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ABSTRACT

This study examined the professional and personal development of pri-
vate and public senior high school teachers in Jones, Isabela, Philippines.
Using a descriptive survey design, 60 teachers completed question-
naires assessing their demographic profiles, 21st-century competen-
cies, and personal and professional capabilities. The results showed high
proficiency across most areas, with no significant differences between
private and public school teachers. Educational attainment positively
impacted professional capabilities. Teachers demonstrated strong skills
in classroom management, communication, and creating a respectful
learning environment. However, areas for improvement include sup-
porting learners and adapting to technological changes. These findings
highlight the importance of ongoing professional development to en-
hance teaching practices and student outcomes. Key implications in-
clude the need for collaborative learning experiences, technology inte-
gration, and curriculum design that incorporates real-world applica-
tions. The recommendations emphasize personalized professional de-
velopment programs, reassessing assessment methods, and creating in-
clusive learning environments. This study contributes to understanding
teacher development in the Philippine context, particularly by compar-
ing the private and public sectors. This underscores the critical role of
teacher motivation and enthusiasm in fostering student engagement.
Future research should explore the long-term impacts of professional
development initiatives and examine rural-urban disparities in teacher
capabilities. Overall, the study advocates for a holistic transformation of
educational practices to better equip teachers to meet 21st-century
challenges and improve students’ learning experiences.
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Introduction

The professional development of senior
high school teachers in the Philippines is gov-
erned by Republic Act No. 7836, the Philippine
Teachers Professionalization Act of 1994. This
legislation mandates standards and licensure
examinations to ensure that teachers maintain
professional competencies in private and pub-
lic educational settings. Continuing profes-
sional development (CPD) is essential for im-
proving teachers' skills and knowledge for ca-
reer advancement. However, CPD engagement
remains low, especially among higher-ranked
teachers, with challenges including personal is-
sues and limited participation in program plan-
ning (Tulo & Lee, 2022). Research engagement
among teachers is generally positive because
they recognize its connection to teaching prac-
tices. Educational reforms have shaped the pro-
fessional landscape, aiming to adopt student-
centered teaching methods and require contin-
uous learning. However, classroom manage-
ment remains challenging, with ongoing needs
for resources and development opportunities
(Joong et al, 2019). Technology integration
varies in education, with teachers encouraged
to incorporate technological pedagogical con-
tent knowledge to meet changing education
standards (Morales et al, 2021) and prepare
for the fourth industrial revolution.

Republic Act Nos. 4670 and 10533 play a
significant role in shaping teachers’ profes-
sional lives in the Philippines. The Magna Carta
for Public School Teachers (RA 4670) seeks to
enhance teachers' status by improving working
conditions and career development opportuni-
ties. However, its implementation faces chal-
lenges, akin to the Magna Carta for Public
Health Workers, where benefits are not fully
realized owing to limited resources and en-
forcement (Carpio et al,, 2021). RA 10533, the
Enhanced Basic Education Act, emphasizes cur-
ricular reforms and professional development,
requiring in-service training and curriculum
alignment with 21st-century skills within the
K-12 framework (Magallanes et al, 2022).
While RA 4670 provides a framework for
teachers' welfare, RA 10533 transforms educa-
tion to address modern challenges. Teacher
quality is vital in tackling the educational chal-
lenges faced by Filipino students, as evidenced

by their below-average PISA science scores. A
study revealed a strong correlation between
graduates' grade averages and their perfor-
mance in the Licensure Examination for Teach-
ers, underscoring the importance of academic
preparedness (Amanonce and Maramag,
2020). Teacher support and a positive discipli-
nary climate enhance student achievement, es-
pecially among those from low socioeconomic
backgrounds. Teacher support and cognitive
activation methods facilitate student learning
(Liu et al,, 2024), whereas strong teacher-stu-
dent relationships are predictive of science lit-
eracy (Kang, 2020). International frameworks
such as UNESCO and the Philippine Profes-
sional Standards for Teachers stress the contin-
uous development of teaching standards. These
frameworks highlight teacher participation,
principal commitment, and school responsibil-
ity as factors that influence student perfor-
mance (Call, 2018). Rural-semi-urban dispari-
ties in Jones affect educational resources and
teacher development, similar to the digital di-
vide in Chinese primary education, where rural
educators exhibit lower technology proficiency
because of limited resources (Li, 2024). Studies
have revealed educational inequalities in STEM
fields across rural and urban areas of South Af-
rica and Colombia, with limited access hinder-
ing development in Mathematics, Science, Engi-
neering, and Technology. Learning centers and
makerspaces have been proposed to address
these disparities (Ntsanwisi, 2024; Avendano-
Uribe et al, 2022). Rural special education
teachers face challenges in accessing profes-
sional development opportunities, with U.S. re-
gional service agencies serving as vital re-
sources (Toman & Maag, 2024). Research gaps
exist regarding the professional development
outcomes of private and public senior high
school teachers. Studies have examined factors
affecting professional development but rarely
address private-public distinctions. Research
emphasizes the impact of constructive profes-
sional development on chemistry education
(Dwyer 2018) and the role of leadership in
public education quality (Chalikias et al. 2020).
Spanish studies highlight factors contributing
to variability in professional development
without correlating them with school types
(Hernandez-Ramos and Martinez-Abad, 2023).
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Teacher identity among English teachers
evolves with professional development, yet
this has been mainly explored in singular con-
texts rather than comparing the private and
public sectors (Chien, 2019). The co-design
model for curriculum planning benefits profes-
sional development, although its implementa-
tion across different schooling systems re-
mains unexplored (Kelly et al.,, 2019). Profes-
sional development initiatives for culturally
relevant pedagogy in Indigenous schools in Ne-
pal show potential for tailored growth, but
these findings are context specific (Upadhyay
and Sadykova, 2024). The direct comparison of
professional development experiences be-
tween private and public high school teachers
remains underexplored, possibly due to the
varying resources, policies, and opportunities
in these environments. This study addresses
this research gap by investigating the profes-
sional and personal development of private
and public senior high school teachers in the
Municipality of Jones, Isabela. Despite legal
provisions, research on how these statutes af-
fect teachers’ growth across sectors is limited.
This study evaluated teacher development
through demographic profiles, 21st-century
teacher characteristics, capabilities, and chal-
lenges. By examining factors such as age, gen-
der, education, performance, experience, and
training, this study aims to comprehensively
understand teacher development. The study
also explored personal attributes such as car-
ing and emotional maturity, alongside profes-
sional skills in content knowledge and class-
room management. This study seeks to illumi-
nate the differences between private and public
school teachers to inform policy and improve
educational practices.

Methods
Research Design

The study adopted a descriptive-survey de-
sign to capture a clear “snapshot” of how Senior
High School teachers in Jones, Isabela experi-
ence their own growth and development. A
structured questionnaire, carefully drafted
from the literature and pre-tested with peer ed-
ucators, was used to gather quantitative data
on respondents’ demographic profiles, 21st-
century competencies, and personal and

professional capabilities of the respondents. To
strengthen the validity, unstructured follow-up
interviews were conducted with a subset of
participants, allowing the researcher to cross-
check and enrich the survey findings. In total,
60 teachers (equally drawn from private and
public schools) completed the survey, and their
responses were numerically coded using a five-
point Likert scale. Descriptive statistics
(means, weighted means, and frequency distri-
butions) were computed to answer each re-
search question and highlight areas where tar-
geted professional support may be needed in
the future.

Research Locale

This study was conducted in the Municipal-
ity of Jones, a 4th-class municipality in the
province of Isabela, Philippines. Jones com-
prises ten barangays and is home to both public
and private Senior High Schools that imple-
ment the K-12 curriculum ’s academic and
technical-vocational tracks. The public re-
spondents were drawn from Jones National
High School’s SHS department, which serves
over 800 learners across all grade levels, while
the private cohort attended St. Mary’s Acad-
emy-Jones, an institution noted for its focus on
STEM and humanities. As a primary agricul-
tural community, Jones presents a mix of rural
and semi-urban learning environments with
varying levels of access to digital resources and
professional development opportunities. This
locale offers an ideal context for comparing
how institutional settings (public vs. private)
and resource availability influence teachers’
perceptions of their professional and personal
growth.

Research Participants

The study surveyed 60 Senior High School
teachers currently teaching in the Municipality
of Jones, Isabela—30 from the public Jones Na-
tional High School and 30 from the private St.
Mary’s Academy-Jones. Participants were se-
lected through stratified random sampling to
ensure equal representation across the aca-
demic and technical-vocational tracks. To qual-
ify, each teacher needed at least one year of full-
time SHS teaching experience and to provide
informed consent. The sample spanned a range
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of ages (23-55), civil statuses, and highest edu-
cational attainments (from bachelor’s to mas-
ter’s degrees), reflecting the diversity of the lo-
cal teaching force. All respondents completed
the structured questionnaire during school
hours, with anonymity and confidentiality be-
ing strictly maintained.

Research Instrument

Data were collected using a researcher-de-
signed, structured questionnaire developed af-
ter a thorough review of the existing literature
on 21st-century teacher competencies and per-
sonal/professional growth frameworks. The
instrument comprises four sections: Part I elic-
its respondents’ demographic and professional
profiles (age, gender, civil status, educational
attainment, position, performance rating, years
of experience, and in-service training at-
tended); Part II lists characteristics of a 21st-
century educator (e.g., technological literacy,
reflective practice, socio-emotional awareness)
for participants to rate their level of agreement
on a five-point Likert scale; Part III presents
specific personal (caring, teacher-student rela-
tionship, classroom environment, emotional
maturity, appreciative attitude) and profes-
sional attributes (content knowledge, planning,
classroom management, assessment skills,
communication, motivation, equity) for self-as-
sessment; and Part IV asks respondents to
identify and rate the severity of challenges they
face in developing these capabilities. The draft
questionnaire was reviewed helpless a re-
viewed by two subject-matter experts for con-
tent validity, pilot-tested with ten SHS teachers
outside the study area, and refined based on
feedback.  Reliability = analysis  yielded
Cronbach’s a coefficients above 0.80 for each
multi-item scale, indicating high internal con-
sistency.

Data Gathering Procedure

Prior to data collection, the researcher se-
cured formal permission from the Schools Divi-
sion Office of Isabela and obtained written
clearance from the principals of Jones National
High School and St. Mary’s Academy-Jones, A

week before distribution, the researcher coor-
dinated with department heads to schedule
classroom-based administration of the ques-
tionnaires during non-instructional periods.
On the appointed dates, the researcher and two
trained research assistants personally briefed
the participants on the purpose of the study, as-
sured them of confidentiality, and obtained
signed informed consent. Each respondent
then completed a structured questionnaire on
paper, which took approximately 20 minutes.
To maximize the response rate, the researcher
conducted two reminder visits over the follow-
ing week for those who were absent or had not
yet returned their questionnaire. All completed
questionnaires were collected directly by the
research team, checked immediately for com-
pleteness, and securely transported to the re-
searcher’s office for analysis. Finally, the data
were coded, entered into statistical software,
and prepared for analysis according to stand-
ard data management protocols.

Ethical Considerations

This study adhered to the ethical standards
for human subject research. Approval was ob-
tained from the Schools Division Office of Isa-
bela and the institutional review boards of
Jones National High School and St. Mary's Acad-
emy-Jones. Participants received information
sheets detailing the study's purpose, proce-
dures, risks, and benefits, with an emphasis on
voluntary participation. Written informed con-
sent was obtained before questionnaire admin-
istration, with the right to withdraw at any
time. To protect confidentiality, no personal
identifiable information was recorded; the
questionnaires were coded with random IDs
and stored separately from the consent forms.
Completed instruments were secured in locked
cabinets, and electronic data were password-
protected and accessible only to authorized
personnel. The findings were reported in ag-
gregate form to prevent individual disclosure.
All procedures complied with the Philippine
Health Research Ethics Board and Magna Carta
for Public School Teachers guidelines.

[JMABER

4122

Volume 6 | Number 8 | August | 2025



ET Eugenio, 2025 / The Professional and Personal Development of Private and Public Senior High School Teachers

Result and Discussion

Age Distribution of Teacher-Respendents

Frequency

Age Range

Figure 1 Respondents as to Age

Age brackets: 21-25 (28.30%) and 26-30
(21.70%), while older groups over 50 are un-
derrepresented. Younger teachers (21-30)
bring fresh perspectives but may need support
to enhance their teaching competencies owing
to their limited experience. Professional devel-
opment programs are crucial for providing the
necessary skills (Hilton et al,, 2015). Teachers
aged 31-45 may require leadership training as
they take on more responsibilities, although
stagnation can occur without advancement op-

portunities (Yan et al,, 2021). A small percent-
age of teachers over 50 years old face chal-
lenges in adapting to modern technologies and
maintaining motivation, with burnout being a
common concern (Xu et al., 2022). Professional
development programs involving administra-
tors can provide support and influence career
choices (Xu et al., 2024). Age-specific profes-
sional development can enhance the learning
environment, benefiting both teachers and
their students.

Respondent Profile by Category
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Figure 2. Respondent Profile

The 60 senior high school teachers who
participated in this study were predominantly
female (65%), with males comprising 35%. In
terms of civil status, nearly three-quarters of
the respondents were married (73.3%), just
over one-quarter were single (26.7%), and

none were widowed. Regarding academic qual-
ifications, most teachers held a bachelor’s de-
gree (63.3%), a substantial portion had com-
pleted a master’s degree (33.3%), and a small
minority had a doctoral degree (3.3%). To-
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gether, these demographics suggest a work-
force that is largely female, experienced in

family responsibilities, and well-qualified, with
the majority possessing graduate.

Teacher Positions and Performance Ratings
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Figure 3: Position and Ratings

The combined bar graph shows that among
the 60 respondents, the majority occupy the
mid-level teaching ranks—with 27 teachers
(45%) at the Teacher III level and 23 (38.3%)
at Teacher I—while fewer hold Teacher II (5;
8.3%), Master Teacher I (3; 5.0%), or Master
Teacher II (2; 3.3%) positions. In terms of per-
formance ratings, an overwhelming 42 teach-
ers (70%) were rated “Outstanding,” compared
with 18 (30%) rated “Very Satisfactory.” This

visualization highlights two key patterns: first,
that most senior high school teachers in Jones,
Isabela are clustered at the Teacher I and III
levels rather than advanced master-teacher
ranks; and second, that a strong majority con-
sistently achieve the highest performance rat-
ing, suggesting broadly effective teaching prac-
tices despite the relatively low representation
of master teacher positions.

Years of Service and In-Service Trainings Attended

G0 F

Freguency
) B L%
=1 (=1 (=]

d
(=]

10r

The bar graph illustrates two key aspects of
our teacher respondents: their years of service
and the level of in-service training they have at-
tended. On the left side, it shows that most
teachers (63.3%, n = 38) have relatively short

Category

Figure 4: Years of Service and Trainings Attended

tenures of 1-5 years, followed by 25.0% (n =
15) with 6-10 years of experience; far fewer
have served longer, with only 3.3% each in the
11-15 and 16-20-year bands, 5.0% in 21-25
years, and none beyond 25 years. On the right
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side, nearly universal participation in local
training is revealed: all 60 respondents (100%)
attended school-, district-, and division-level
workshops, 90.0% (n = 54) attended regional
training, while fewer ventured to national
(43.3%, n = 26) and international (23.3%, n =

Table 1 Characteristics of a 21st Century Teacher

14) events. Together, these patterns suggest a
relatively young workforce that is highly en-
gaged in foundational, locally available profes-
sional development, with decreasing participa-
tion as the training scope widens beyond the
regional level.

Particulars Teacher-Respondents

Witd. QD. Rank

Mean
1. Facilitates and inspires student learning and creativity so | 4.82 FA 4
that all students achieve in the global society.
2. Enables students to maximize the potential of their formal | 4.81 FA 5
and informal learning experiences
3. Facilitates learning in multiple modalities. 4.38 FA 10
4. Works as effective members of learning teams 4.34 FA 11
5. Uses the full range of digital-age tools to improve student | 4.12 A 12
engagement and achievement
6. Works with their students to co-create new learning | 4.58 FA 8
opportunities.
7 Uses data to support student learning and program | 4.57 FA 9
improvements.
8. Be lifelong learners 4.89 FA 1
9. Flexible and friendly and aware of their students’ needs | 4.78 FA 7
for future carcer development
10. Develops and enhances students’ capability to tolerate | 4.80 FA 6
and adjust in any field and to make a positive thinker and
develop humanity and moral values.
11. A greater need to know my students and their mindsets. | 4.83 FA 3
There seems to be a greater social dichotomy in students’
willingness to aceept the value of education and there i1s a
need to understand and work with that difference to be
effective.
12. A greater need to be creative in developing curriculum | 4.86 FA 2
that has value in and of itself to as many students as possible
Average Weighted Mean 4.66 Fully

Agreed to

The 21st-century educators reflect a shift
towards student-centered teaching and learn-
ing. Studies have emphasized creative skills,
critical thinking, and problem-solving as essen-
tial components of modern education. Educa-
tors must integrate diverse resources to pre-
pare students for an increasingly technological
world (Gyurova, 2020). Technologies such as
artificial intelligence, virtual reality, and aug-
mented reality enable personalized learning
and support competency development (Benve-
nuti et al,, 2023). Google Classroom integration
is significant for 21st-century learning, alt-
hough gaps remain in training educators to uti-
lize these technologies.

Professional learning and pedagogical inte-
gration are necessary to harness the

advantages of technology (Martin, 2021). Prob-
lem-solving strategies in mathematics educa-
tion promote 21st-century skills, with educa-
tors using heuristic methods to address real-
world challenges (Szabo et al,, 2020). The inter-
disciplinary approach in teacher education en-
hances teaching skills and content knowledge
among preservice teachers, benefiting primary
students' learning (Santaolalla et al, 2020).
Blended project-based learning aligned with
21st-century skills enhances higher-order
thinking among pre-service teachers (Hu-
jjatusnaini et al.,, 2022). Creating translanguag-
ing spaces in Content and Language Integrated
Learning courses promotes leadership and
cross-cultural awareness in bilingual education
(Itoi, 2024).
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Table 2 Extent of Proficiency of Respondents along Personal Capabilities (Caring)

Particulars Teacher-Respondents

Witd. Mean QD. Rank
1. Cares about their students to bring the best | 4.90 VP 2
of each one to encourage learning.
2. Showing care includes listening to the | 4.92 VP 1
students, not only when they are in the
classroom, but also about their lives and/or
personal problems.
3. Good listeners, paying attention to, and | 4.85 VP 4
showing understanding through tenderness
and patience.
4. Show kindness, gentleness, and | 4.73 VP 5
encouragement
5. Listen to the students’ arguments and help | 4.87 VP 3
and/or indicate to them how to resolve their
problems and are willing to talk about their
personal lives and experiences respecting the
confidentiality issues.
Average Weighted mean 4.86 Very

Proficient

The concept of teachers’ caring capabilities
is critical for fostering positive student out-
comes in education. Studies have explored the
dimensions and impacts of teacher caring be-
havior across contexts. One study developed a
scale to measure Chinese university teachers'
caring behavior in online teaching, identifying
inclusiveness, support, and conscientiousness
as key factors consistent with teacher care as a
multi-dimensional construct. The study shows
that these caring behaviors positively influence
students' academic performance, motivation,
engagement, self-efficacy, belonging, and men-
tal health (Zhao et al.,, 2023). Research on stu-
dent-teacher relationships in highereducation
has emphasized the development of caring re-
lationships through initial meetings, where

teachers establish foundations through person-
ality and approach. Mutual trust, respect, and
adaptability deepen this relationship and en-
hance the educational experience (Pranjic,
2021). In high schools, a qualitative study
found that successful student-teacher relation-
ships are characterized by authentic care,
which is crucial for student engagement and
performance. This study emphasizes the need
to prepare teachers to implement caring rela-
tionships for student success (Ransom, 2019).
A multilevel study found that school leadership,
teacher cooperation, and supportive school
ethos predict higher levels of perceived teacher
caring, suggesting that these features promote
quality student-teacher relationships (Ram-
bergetal, 2018).

Table 3 Extent of Proficiency of Respondents along Personal Capabilities (Knowing the Students In-

dividually)
Particulars Teacher-Respondents
Wtd. Mean Q.D. Rank
1. Knows the students individually and give | 4.83 VP 1
them individual attention and develop
productive relationships with their students.
2. Treats their student with respect and | 4.78 VP 3
expect the same in return, enhancing the
students learning progress.
3. Have significant effect on behavior and | 4.72 VP 4
performance in the classroom, and in their
learning process
4. Adaptable to students’ situations, honest, | 4.81 VP 2
trustworthy, encouraged
Average Weighted mean 4.79 Very
Proficient
[JMABER 4126 Volume 6 | Number 8 | August | 2025
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The findings in Table 3 highlight teachers'
high proficiency in knowing students individu-
ally and fostering productive relationships, as
indicated by a weighted mean of 4.83, suggest-
ing an exceptional capability in personalizing
interactions and effectively engaging with stu-
dents. This proficiency plays a critical role in
building trust and meaningful teacher-student
relationships, which are pivotal for student en-
gagement and motivation (Wang and Yuan,
2024; Blackwell et al,, 2020; Wang et al., 2024).
Teachers' adaptability and trustworthiness
rank second, with a mean of 4.81, underscoring
their ability to respond to varying student
needs and establish a trustworthy environ-
ment, which is crucial for fostering positive ed-
ucational outcomes (Brake, 2019). Treating

students respectfully ranked third at 4.78, re-
flecting teachers' commitment to maintaining a
respectful classroom atmosphere, which is in-
tegral to nurturing students' social and emo-
tional development (Aspelin et al, 2021).
Moreover, the significant effect teachers have
on classroom behavior and learning, ranked
fourth with a mean of 4.72, aligns with previous
findings on relational competence and its im-
pact on educational engagement (Aspelin et al,,
2021). Overall, the average weighted mean of
4.79 across these proficiency areas emphasizes
the comprehensive and effective role that
teachers play in cultivating a supportive and
engaging learning environment (Akram and Li,
2024).

Table 4 Extent of Proficiency of Respondents along Personal Capabilities (Teacher-Students Rela-

tionship)

Particulars Teacher-Respondents
Witd. Q.D. Rank
Mean

1. Demonstrate interest in students” lives beyond the classroom, using | 4.38 VP 5

a wide variety of strategies to interact with them outside the class, and

the educational institution.

2. Encourages students to perform their best in the classroom 478 VP 4

3. Social interactions between the teacher and students encourage | 4.82 VP 2

students learning and achievement

4. A strong relationship with the students helps to decrease discipline | 4.86 VP 1

problems.

5. Knowing the students and having a teaching-student relationship | 4.79 VP 3

with them creates a warm classroom and learning environment.

Average Weighted Mean 473 Very

Proficient

The table shows the data on teacher-stu-
dent relationships in senior high schools.
Strong teacher-student relationships positively
impact student outcomes, influencing aca-
demic achievement, emotional engagement,
and discipline. These relationships enhance
student outcomes by fostering a supportive
learning environment that is crucial for aca-
demic success and social-emotional develop-
ment (Kincade et al, 2020). High-quality stu-
dent-teacher relationships (STRs) improve ac-
ademic achievement and student engagement
while reducing disruptive behaviors and drop-
out risks. Schools that implement systematic

programs to improve STRs can enhance out-
comes through universal strategies (Kincade et
al, 2020). Teacher emotional intelligence influ-
ences student outcomes, as emotionally intelli-
gent teachers are more engaged and self-effica-
cious, positively affecting students' academic
performance (Wang, 2022). The quality of early
caregiving and teacher-student relationships
predict adolescent academic achievement (Ma-
gro et al, 2022). High-expectation relation-
ships motivate students and create an environ-
ment conducive to learning (Sarra et al., 2020).
In classrooms with 'difficult’ students, positive
teacher-student relationships can moderate
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social-emotional and achievement outcomes,
although large numbers of students with psy-
chosocial difficulties challenge even skilled
teachers (Dietrich et al, 2020). Teacher en-
couragement maintains student engagement,
particularly among students with ADHD. Stu-
dent-teacher conflicts negatively impact emo-
tional engagement and academic outcomes,

suggesting that conflict-reduction interven-
tions can improve results (Rushton et al,
2019). Positive teacher-student relationships
are essential for creating a supportive educa-
tional environment that enhances students' ac-
ademic achievement, emotional engagement,
and discipline.

Table 5 Extent of Proficiency of Respondents along Personal Capabilities (Classroom Environment)

Particulars Teacher-Respondents

Wtd. Mean | Q.D. Rank
1. Classroom climate to be one of the key factors affecting | 4.78 VP 2
students’ achievement, although, on the contrary, it has been a
strong prediction of students’ aggression.
2. Having an optimal relationship with the students helps to | 4.89 VP 1
create a warm and safe classroom environment so that students
can achieve their potential, as they feel safe and confident to
attempt new tasks and participate
3. Creates a warm classroom environment where students feel | 4.65 VP 3
comfortable, and have a sense of belonging, as the
environment is conductive to learn.
Average Weighted Mean 4,77 Very

Proficient

The evaluation of teacher respondents’ pro-
ficiency in personal classroom capabilities
highlights significant aspects of effective class-
room management. The highest-rated aspect
was the creation of optimal student relation-
ships (4.89), which is crucial for fostering a
warm classroom environment. This is sup-
ported by findings that emphasize the im-
portance of establishing a positive classroom
climate to enhance student engagement and
success (Reddy et al., 2020). Recognizing the
impact of classroom climate on achievement
(4.78) further underscores this, aligning with
research that illustrates how a conducive learn-
ing environment directly correlates with im-
proved student outcomes (Kokkinou and Kyri-
akides, 2022; Reddy et al., 2020). Additionally,
creating an environment conducive to learning

(4.65) is vital, providing a foundation for effec-
tive teaching practices and student achieve-
ment (Tian, 2023). The average weighted mean
of 4.77 indicates a very high level of profi-
ciency, reflecting teachers’ overall adeptness in
effectively managing classroom environments.
This proficiency is essential as it contributes to
both the effective delivery of curriculum con-
tent and the maintenance of classroom order,
which are integral to successful educational
outcomes (Reddy et al., 2020; Tian, 2023). The
findings of this evaluation demonstrate the piv-
otal role of high proficiency in managing class-
room environments. By fostering positive rela-
tionships, understanding the classroom cli-
mate, and creating conducive learning condi-
tions, teachers can significantly enhance stu-
dents engagement and achievement.
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Table 6 Extent of Proficiency of Respondents along Personal Capabilities (Reflection of an Apprecia-

tive Attitude)

Particulars Teacher-Respondents
Witd. Q.D. Rank
Mean

1.Willingness to be flexible, to be direct or indirect as the situation | 4.75 VP 2

demands

2. Evidenced by nods, comments, smiles, etc. in acknowledging | 4.67 VP 4

people’s success

3.Gets along very well with superiors, colleagues, pupils, parents, | 4.58 VP 6

and public officials

4. Is neat and pleasing in appearance 4.77 VP 1

5. Learner supportive 4.55 VP 7

6. Dresses and grooms appropriately 4.66 VP 5

7. Has clear, pleasant, and modulated voice 4.73 VP 3

Average Weighted Mean 4.67 Very

Proficient

The table shows the teacher-respondents'
proficiency in personal capabilities related to
appreciative attitudes. "Neat and pleasing ap-
pearance” ranked highest (4.77), followed by
"willingness to be flexible" (4.75) and "clear,
pleasant voice" (4.73). Other highly rated qual-
ities included acknowledging success, appro-
priate dressing, and stakeholder relations.
"Learner supportive" scored the lowest (4.55).
The overall mean of 4.67 indicates very profi-
cient personal capabilities, reflecting an appre-
ciative attitude. The data revealed an overarch-
ing positive assessment of teachers' abilities,
with high rankings in appearance, flexibility,
and voice qualities. These attributes align with

findings emphasizing teachers' personal capac-
ities to foster effective learning environments
(Shodipe and Ogbuanya, 2024). The emphasis
on appropriate dressing and stakeholder rela-
tions demonstrates an awareness of the profes-
sional image in educational settings (Shodipe
and Ogbuanya, 2024). A lower "learner sup-
portive" score indicates an area for develop-
ment in supporting student needs ( Tekin, 2023
; Kirkic and Cetinkaya, 2020 ). The mean score
of 4.67 confirms teachers' high proficiency,
supporting studies linking teacher self-efficacy
with professional capabilities ( Kartal, 2020 ;
Siddiqua, 2019).

Table 7 Extent of Proficiency of Respondents along Professional Capabilities (Content Knowledge)

Teacher-Respondents

Witd. Mean | Q.D. Rank
1. Useful content knowledge responses to spontancous and | 4.80 VP 3
demanding students questioning
2. Effective communication of content knowledge is a hallmark | 4.82 VP 2
of good teachers
3. Enhances learning and achievement. 4.85 VP 1
Average Weighted Mean 4.83 Very

Proficient

The proficiency of teacher respondents in
terms of their professional capabilities, partic-
ularly content knowledge, significantly impacts
student learning and achievement. This is

reflected in statements related to teacher con-
tent knowledge effectiveness, where enhancing
learning was rated the highest, with a weighted
mean of 4.85. Effective communication of
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content knowledge (weighted mean 4.82) and
responding to student questioning (weighted
mean 4.80) underscore teachers' vital role in
fostering learning. Research shows that teacher
content knowledge alone does not predict stu-
dent achievement; rather, pedagogical skills,
instructional quality, and decision-making me-
diate this relationship (Blomeke et al., 2022).
The integration of pedagogical content
knowledge enables teachers to design effective
lessons that influence learning outcomes.
Teachers' proficiency in integrating writing
content and pedagogical knowledge affects stu-
dent writing skills development, necessitating

ongoing professional development (Mantei and
Kervin, 2020).

Professional development improves teach-
ers' pedagogical content knowledge, enhancing
student learning in interdisciplinary science
(Yang et al.,, 2018). Studies suggest that system-
atic reflection on teaching practices develops
pedagogical content knowledge among student
teachers (Nilsson & Nilsson, 2019). While con-
tent knowledge is crucial, its effectiveness in
promoting student achievement depends on its
integration with pedagogical strategies, high-
lighting the importance of professional devel-
opment and reflective teaching practice.

Table 8 Extent of Proficiency of Respondents along Professional Capabilities (Good Planning)

Particulars Teacher-Respondents
Witd. Q.D. Rank
Mean
1. Lesson plan makes the content and the session interesting and | 4.83 VP 4
involving.
2. Good planning facilitates clear explanations, and it provides a | 4.87 VP 2
wide range of resources suitable for students’ needs.
3. Give meaning to the subject by facilitating relevant material to the | 4.85 VP 3
students wherever possible, and by finding means to stimulate
interest in it.
4. Good planning ensures that lessons include periods where | 4.89 VP 1
students are allowed to have discussion in open or close groups or
1n pairs
5. Can qualitatively do more with the same amount of time” | 4.80 VP 5
However, good planning also implies classroom management and
organization to achieve learning.
Average Weighted Mean 4.84 Very
Proficient

The data highlighting teacher-respondents'
proficiency in planning capabilities reflect high
competence across multiple dimensions of les-
son planning. This aligns with research on ef-
fective lesson planning and its implications for
teaching effectiveness. Lesson planning plays a
critical role in the effectiveness of instruction.
Studies on prospective mathematics teachers
underscore the importance of lesson study pro-
grams in improving planning skills through col-
laboration and feedback (Fitriati et al., 2023).
Research shows that effective lesson planning
encourages teachers to refine their teaching
methods, and that integrating professional
knowledge with planning develops effective
teaching practices. Preservice teachers guided

by the Lesson Analysis and Plan Template bet-
ter connect theoretical knowledge with practi-
cal planning (Zaragoza et al., 2021). The CODE-
PLAN model emphasizes the cognitive de-
mands of lesson planning, including content
transformation and task creation (Konig et al,
2021). High proficiency rates in facilitating dis-
cussions, explaining content, and using rele-
vant materials suggest that teachers effectively
utilize these frameworks. The emphasis on en-
gaging lessons and classroom management
aligns with lesson plan implementation studies
(Akmal et al,, 2022). These findings highlight
the importance of professional development
and curriculum planning models, which im-
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prove teaching quality and adaptability to mod-
ern learning demands (Kelly et al., 2019),

fostering continuous growth and maintaining
high proficiency in planning.

Table 9. Independent-Samples t-Tests Comparing Public vs. Private Teachers

Variable Group | n | Mean | SD | t(df) p | Cohen’sd

Personal Capabilities Public | 30 | 4.87 |0.12 | 1.12(58) | .27 | 0.29
Private | 30 | 4.84 | 0.15

Professional Capabilities | Public | 30 | 4.75 | 0.18 | 0.45(58) | .65 | 0.12
Private | 30 | 4.72 | 0.20

The professional and personal develop-
ment of senior high school teachers in both the
private and public sectors is influenced by fac-
tors such as institutional support, pedagogical
methods, and scholarly activities. Table 9 pro-
vides insights into a comparative analysis be-
tween public and private teachers regarding
their personal and professional capabilities. In-
dependent-samples t-tests revealed no signifi-
cant differences in personal capabilities (t(58)
= 1.12, p = .27, Cohen's d = 0.29) and profes-
sional capabilities (t(58) = 0.45, p = .65, Cohen's
d = 0.12) between groups. These findings sug-
gest that both groups reported similar develop-
mental levels. Incorporating frameworks from
the existing literature can enhance develop-
ment in this sector. Studies have shown that
scholarly activities can augment professional
growth, as demonstrated in graduate medical

education, where residents in structured schol-
arly programs increased their research output
(Wood et al,, 2018). A workshop model for sys-
tematic review protocols has proven effective
in engaging healthcare staffin scholarly activity
(Tsujimoto et al., 2021). Learning environ-
ments that encourage real-world experiences
can enhance teachers' professional capabilities
(Hagg and Gabrielsson, 2019). Studies indicate
that socio-emotional security correlates posi-
tively with academic engagement and success,
suggesting similar benefits in professional
teaching contexts (Dias et al. 2024). While the
measured capabilities showed negligible differ-
ences, integrating targeted interventions may
enhance both personal and professional devel-
opment among teachers, benefiting the educa-
tional ecosystem.

Table 10. One-Way ANOVA for Professional Capabilities by Educational Attainment

Source SS df | MS F P n?
Between Groups | 0.56 2 028 |3.92| .026 0.12
Within Groups 406 | 57| 0.071

Total 462 | 59

Note: indicates a small but significant effect of educational attainment on professional capabilities
(n?* = 0.12), with post hoc tests revealing higher means for doctoral-degree holders.

The professional and personal develop-
ment of senior high school teachers signifi-
cantly influences their classroom effectiveness
and student outcomes. Educational attainment
shapes teachers' professional competencies
through higher education levels linked to in-
creased pedagogical capabilities and content
knowledge (Balta et al,, 2022). A professional
development program for high school physics
teachers demonstrated gains in pedagogical ex-
pertise, showing improved implementation of

dialogic instructional practices compared to
traditional teaching methods (Balta et al,
2022). Professional development encompasses
personal growth through Self-Determination
Theory, which emphasizes professional well-
being through competence, autonomy, and re-
latedness (Even-Zahav et al, 2022). Program
effectiveness varies by structure and delivery
method, with collaborative "teacher-led PD"
models improving both teacher outcomes and
student achievement through integrated,
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adaptable approaches (Balta and Eryilmaz,
2019). Educational attainment significantly af-
fects teachers' professional capabilities, with

doctoral qualifications associated with en-
hanced capabilities, according to One-Way
ANOVA analyses (Otten et al.,, 2022).

Table 11 Extent of Proficiency of Respondents along Professional Capabilities (Classroom Manage-

ment and Organization)

Particulars Teacher-Respondents
Wtd. | Q.D. Rank
Mean

1. Manages and organizes the classroom 4.78 VP 2

2. Preferences to create an optimistic and warm learning environment | 4.73 VP 3

for all the students and enhance learning.

3. Takes time in the beginning of the year and especially on the first | 4.80 VP 1

day to school to establish classroom management, classroom

organization and expectations for students’ behavior

Average Weighted Mean 4.78 Very

Proficient

The evaluation of classroom management
proficiency, based on weighted means, reflects
a high level of skill among teacher respondents
in managing their classrooms and creating pos-
itive learning environments. Specifically, the
ability to manage and organize the classroom
received a weighted mean of 4.78, ranking sec-
ond highest. The statement regarding taking
time at the beginning of the year to establish
management strategies received the highest
weighted mean of 4.80. These figures suggest
that thoughtful initial investment in classroom
setup and management practices is highly ef-
fective (Juta and Wyk, 202 with an average

weighted mean of 4.78, teachers demonstrated
a very proficient level in classroom manage-
ment and organization, which aligns with the
findings in the current literature that empha-
size the importance of effective classroom man-
agement practices (Nagro et al,, 2020). Tech-
niques such as creating warm learning environ-
ments and establishing clear behavioral expec-
tations have been recognized as crucial compo-
nents of classroom success (Habibi et al., 2018).
These methods help mitigate disruptive behav-
iors and enhance student-teacher relationships
(Obispo et al,, 2021).

Table 12 Extent of Proficiency of Respondents along Professional Capabilities (Classroom Behavior)

Particulars Teacher-Respondents
Witd. Q.D. Rank
Mean

1. Classroom behavior is learned and that students must clearly | 4.56 VP 3

understand what is expected of them.

2. The responsibility lies with the teachers to explain how and why | 4.87 VP 1

they want them to work in that way, and to give positive feedback

when students respond positively

3. Students’ misbehavior can be minimized by skillful teaching. 4. 85 VP 2

Average Weighted Mean 4.76 Very

Proficient

Teachers' proficiency in managing class-
room behavior is essential for creating a pro-
ductive learning environment (Stevenson et al.,
2020). The ability to explain expectations and

provide positive feedback is critical for pro-
moting desirable student behavior. Survey re-
sults indicate high proficiency among teachers
in these areas, with explaining behaviors and
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teaching techniques being ranked highest (Ste-
venson et al, 2020). Research has demon-
strated that effective classroom management
impacts student motivation and achievement.
Using multilevel structural equation modeling,
studies have shown that teachers' classroom
management skills directly influence student
motivation and improve academic achieve-
ment in mathematics (Dijk et al, 2019). Many
teacher preparation programs lack specific

coursework in behavior management, contrib-
uting to teacher stress and to attrition (Steven-
son et al,, 2020). Research indicates that effec-
tive classroom management relies on rein-
forcement strategies, positive feedback, and
strong teacher-student relationships (Gunersel
et al,, 2023). These strategies align with teach-
ers' reported proficiency in managing class-
room behavior and fostering conducive learn-
ing environments.

Table 13 Extent of Proficiency of Respondents along Professional Capabilities (Individual Differ-

ences)

Particulars Teacher-Respondents
wtd. | Q.D. Rank
Mean

1. Personalize the learning for their students. 4.85 VP 3

2. Understand that students develop at different rates and that in | 4.78 VP

every classroom there will be a range of student abilities and

aptitudes.

3. Modify the teaching methods to maintain a prominent level of | 4.89 VP 1

interest, no matter what the subject is.

4. Use their knowledge of learning processes to determine which | 4.75 VP 5

will be most effective to help the students in their classes learning

successfully.

5. Strike the right chord with the students and have a sixth sense of | 4.86 VP 2

those who need more help.

Average Weighted Mean 4.83 Very

Proficient

Teachers' proficiency in addressing stu-
dents' individual differences is crucial for inclu-
sive learning environments. Studies have ex-
plored teaching practices related to this profi-
ciency in the past. Inclusive education requires
differentiated instruction (DI) strategies to
meet the diverse needs of students. Research
has found that pre-service teachers rated their
trainers lower on DI practices, indicating a
need for better training (Nketsia et al,, 2024).
Diverse classrooms serve as platforms for
teachers' learning, particularly in social sci-
ences, where students' varied perspectives can
be utilized (Lutz et al,, 2023). Critical multilin-
gual and multicultural awareness is vital, as
teachers must connect with students from dif-

ferent backgrounds to improve literacy out-
comes using verbal, visual, and written aids
(Smith et al, 2020). Intentional relationship
building helps engage students and connect
their interests to the subject matter. Creating
inclusive environments by adapting resources
directly influences student performance
(Moreira & Talanquer, 2024). Studies have
shown that pairing students with special edu-
cational needs with peers enhances social and
academic inclusion (Gaitas et al., 2024). Teach-
ers' competencies in creating inclusive class-
rooms involve fostering beliefs and self-effi-
cacy to notice diversity, create meaningful in-
teractions, and collaborate with colleagues
(Vantieghem et al., 2023).
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Table 14 Extent of Proficiency of Respondents along Professional Capabilities (Communication Skills)

Particulars Teacher-Respondents
Witd. Q.D.
Mean

1. Communicate clearly about course | 4.86 VP

objectives, content, and testing, making

sure to provide a rationale for learning

material and adapt instruction to their

student's level of knowledge and skill

2. Take something that is complex and | 4.32 VP

present it in a way that can be ecasily

absorbed by the students. and through

different  wverbal and  non-verbal

communications

Average Weighted Mean 4.56 Very

Proficient

The proficiency of the teacher-respondents
in communication skills, measured by
weighted mean scores, revealed their effective-
ness in conveying information. Their ability to
express course objectives, content, and assess-
ments comprehensively received a high
weighted mean score of 4.86, indicating a "Very
Proficient” rating and ranking first among the
assessed capabilities. The ability to simplify
complex ideas using verbal and non-verbal
communication received a weighted mean of
4.32, also falling under "Very Proficient." The
average weighted mean for communication
skills was 4.56, categorizing respondents as
"Very Proficient” overall. These results

demonstrate teachers' strong communication
abilities, which are essential for student out-
comes. Studies have shown that good commu-
nication skills enhance the patient experience
in healthcare (Joseph et al,, 2018), with similar
benefits in educational settings.

Research indicates that integrating commu-
nication skills improves students' retention
and comprehension (Chaisriya et al, 2023).
While teachers show strong foundational skills,
continuous development through training re-
mains crucial for maintaining educational qual-
ity, as supported by research (Dabrh et al,
2020).

Table 15 Extent of Proficiency of Respondents along Professional Capabilities (Teachers” Confidence)

Particulars Teacher-Respondents
Wid. | Q.D. Rank
Mean

1. Enthusiastic about teaching and the subject. 485 | VP 2

2. Has an energy that almost makes them glow and they tackle ecach | 4.87 | VP 1

lesson with a sense of challenge, rather than routine.

3. Show enthusiasm, and there is interaction in the classroom; the work | 4.82 | VP 3

of learning process is turned into a pleasure.

Average Weighted Mean 4.85 | Very

Proficient

The analysis of teacher proficiency focuses
on teachers' confidence and enthusiasm using
weighted mean scores and qualitative de-
scriptors like "Very Proficient." This evaluation

aligns with the literature, which shows enthu-
siasm and energy as critical factors in teaching
effectiveness. Research has demonstrated that
enthusiastic teachers engage students better
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and enhance learning outcomes (Kim et al,
2019). Teachers displaying high energy receive
higher proficiency rankings, and enthusiasm
correlates with emotional stability and motiva-
tion, which helps prevent burnout (Kim et al.,
2019). The ranking of attributes in the data,
with energy and enthusiasm ranked highest,
demonstrates their importance in professional

capabilities. Although teacher proficiency en-
compasses various factors, enthusiasm re-
mains a key predictor of teaching success. Cre-
ating environments that sustain teacher enthu-
siasm can improve educational outcomes and
highlights the need for professional develop-
ment programs that focus on maintaining en-
thusiasm (Kim et al,, 2019).

Table 16 Extent of Proficiency of Respondents along Professional Capabilities (Motivation for Learn-

ing)

Particulars Teacher-Respondents
Witd. Q.D. Rank
Mean

1. Motivating students make them to be more receptive and excited | 4.58 VP 3

about the subject, makes them aware of the value and importance of

learning, and have a better attitude to learn.

2. Makes the students increase their academic self-concept, their | 4.85 VP 1

interest in the subject and the desire to learn more, and therefore to

have a high level of achievement

3. Beneficial to have good sense of humor and been willing to share | 4.68 VP 2

jokes with the students to break negative-cold barriers.

Average Weighted Mean 4.80 Very

Proficient

Table 16 highlights the crucial role of
teacher motivation in shaping students’ learn-
ing experience. It evaluates teachers’ capacity
to inspire students, with the enhancement of
students’ academic self-concept and achieve-
ment ranking highest, followed by the effective
use of humor in the classroom. The results in-
dicate that teacher motivation strongly influ-
ences student motivation, with mastery-ori-
ented practices showing a significant and posi-
tive correlation. Teachers who demonstrate in-
terest, adaptability, and self-efficacy employ
strategies that meaningfully enhance student
engagement and performance. The “Very Profi-
cient” weighted mean of 4.80 reflects the teach-
ers’ effectiveness in fostering dynamic and sup-
portive learning environments. These findings
are consistent with Anselmo et al. (2025), who

underscored that developing 21st-century
skills, particularly critical thinking, relies on ed-
ucators’ adaptability and innovative practice.
These findings align with those of Ellorin et al.
(2024), who found that educators’ openness to
pedagogical innovations and technology inte-
gration significantly improved instructional
delivery and learner engagement. Further-
more, they resonate with Anselmo and An-
selmo’s (2024) qualitative inquiry into algopsy-
chalia, which revealed that managing the emo-
tional and professional challenges of teaching,
particularly in unfamiliar roles, is integral to
sustaining motivation and effectiveness. To-
gether, these perspectives affirm that moti-
vated and adaptable teachers are central to cre-
ating engaging, resilient, and future-ready
learning environments for students.
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Table 17 Extent of Proficiency of Respondents along Professional Capabilities (Respect, Fairness and

Equity)

Particulars Teacher-Respondents
Wtd. Q.D. Rank
Mean

1. Establish the right climate for effective teaching and learning 4.85 VP 2

2. Respect requires the students to know that the teacher is | 4.87 VP 1

competent, interested in them

progress and is committed

3. Continually demonstrate respect to their students in fairness and | 4.71 VP 3

equity regarding individual situations, age, background, ethnicity,

religion, economic status, and so forth) inside or outside the

classroom)

Average Weighted Mean 4.81 Very

Proficient

Teachers demonstrate high proficiency in
creating respectful and equitable learning envi-
ronments through student engagement and re-
spect for diverse student backgrounds. These
findings align with the literature on equity in
education. Educational equity faces challenges
in online learning, as seen in Bangladesh,
where disparities in technology access affect
fairness (Roshid et al,, 2022). Assessment

fairness remains crucial, from China's Grad-
uate School Entrance Examination (Song,
2018) to classroom-level assessment literacy.
Studies using the Fairness Barometer reveal
gaps between students and teachers’ percep-
tions of assessment fairness (Sonnleitner and
Kovacs, 2020). Educational equity encom-
passes both access and assessment practices,
with theoretical frameworks highlighting the
fairness of classroom assessments (Rasooli and
Deluca, 2024; Rasooli, 2023). In science educa-
tion, equity requires addressing systemic ineq-
uities and creating opportunities for marginal-
ized students through social justice frame-
works (Burgess and Williams, 2022).

Implication for teaching and Learning Prac-
tices

The implications for teaching and learning
practices based on the findings of this study are
significant: educators should consider incorpo-
rating more collaborative and interactive
learning experiences to enhance student en-
gagement and motivation. Implementing tech-
nology-based tools and platforms can facilitate

personalized learning and provide immediate
feedback to students. Additionally, teachers
may need to adapt their instructional strategies
to accommodate diverse learning styles and
preferences of students. Professional develop-
ment programs should focus on equipping edu-
cators with the skills to effectively integrate
new approaches into their teaching practices.
Furthermore, curriculum designers should
consider incorporating real-world applications
and problem-solving scenarios to make learn-
ing more relevant and meaningful. Lastly, edu-
cational institutions may need to reassess their
assessment methods to align with these new
teaching and learning practices, potentially
moving towards more project-based or portfo-
lio-style evaluations that better reflect stu-
dents' comprehensive understanding and skill
development.

Conclusion

Based on the study's findings, the conclu-
sion emphasizes several key points: collabora-
tive and interactive learning experiences are
crucial for enhancing student engagement and
motivation, while technology-based tools and
platforms can effectively support personalized
learning and provide timely feedback. Instruc-
tional strategies should be adapted to accom-
modate diverse learning styles and prefer-
ences, and professional development programs
should focus on equipping educators with the
skills to integrate new teaching approaches.
Curriculum design should incorporate real-
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world applications and problem-solving sce-
narios to increase the relevance and meaning
for students. Educational institutions may need
to reassess and modify their assessment meth-
ods to better align with new teaching and learn-
ing practices, potentially shifting towards pro-
ject-based or portfolio-style evaluations to
more accurately reflect students' comprehen-
sive understanding and skills development.
These findings suggest the need for a holistic
transformation in educational practices, em-
phasizing personalization, technology integra-

tion, and the practical application of
knowledge.
Recommendation

Recommendations have emerged to en-
hance educational practices. The implementa-
tion of collaborative and interactive learning
experiences can significantly boost student en-
gagement and motivation. Integrating technol-
ogy-based tools and platforms supports per-
sonalized learning and provides timely feed-
back to students. Adapting instructional strate-
gies to accommodate diverse learning styles
and preferences is crucial to inclusive educa-
tion. Developing professional development
programs that focus on equipping educators
with the skills to integrate new teaching ap-
proaches is essential for successful implemen-
tation. Incorporating real-world applications
and problem-solving scenarios into curriculum
design increases the relevance of the curricu-
lum for students. Reassessing and modifying
assessment methods to align with new teaching
and learning practices, such as project-based or
portfolio-style evaluations, can provide a more
comprehensive view of students’ progress. Ul-
timately, pursuing a holistic transformation of
educational practices that emphasizes person-
alization is recommended to create a more ef-
fective and engaging learning environment.
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