group was
likely due to the orientation program rather
than other factors.

Table 5. Paired t-Test Results for Female Respondents in Experimental Group

Post-test Pre-test

Mean 14.6372549 10.3627451
Variance 8.886915162 9.65919239
Observations 102 102
Pearson Correlation 0.957954757

Hypothesized Mean Difference 0

df 101

t Stat 48.41190856
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Post-test Pre-test
P(T<=t) one-tail 5.24055E-72
t Critical one-tail 1.66008063
P(T<=t) two-tail 1.04811E-71
t Critical two-tail 1.983731003

Table 5 presents the paired t-test results for
female respondents in the experimental group.
The pre-test mean score for the female re-
spondents was 10.36, while the post-test mean
score increased significantly to 14.64. The var-
iance in pre-test scores was 9.66, while the
post-test variance decreased to 8.89, indicating
a reduction in score variability following the
orientation.

The paired t-test results yielded a t-statistic
of 48.41, which is far greater than the critical

value of 1.98 for a two-tailed test. With a p-
value of 1.05E-71, which is substantially less
than the significance level of 0.05, we reject the
null hypothesis. This suggests that the orienta-
tion had a significant positive impact on the fe-
male respondents’ knowledge of academic pol-
icies, as demonstrated by the significant in-
crease in their post-test scores compared to
pre-test scores.

Table 6. Paired t-Test Results for Male Respondents in Experimental Group

Post-test Pre-test
Mean 15.93103 10.41379
Variance 5.423645 11.96552
Observations 29 29
Pearson Correlation 0.947969
Hypothesized Mean Difference 0
df 28
t Stat 20.42619
P(T<=t) one-tail 1.17E-18
t Critical one-tail 1.701131
P(T<=t) two-tail 2.33E-18
t Critical two-tail 2.048407

Table 6 shows the paired t-test results for
male respondents in the experimental group.
The pre-test mean score for the male respond-
ents was 10.41, and the post-test mean score
increased to 15.93. The variance in pre-test
scores was 11.97, while post-test variance de-
creased to 5.42, reflecting a reduced spread in
the post-test scores.

The t-statistic for this group was 20.43, ex-
ceeding the critical value of 2.05 for a two-

tailed test. The p-value of 2.33E-18 is signifi-
cantly smaller than the standard significance
level of 0.05, indicating that the difference be-
tween the pre-test and post-test scores is sta-
tistically significant. This demonstrates that the
orientation program had a substantial effect on
the male respondents, improving their under-
standing of academic policies.

Table 7. Paired t-Test Results for Female Respondents in Control Group

Post-test Pre-test
Mean 7.480769 5.173077
Variance 3.234917 1.361614
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Post-test Pre-test

Observations 52 52
Pearson Correlation 0931213

Hypothesized Mean Differ-

ence 0

df 51

t Stat 20.06568

P(T<=t) one-tail 3.69E-26

t Critical one-tail 1.675285

P(T<=t) two-tail 7.38E-26

t Critical two-tail 2.007584

Table 7 presents the paired t-test results for
female respondents in the control group. The
pre-test mean score for these respondents was
5.17, and the post-test mean score increased to
7.48. The variance in pre-test scores was 1.36,
while the post-test variance was 3.23, indicat-
ing an increase in score variability following
the intervention.

The t-statistic for the control group was
20.07, which is greater than the critical value of
2.01 for a two-tailed test. The p-value of 7.38E-

26 is far below the significance threshold of
0.05, suggesting a statistically significant differ-
ence in the pre-test and post-test scores. How-
ever, the increase in the control group’s scores,
while significant, was relatively smaller com-
pared to the experimental group. This could in-
dicate some influence of other factors, such as
exposure to study materials or general im-
provements over time, but the effect was still
notable.

Table 8. Paired t-Test Results for Male Respondents in Control Group

Post-test Pre-test
Mean 8.482759 7.103448
Variance 10.90148 11.66749
Observations 29 29
Pearson Correlation 0.977099
Hypothesized Mean Difference 0
df 28
t Stat 10.20716
P(T<=t) one-tail 3.05E-11
t Critical one-tail 1.701131
P(T<=t) two-tail 6.11E-11
t Critical two-tail 2.048407

Finally, Table 8 presents the paired t-test
results for male respondents in the control
group. The pre-test mean score for these re-
spondents was 7.10, and the post-test mean
score increased to 8.48. The variance in pre-
test scores was 11.67, while post-test variance
was 10.90, reflecting a slight reduction in score
variability.

The t-statistic for the male respondents in
the control group was 10.21, greater than the
critical value of 2.05 for a two-tailed test. The p-
value of 6.11E-11 is also smaller than the 0.05
significance level, indicating that the difference
between pre-test and post-test scores was sta-
tistically significant. However, as with the fe-
male control group, the increase in the male re-
spondents' scores was smaller than that of the
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experimental group, suggesting that the orien-
tation had a more substantial effect on
knowledge acquisition.

The results of this study highlight the signif-
icant impact of the orientation program on stu-
dents' knowledge of academic policies, as
demonstrated by the substantial increase in
post-test scores for both male and female stu-
dents in the experimental group. The pre-test
and post-test mean scores for the experimental
group showed a considerable improvement, in-
dicating that the orientation program effec-
tively enhanced students’ understanding of ac-
ademic policies. This aligns with the findings of
Smith et al. (2009), who noted that orientation
programs that assess learning outcomes lead to
improved student understanding of essential
academic policies. The improvements observed
in our study mirror this conclusion, reinforcing
the positive effects of orientation on academic
preparedness.

Comparing the experimental group to the
control group, the latter also showed statisti-
cally significant improvements in knowledge,
but the increase was notably smaller. This sug-
gests that while other factors may have contrib-
uted to the control group's improvements, the
orientation program played a pivotal role in en-
hancing the students’ comprehension of aca-
demic policies. The experimental group’s larger
gain underscores the value of targeted orienta-
tion interventions in boosting students’ aca-
demic understanding. This is consistent with
Davis (2013), who emphasized that orientation
programs are vital for student success, particu-
larly in improving retention and academic out-
comes.

Interestingly, both male and female re-
spondents in the experimental group showed
significant improvements. However, male re-
spondents exhibited slightly higher gains in
their post-test scores compared to females.
This finding may indicate potential gender-re-
lated differences in how students engage with
the content or absorb information. It could also
suggest that males, in this context, may have
found the orientation more impactful, or per-
haps they engaged more actively with the aca-
demic policy content. These results align with
previous research, such as the study by Robin-
son, Burns, and Gaw (1996), which found that

orientation programs not only foster academic
adaptation but also play a key role in personal
and emotional integration, which may vary by
individual characteristics.

The study’s findings are also consistent
with the work of Busby et al. (2002), which
found that students who participated in orien-
tation programs had higher graduation rates
and GPAs, supporting the broader notion that
orientation plays a significant role in academic
success. The improvement in academic policy
knowledge demonstrated in this study sug-
gests that orientation programs are an essen-
tial tool for academic achievement, echoing the
importance of providing students with clear
and comprehensive information on academic
policies as part of their transition into higher
education.

In sum, the results of this study confirm the
positive effect of orientation programs on stu-
dents' understanding of academic policies. This
supports the conclusions of previous research,
including Smith et al. (2019), which highlighted
that orientation programs that focus on stu-
dent learning outcomes improve students' pre-
paredness and retention. Given the significant
improvements in students' academic policy
knowledge, this study recommends that educa-
tional institutions continue to implement and
evaluate orientation programs to ensure they
effectively address students' needs and en-
hance their academic success.

Conclusion

Based on the findings of this study, it is rec-
ommended that academic policy orientations
be conducted regularly as part of the program
to ensure students are consistently exposed to
important academic policies. To increase en-
gagement and effectiveness, the orientation
content should be updated periodically, incor-
porating relevant case studies, real-life scenar-
ios, and interactive sessions such as group dis-
cussions or role-playing activities. Additionally,
digital modules and quizzes could be intro-
duced to enhance interactivity and provide stu-
dents with a more flexible and accessible learn-
ing experience.

Orientation materials should be tailored to
address specific needs of the students, such as
those of first-year students, shifters, or
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transferees, ensuring that the content is rele-
vant to their academic journey. To reinforce the
importance of academic policies, it is also rec-
ommended that these materials be consistently
integrated into the classroom setting or course
context, with regular reminders from faculty
and staff.

Further research is needed to assess the
long-term impact of academic orientation on
student success. Longitudinal studies could
track students' understanding of academic pol-
icies and their academic performance over time
to evaluate whether the orientation's effects
are sustained beyond the immediate post-ori-
entation period. Additionally, future studies
could explore the effectiveness of different
types of orientations (e.g., digital vs. in-person,
self-paced vs. instructor-led) to determine the
most effective formats for improving student
understanding of academic policies.
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