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ABSTRACT

This qualitative phenomenological study explored the lived experi-
ences of teachers in challenging areas regarding the implementation of
the MATATAG Curriculum. Fourteen purposively selected teachers
from various schools in a district in Capiz participated in the study. Data
were analyzed using coding and thematic analysis. Findings revealed
that teachers viewed their role in implementing the MATATAG Curric-
ulum as facilitators of holistic learning, adaptive instruction, and inclu-
sive education. While most had attended seminars and workshops, they
expressed a need for more specialized and in-depth training. Key chal-
lenges included a lack of instructional materials, time constraints, and
difficulties in adapting to the new framework. The physical environ-
ment significantly impacted curriculum implementation, with inade-
quate classroom space and resources hindering effective instruction.
Environmental barriers such as overcrowded classrooms and insuffi-
cient facilities further complicated execution. Teachers identified the
need for additional support, including increased funding, more teach-
ing resources, and enhanced professional development. They also em-
phasized the importance of administrative and community support in
ensuring successful curriculum implementation. The MATATAG Curric-
ulum showed promise in improving pupils’ academic performance and
learning outcomes, but its effectiveness depended on sufficient instruc-
tional support and resources. To overcome implementation challenges,
teachers recommended stronger stakeholder collaboration, curriculum
refinements, and enhanced training programs. They also highlighted
the importance of adopting innovative and adaptive teaching strate-
gies.These findings suggest that the successful implementation of the
MATATAG Curriculum requires a comprehensive approach that inte-
grates teacher training, resource allocation, and institutional support.
Addressing the identified challenges and barriers will strengthen cur-
riculum delivery and enhance student learning outcomes.
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Introduction

After along year of battle for quality and ac-
cessibility between the private and public edu-
cation sectors in the Philippines, the education
system was finally on its way to improvement
and development. One of the latest initiatives
was the MATATAG Curriculum (or “Ban-
sangMakabata, BatangMakabansa”), which em-
phasized mastery of literacy and numeric skills
as well as decongesting the curriculum through
a focus on core skills (Hernando-Malipot,
2023). It included nine (9) grades and four (4)
years for Junior High School; however, propo-
nents emphasized that the aim was to address
the issues they identified as reasons for the re-
alization of the reform, the problems of an
overloaded curriculum, high teaching loads,
and heavy academic loads that had been shown
to adversely affect Filipino learners' achieve-
ment of basic competencies in reading and
math.

The MATATAG Curriculum was created and
implemented by the Department of Education
(DepEd) as part of a prioritized agenda for
basic education, first introduced under the cur-
rent administration headed by the Vice Presi-
dent and concurrent Secretary of Education. It
sought to unravel the jumble of learning areas
and prepare the necessary skills and competen-
cies needed to become job-ready, engaged, and
responsible citizens of the world. It included
only the learners from K to 3 and focused on lit-
eracy, numeracy, and socio-emotional skills,
which constituted groundwork for academic
success and holistic growth (Hernando-Mali-
pot, 2023).

The first pilot implementation uncovered
several challenges in its wide-scale application,
including, at times, a lack of teacher prepared-
ness, unjustified resource allocation, and the
need for infrastructure improvement in some
rural and disadvantaged areas (Vitug, 2024).
Teacher readiness played a vital role in achiev-
ing the objectives of the MATATAG Curriculum,

as it was one of the significant components of
the curriculum's implementation.

The realization of teacher education re-
forms largely depended on the confidence,
competence, and preparedness of teachers to
adopt the new teaching processes and instruc-
tional materials (Kilag et al., 2024). According
to these studies, development programs, men-
torships, and current resources increased
teachers' preparedness and helped meet objec-
tives. However, up until then, the new curricu-
lum had been discussed only partly with many
Filipino teachers (specifically, it could not be
far beyond Filipino teachers), most especially
those from far-flung areas, where they were
having a hard time availing themselves of this
new curriculum; yes, they were having a hard
time experiencing it (Magsambol, 2024).

This analysis focused on the experiences of
teachers in difficult contexts as they adapted to
the MATATAG Curriculum. This study used a
phenomenological research design to under-
stand the personal and professional challenges
teachers faced, how they coped, and what kind
of support they had. These initial findings
guided the development of an intervention
scheme that addressed implementation needs
and enhanced teachers' preparedness and eq-
uitable resource distribution to optimize the
academic success of Filipino students.

Methodology
Research Design

This study employed qualitative research
design to examine the implementation of the
MATATAG Curriculum in the selected public el-
ementary schools in the province of Capiz. The
design aims to gather a comprehensive under-
standing of the curriculum’s planning, execu-
tion, and monitoring practices, in improving lit-
eracy, numeracy, and socio-emotional skills
among learners. This study seeks to address
the complexity of curriculum implementation
from multiple perspectives. Semi-structured
interviews and focus group discussions was
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conducted with purposively selected school
leaders to gather narratives about experiences,
insights, and challenges encountered by school
leaders in implementing the MATATAG Curric-
ulum. Qualitative data was analyzed using the-
matic analysis, a method suitable for identify-
ing patterns and themes in textual data (Braun
& Clarke, 2006).

Participants of the Study

This study employed purposive sampling to
gather school teachers from selected public el-
ementary schools in Capiz province. This
choice was based on the nature of the study,
which aimed to delve into the experiences of
educational teachers dealing with the chal-
lenges in their teaching in line with Matatag
Curriculum implementation. This approach en-
sured that participants had a substantial
amount of experience in teaching educational
institutions as teachers for at least three years.
This time span was key as it allowed partici-
pants to reflect on their experiences over a rel-
atively long period and provided space for
more holistic and action-oriented understand-
ings of their decision-making behavior, instruc-
tional teaching strategies, and interactions
with students, parents, and the community.

Locale of the Study

This study was conducted in selected
school within Capiz Province. Schools were
chosen based on specific criteria, including
their implementation of the MATATAG curricu-
lum and their geographic location. This selec-
tion process aimed to capture a diverse range
of experiences among school teachers within
the challenging areas in the province of Capiz.
By focusing on these areas, the research delved
into the personal experiences of educator,
providing valuable insights into the curricu-
lum's implementation and its effects on teach-
ing and learning processes.

Data Gathering Instrument

To gain comprehensive insights into teach-
ers' perspectives on the implementation of the
MATATAG Curriculum, interview guide ques-
tions featuring open-ended items were utilized.
This approach enabled respondents to share
detailed experiences and observations

regarding the curriculum's application in their
schools. Data collection involved semi-struc-
tured interviews and focus group discussions
(FGDs), allowing for an in-depth exploration of
themes related to curriculum implementation
and its effectiveness.

The qualitative data underwent thematic
analysis, following the six-phase process out-
lined by Braun and Clarke (2006). Initially, the
data was thoroughly examined by reading and
re-reading transcripts to ensure familiarity
with the content. Subsequently, initial codes
were systematically generated by identifying
significant features across the dataset. These
codes were organized into potential themes
that represented broader patterns in the data.
The themes were refined through a review pro-
cess to ensure they accurately reflected the
coded extracts and the overall dataset. Each
theme was clearly defined and named to encap-
sulate its essence. Finally, the analysis was
compiled into a coherent narrative, integrating
data extracts to contextualize the findings
within the research questions and existing lit-
erature.

This meticulous approach facilitated the
identification of meaningful patterns and in-
sights, which informed the development of an
intervention program aimed at enhancing the
implementation and effectiveness of the
MATATAG Curriculum.

Data Gathering Procedure

To gather the data for this study, the re-
searcher secured formal authorization from
the Department of Education (DepEd) and the
principals of the selected public elementary
schools in the province of Capiz. Letters of re-
quest detailing the purpose, scope, and ethical
considerations of the study were sent to obtain
approval. Once permission was granted, the re-
searcher coordinated with school administra-
tors to schedule data collection at times that
were convenient for the participants.

The research involved semi-structured in-
terviews and focus group discussions (FGDs)
with selected participants to gain deeper in-
sights into their experiences and perceptions
regarding the implementation and perceived
effectiveness of the Curriculum. Interviews
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were scheduled individually to respect partici-
pants’ availability, while FGDs were conducted
in small groups to encourage meaningful inter-
action and discussion. With participants’ con-
sent, interviews and FGDs were audio-rec-
orded, and the researcher took notes to capture
non-verbal cues and contextual details.

Data Analyses Procedure

The qualitative data obtained through in-
terviews and focus group discussions under-
went thematic analysis. Audio recordings were
transcribed, and the transcripts were system-
atically coded to identify patterns and recur-
ring themes. This process facilitated a compre-
hensive understanding of the data, aligning
with the thematic analysis approach outlined
by Braun and Clarke (2006).

Result and Discussion
In this section. It shows the analysis of the
participants’ responses gathered during the

interview process. It consists of different
themes that are reflected of their responses.

Teachers' Perceived Roles in Implementing
the MATATAG Curriculum

The findings imply that while the imple-
mentation of the MATATAG Curriculum pre-
sents significant challenges—such as teacher
adjustment, lack of resources, and the need for
professional development—teachers remain
committed to adapting and ensuring its suc-
cess. The study highlights the necessity of ade-
quate support systems, including training, ex-
emplars, and stakeholder collaboration, to fa-
cilitate a smooth transition. Additionally, it un-
derscores the curriculum’s potential to en-
hance student-centered learning, critical think-
ing, and problem-solving skills. Ultimately, the
findings suggest that with proper guidance and
institutional backing, the MATATAG Curricu-
lum can lead to improved educational out-
comes.

Table 1. Teachers' Perceived Roles in Implementing the MATATAG Curriculum

Themes

Teachers' Crucial Role in Curriculum Implementation

Adaptation and Flexibility in Teaching Methods
Challenges in Curriculum Implementation
Expectations for Student-Centered Learning

Promoting Critical Thinking and Problem-Solving

W w s W™

Training or Professional Development re-
ceived by Teachers regarding the MATATAG
Curriculum

The findings imply that while there is
strong optimism about the MATATAG Curricu-
lum’s potential to enhance critical thinking and
problem-solving skills, its effective implemen-
tation is hindered by systemic challenges.

These include insufficient professional devel-
opment, inadequate training duration, and a
lack of institutional support. The study high-
lights the need for more comprehensive
teacher training, sustained support mecha-
nisms, and resource allocation to fully realize
the curriculum’s intended benefits.

Table 2. Training or Professional Development Received by Teachers Regarding the MATATAG Cur-

riculum
Themes f
Types of Training Received 14
Training adequacy concerns 10
Training content focus 8
Professional development impact 7
Need for additional support 9
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Challenges Encountered in Implementing the
MATATAG Curriculum

The findings of the study imply persistent
challenges in curriculum implementation, par-
ticularly in teacher preparedness, resource
availability, and infrastructure limitations.
These align with existing literature, highlight-
ing the critical role of teacher training, admin-
istrative support, and policy coherence. The

study reinforces the need for comprehensive
strategies to address barriers such as inade-
quate training, poor internet connectivity, and
infrastructure deficits. Ultimately, a collabora-
tive effort among policymakers, educators, and
stakeholders is essential to ensuring effective
curriculum implementation and bridging the
gap between policy objectives and on-the-
ground realities.

Table 3. Challenges Encountered in Implementing the MATATAG Curriculum

Themes

Lack of learning materials and resources
Time constraints in lesson preparation
Limited internet access and technology
Adjusting to curriculum demands
Financial burdens on teachers

WA 3OO |™

Impact of the Physical Environment on Cur-
riculum Implementation

The study's findings highlight the critical
impact of resource shortages and infrastruc-
tural limitations on educational equity and in-
clusive practices. Teachers face significant
challenges in curriculum implementation due
to transportation difficulties, climate condi-
tions, unreliable internet, and power interrup-

tions, which disproportionately affect margin-
alized students. These findings reinforce exist-
ing literature on the role of resource disparities
in hindering access to quality education and
professional development. Despite these obsta-
cles, teachers demonstrate resilience, under-
scoring the urgent need for targeted interven-
tions to support educators and students in un-
derserved communities.

Table 4. Impact of the Physical Environment on Curriculum Implementation

Themes

Limited access to learning resource and materials
Transportation difficulties impacting curriculum delivery
Unstable internet connectivity and power outages

Heavy teacher workload and limited faculty

Lack of parental involvement and community support

Adaptive strategies to overcome challenges

Ul U1 O O™

Environmental Barriers to Effective Curricu-
lum Implementation

The study's findings highlight the critical
impact of resource shortages and infrastruc-
tural limitations on educational equity and in-
clusive practices. Teachers face significant
challenges in curriculum implementation due
to transportation difficulties, climate condi-
tions, unreliable internet, and power interrup-

tions, which disproportionately affect margin-
alized students. These findings reinforce exist-
ing literature on the role of resource disparities
in hindering access to quality education and
professional development. Despite these obsta-
cles, teachers demonstrate resilience, under-
scoring the urgent need for targeted interven-
tions to support educators and students in un-
derserved communities.
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Table 5. Environmental Barriers to Effective Curriculum Implementation

Themes

Climate and transportation difficulties
Internet connectivity issues

Power interruptions

Teacher resilience and adaptability

S U1 o o™

Additional Support and Services Needed for
Effective Implementation of the MATATAG
Curriculum

The findings imply that successful imple-
mentation of the MATATAG Curriculum re-
quires sustained professional development,

adequate teaching resources, stable technolog-
ical support, and collaborative institutional and
community involvement. Addressing these
challenges is essential to ensuring effective cur-
riculum delivery and enhancing student learn-
ing outcomes.

Table 6. Additional Support and Services Needed for Effective Implementation of the MATATAG

Curriculum

Themes

Need for continuous training

Lack of teaching materials

Need for technology and interest
Financial support for supplies
Institutional and Community support

W U1 uloy 3 |™

Teachers’ Perspectives on the Support
Needed for MATATAG Curriculum Implemen-
tation

The findings of the study imply that student
engagement and motivation improve with in-
teractive and play-based learning strategies,
reinforcing the effectiveness of student-cen-
tered pedagogies. However, successful imple-
mentation of the MATATAG Curriculum hinges
on teacher preparedness, access to resources,

and institutional support. The study also un-
derscores the lasting impact of the COVID-19
pandemic on student learning, highlighting the
need for targeted interventions. Additionally,
financial and material constraints present chal-
lenges, emphasizing the importance of continu-
ous professional development and institutional
assistance to ensure effective curriculum deliv-
ery.

Table 7. Teachers’ Perspectives on the Support Needed for MATATAG Curriculum Implementation

Themes

Role of Multimedia and Learning Materials
Learner Engagement and Motivation

Challenges for Slow Learners and adaptability Issues

Active and learner-Centered Learning
Need for Teacher Preparedness and Training
Effects of Pandemic on Learning

=N WUy U

Impact of the MATATAG Curriculum on Pu-
pils’ Academic Performance and Learning
Outcomes

The study also highlights that teacher atti-
tudes and resource availability significantly

impact curriculum implementation, mirroring
the challenges identified in related studies. Ad-
dressing logistical and pedagogical barriers
through targeted interventions is necessary to
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equip educators with the tools needed for suc-
cessful adaptation. Additionally, while quanti-
tative analyses like those in Aquino (2024) of-
fer structured evaluations of curriculum effec-
tiveness, qualitative insights provide a deeper
understanding of the real-world challenges

teachers face. Together, these findings empha-
size the need for a balanced approach that inte-
grates empirical data with educators’ lived ex-
periences to drive meaningful curriculum re-
form.

Table 8. Impact of the MATATAG Curriculum on Pupils’ Academic Performance and Learning Out-

comes

Themes

Enhanced Engagement and Improved Learning outcomes

Challenges in Transition and Readiness

The Role of Language and Teaching strategies in Learning

B U1 O |

Ways to Address the Challenges of the Im-
plementation of MATATAG Curriculum

The results of this study imply that the suc-
cessful implementation of the MATATAG Cur-
riculum depends on a combination of strong
leadership, professional development, re-
source availability, and stakeholder engage-
ment. The alignment of these findings with ex-
isting literature suggests that addressing chal-
lenges such as resource constraints, training
gaps, and adaptation difficulties requires sus-

tained institutional support. Additionally, pro-
active teacher initiatives, collaborative efforts,
and continuous professional development play
a crucial role in enhancing curriculum execu-
tion. Ultimately, the study underscores the im-
portance of a holistic approach to curriculum
implementation, emphasizing the need for co-
ordinated efforts among educators, adminis-
trators, and the broader community to ensure
the curriculum's effectiveness and long-term
impact.

Table 9. Ways to Address the Challenges of the Implementation of MATATAG Curriculum

Themes

Supportive Leadership and Resource Provision
Collaboration and Teamwork

Proactive Initiative by Teachers

Effective Resource Management

Engagement of Parents and Community
Continuous Professional Development

Open Communication and Problem-Solving

NN D UTUITI O™

Visions of the MATATAG Curriculum in Re-
sponse to Challenges and Emerging Peda-
gogical Trends

The findings of this study imply that the
successful implementation of the MATATAG
Curriculum depends heavily on institutional
support, teacher preparedness, and effective
leadership. The alignment with previous stud-
ies suggests that recurring challenges—such as
insufficient resources, inadequate professional
development, and the role of teacher atti-
tudes—must be addressed to ensure effective
curriculum adoption.

Specifically, the study underscores the need
for comprehensive teacher training programs
to equip educators with the skills and
knowledge necessary to adapt to emerging
pedagogical trends. Without proper training
and ongoing professional development, teach-
ers may struggle to implement the curriculum
effectively.

Additionally, the study highlights the im-
portance of strong administrative and institu-
tional leadership in fostering a supportive en-
vironment for curriculum implementation.
School leaders must ensure that teachers have
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access to adequate resources, continuous men-
toring, and structured support systems.

Moreover, the findings suggest that teacher
beliefs and attitudes play a crucial role in the
curriculum’s success. Even with well-designed
policies, the effectiveness of the MATATAG Cur-
riculum ultimately depends on how well educa-
tors embrace and integrate its principles into
their teaching practices.

These implications point to the necessity of
a holistic approach to curriculum implementa-
tion, where policy reforms are complemented
by sustained teacher support, leadership en-
gagement, and resource allocation. Addressing
these factors can help mitigate implementation
challenges and enhance the overall effective-
ness of the MATATAG Curriculum in respond-
ing to educational demands and emerging ped-
agogical trends.

Table 10. Visions of the MATATAG Curriculum in Response to Challenges and Emerging Pedagogi-

cal Trends

Themes

Role of Stakeholders

Adaptability of the Curriculum
Continuous Improvement
Challenges and Resource Availability

oI | ™

Advice for Educators Implementing Innova-
tive and Adaptive Teaching Methods within
the MATATAG Curriculum

The findings of this study imply that the
successful implementation of the MATATAG
Curriculum hinges on institutional support,
teacher preparedness, and the availability of
adequate resources. The alignment with previ-
ous research highlights that challenges such as
resource limitations, insufficient training, and
lack of structured monitoring are recurring is-
sues in curriculum reforms, particularly in
Southeast Asia.

Furthermore, the study underscores the
importance of continuous professional devel-
opment and collaborative efforts among

educators to adapt to emerging pedagogical
trends. The necessity for structured support
mechanisms, including administrative backing
and instructional resources, is critical in ensur-
ing that teachers can effectively navigate cur-
riculum changes. Additionally, the role of
teacher attitudes and openness to change sug-
gests that fostering a culture of adaptability
and shared responsibility can help mitigate im-
plementation challenges.

Ultimately, these findings emphasize the
need for strategic policy interventions and tar-
geted support systems to enhance the effective-
ness of curriculum reforms, ensuring that edu-
cators are well-equipped to meet evolving edu-
cational demands.

Table 11. Advice for Educators Implementing Innovative and Adaptive Teaching Methods within

the MATATAG Curriculum
Themes f
Collaboration and Openness to Change 8
Continuous Professional Development 7

Student-Centered Learning

The study underscores the pivotal role of
teachers in the successful implementation of
the MATATAG Curriculum, highlighting their
adaptability, facilitation of student-centered
learning, and emphasis on developing critical
thinking skills. While teachers have engaged in

various training sessions at the division, dis-
trict, and school levels, concerns persist re-
garding the adequacy of these programs. Key
challenges include compressed training dura-
tions, superficial content coverage, and insulffi-
cient follow-up support, underscoring the need
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for more in-depth and sustained professional
development.

Curriculum implementation is further hin-
dered by issues such as limited learning re-
sources, time constraints in lesson preparation,
technological limitations, and the need for ped-
agogical adjustments. Despite these obstacles,
teachers exhibit resilience and resourcefulness
by exploring alternative solutions, investing
personal funds, and modifying instructional
strategies to maintain effective lesson delivery.

The physical environment also plays a sig-
nificant role, particularly in geographically iso-
lated areas where restricted access to re-
sources, technology, training, and transporta-
tion complicates implementation. Teachers
employ adaptive strategies to address these
difficulties, highlighting the need for systemic
support to enhance curriculum delivery and
overall educational effectiveness.

Additionally, environmental barriers such
as transportation difficulties, extreme weather
conditions, unreliable internet connectivity,
and frequent power interruptions disrupt les-
son delivery and limit access to digital re-
sources, yet educators continue to adapt their
methods to ensure instructional continuity.

To effectively implement the MATATAG
Curriculum, teachers require continuous and
in-depth training, as initial sessions have been
deemed insufficient. Moreover, there is a criti-
cal demand for updated teaching materials,
textbooks, technology, stable internet access,
financial support for classroom supplies, and
stronger institutional and community involve-
ment. The integration of multimedia and inter-
active learning materials proves valuable in en-
hancing student engagement, yet challenges
such asresource constraints, teacher prepared-
ness, learning gaps from the COVID-19 pan-
demic, and the need for institutional support
remain pressing concerns.

The curriculum has positively influenced
pupils’ academic performance by fostering en-
gagement and improving learning outcomes,
particularly through interactive and digital
learning strategies. However, persistent chal-
lenges exist in students’ transition and readi-
ness, particularly for those with weak founda-
tional skills. Language use and teaching strate-
gies are also affected, with the removal of the

mother tongue and internet connectivity issues
impacting comprehension and access to learn-
ing materials.

Successful implementation hinges on sup-
portive leadership, collaboration among teach-
ers, proactive initiatives, effective resource
management, parent and community engage-
ment, ongoing professional development, and
open communication. Teachers emphasize the
necessity of strong school leadership, team-
work, resource allocation, stakeholder involve-
ment, and continuous training in overcoming
challenges and optimizing curriculum execu-
tion.

Three key themes emerge regarding the fu-
ture of the MATATAG Curriculum: the vital role
of stakeholders (teachers, administrators, stu-
dents, and parents) in its success, the need for
adaptability in response to evolving educa-
tional needs, and the importance of continuous
improvement through ongoing evaluation and
support. Participants also highlight resource
limitations and teacher workload as critical
concerns, reinforcing the necessity of robust
support systems to enhance curriculum effec-
tiveness.

Lastly, the study identifies three essential
themes for educators in implementing innova-
tive and adaptive teaching methods: (1) collab-
oration and openness to change, fostering
teamwork and flexibility among teachers; (2)
the necessity of continuous professional devel-
opment, ensuring educators remain aligned
with curriculum goals; and (3) a strong empha-
sis on student-centered learning, tailoring in-
struction to learners' needs, interests, and real-
world relevance.

Conclusions

The following conclusions were drawn
based on the findings of the study:

The findings of this study highlight the cru-
cial role of teachers in the successful imple-
mentation of the MATATAG Curriculum, em-
phasizing their adaptability, commitment to
student-centered learning, and focus on critical
thinking development. Despite undergoing
training at different levels, concerns persist re-
garding the adequacy of professional develop-
ment programs, necessitating more in-depth
and sustained capacity-building efforts.
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Challenges in curriculum implementation
stem from limited resources, time constraints,
technological limitations, and the need for ped-
agogical adjustments. However, teachers
demonstrate resilience and creativity in over-
coming these obstacles through personal in-
vestments, alternative strategies, and instruc-
tional modifications. The physical environ-
ment, particularly in geographically isolated ar-
eas, further complicates implementation, rein-
forcing the need for systemic support to en-
hance curriculum delivery.

Environmental barriers, including unrelia-
ble internet connectivity, extreme weather
conditions, transportation difficulties, and fre-
quent power interruptions, disrupt learning
continuity. Nonetheless, educators persist in
adapting their teaching strategies to maintain
effective instruction. Addressing these barriers
requires stable technological infrastructure,
updated learning materials, financial support,
and stronger institutional and community col-
laboration.

While the MATATAG Curriculum positively
impacts student engagement and learning out-
comes, challenges remain, particularly regard-
ing students' readiness, foundational skill gaps,
language instruction shifts, and the transition
from prior educational frameworks. Successful
implementation hinges on strong leadership,
teacher collaboration, stakeholder engage-
ment, and continuous professional develop-
ment. The curriculum’s success relies on the ac-
tive participation of teachers, administrators,
students, parents, and the broader community,
alongside institutional backing to address re-
source constraints and teacher workload.

Teachers must remain adaptable to evolv-
ing educational needs, while ongoing evalua-
tion and support mechanisms are essential to
refining curriculum implementation. Continu-
ous training and professional growth opportu-
nities are critical for teachers to align with cur-
riculum goals, ensuring instructional ap-
proaches are responsive to learners’ needs and
real-world applications. Ultimately, achieving
the objectives of the MATATAG Curriculum ne-
cessitates a holistic approach, where strong
leadership, adequate resources, ongoing
teacher development, and active stakeholder

engagement collectively foster an effective and
sustainable implementation framework.

Implications

The findings of this study underscore the
significant role that teachers play in the suc-
cessful implementation of the MATATAG Cur-
riculum, highlighting the necessity of sustained
professional development, institutional sup-
port, and systemic improvements in resource
allocation. Given the challenges identified, edu-
cational policymakers and school administra-
tors must prioritize comprehensive and ongo-
ing teacher training that moves beyond initial
orientation sessions. Professional development
programs should be structured to provide in-
depth knowledge, hands-on experiences, and
continuous follow-up support to ensure that
teachers are well-equipped to adapt to curricu-
lum demands and evolving educational land-
scapes.

Moreover, the study’s findings highlight the
need for a more strategic approach to address-
ing resource constraints. The lack of adequate
learning materials, financial support for class-
room supplies, and technological limitations
pose significant barriers to effective curricu-
lum delivery. As teachers often resort to per-
sonal investments and alternative instructional
strategies, educational institutions and govern-
ment agencies must establish sustainable fund-
ing mechanisms and resource distribution
plans to alleviate these burdens. The integra-
tion of digital tools and interactive learning re-
sources must be accompanied by robust infra-
structure improvements, including stable in-
ternet connectivity, particularly in geograph-
ically isolated areas. Addressing these systemic
issues will not only support teachers but also
enhance student learning experiences and out-
comes.

Environmental factors such as extreme
weather conditions, transportation difficulties,
and unreliable internet access further compli-
cate curriculum implementation, particularly
in remote locations. These challenges call for
targeted policy interventions that enhance in-
frastructure development in marginalized
communities. Schools in such areas require lo-
gistical support, improved transportation
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networks, and disaster preparedness measures
to ensure that education remains uninter-
rupted despite external disruptions. Strength-
ening community partnerships and involving
local government units in addressing these is-
sues can provide a more sustainable approach
to overcoming environmental barriers.

The study also sheds light on the evolving
role of teachers in fostering student-centered
learning. The shift towards interactive and dig-
ital learning strategies has positively impacted
student engagement and academic perfor-
mance. However, gaps in foundational skills
and language instruction adjustments remain
pressing concerns, particularly in light of the
curriculum'’s removal of mother tongue-based
instruction. This necessitates targeted inter-
ventions such as remedial programs, differenti-
ated instruction, and supplemental learning re-
sources to bridge learning gaps and enhance
comprehension. Teachers must be equipped
with training in adaptive teaching strategies
that cater to diverse student needs and varying
levels of readiness.

Leadership and collaboration emerge as
crucial factors in curriculum success. Strong
school leadership, coupled with active stake-
holder involvement—including administra-
tors, parents, and the broader community—
creates a supportive ecosystem for effective
implementation. Policies promoting teacher
collaboration, peer mentoring, and shared de-
cision-making can empower educators to re-
fine their practices and collectively address im-
plementation challenges. Educational institu-
tions should foster a culture of continuous im-
provement by integrating regular evaluations
and feedback mechanisms to inform policy ad-
justments and instructional strategies.

Ultimately, the success of the MATATAG
Curriculum hinges on a holistic and multi-fac-
eted approach. Strengthening institutional sup-
port, improving resource accessibility, enhanc-
ing professional development opportunities,
and fostering collaboration among stakehold-
ers are imperative to optimizing curriculum ex-
ecution. By addressing these key concerns, the
educational system can ensure that the MATA-
TAG Curriculum achieves its intended goals of

supporting the well-being and professional
growth of educators.

Recommendations

Based on the study’s finding, conclusion,
and implication several key recommendations
emerge to enhance the effective implementa-
tion of the MATATAG Curriculum. Foremost
among these is the need for sustained and in-
depth professional development programs for
teachers. While initial training sessions have
been conducted at different levels, concerns re-
garding their adequacy persist. Future training
initiatives should be designed with a focus on
comprehensive curriculum orientation, hands-
on pedagogical application, and continuous fol-
low-up support. Teachers should have access
to workshops, mentoring programs, and learn-
ing communities that foster collaboration,
knowledge sharing, and adaptive teaching
strategies aligned with curriculum goals.

Resource availability remains a critical con-
cern, necessitating a systematic approach to
improving access to updated textbooks, multi-
media learning materials, and digital resources.
Educational agencies and local government
units must allocate sufficient funding to ensure
that schools, particularly those in geograph-
ically isolated areas, are equipped with the nec-
essary instructional materials and technologi-
cal infrastructure. Investment in stable internet
connectivity and classroom technology is cru-
cial to support the integration of digital learn-
ing tools, thereby enhancing both teacher in-
struction and student engagement.

Schools should also explore partnerships
with non-government organizations (NGOs)
and the private sector to bridge resource gaps
through sponsorships, grants, and corporate
social responsibility programs.

Addressing environmental and logistical
challenges is equally essential. The study high-
lights that extreme weather conditions, unreli-
able internet, transportation difficulties, and
frequent power interruptions hinder effective
lesson delivery. To mitigate these issues, local
and national policymakers must prioritize in-
frastructure development in remote areas, in-
cluding better road access, reliable power sup-

fostering critical thinking, student engagement, ply, and expanded internet connectivity.
and overall academic excellence, while also
[JMABER 2620 Volume 6 | Number 5 | May | 2025



Bensurto & Bernardino, 2025 / Lived Experiences of Teachers in Challenging Areas in the Implementation of MATATAG Curriculum

Schools should also develop contingency plans,
such as printed modular learning materials and
alternative instructional methods, to ensure
that education remains accessible despite ex-
ternal disruptions.

Given the challenges students face in tran-
sitioning to the MATATAG Curriculum, targeted
interventions are necessary to support their
learning needs. The removal of the mother
tongue in instruction, gaps in foundational
skills, and the transition from previous educa-
tional frameworks require differentiated in-
struction and supplemental learning programs.
Schools should implement remedial and en-
richment programs that cater to students with
varying levels of readiness, ensuring that all
learners have a strong foundation in key sub-
ject areas. Teachers must be equipped with
strategies for addressing learning gaps, includ-
ing scaffolding techniques and personalized in-
struction, to enhance comprehension and re-
tention.

The role of leadership and collaboration
cannot be overstated. Strong and proactive
school leadership is essential in fostering an
environment of continuous improvement,
teamwork, and shared decision-making. Ad-
ministrators must actively support teachers by
providing guidance, reducing bureaucratic bur-
dens, and ensuring that necessary resources
are available. Strengthening collaboration
among stakeholders—including teachers, par-
ents, students, and community members—can
further reinforce curriculum implementation.
Schools should establish regular consultations,
feedback mechanisms, and stakeholder en-
gagement programs to encourage active partic-
ipation in addressing challenges and optimiz-
ing instructional delivery.

Finally, continuous monitoring and evalua-
tionof the MATATAG Curriculum's implemen-
tation should be institutionalized to inform
necessary refinements and policy adjustments.
Schools and educational agencies must develop
mechanisms to assess the curriculum’s effec-
tiveness, gather teacher and student feedback,
and identify areas for improvement. Data-
driven decision-making should guide future
curriculum enhancements, ensuring that in-
structional approaches remain relevant and re-

sponsive to evolving educational needs. By pri-
oritizing these recommendations, the MATA-
TAG Curriculum can be effectively imple-
mented, fostering a more adaptive, inclusive,
and high-quality educational system that bene-
fits both teachers and learners.
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