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ABSTRACT 

 

State universities and colleges in the Philippines adopted English as 

the primary medium of instruction, with speaking playing a signifi-

cant role as part of the four basic skills when learning a language. 

Therefore, the study explored the perceived oral proficiency of ter-

tiary students in a state university, with ESL teachers suggesting pos-

sible interventions to improve the effectiveness of teaching and learn-

ing oral English skills. A sequential explanatory mixed methods de-

sign was used, where simple random sampled respondents among 

tertiary students answered online survey questionnaires, while con-

veniently sampled ESL teachers answered the supplementary open-

ended questions based on the initial quantitative results. Through de-

scriptive analysis, students were found to have generally decent oral 

proficiency skills, with strong to neutral agreement on the influence 

of environmental and psychological factors. The teachers then inter-

preted the quantitative results, saying that for oral proficiency skills, 

students had satisfactory skills, a lack of self-assurance in those skills, 

and a need for targeted support for those skills, while for environmen-

tal and psychological factors, students had confused self-concepts, 

primarily extrinsic motivation for learning, and an appreciation for 

their learning environment. ESL teachers suggested speech practice 

and integration, interactive activities, and real-world experiences as 

pedagogical interventions for oral proficiency and motivating experi-

ences, acceptance of mistakes, and safe learning environments for the 

factors of oral proficiency. Besides taking into consideration the pos-

sible pedagogical interventions, the researcher recommended ex-

panding research on the structures and variables that affect oral pro-

ficiency skills. 

 

Keywords: English as a second language, Mixed methods, Oral  

proficiency, Pedagogical interventions, Tertiary students 

 

*Corresponding author: 

E-mail:  

maribeth.bante@bulsu.edu.ph  

 

  

  

  

 

  

 

 

  

 

   

 

 

  

 

mailto:maribeth.bante@bulsu.edu.ph


MA Bante, 2026 / Mixed-Methods Analysis of Oral Proficiency of Tertiary ESL Students 

 

 
IJMABER  23 Volume 7 | Number 1 | January | 2026 

Background 
English as a language circulates most exten-

sively and dominates a number of important 
fields, including international commerce, edu-
cation, the Internet, communication, and even 
media. The importance of English in the Philip-
pines was emphasized through the govern-
ment’s Philippine Bilingual Policy in 1974 and 
1987, which established English and Filipino as 
the languages of education and literacy (Du-
manig et al., 2012). Later, Section 2 of Executive 
Order No. 210, s. 2003 further necessitated the 
language as it aimed to strengthen the use of 
the English language as a medium of instruc-
tion in the educational system. All-State Col-
leges and Universities [SUCs] are therefore en-
couraged to adopt the use of the English lan-
guage as the primary medium of instruction at 
the tertiary level. The importance of the lan-
guage as a result of its gradual institutionaliza-
tion in the Philippines grants English the classi-
fication as a secondary language (Dela Cruz, 
2022), thus categorizing Filipino learners as 
English as a second language (ESL) learners ra-
ther than English as a foreign language (EFL). 

Speaking plays a more significant role 
among the four basic skills because the essence 
of learning a language is to communicate (Kar-
tini et al., 2021). As it stands, oral proficiency 
does not only mean knowledge of how to speak 
English, but also how to speak English well. 
Speaking is deemed to be difficult because of its 
spontaneous nature, requiring proper mastery 
of grammar and adequate vocabulary for a de-
cent sentence (Rao, 2019). Furthermore, it re-
quires great effort to learn and practice the lan-
guage from teachers to master several aspects 
of speaking, namely, pronunciation, speaking 
performance, listening skills, and vocabulary. 
In terms of pronunciation, students have diffi-
culties in learning this aspect of oral profi-
ciency mainly because of the phonological and 
morphological differences of sounds between 
the mother tongue and the target language, 
specifically English, which proves a great chal-
lenge for English instructors (Shak et al., 2016). 
As for English speaking performance, there are 
ESL students who already struggle to perform 
in controlled situations due to performance 
conditions, motivation, self-confidence, and 
more, which raises concerns about their  

proficiency when they graduate (Nguyen & 
Tran, 2015). There are also listening skills that 
pair with speaking, which require concentra-
tion, linguistic and background knowledge, 
competence, and meaning construction (Yildiz 
& Albay, 2015). Lastly, the lack of opportunity 
to use words outside of the classroom makes 
learned vocabulary difficult to remember 
(Khan et al., 2018).  

The oral proficiency of ESL students can be 
affected by environmental factors. The learning 
environment plays a role in the development, 
as the degree of exposure to the English lan-
guage, according to Magno et al. (2011), has an 
effect on students’ acquisition of said tongue. 
Other than the learning environment, talking 
about topics of interest plays a role in profi-
ciency. One speaks better when talking about a 
subject that they are familiar with or interested 
in (Thi & Hoang, 2020). Interesting topics can 
also increase the exposure of students to the 
language being taught. Lastly, the use of native 
languages alongside the second language, 
which is English in this case, is also an environ-
mental factor in oral proficiency. Using the first 
language to teach students English can influ-
ence the thinking process of English speakers. 
An example is thinking in Filipino before speak-
ing out thoughts in English.  

Either directly or indirectly as a result of the 
aforementioned environmental factors, ESL 
students may develop a sense of shame and 
anxiety or motivation and confidence when 
speaking English. These four emotions are also 
factors in determining students’ oral profi-
ciency. Shame and anxiety come from stress 
caused by situations such as talking face-to-
face with instructors or speaking without any 
preparations beforehand (Pangket, 2019), 
while motivation and self-confidence increase 
the interest in learning more about the lan-
guage and the effectiveness of English as a way 
to express ideas to other English speakers 
(Yousefabadi et al., 2022). 

It is important for students to be proficient 
in English, not only because it is their medium 
of instruction, but because English has become 
a core element in communication in the digital 
era (Wahyuningsih & Dewi, 2019). Amoah & 
Yeboah (2021) explained that oral proficiency 
is the ultimate tool for communication that 
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helps learners to express themselves to other 
people. However, speaking in the target lan-
guage is difficult because of the necessary vo-
cabulary, semantic knowledge, and grammati-
cal rules that ESL learners must master in addi-
tion to the environmental and psychological 
factors that impact their learning. Thus, ESL 
teachers should engage in different teaching 
methods and strategies to promote the devel-
opment of the oral proficiency of students, 
which will help them with speaking skills 
(Greenfader et al., 2015). Oral proficiency can 
be attained by students through activities and 
tasks that teachers facilitate (Shantha & 
Mekala, 2018), deepening the need for teachers 
to acquire different pedagogical techniques to 
aid students in developing oral proficiency ca-
pable of actively achieving curriculum imple-
mentation and goals (Mousena & Sidiropoulou, 
2016).   

 
Review of Related Literature 
Factors Affecting Oral Proficiency 

Oral proficiency is described as the ability 
of language learners to communicate with one 
or more interlocutors (Kasper & Ross, 2013). It 
is mentioned to be an important indicator of 
communicative competence among ESL speak-
ers. Its development is affected by a speaker’s 
linguistic and pragmatic knowledge, as well as 
cognitive and metacognitive processes that 
correlate to second-language oral proficiency 
(Lin, 2022). 

Among the linguistic and pragmatic 
knowledge required, pronunciation is consid-
ered to be one of the most difficult skills to ac-
quire and one of the basic requirements of lin-
guistic competence, making pronunciation an 
important feature of language teaching 
(Gilakjani, 2016). Despite this, not many teach-
ers prioritize the necessity of intelligible pro-
nunciation, mostly seeing the skill as a waste of 
time because, as long as the speakers are un-
derstood, nothing more should be taught. This 
may be true for interactions with speakers of 
English as a native language (ENL), as they can 
use context clues to identify intended meaning, 
but ESL learners who depend on the distinction 
of words and their individual meaning may find 
the lack of intelligible pronunciation a cause for 

communication breakdown (Abu Bakar & Ab-
dullah, 2015). 

Aside from pronunciation, the speaking 
performance of students in classroom environ-
ments can be used to assess and practice the 
oral proficiency of students. The ability of lan-
guage learners is measured by the efficiency of 
their speaking performance, leading to the de-
mand for effective methods to develop this as-
pect of oral proficiency (Abdullah et al., 2019). 
Nevertheless, students are hindered by inhibi-
tion towards mistakes and criticism, a lack of 
interest in assigned topics, minimized partici-
pation of many students, and the dominant use 
of the mother tongue during English classes 
(Qasemi, 2020). ESL students, therefore, can 
have the ability to excel in reading, writing, and 
listening tasks and assessments inside the 
classroom while struggling with their speaking 
performance because of the mentioned factors, 
among other environmental and psychological 
factors. 

To pair with speaking, listening skills are 
considered to be another set of skills that are 
important for ESL students’ oral proficiency. 
Listening is regarded as a prior condition for 
oral output, meaning it is a crucial tool for ESL 
learners to be able to input knowledge and un-
derstanding (Yavuz & Celik, 2017). Active and 
proper participation with listening provides 
ESL learners with knowledge connected be-
tween interlocutors and comprehensive infer-
ence of the intention of the other party during 
communication, further emphasizing its role as 
the medium for speakers to obtain a large 
amount of knowledge and education (Yıldırım 
& Yıldırım, 2016). Overall, listening skills are 
necessary to obtain relevant information that is 
processed and communicated effectively and 
substantially through speaking. 

Lastly, for important aspects of oral profi-
ciency, vocabulary provides ESL students with 
knowledge about the structures and functions 
of words, which are argued to be essential for 
successful and comprehensible communication 
(Alqahtani, 2015). The lack of contextual 
knowledge about the diverse participants of 
English interactions can be compensated for 
through a thorough understanding of the wide 
array of possible word choices of speakers. 
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Without sufficient knowledge of words that 
have numerous meanings in various contexts, 
ESL students are especially unable to discern 
and properly use new words, meanings, pro-
nunciation, and other related skills, impeding 
their capability for language learning (Afzal, 
2019). Vocabulary is an important aspect of 
oral proficiency as a high knowledge of differ-
ent lexis can provide ESL students with differ-
ent ways to effectively communicate them-
selves in local and foreign contexts. 

Keeping in mind the aforementioned as-
pects that make up oral proficiency, it is vital to 
determine the environmental and psychologi-
cal factors that affect the acquisition of relevant 
skills. The first topic that will be discussed is 
the learning environment. The learning envi-
ronment of language instruction refers to the 
psychosocial environment to which students 
are exposed during language learning (Li, 
2022). These environments can take form 
based on a variety of conditions and locations, 
such as traditional classrooms, online learning, 
laboratory classrooms, and many more. Be-
cause of its direct proximity, it can impact the 
oral proficiency of ESL students depending on 
the amount of exposure or language input pro-
vided by the learning environment (Huo, 
2019). In addition to written language input 
through textbooks and course materials, sound 
teaching and learning to practice English orally 
is important for the improvement of oral profi-
ciency and speech production (Cheng, 2019). 
Therefore, the learning environment has a role 
in the development of the oral proficiency of 
ESL students.  

The next factor to be assessed is the topic of 
interest. Topics are considered to be the sub-
jects of discourse that refer to the background 
knowledge of the speaker, which has a substan-
tial effect on the speaking performance (Ngu-
yen & Le-Thi, 2018). As it is based on the 
knowledge of the speakers, topics of interest 
that ESL students are knowledgeable about 
may spark confidence and motivation that can 
develop oral proficiency. Otherwise, the lack of 
information about a subject matter becomes 
one of the speaking problems that ESL students 
encounter due to their disinterest in a topic in 
as they lack sufficient information to partici-
pate in a conversation (Doufene et al., 2018). It 

is recommended that teachers provide ESL stu-
dents with the appropriate topics that learners 
are very well versed in, alongside the freedom 
of topic choice to encourage comfortable and 
confident speaking performances among learn-
ers (Leong & Ahmadi, 2016). 

Emphasizing the usage of English as a sec-
ond language, the use of the mother tongue is 
another environmental factor that can impact 
the oral proficiency of ESL students. The 
mother tongue is the first language that ESL 
speakers are exposed to through their lingual 
environment, making it the first language one 
can develop in childhood (Guedjali & 
Mahimoud, 2021). Many researchers are con-
flicted about its importance among ESL and 
EFL learners because of the positives and neg-
atives regarding the use of the mother tongue 
during English language instruction. The use of 
a language that is associated with familiarity 
can help ESL students be more comfortable and 
motivated to practice English, but too much use 
of the mother tongue may result in inaccurate 
pronunciations and grammatical errors as the 
first language heavily influences the word and 
sentence structures of ESL students (Rahmat-
ullah, 2020). Teachers are generally advised to 
balance mother tongue use and English oral 
practice to create a friendly environment that 
aids ESL learners in acquiring their second lan-
guage. 

Aside from the environmental factors, psy-
chological factors within ESL students should 
be given attention as they can greatly impact 
their oral proficiency. Shame and anxiety are 
both psychological aspects that are widely ex-
amined because of their almost universal status 
as hindrances in second language learning. 
Shame is referred to as the painful emotion that 
makes learners feel worthless or small when 
they encounter transgression or failure, inclin-
ing the learners to avoid becoming the negative 
center of attention again (Teimouri, 2016). In 
relation to second language learning, they can 
experience inferiority, self-criticism, and many 
other emotions that affect their motivational 
behaviors on learning English and, therefore, 
developing their oral proficiency. As for anxi-
ety, it is the attack of unpleasant sensations that 
leads students to have negative assumptions or 
nervousness, which makes them demotivated 
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to practice their speaking skills in the class-
room (Choompunuch et al., 2021). This feeling 
hinders language learning, which can contrib-
ute to more negative feelings and emotions, 
such as stress and shyness, that ESL students 
may begin to relate to language learning. 
Shame and anxiety are both related phenom-
ena that, if not monitored and resolved, can re-
sult in detrimental effects on the development 
of ESL students’ oral proficiency. 

Lastly, as part of the psychological factors, 
orientation, motivation, and confidence are 
other mental and emotional aspects that teach-
ers utilize to improve the oral proficiency of 
students. Orientation is the reason behind a 
student’s drive for learning a language, which 
can determine the level of effort that ESL learn-
ers will expend to reach full proficiency (Gil-
more, 2016). Depending on the degree of orien-
tation, motivation can largely affect the amount 
of work that ESL students will put into: 1) be-
coming the person they would ideally like to be, 
gathering the traits one would need to accom-
plish a goal, and experiencing the learning en-
vironment, or 2) integrating oneself to identify 
with the cultural group that falls under the sec-
ond language learned (de Smet, 2016). Finally, 
confidence is an individual’s self-awareness 
and recognition of one’s abilities that lies in the 
belief and trust that one can perform certain 
tasks or actions (Waluyo & Rofiah, 2021). Inner 
confidence, ideas that reflect delight and satis-
faction with themselves, and outer confidence, 
emphasis on controlling their feelings, are in-
strumental in building the foundation for oral 
proficiency of ESL students. These three psy-
chological factors have been the subject of edu-
cation research because of their relationships 
with the development of oral proficiency skills, 
which necessitate their inclusion in this paper. 
Overall, the environmental and psychological 
factors elaborated on in this review are used to 
describe the determinants surrounding the 
oral proficiency of tertiary ESL students as the 
basis for possible pedagogical interventions. 

 
Related Studies about Interventions 

Many researchers have proposed various 
pedagogical interventions to resolve different 
issues in diverse classrooms because of the im-
portance of oral proficiency among ESL  

students. Mekala et al. (2017) utilized oral com-
municative tasks as intervention tools to pro-
vide engineering students with opportunities 
to practice English and overcome inhibitions 
and constraints in speaking the language. As 
the students experienced a lack of oral profi-
ciency beforehand, the intervention was suc-
cessful in helping the students score passing 
marks on the test and prepare them for the ex-
pectations within the engineering industry. 
Sambath & Sethuraman (2017) also used the 
task-based pedagogical design to address the 
problems of engineering students with speak-
ing skills. The results emphasized the role of 
the freedom of task selection in encouraging 
ESL students to speak in the target language. 
Grobler & Smits (2016) focused on designing a 
learning and teaching intervention for begin-
ner learners of a different language, French. 
Based on Diana Laurillard’s Conversational 
Framework, the digital pedagogical pattern for-
mulated by the researchers provided insights 
into several issues of concern that must be con-
sidered in future studies related to computer-
assisted language learning. In the Filipino con-
text, Serrania & Mendoza (2018) examined the 
effects of inquiry-based and content-focused 
approaches on the speaking ability of students. 
Students exposed to the inquiry-based ap-
proach showed more improvement compared 
to the group with the content-based approach, 
implying that inquiry-based learning is more 
effective in improving oral proficiency and 
communicative competence than content-
based methods. Lastly, Pontillas (2020) intro-
duced Popsispeak, an outcomes-based teaching 
and learning strategy conceptualized for deal-
ing with speaking anxiety. The novel interven-
tion, rooted in behavioral and Pavlovian theo-
ries, was found to reinforce the motivation and 
confidence of the students, which reduced anx-
iety and increased oral skills. These papers are 
only part of a wide array of literature that tack-
les different strategies and techniques, old and 
new, that aim to cater to the different needs of 
ESL students to improve their oral proficiency 
in English. 

 
Research Objectives 

This study, therefore, explored the per-
ceived oral proficiency of tertiary students, 
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specifically freshmen students in a state uni-
versity in Region 3, Philippines. The results 
were then presented to ESL teachers to formu-
late a basis for proposing possible interven-
tions to improve the effectiveness of teaching 
and learning oral English skills. 

Specifically, this study sought answers to 
the following sub-questions: 
1. How may the oral proficiency of the re-

spondents be described in terms of: 
 1.1 Pronunciation; 
 1.2 English Speaking Performance; 
 1.3 Listening Skills; and, 
 1.4 Vocabulary? 

2. What are the perceptions of students re-
garding the factors of oral proficiency, such 
as: 

 2.1. Learning Environment; 
 2.2. Topics of Interest;  
 2.3. Use of Mother Tongue; 
 2.4. Shame;  
 2.5. Anxiety; 
 2.6. Orientation; 
 2.7. Motivation; and  
 2.8. Confidence? 
3. What implications do ESL teachers observe 

from the results regarding: 
 3.1 Oral Proficiency Skills; and, 
 3.2. Factors of Oral Proficiency? 
4. What pedagogical interventions can be rec-

ommended to improve the English oral 
proficiency of students? 

 
Methods 
Research Design 

The research used a mixed-methods design, 
specifically the sequential explanatory design. 
According to Creswell (2009), it is character-
ized by quantitative data collection and analy-
sis, followed by qualitative data that builds on 
initial quantitative results. This design is typi-
cally used to interpret and explain quantitative 
data through detailed qualitative results. The 
mixed-methods design proved helpful in quan-
tifying the perceptions regarding oral profi-
ciency and its factors of ESL students while de-
scribing the results through the perspectives of 
ESL teachers to provide implications for peda-
gogical intervention. 

The study utilized a descriptive research 
design, which is a type of quantitative research. 

Descriptive studies are used to describe indi-
viduals, events, or conditions by studying vari-
ables as they are in nature (Siedlecki, 2020). A 
descriptive study can explore one or multiple 
variables to observe the characteristics of a 
population, identify the problems that exist, or 
find differences between the characteristics of 
different populations. This research design was 
purely descriptive as the researcher did not 
manipulate any of the variables but only de-
scribed trends and patterns from the data. As 
such, descriptive research is the best design to 
answer the first two questions of the study. 

For the qualitative part, phenomenology is 
a qualitative method that attempts to find 
meaning from the lived experiences of the par-
ticipants as they perceive different phenomena 
(Chamberlain, 2009). A phenomenological de-
sign can describe a phenomenon or a variable 
as it is experienced by the participants, which 
will provide detailed information about the 
phenomenon, albeit subjectively and differ-
ently in some cases. The results were compiled 
and categorized into themes to efficiently and 
effectively describe the phenomenon. This de-
sign is compatible with the third question of the 
study, which requires qualitative data from ESL 
teachers from their perspectives as they ana-
lyze quantitative results from the first phase. 

 
Participants/Respondents/Subjects 

The study used simple random sampling to 
pick the respondents among tertiary students, 
specifically freshmen students in a state uni-
versity in Region 3, Philippines. Simple random 
sampling is a sampling technique that provides 
every case of a population with an equal prob-
ability of being included in the sample (Taher-
doost, 2016). Due to the large population of 
freshmen students in the university, this tech-
nique allows for fewer considerations com-
pared to other sampling techniques, allowing 
for more flexibility in gathering larger amounts 
of data. From the estimated 40,000 students 
enrolled in the university, 15,000 of whom are 
freshmen, Cochran’s (1977) formula, with a 5% 
margin of error, 50% estimated population 
proportion, and a z-score of 1.96 from the mar-
gin of error, a sample size of 385 was calculated 
to be enough to represent a large population. 
The sampling method gathered a total of 434 



MA Bante, 2026 / Mixed-Methods Analysis of Oral Proficiency of Tertiary ESL Students 

 

    
 IJMABER 28 Volume 7 | Number 1 | January | 2026 

random respondents who answered the online 
quantitative survey questionnaire. 

After collecting data from students, the re-
searcher then used convenience sampling to 
choose at least ten (10) ESL teachers with ac-
tive occupations in tertiary-level institutions in 
Region 3, Philippines, and with at least a mas-
ter’s degree to answer the supplementary 
open-ended questions based on the results of 
the initial quantitative description of students’ 
oral proficiency. Etikan et al. (2016) define the 
method as nonprobability sampling based on 
practical criteria such as accessibility, geo-
graphical proximity, availability, and willing-
ness to participate. The main advantage of this 
sampling technique is the readily available sub-
jects that allow for easier collection of data. 
This allowed the researcher to supplement the 
quantitative results from contactable and ac-
cessible participants. 

 
Instruments 

The study gathered data through online 
survey questionnaires based on Thi & Hoang’s 
(2020) indicators of oral proficiency. Surveys 
through questionnaires are a popular data col-
lection technique used in different fields, but 
with the increasing usage of the Internet, online 
surveys have become an alternative to tradi-
tional methods of distributing questionnaires 
because of their potential to collect numerous 
respondents efficiently, economically, and 
quickly (Regmi et al., 2016). The researcher uti-
lized Google Forms to transmit the adapted 
questionnaire to the target population. 

As for the content of the questionnaire, it 
contained two sections that gathered infor-
mation for the study. The first section included 
demographic information items that provided 
the researcher with the courses of the respond-
ents to define the gathered sample. The section 
also introduced the title of the study and its 
aims to inform respondents about the study in 
which they participated. After the demographic 
section, the second section was then divided 
into twelve (12) sets of questions that referred 
to the indicators of oral proficiency as laid out 
by Thi & Hoang (2020). Each indicator con-
tained three (3) to five (5) questions, which to-
talled to forty-two (42) items. Every question 
used a five-point Likert scale to gauge the  

reactions of the respondents towards given 
statements, with 1 (Strongly Disagree) being 
the lowest and 5 (Strongly Agree) being the 
highest. Due to the original questionnaire’s 
original form and its type of responses col-
lected, the instrument measured the students' 
perceived self-efficacy and self-concept regard-
ing their oral proficiency skills and the influ-
encing environmental and psychological fac-
tors. 

After the collection and descriptive analysis 
of the factors that affect oral proficiency, these 
became the basis for an additional four (4) 
open-ended questions directed to ESL teachers. 
The data results were presented to ESL teach-
ers, and they were asked for their interpreta-
tions and the possible implications of the re-
sults. The questions were required to be an-
swered with at least three (3) to five (5) sen-
tences for a more detailed response from the 
participants. 

 
Procedures 

In gathering the data, the researcher car-
ried out the following procedures: 

Firstly, the quantitative and qualitative 
questions were validated by three (3) experts 
on teaching English as a second language. The 
questionnaires underwent extensive editing 
according to the validators’ criticisms, sugges-
tions, and recommendations to improve the va-
lidity and reliability of the questionnaires. 

Secondly, possible respondents and inform-
ants were given a letter of consent to ensure the 
careful handling of their responses and prevent 
leakage of important information. Assuring the 
confidentiality and privacy of their responses 
was also included to invoke a sense of confi-
dence and ease within the respondents and in-
formants for less worried participation during 
the research.  

Thirdly, after confirming consent from the 
respondents, the quantitative questionnaire 
was provided through Google Forms. The re-
spondents answered the questionnaires online 
without any physical meetings needed. The re-
searcher then received their responses. Next, 
for the qualitative portion, also through Google 
Forms, the researcher contacted reachable ESL 
teachers as informants. The participants were 
contacted beforehand to provide awareness of 



MA Bante, 2026 / Mixed-Methods Analysis of Oral Proficiency of Tertiary ESL Students 

 

 
IJMABER  29 Volume 7 | Number 1 | January | 2026 

the objectives and instructions of the survey. 
The results of the students’ quantitative ques-
tionnaires were provided as an informational 
background for their answers. 

Finally, the researcher collected the ques-
tionnaires from the respondents and inform-
ants and checked if all the items were answered 
religiously for the conduct of the study. The se-
curity of personal information and question-
naire responses was achieved through a thor-
ough containment of online files and docu-
ments that only the researcher and relevant 
persons can access. 

 
Data Analysis 

The descriptive analysis method was used 
to treat the statistical data because of its de-
scriptive design. Descriptive analysis identifies 
the patterns in data to answer questions about 
the characteristics of the population that are 
relevant to the specific research or policy ques-
tions (Loeb et al., 2017). This method of analy-
sis was informative for clarifying the basic un-
derstanding of the key aspects of a phenome-
non, which is the oral proficiency of tertiary 
students in this case. Since it is suggested to 
rely on low-inference and low-assumption 
methods that require low to no statistical ad-
justments, measures of central tendency and 
variation were used to calculate the responses 
for description. The means of each question 
were categorized based on the following: 1.00 - 
1.80 as Strongly Disagree, 1.81 - 2.60 as Disa-
gree, 2.61 - 3.40 as Neutral, 3.41 - 4.20 as Agree, 
and 4.21 - 5.00 as Strongly Agree, calculated 
from this formula: distance = (Maximum - Min-
imum)/n = (5 - 1)/5 = 0.8.  

Thematic analysis, on the other hand, was 
applied to analyze the responses of the ESL 

teachers. It is a method of analysis that identi-
fies, analyzes, and interprets patterns of data or 
themes within qualitative data (Clarke & Braun, 
2015). The main aim of thematic analysis is to 
organize codes, small units of data that refer to 
interesting and relevant pieces of information, 
into themes, larger patterns of meaning inter-
connected with each other through a core idea. 
This was useful for the interpretation of the ESL 
teachers’ responses to discover central ideas 
about possible interventions for the oral profi-
ciency of tertiary students. 

 
Ethical Considerations 

During the conduct of the research, several 
ethical considerations were taken into account. 
The safety and security of the participants and 
informants involved in the proponents’ study 
were taken into account. The respondents ob-
tained informed consent from the researcher to 
ensure full understanding of the purpose and 
procedures used in the study. The letter of con-
sent also informed the students of their ano-
nymity, safeguarding the confidentiality of the 
participants to warrant and secure their pri-
vacy. Furthermore, the researcher ensured that 
the collected data was used solely for academic 
purposes and not for any harmful intent. Lastly, 
transparent communication about the volun-
tary nature of participation and the right to 
withdraw at any point was maintained 
throughout the study to uphold the principles 
of ethical research conduct. Regarding the par-
ticipants of the study, no potential conflicts of 
interest were present during data collection, 
particularly with the conveniently sampled 
teachers. On funding sources, the researcher 
relied on personal capacity to complete the 
study.

 
Results And Discussion 
Students’ Oral Proficiency Skills 
Table 1. Perceptions of Oral Proficiency of Respondents 

No. Questionnaire Items Mean SD Descriptive Rating 
 Indicator 1: Pronunciation    
1 You notice your ability to pronounce is pretty 

good. 
3.58 0.77 Agree 

2 You can pronounce vowels and consonants in 
English. 

3.93 0.90 Agree 

3 Your pronunciation is good enough for the lis-
tener to understand what you mean. 

3.76 0.86 Agree 
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No. Questionnaire Items Mean SD Descriptive Rating 
 Indicator 2: English Speaking Performance    
1 You find yourself speaking English better than 

others. 
2.94 0.81 Neutral 

2 You can express quite well a simple problem 
quite well in English. 

3.53 0.78 Agree 

3 You can speak English with little preparation 
time. 

3.59 0.79 Agree 

4 You are satisfied with your ability to speak Eng-
lish 

3.18 0.97 Neutral 

5 With your English-speaking ability, you think you 
will have many opportunities to find suitable 
jobs. 
 

3.52 0.87 Agree 

 Indicator 3: Listening Skills    
1 Your listening skills are quite good. 3.85 0.84 Agree 
2 You can hear the basic communication situations. 4.03 0.77 Agree 
3 When teachers ask questions in English, you can 

understand. 
 

4.03 0.86 Agree 

 Indicator 4: Vocabulary    
1 Your English vocabulary is quite rich. 3.10 0.75 Neutral 
2 You have no trouble communicating with your 

current vocabulary.  
3.33 0.86 Neutral 

3 When necessary, you can find English words to 
speak appropriately to the context. 

3.54 0.78 Agree 

  
The table presents the perceived oral profi-

ciency of students categorized into four indica-
tors: pronunciation, English speaking perfor-
mance, listening skills, and vocabulary. Ter-
tiary students generally agree that they have 
good pronunciation. They are most confident 
with pronouncing vowels and consonants (M = 
3.93), while they are least likely to agree that 
they notice their ability to pronounce words 
well (M = 3.58). All three items are described as 
Agree (3.41 – 4.20). Next, their perception of 
their English-speaking performance is seen 
positively by the respondents. Many believe 
that they can speak English when given little 
preparation time (M = 3.59). Opposite of this is 
their neutral confidence in being better English 
speakers than their peers (2.94). Two items are 
labeled as Neutral (2.61 – 3.40) and three items 
as Agree (3.41 – 4.20). Third, their listening 
skills are seen slightly more positively by par-
ticipants. Understanding teachers who speak 
English and hearing basic communication situ-
ations are both agreed to be observed (M = 
4.03). On the other hand, their general  

perception of their listening skills is positive, 
albeit lower (M = 3.85). All items are described 
as Agree (3.41 – 4.20). Lastly, vocabulary is as-
sessed to be neutral. Respondents can find ap-
propriate English words in a given context (M = 
3.54) but are less confident in agreeing that 
their vocabulary is rich (M = 3.10). Two items 
are Neutral (2.61 – 3.40), and one item is Agree 
(3.41 – 4.20). 

Overall, the perceptions of tertiary ESL stu-
dents toward their oral proficiency are gener-
ally positive, but with a difference between per-
ceived assessments of their input and output 
skills. Given items all hold an average to above-
average approval among respondents. How-
ever, questions under English speaking perfor-
mance and vocabulary received more Neutral 
ratings than pronunciation and listening skills. 
The results suggest that students are aware of 
their oral proficiency to some degree, to the 
point that they acknowledge limitations on 
their linguistic prowess despite satisfactory 
perceptions given the Neutral to Agree ratings. 
This goes in line with the results of Lanuza et al. 
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(2024), which investigated oral proficiency 
across course specializations in research. Math, 
Science, and English majors met expectations 
through the assessment of their oral defense 
presentation of theses, with the variance be-

tween satisfaction and neutrality in some as-
pects of oral proficiency skills parallel with the 
English majors’ satisfactory but relatively 
lesser performance in three of five given attrib-
utes. 

 
Factors of Students’ Oral Proficiency 
Table 2. Perceptions of Factors Affecting Oral Proficiency of Respondents 

No. Questionnaire Items Mean SD Descriptive Rating 
 Indicator 5: Learning Environment    

1 You are given enough time to practice speaking in 
English class. 

3.67 0.78 Agree 

2 You have enough time to prepare speaking exer-
cises before presenting 

3.71 0.74 Agree 

3 Listeners (teachers, friends) are patient, they un-
derstand and support you when you speak Eng-
lish. 

3.97 0.76 Agree 

4 Instructors often help you correct mistakes made 
when you speak English. 

3.98 0.77 Agree 

5 Instructors always use English while teaching. 
 

3.93 0.86 Agree 

 Indicator 6: Topic Of Interest    
1 When you speak English on a topic that you are 

familiar with or interested in, you speak better. 
3.89 0.85 Agree 

2 You like to learn English speaking skills with in-
teresting topics. 

4.18 0.80 Agree 

3 You found that the topics covered in the English 
class of the school are attractive. 
 

3.76 0.76 Agree 

 Indicator 7: Use Of Mother Tongue    
1 You still use Tagalog in English classes.  3.72 0.92 Agree 
2 When you have to talk about something in Eng-

lish, you often think in Tagalog. 
3.66 0.92 Agree 

3 Teachers sometimes still use Tagalog in English 
classes. 
 

3.64 0.89 Agree 

 Indicator 8: Shame    
1 You feel nervous about making mistakes while 

speaking English. 
4.03 0.97 Agree 

2 You feel ashamed of not speaking English well. 3.66 1.03 Agree 
3 Feeling ashamed makes you dare not to speak 

English.  
3.42 1.12 Agree 

4 You feel afraid of being criticized or losing face 
when you don’t speak English well. 
 

3.64 1.09 Agree 

 Indicator 9: Anxiety    
1 You feel pressured to speak English before class. 3.57 1.03 Agree 
2 Sometimes you forget words and ideas when you 

are speaking because of anxiety. 
3.88 0.97 Agree 

3 You often slur while speaking English because of 
stress. 

3.63 0.95 Agree 
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No. Questionnaire Items Mean SD Descriptive Rating 
 Indicator 10: Orientation    

1 You think the goal of learning to speak English is 
to speak fluently rather than to get good grades 
in the exam. 

3.67 1.03 Agree 

2 You think the purpose of learning English is to 
communicate effectively. 

4.20 0.81 Agree 

3 You believe that speaking English well will help 
you get better job opportunities. 
 

4.24 0.82 Strongly Agree 

 Indicator 11: Motivation    
1 You feel happy when speaking English. 3.75 0.85 Agree 
2 You would love to speak English in English class. 3.74 0.82 Agree 
3 You often practice speaking English outside of 

class time. 
3.71 0.92 Agree 

4 You think that speaking English well is necessary 
for future work. 
 

4.21 0.84 Strongly Agree 

 Indicator 12: Confidence    
1 You believe that you can speak English fluently 3.35 0.83 Neutral 
2 You feel confident speaking English in class. 3.17 0.83 Neutral 
3 In your opinion, confidence is essential to speak 

English well. 
4.17 0.88 Agree 

  
The table above presents the perception of 

ESL students regarding the various factors that 
can affect oral proficiency. Beginning with the 
learning environment, patient teachers and 
friends who understand and support respond-
ents when speaking English are observed the 
most (M = 3.98). The item least rated but per-
ceived in a similar degree is enough prepara-
tion time for practicing English speaking dur-
ing class (M = 67). All five items are given an 
Agree rating (3.41 - 4.20). With the environ-
ment, the topic of interest is also of concern. 
Learning English speaking skills with interest-
ing topics is perceived as the highest (M = 4.18). 
They also agree that the topics covered in Eng-
lish classes are attractive, but to a lesser degree 
(M = 3.76). Three items are described as Agree 
(3.41 - 4.20). The use of the mother tongue is 
another factor considered in oral proficiency. 
Participants generally agree that they still use 
Tagalog during English classes (M = 3.72). It is 
agreed as well that its use is prevalent among 
teachers, but not as much (M = 3.64). All three 
items garnered a descriptive rating of Agree 
(3.41 – 4.20). Next among the factors of oral 
proficiency is shame. Respondents agree that 
they feel nervous about making mistakes while 

speaking English (M = 4.03), but this feeling of 
shame does not greatly stop them from doing 
so (M = 3.66). All items under the indicator are 
rated as Agree (3.41 – 4.20). Related to shame 
is anxiety. It is generally agreed upon that anx-
iety leads to forgetting words and ideas when 
speaking English (M = 3.88). Meanwhile, a 
lesser degree of agreement is observed with 
feeling pressured in speaking in front of the 
class (M – 3.57). Three items for the indicator 
are described as Agree (3.41 – 4.20). Opposite 
to shame and anxiety, orientation is one of the 
positive psychological factors included. Partici-
pants strongly agree that speaking English 
helps with getting better job opportunities (M 
= 4.24). In contrast, they do not agree as much 
that the goal of speaking English is its mastery 
rather than obtaining good grades in exams (M 
= 3.67). One item is rated as Strongly Agree 
(4.21 – 5.00) while two items are rated as Agree 
(3.41 - 4.20). Complementary to orientation is 
motivation. They greatly emphasize that speak-
ing English is necessary for future work (M = 
4.21), but a lesser degree of agreement is per-
ceived with practicing English outside of class 
(M = 3.71). Three items are designated the 
Agree (3.41 – 4.20) rating, and one with 
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Strongly Agree (4.21 – 5.00). Lastly, confidence 
is quantified among participants. It is agreed 
upon that confidence is essential in speaking 
English well (M = 4.17), but respondents are 
neutral when it comes to feeling confident 
when speaking (M = 3.17). Two items are la-
beled Neutral (2.61 - 3.40), and one is labeled 
Agree (3.41 – 4.20).  

In totality, all factors are generally ob-
served by the respondents. Environmental in-
dicators such as the learning environment, the 
topic of interest, and the use of the mother 
tongue in English classes are very much noticed 
by respondents concerning their oral profi-
ciency. Although not neutral, their presence is 
not that great either. In addition, with special 
attention to the use of mother tongue, students 
expressed positive attitudes towards its use in 
developing oral proficiency skills, something 
that other teachers would fairly agree with (De 
Guzman & De Vera, 2018). However, the educa-
tional controversy around Mother Tongue-
based Multilingual Education (MTB-MLE) still 
presents a sociopolitical struggle between a 
preference for pure English teaching and the 
acceptance of integrating native languages in 
second language teaching (Cansino, 2023). 
When it comes to psychological factors, both 
positive and negative determinants have rela-
tively higher ratings. Results in items under 
shame and anxiety suggest a slightly higher 
prevalence among tertiary ESL students, while 
orientation, motivation, and confidence are 
much higher, specifically in items that presup-
pose English proficiency as a necessary tool in 
future work. It can be inferred that all these fac-
tors are at work within English classes and are 
noticed to affect the oral proficiency of students 
to some degree. Malik et al. (2024) added social 
background, teacher qualification, classroom 
teaching practices, and availability of resources 
as part of the possible factors that affected the 
oral proficiency of students. They were as-
sessed alongside motivation levels, anxiety, 
and pressure to perform well in speaking, all of 
which were also present and actively recog-
nized among their student respondents. 

 
 
 
 

Implications According to Teachers 
Oral Proficiency Skills 

Satisfactory Skills. The informants identi-
fied students to have positive self-assessments 
regarding their oral proficiency skills. The stu-
dents reported a decent amount of self-confi-
dence in listening skills and pronunciation. 
With listening skills, they believed in their 
strong understanding of basic communication 
and classroom questions. On pronunciation, 
the students must be aware of their pronuncia-
tion skills and be able to constantly evaluate 
them when in use. This is opposite to Jawaid et 
al.’s (2024) findings, where most students only 
occasionally practiced this skill and, thus, 
struggled with basic phonetic sounds required 
in English. Their pronunciation was supple-
mented by media that presented native speak-
ers whom the students would imitate and re-
peat throughout. According to the teachers, the 
results imply a need for possible methods to re-
inforce these strong oral proficiency skills. 

“The results suggest that students per-
ceive their pronunciation, listening skills, 
and English speaking performance as gen-
erally good.” (Teacher 4) 
 
Lack of Self-Assurance. The informants 

noticed that students had a contrary lack of 
self-assurance about their skills despite previ-
ous perceptions. Unlike with listening skills 
and pronunciation, neutral ratings were more 
associated with vocabulary and speaking per-
formance. The students were less confident in 
the richness of their vocabulary, possibly due to 
fear of miscommunication. This is evident in 
their relatively low assessment of speaking 
performance such as the Neutral (2.61 - 3.40) 
ratings on self-confidence in speaking English 
better than peers and self-satisfaction with 
speaking performance, which suggests hesi-
tance in spontaneous and competitive commu-
nication. This does not fare well with 
Nurkhofifah et al.’s (2023) conclusions that as-
sessing speaking performance directly or with 
different structures were the most prevalent 
methods of oral proficiency assessments. De-
spite their neutral observations of their Eng-
lish-speaking performance and vocabulary, 
students must expect activities that demand 
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these skills, such as public speaking, short-an-
swer, and collaborative peer assessments. Ac-
cording to the teachers, the results imply a 
need for real-time practice and engagement to 
support these weak areas. 

“The data reveal that students per-
ceive their pronunciation, listening skills, 
and some aspects of vocabulary as ade-
quate, with room for improvement in vo-
cabulary richness and speaking confi-
dence. Neutral ratings in English-speaking 
performance suggest a lack of self-assur-
ance in spontaneous and competitive com-
munication.” (Teacher 3) 
 
Need for Targeted Support. The inform-

ants found a need for targeted support to ad-
dress the individual needs of the students. This 
is in line with the conflicting perceptions of stu-
dents regarding their overall oral proficiency 
skills, with some confident in their pronuncia-
tion and listening skills, while others lack in vo-
cabulary and English-speaking performance. 
Without compromising one or the other, indi-
vidualized and targeted interventions were 
deemed to be the best course of action. Bone et 
al. (2019) recommended similarly, emphasiz-
ing that students themselves appreciated this 
approach to learning oral proficiency skills. 
Task-based approaches that utilized individu-
alized activities were not just perceived to be 
effective but also conducive to finding personal 
ways to practice these skills. According to 
teachers, this approach can strengthen weak 
areas while reinforcing existing competencies. 

“Overall, these perceptions suggest 
that while students are comfortable with 
certain aspects of oral proficiency (listen-
ing, basic pronunciation), there is a need 
for more targeted support in vocabulary 
expansion, fluency, and confidence in com-
plex speaking situations. This could guide 
educators in developing more personal-
ized, skill-focused instructional strate-
gies.” (Teacher 1) 
 

Oral Proficiency Factors 
Confused Self-Concept. The informants 

raised concerns about the conflicting positive 
and negative self-concepts that students had. 
Compared to the relatively decent ratings of 

their oral proficiency skills, students’ percep-
tions of factors, especially shame and anxiety, 
were oriented negatively. Students previously 
perceived their pronunciation, English speak-
ing performance, listening skills, and vocabu-
lary with satisfaction, but they then admitted to 
feeling inadequate in these aspects as they 
practiced them. Zakaria et al. (2023) also gath-
ered that students acknowledged the im-
portance of oral presentation skills but experi-
enced linguistic and psychological challenges. 
Although there were attempts to resolve these 
problems, students reported still being hin-
dered by these factors. According to teachers, 
there is a need for practical experience to im-
prove student confidence. 

“Finally, students do not seem to exude 
confidence in their skills, despite their rel-
atively good assessments of their skills. 
Maybe this indicates a confusing self-con-
cept in regards to English proficiency, as 
their perceived skills conflict with prac-
tice.” (Teacher 9) 
 
Extrinsic Motivation. The informants had 

mixed reactions to the primarily extrinsic mo-
tivations of students for learning English. For 
teachers who perceived it positively, this type 
of motivation, which reflected real-life goals 
like communication and career opportunities, 
was a welcome psychological factor for English 
language learning. On the other hand, since 
their motivation is not intrinsic, it can be seen 
that their motives for learning are inauthentic. 
In relation to personality, Liang & Kelsen 
(2018) found that extraversion, which favored 
social interactions, made up for low English 
speaking ability, indicating that intrinsic moti-
vations supplemented oral proficiency. Paired 
with extrinsic factors manifested by the nature 
of activities, both types of motivations were im-
portant in developing oral proficiency skills. 
According to teachers, in whichever case, stu-
dents have a set goal and a willingness to use 
the language properly. 

“The environment clearly describes 
learners whose knowledge and use of Eng-
lish is as a second language—English is a 
second language with vocabulary to learn, 
grammar rules to master, and meaning to 
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convey. The motivation to use the lan-
guage is not intrinsic; hence, it is inauthen-
tic.” (Teacher 5) 

“Psychological factors such as anxiety 
and shame impact students' willingness to 
speak, but motivation tied to real-life 
goals like communication and career op-
portunities drives their efforts. Building 
confidence is essential, as students recog-
nize its role in their oral proficiency.” 
(Teacher 7) 
 
Importance of Environment. The inform-

ants highlighted the role of the learning envi-
ronment itself in influencing the interrelated 
factors of oral proficiency. Although students 
had high agreement in experiencing negative 
psychological factors, it is worth noting that 
they also had an appreciation for their learning 
environment. Teachers were gracious enough 
to provide enough time for speaking practice 
and support during performances and activi-
ties. Bicha (2016) concluded that the learning 
environment had a crucial role in developing 
the individual oral proficiencies of learners. In-
teraction within the classroom allowed for free 
flow of communication without unnecessary 
criticism and judgment, an atmosphere that 
simulated the outside environment, which de-
manded much of oral proficiency. According to 
the teachers, this must be kept up for a more 
positive development of the students’ oral pro-
ficiency skills. 

 “Student perceptions reveal that both 
environmental and psychological factors 
significantly impact their oral proficiency. 
A supportive learning environment, en-
gaging topics, and the mindful use of the 
mother tongue can encourage participa-
tion, while negative emotions such as 
shame and anxiety can hinder perfor-
mance.” (Teacher 10) 
 

Possible Pedagogical Interventions 
For Oral Proficiency Skills 

Speech Practice and Integration. The in-
formants suggested speech integration through 
explicit phonetic drills and implicit word inclu-
sion during lessons to specifically enhance pro-
nunciation and vocabulary for smoother con-
versations. To continually improve these skills 

that students already perceive to be satisfac-
tory, practicing vowel and consonant sounds, 
stress, and intonation, minimal pair drills, and 
traditional repetition can build on the existing 
proficiency of the students. Introducing words 
during discussions can also be paired so that 
while a lesson is underway, students are famil-
iarized with the words and their pronuncia-
tions. Akpotoghogho & Chika (2025) confirmed 
the effectiveness of phonetic training to im-
prove pronunciation accuracy, while He & God-
froid (2018) enumerated frequency of use, use-
fulness in context, and difficulty of meaning as 
primary criteria for choosing word inclusions 
in different learning resources.  

“The teacher can introduce new words 
during discussions. This strategy may not 
necessarily involve forming a lesson for a 
specific set of words, instead introducing 
the words through usage while discussing 
a separate or non-relevant topic. This 
method ingrains the words in the students' 
minds alongside the lesson topic, making 
the words easily recalled during recita-
tions, academic writing, or oral recita-
tions.” (Teacher 7) 
 
Interactive Activities. The informants sug-

gested interactive activities to practice differ-
ent elements of oral proficiency and increase 
confidence. The quantitative results implied a 
relatively low confidence level regarding 
speaking performance, while there were good 
perceptions on listening skills. To pair the two 
oral proficiency skills, interactive activities that 
put vocabulary and pronunciation into practice 
to overcome difficulties in speaking perfor-
mance were proposed. Role-play, debates, and 
active listening tasks were some of the activi-
ties that could be done. Adizovna (2025) even 
found that technology can be used to formulate 
immersive and interactive learning activities. 
Technology-assisted language learning meth-
ods such as online video-conferencing, lan-
guage learning apps, and artificial intelligence-
powered speech evaluators. 

“Vocabulary and speaking confidence 
can be enhanced through interactive ac-
tivities like debates, role-playing, and inte-
grating context-specific words into daily 
practice, while listening skills benefit from 
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exposure to diverse accents and authentic 
English materials.” (Teacher 5) 
 
Real-World Experience. The informants 

suggested real-world experience as a major in-
strument to improve the oral proficiency skills 
of students. As a whole, students’ oral profi-
ciency skills need to be practiced through spon-
taneous communicative situations only availa-
ble with events outside the classroom. Pronun-
ciation and listening skills can only be rein-
forced through direct application, and vocabu-
lary and pronunciation can only be imbued 
through impromptu usage. Almashy (2025) 
shared the experiences of Saudi EFL learners in 
using English in out-of-the-classroom situa-
tions, which challenged their initially lenient 
opinions on the subject. It was the practical and 
intensive experiences outside of the academic 
setting that awoke their intrinsic desire to learn 
English as a worldwide bridge for communica-
tion. 

“Encourage immersion through expo-
sure to English media, participation in 
language clubs, or conversations with na-
tive speakers, both inside and outside the 
classroom. The more students engage with 
English, the more natural and confident 
they will feel.” (Teacher 1) 

“Provision of real-world simulations 
might be helpful for students. Providing 
them opportunities to experience practi-
cal applications where language will be 
used is necessary.” (Teacher 2) 
 

For Factors of Oral Proficiency 
Motivating Experiences. The informants 

suggested the use of motivating experiences to 
diversify the reasons for learning English 
among students. Because of their primarily ex-
trinsic reasons, students might become demo-
tivated once their confidence in achieving their 
career goals and objectives plummets. Activi-
ties that spark intrinsic enjoyment in learning 
English and student-centered approaches that 
make students feel rewarded may imbibe 
learners with motivations beyond material 
ends. Namaziandost et al. (2019) investigated 
cooperative learning, a student-centered ap-
proach, in teaching as a way to improve moti-
vation for oral proficiency through grouping 

students to solve a problem or other purposes. 
Intrinsic motivation, which was the type of mo-
tivation commonly favored by the informants 
more than extrinsic motivation, was the most 
affected after assessing the oral proficiency of 
students.  

 “Make speaking activities enjoyable 
and aligned with students’ personal inter-
ests. Games, simulations, and interactive 
activities (like debates, role-plays, and 
presentations) can make speaking English 
feel less like a chore and more like a fun, 
collaborative experience.” (Teacher 1) 
 
Acceptance of Mistakes. The informants 

suggested that teachers reassure students that 
oral mistakes are natural when learning Eng-
lish as a second language. Usually, students are 
hindered from progressing further in their oral 
proficiencies because of inhibitions around 
mistakes. They are afraid of mispronunciations 
or mental blocks that often lead to miscommu-
nication. However, learners can instead be led 
to recognize that mistakes are natural and that 
they must be seen as indications for improve-
ment rather than marks of incompetence. This 
is similar to Badiritdinova’s (2025) conclusion 
that instead of seeing mistakes as signs of fail-
ure on the part of students, they must be seen 
as learning opportunities for the future. 

“When analyzed as a whole, there is a 
surface-level contradiction between their 
agreeing stances with their oral profi-
ciency skills and their neutral confidence 
in them. How can students who positively 
assess their skills at the same negatively 
assess their performance? Possibly, an ap-
proach that embodies the common saying 
of ‘learning from mistakes’ may be ap-
plied.” (Teacher 8). 
 
Safe Learning Environment. The inform-

ants suggested the maintenance of a safe learn-
ing environment that nurtures oral proficiency 
in a critical and gentle manner. In relation to 
implementing motivating experiences and 
learning from mistakes, the classroom that wel-
comes both of these and more is integral for 
pedagogical interventions to truly be applied. 
The students are to be provided with enough 
freedom to practice at their own pace and  
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interact with peers who have the same learning 
needs for their oral proficiency skills. Hijra et 
al. (2024) recommended a supportive and non-
judgmental classroom environment after enu-
merating the possible inhibitions in oral profi-
ciency found among students. Peer support and 
positive reinforcement from teachers can re-
place the fear of ridicule from classmates and 
shame from disappointing their teachers. 

“Building a ‘safe space’ orientation for 
the class can help in minimizing these psy-
chological concerns. Having exercises in 
smaller groups or within peer groups 
might also help lessen students' anxiety 
before they practice with a larger group. 
Individual practice, like voice recording 
with only the teacher, can also provide stu-
dents assess their individual strengths be-
fore a bigger crowd.” (Teacher 4) 
 

Conclusion and Recommendations 
Conclusion 

The research study explored the perceived 
oral proficiency of tertiary students, specifi-
cally freshmen students of a state university in 
Region 3, Philippines. The results were pre-
sented to ESL teachers to formulate a basis for 
proposing possible interventions to improve 
the effectiveness of teaching and learning oral 
English skills. The research used a mixed-meth-
ods design, specifically the sequential explana-
tory design, which mixed descriptive and phe-
nomenology designs for the quantitative and 
qualitative aspects, respectively. The study 
used simple random sampling to pick the re-
spondents among tertiary students to answer 
online survey questionnaires, and convenience 
sampling for ESL teachers to answer the sup-
plementary open-ended questions based on 
the results of the initial quantitative descrip-
tion of students’ oral proficiency. The descrip-
tive analysis and thematic analysis were used 
to treat the data. Thus, the following conclu-
sions were gathered: 
1. The oral proficiency of respondents is sat-

isfactory. Students are satisfied with their 
pronunciation of English words and their 
listening skills in comprehending English 
conversations. On the other hand, students 
are less inclined to be satisfied with their 
English speaking performance when  

communicating and using vocabulary dur-
ing impromptu conversations.  

2. The respondents’ perception of the envi-
ronmental factors is positive, but negative 
on the psychological factors. Students held 
favorable opinions on the learning environ-
ment, topics of interest, and use of mother 
tongue as they felt interested and welcome 
in learning English. However, they experi-
enced shame, anxiety, and low confidence 
whenever they were tasked to use their 
oral proficiency skills. Regarding orienta-
tion and motivation, students were more 
extrinsic than intrinsic in their drive for 
English learning.  

3. ESL teachers observed that the students’ 
oral proficiency skills should be either rein-
forced or improved. Pronunciation and lis-
tening skills must be reinforced to maintain 
these satisfactory skills, while English 
speaking performance and vocabulary 
must be improved to meet the standards of 
students. ESL teachers also observed the 
factors of oral proficiency to be continually 
supportive and critical. Environmental and 
motivational factors must be dealt with to 
mitigate the ongoing presence of negative 
psychological factors among students. 

4. ESL teachers suggested student-centered 
approaches to improve the oral proficiency 
skills of students. Motivating experiences 
were to add to the primarily extrinsic moti-
vations of students, acceptance of mistakes 
to address the shame, anxiety, and low con-
fidence that students experience, and real-
world experiences to synthesize their oral 
proficiency skills in relation to their envi-
ronmental and psychological factors. 
 

Recommendations 
From the results and conclusions of the 

study, the researcher recommends the follow-
ing: 
1. Identify the specific oral proficiency skills 

that are deficient in every individual in the 
classroom to improve them and to avoid 
too much emphasis on skills already mas-
tered. Acknowledging their strong and 
weak oral proficiency skills must be 
achieved to correspond to their abilities in 
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communicative situations that demand 
them. 

2. Integrate a model that directly implements 
the possible pedagogical interventions pro-

posed in the study while taking into consid-
eration the environmental and psychologi-
cal factors that may affect these interven-
tion strategies.

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Figure 1. Inscribed Intervention Model for Oral Proficiency 
 

A possible model for intervention is the In-
scribed Intervention Model for Oral Profi-
ciency, where the themes gathered from 
teacher responses are arranged according to 
their appropriate relationships to one another 
for a structured basis for pedagogical interven-
tions.  

The model includes three types of activities 
that can be assigned to students. First, speech 
practice and integration may involve phonetic 
drills, vocabulary integration, and other tech-
niques that address the fundamental elements 
of oral proficiency. Second, interactive activi-
ties may follow to support speech practice, 
such as collaborative assignments, debates, and 
other social activities, since clear and proper 
communication is the primary objective of de-
veloping oral proficiency. Third, real-world ex-
perience is needed to cement the skills learned 
within the classroom from both speech practice 
and interactive activities such as project mak-
ing, research writing, and other  

In relation to the environmental and psy-
chological factors, the three types of activities 
are inscribed within the three possible ways to 
mitigate or utilize these factors for a more  

effective implementation of the activities. The 
teacher may maintain the supportive atmos-
phere of the learning environment as the stu-
dents continue to learn English as a second lan-
guage. Many of the activities, techniques, and 
methods can hinge on how open and comforta-
ble the learners are in participating, which re-
flects how open and comfortable the teacher al-
lows them to be. The teacher may also imple-
ment an approach to the activities that at-
tempts to minimize pessimistic reactions to 
failure. After demonstrating how to address 
emotions and accept mistakes, teachers can 
then scaffold activities that build upon previous 
ones to give students the opportunities to apply 
realizations from past failures. Finally, it is im-
portant for the teacher to ground the students 
in the reality of English speaking through ex-
posing them to different real-world stimuli that 
require varied applications of oral proficiency 
skills. Experience outside of the classroom pre-
vents learners from being sheltered and unable 
to practice the learned skills, signs that oral 
proficiency skills were ineffectively taught and 
are essentially useless to the students. 
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3. Expand the possible scope of aspects that 
structure and variables that affect oral pro-
ficiency skills of ESL students, more than 
what is presented in the paper. For exam-
ple, researchers may establish at least a 
correlative relationship between oral profi-
ciency and factors to justify or criticize the 
decision to revolve around them. Another 
possible direction is an experimental or 
quasi-experimental study to assess the ef-
fectiveness of the proposed intervention 
model in different contexts and environ-
ments, which may push for a finer defini-
tion of the model that properly addresses 
the nuances of oral proficiency develop-
ment in students. Different perspectives 
and approaches in this field of research can 
answer the different contradictions that 
arose, one of such is the students’ self-per-
ception of skills and low overall confidence 
in speaking performance. 
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