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ABSTRACT 

 

The objective is to study was the Elementary Teachers’Academic Prep-

aration and Performance in order to determine the backdrop infor-

mation for an intervention, multidimensional collaborative with all 

stakeholders of education community in Castillejos District. This uti-

lized a descriptive-survey research design with the instrument devel-

oped in PPST being modified and adopted for data collection. Two hun-

dred forty-eight individuals were included in this study. Findings of the 

study reveal that Teachers Competence is at a high level in Lee and Lean 

skills, learning environment, learner diversity assessment and report-

ing, community linkages & curriculum planning Community linkages & 

professional Engagements Personal Growth and Profession Develop-

ment. The variation in teaching effectiveness based on professional sta-

tus and monthly salary is statistically significant with respect to 

knowledge of content, pedagogy, diversity of learners; curriculum or-

ganization and planning; evaluation and reporting as well as personal 

growth /professional development. No statistically significant differ-

ence is noted in Teaching Performance based on Learning Environment 

when respondents are grouped according to gender, age, civil status, 

teaching position/rank and monthly salary. It is therefore suggested, 

in this study that:, teachers should participate in work shop and semi-

nars, upgrading for higher degrees and certificate holders, digital liter-

acy training for teachers and curriculum development. Involve the com-

munity in the school room, field trips and activity Theories to help cre-

ate a learning environment and parent classes on How to help their 

child learn at home or He parents needs to understand the curriculum. 

Additional research can be performed to confirm the findings of the 

current study. 

 

Keywords: Academic preparations, Teaching performance, Content 

knowledge and pedagogy, Learning environment, Learner di-

versity, Assessment and reporting, Curriculum and planning 
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Background 
Within the context of today's changes in el-

ementary level education, teachers' training 
and performance are very important factors 
that shape the quality of students’ educational 
experiences. Situating Successful teaching is 
the first responsibility of a professional teacher 
and that law of life Really Was the profession 
changed in decades has been described as a liv-
ing organism Continuous. The most important 
actor in this teaching-learning process is the 
teacher (Wirth & Performance, 2019). The pur-
pose of this study was to examine the academic 
preparation and performance (if any) of ele-
mentary teachers Hence, as a prelude to an in-
tervention that was multi-dimensional and col-
laborative-based with all stakeholders in the 
education community of Castillejos District. Re-
search design This study used descriptive-sur-
vey research to gather data using an instru-
ment adapted from the Philippine Professional 
Standards for Teachers (PPST). The study in-
cluded a total of 248 subjects. Results showed 
that teachers’ skills were “very good” in various 
aspects of their teaching, such as content and 
pedagogy, student learning environment, the 
diversity of learners, assessment and reporting 
on how students are going with their learning 
and teacher planning (curriculum), community 
connections, professional practice (engage in 
prof. relations) and finally personal growth and 
development). 

Elementary school teachers have a critical 
influence on the development of children and 
socialization of their academic outlook. As ed-
ucational paradigms continue to change, it be-
comes important to understand the complex 
interplay between academic preparation and 
workplace proficiency in order to focus inter-
ventions with maximal effect. This investiga-
tion looks at various aspects of elementary 
teachers' professional pathways, including 
learning in pre-service course work and en-
acted practices across multiple classroom con-
texts. 

The intervention program addresses aca-
demic preparation and performance in educa-
tion, the focus. Its purpose is to support teach-
ers with research-based methods and cutting-
edge practices that lead to success in  
their profession. This is not a simple book; it is 

the considerate beginning of elementary 
school. 

The purposes of this research are twofold: 
to investigate relationship between elementary 
teachers' academic preparation and its impact 
on teacher performance and for an interven-
tion program. The focus is on predictors of re-
source readiness and they influence the qual-
ity of instruction. This investigation will pro-
vide important findings to inform the develop-
ment and implementation of an intervention 
program that enhances elementary teachers' 
academic skills and teaching effectiveness. 

Moreover, it reinforces the examination of 
pre-service teachers' understanding and profi-
ciency pertaining to the Philippine Professional 
Standards for Teachers (PPST) which provides 
an insight into teachers' preparedness towards 
professional practice. Espiritu (2021), the dif-
ference between knowledge of the standards 
and its actual use in teaching is vast, and one 
can infer that training programmes are neces-
sary to cover this gap. 

 
Methods  

This is a descriptive-survey study tapping 
the schedule of appropriations for that purpose 
and uses a modified instrument from PPST in 
collecting data. Profile of Teacher-respondents 
Profile regarding the academic preparation and 
teaching performance of the teacher-respond-
ents will be gathered to determine whether 
there are significant difference on their teach-
ing performance along their profile variables. 

Descriptive Survey (2012) Salaria defined 
descriptive survey as one related to the quali-
ties of an individual and the overall sample. It 
provided knowledge for addressing regional 
issues (problems). Surveys could be qualitative 
or quantitative, verbal or mathematical; anec-
dotal and factual: Such surveys are true and 
provide useful information. The researcher will 
investigate the level of impact that factors such 
as age, race/ethnicity, years of experience and 
levels in education would have on elementary 
teachers' teaching performance. 

Therefore the descriptive survey method is 
the much suitable and have more relevance in 
finding out through a whole relation of aca-
demic preparation of teachers with teaching 
performance. 
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Result and Discussion  
Profile of the respondents 

It was hypothesized that the profile varia-
bles sex, age, civil status, teaching  

position/rank, and monthly salary would im-
pact teaching performance.  

 
 

 
Table 1. Profile of the respondents 

Sex F Percentage 

Female 185 74.60 
Male 63 25.40 

Age 
22-26 40 16.1 
27-31 34 13.7 
32-36 32 12.9 
37-41 59 23.8 
42-46 34 13.7 
47-51 28 11.3 
52-56 12 4.80 

57 and above 9 3.63 
Civil Status 

Single 78 31.50 
Married 170 68.50 

Teaching Position/Rank 
Teacher 1 165 66.50 
Teacher 2 26 10.50 
Teacher 3 19 7.70 

Master Teacher 1 15 6.00 
Master Teacher 2 2 0.80 

Head Teacher 3/School Head 2 0.80 
Private Teacher 16 6.50 

Learning Facilitator 3 1.20 

Salary   
2000-15000 21 8.47 

15001-28000 195 78.63 
28001-41000 25 10.08 
41001-above 7 2.82 

 
In this study, there were 248 teacher re-

spondents, of whom 185 (74.60%) were fe-
male and 63 (25.40%) were male. This shows 
that female teachers significantly outnumber 
male teachers, supporting Pascual’s (2018) 
finding that the teaching profession is largely 
female-dominated. Most respondents (59 or 
23.80%) were aged 37–41, while only one 
(40%) was between 62–66 years old. The fact 
that the teaching force is relatively middle-
aged, with relatively few close to retirement. 
Billingsley (2019) share that teachers in the 
late 30s to early 40s have well-documented 
high levels of job satisfaction, long-term  

commitment and stability in both personal and 
professional life. A substantial number of re-
spondents were married (178 or 68.50%); and 
78 (31.50%) were single. This indicates that 
they are all married teachers. According to the 
National Center for Education Statistics (2021), 
marital status can affect teacher retainment be-
cause married teachers tend to remain in their 
positions longer than single teachers, and this 
may be attributed to more availability of so-
cial/community support. By position, the 
most were Teacher I (165 or 66.50%) and at 
least was in Head Teacher III and school head 
(40%). This is indicative of a teaching staff that 
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is mainly made up of new teachers, not many 
in leadership positions. Teacher I roles, as 
Ingersoll (2019) noted, are often filled by re-
cent graduates adapting to in classroom prac-
tices. Likewise, the monthly income of majority 
(195 or 78.63%) of the teachers ranged from 
Php 15,001.00 to Php 28,000.00 with only 
seven (7) earning Php 41,001.00 and above. 
This implies that a large majority of teachers 
are low to mid-income earners, not very many 
have high incomes. Based on OECD (2019) re-
port, Education at a Glance, the remuneration 
of teachers in many parts of the world are 
mainly middle-road range levels depending on 
their length and level of education as well as the 
focus countries used here. 

Teachers’ Academic Preparation 
Certainly, one of the key determinants that 

assure education outcomes and the success of 
the students is the teachers' academic perfor-
mance. Evidence has shown that some of the 
key determinants for academic performance 
are teaching methodologies, teachers' auton-
omy support, and the effects of different teach-
ing methodologies. Teachers' academic perfor-
mance is thus assessed based on the methodol-
ogy applied in teaching, interaction with the 
learners, and the contribution towards student 
learning outcomes. These are very instrumen-
tal in ascertaining a supportive learning envi-
ronment and education of quality.

 
Table 2. Teachers’ Academic Performance 

Bachelor’s Degree F Percentage 
BSED 79 31.90 
BEED 163 65.70 

Non – Education Graduate 6 2.42 
Specialization   

Filipino 14 5.60 
Social Studies 30 12.10 
Mathematics 9 3.60 

Science 11 4.40 
Economics 3 1.20 

English 13 5.20 
General Education 160 64.50 

Agriculture 5 2.00 
Guidance and Counselling 3 1.20 

Master’s Degree   
MAED Graduate 29 11.70 

MAED Units Earned 108 43.50 
MAED CAR 11 4.40 

Not Yet Enrolled 100 40.30 
Doctorate’s Degree   

CAR 2 0.80 
Not Yet Enrolled 246 99.20 

Trainings   
Matatag Curriculum 117 47.20 

Research 9 3.60 
Content and Pedagogy 6 2.40 

Child Protection Policy and Human Rights 11 4.44 
INSET 63 25.40 

LAC Sessions 36 14.52 
DRRM Seminars 6 2.40 
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Awards   
National Awardee 3 1.20 

Division Level Awardee 7 2.80 
District Level Awardee 20 8.10 

Latin Honors 3 1.20 
Academic Excellence Awardee 5 2.02 

Service Awardee 3 1.20 
None 207 83.50 

 
Most of the respondents were Bachelor of 

Elementary Education graduates (163 out 
of 248 or 65.73%), while only six (2.42%) 
were non-education graduates, showing that 
their academic backgrounds are closely aligned 
with their current teaching assignments in ele-
mentary education. Having specialized training 
in this field supports consistent teaching prac-
tices and readiness for classroom challenges, 
and according to Wenglinsky (2021), such 
preparation often leads to greater confidence, 
job satisfaction, and teacher retention. In terms 
of specialization, most respondents focused on 
General Education (160 or 64.50%), while 
only three (1.20%) specialized in Guidance 
and Counselling, suggesting that teachers are 
trained for versatile classroom roles rather 
than specialized support functions. The ab-
sence of February 2010 Guidance and Counsel-
ling experts underscores that we do not have 
enough to be able to cover the emotional well- 
being of students, in line with Cochran-Smith et 
al. (2016), who observed that General Educa-
tion is the most common specialty largely be-
cause of its broad focus. Fifty respondents 
(23.20%) have taken MAED units, eleven or 
4.40% completed the academic requirement in 
Master of Arts in Education indicating the like-
lihood to pursue professional development. 
Darling-Hammond (2020) noted that the bene-
fit of further education is toward increased pro-
fessional capacity in teaching and knowledge of 
pedagogy, which has a positive impact on stu-
dent learning. Nearly all participants (246/248, 
99.20%) are not currently in a Doctorate pro-
gram; only two have fulfilled the course re-
quirements.Almost all teachers are not en-
rolled or supported in a doctoral programme 

indicating that the daily challenge of teaching 
supersedes the completion of this degrees 
mainly because of load, time and financial con-
straints as discussed by Tschannen-Moran and 
Hoy (2021). Almost half of the respondents 
have participated in a Matatag Curriculum 
Seminar (47.20% or 117), indicating school-
sponsored CPD activities. According to Darling-
Hammond et al. (2017), it is important that 
seminars are given valuable information, active 
participation and consistency with the profes-
sional requirements – all of which can be seen 
here. That being said, as far as the recognition 
system is concerned, 20 teachers (8.10%) were 
District Level Awardee; and three (1.20%) 
were National Level Award/ Service 
Award/Latin Honors recipient demonstrates 
that most of the best teachers are locally recog-
nized but on national level only a negligible 
few makes to be remembered by everyone in 
terms of token of appreciation. Indeed, Guskey 
(2019) highlighted that the awards and recog-
nitions contribute into the teacher’s motiva-
tion and satisfaction and efficiency, enriching 
an affirmative working school environment. 

 
Teaching Performance 
Content knowledge and pedagogy 

Teaching efficacy is thus considered to be a 
contributing factor in educational attainment, 
an important element in student success and 
ultimately affects everything about what stu-
dents learn. A teacher's primary role is to cre-
ate an environment conducive for learning and 
facilitating students' participation that encour-
ages intellectual curiosity and ensures aca-
demic success.
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Table 3. Teaching Performance as to content knowledge and pedagogy  

 Content Knowledge and Pedagogy Mean SD VI 

1. Applied knowledge of content within and across curric-
ulum teaching areas 

3.53 0.70 Outstanding 

2. Used research-based knowledge and principles of 
teaching and learning to enhance professional practice 

3.28 0.72 Outstanding 

3. Displayed proficient use of Mother Tongue, Filipino, 
and English to facilitate teaching and learning 

3.52 0.69 Outstanding 

4. Used effective verbal and nonverbal classroom com-
munication strategies to support learner understand-
ing, participation, engagement, and achievement 

3.54 0.68 Outstanding 

Overall Weighted Mean 3.47 0.71 Outstanding 

 
According to empirical data, skillfulness of 

teachers in the dimensions of content 
knowledge and pedagody is “outstanding,” on 
an average mean 3.47 with a standard devia-
tion (SD) = 0.71. properties Teachers exhibit 
quality when they use appropriate verbal and 
non-verbal communication strategies to en-
hance student understanding, participation, 
and achievement (M = 3.54), demonstrate 
mastery of content within and across curricu-
lum areas (e.g., Mother Tongue, Filipino, Eng-
lish) (M = 3.53), proficiently use a research-
based knowledge base to interpret educational 
processes and improve professional practice 
(M = 3.28), Use MBCA tokens properly means 
giving importance on the aspects or character-
istics that influence students learning process. 
This high level of performance indicates a 
highly successful set of instructional strategies 
and related professional development. Yet it is 
continued support and acknowledgement 
which is required in order to maintain, develop 
exceptional teaching across the board. As 
Hattie and Yates state in Visible Learning and 
the Science of How We Learn (2019), good 
communication is also a powerful lever for 
creating conditions that engage students to aim 
higher as skilled teachers employ a wealth of 
verbal and non-verbal strategies to enable 
higher-order learning. 

 
Learning Environment 

As revealed from the table, teachers’ perfor-
mance in terms of learning environment is 
“outstanding” as revealed by the overall 
weighted mean of 3.49 and standard deviation 
of 0.71.  

Teachers are “outstanding” in maintaining 
learning environments that promote fairness, 
respect, and care to encourage learning 
(m=3.55), establishing safe and secure learning 
environments to enhance learning through the 
consistent implementation of policies, guide-
lines, and procedures (m=3.50), maintaining 
learning environments that nurture and inspire 
learners to participate, cooperate, and collabo-
rate in continued learning (m=3.48) and apply-
ing a range of successful strategies that main-
tain learning environments that motivate 
learners to work productively by assuming re-
sponsibility for their learning (m=3.42).  

The "outstanding" rating of teachers for 
creating and maintaining a positive learning 
environment means that, in reality, they are do-
ing excellent work. High marks point to class-
room management being effective, which can 
be coupled with supportive practices to attend 
to the success of students.  

While overall performance is high, there is 
variation in ratings, which can be addressed by 
targeted professional development and sup-
port to enhance further the learning environ-
ment for all. 

For students to succeed, the quality of the 
learning environment is essential, and teaching 
practices have a big impact on it. Positive 
teacher-student interactions, active participa-
tion, and a sense of community inside the class-
room are characteristics of an exceptional 
learning environment, according to McGregor 
(2019). These components support increased 
student achievement and motivation. 
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Table 4. Teaching Performance as to learning environment 

Learning Environment Mean SD VI 

1. Established safe and secure learning environments to en-
hance learning through the consistent implementation of 
policies, guidelines, and procedures 

3.50 0.73 Outstanding 

2. Maintained learning environments that promote fairness, 
respect, and care to encourage learning 

3.55 0.70 Outstanding 

3. Maintained learning environments that nurture and inspire 
learners to participate, cooperate, and collaborate in con-
tinued learning 

3.48 0.73 Outstanding 

4. Applied a range of successful strategies that maintain learn-
ing environments that motivate learners to work produc-
tively by assuming responsibility for their learning 

3.42 0.71 Outstanding 

Overall Weighted Mean 3.49 0.71 Outstanding 

 
Diversity of Learners 

According to the table, teachers are “out-
standing” with the obtained overall weighted 
mean of 3.34 and standard deviation of 0.74. 

Learners’ teachers “exceptional” in adapt-
ing and implementing learning programs to 
make them more relevant (m=3.38), designing 
and adjusting teaching strategies so they ac-
commodate learners with disabilities, gifted-
ness and talents (m=3.36) and to modify and 
employ culturally appropriate teaching strate-
gies when responding to the learning needs of 
students from Indigenous backgrounds 
(m=3.28). 

The efficiency in the area of performance 
contributes to the competence of adapting to 

learner diversity and inclusiveness in educa-
tion. Performance in this domain is, overall, of 
a high standard, but specific professional de-
velopment and support to focus on the variabil-
ity could further strengthen teachers’ abilities 
to work effectively with learner diversity. 

Salend (2016) discusses in "Creating Inclu-
sive Classrooms: Effective and Reflective Prac-
tices" that inclusive teaching methods are those 
that support diverse students. Salend’s studies 
highlight that student’s performance in manag-
ing learner diversity is closely related to setting 
up a community characterized by caring and 
inclusiveness where all students are valued.

 
Table 5. Teaching Performance as to diversity of learners 

Diversity of Learners Mean SD VI 

1. Designed, adapted, and implemented teaching strategies 
that are responsive to learners with disabilities, giftedness 
and talents 

3.36 0.72 Outstanding 

2. Adapted and used culturally appropriate teaching strate-
gies to address the needs of learners from Indigenous 
groups 

3.28 0.75 Outstanding 

3. Adapted and implemented learning programs that ensure 
relevance and responsiveness to the needs of all learners 

3.38 0.76 Outstanding 

Overall Weighted Mean 3.34 0.74 Outstanding 

 
Curriculum and Planning 

As shown in the table, teaching competence 
is “outstanding” in the aspect of curriculum 
and planning with an overall weighted mean of 
3.40 and standard deviation of 0.74. 

Teachers are “excellent” in establishing re-
alistic and germane learning targets consistent 
with learner competencies (m=3.49), providing 
techniques for giving prompt, accurate and 
feedback to learners to make better perfor-
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mance (m=3.42) and exhibiting successful ap-
proaches to support colleagues in developing 
stimulating learning climates that lead to  

productive work habits as students take re-
sponsibility for their own learning (mean = 
3.31).

 
Table 6. Teaching Performance as to curriculum and planning 

Curriculum and Planning Mean SD VI 

1. Set achievable and appropriate learning outcomes aligned 
with learning competencies.  

3.49 0.72 Outstanding 

2. Modelled successful strategies and supported colleagues in 
promoting learning environments that effectively motivate 
learners to work productively by assuming responsibility for 
their learning 

3.31 0.76 Outstanding 

3. Used strategies for providing timely, accurate, and construc-
tive feedback to improve learner performance. 

3.42 0.73 Outstanding 

Overall Weighted Mean 3.40 0.74 Outstanding 

 
This high score suggests effective practices 

on curriculum design and its implementation 
to achieve educational objectives, as well 
maintenance of students learning. Despite 
some positive performance, these disparities 
can be remedied through targeted professional 
development sharing best practices in the cur-
riculum and planning to increase impact. 

Fullan (2016) in "The New Meaning of Edu-
cational Change," makes the connection of 
high quality curriculum planning to effective 
teaching clear. Whilst fullan focuses on the no-
tion of a ‘deliberate, political and strategic cur-
riculum’ (Fullan 2006:81) that supports teach-
ing practices and student learning, therefore 
reflected in high performance in this domain. 

Assessment and Reporting 
From the table, it was shown that in as-

sessing and reporting students’ performances 
teachers performed “outstanding” as indicated 
by an overall weighted mean of 3.40 with a 
standard deviation of 0.75. 

Teachers are ‘outstanding’ in the applica-
tion of assessment data to improve teaching 
and learning practices and programs (m=3.46), 
listen to learner need’s, progress and achieve 
ment (m=3.39) and use assessment data to 
change drafting teaching and learning practices 
an dprograms (m = 3.36). 

 
Table 7. Teaching Performance as to assessment and reporting 

Assessment And Reporting Mean SD VI 

1. Utilized assessment data to inform the modification of 
teaching and learning practices and programs 

3.36 0.78 Outstanding 

2. Communication of learner needs, progress, and achieve-
ment to key stakeholders 

3.39 0.76 Outstanding 

3. Use of assessment data to enhance teaching and learning 
practices and programs 

3.46 0.72 Outstanding 

Overall Weighted Mean 3.40 0.75 Outstanding 
 

Teachers do a good job of creating assess-
ments, involving variety in methodology, feed-
back and alignment with instruction. They are 
the practice of choice in assessing student pro-
gress and instructing. One of the things that 
Guskey (2021) reveals is how when students 
perceive that their formative and summative 

learning assessments are relevant to what they 
want or need, it will motivate them since they'll 
take control over their learning. 

But student behavior can also be very rele-
vant to the systematicity of assessments. The 
study by Lonzon et. al (2024) in behavioral 
problems at Subic National High School were 
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described as truancy, disengagement affect stu-
dent participation hence the validity of assess-
ment results. This hints at the fact that, alt-
hough good assessment practices are im-
portant, they need to be combined with student 
management techniques so that one can really 
tell what students have learned. 
 
Community Linkages and Professional Engage-
ment 

Based on the table, teachers perform “out-
standing” in terms of community linkages and 
professional engagement as revealed by the 
overall weighted mean of 3.39 and standard de-
viation of 0.76. 

Teachers are “outstanding” in maintaining 
learning environments that are responsive to 
community contexts (m=3.41), complying with 
and implementing school policies and proce-
dures consistently to foster harmonious rela-
tionships with learners, parents, and other 
stakeholders (3.39), and reviewing regularly 
personal teaching practice using existing laws 
and regulations that apply to the teaching pro-
fession and the responsibilities specified in the 
Code of Ethics for Professional Teachers 
(m=3.36).Outstanding performance in commu-
nity linkages means that, in this area, teachers 
are very effective in collaborating with the par-
ents, local organizations, and other members of 
the community. 

 
Table 8. Teaching Performance as to assessment and reporting 

Community Linkages and Professional Engagement Mean SD VI 

1. Maintained learning environments that are responsive to 
community contexts 

3.41 0.79 Outstanding 

2. Reviewed regularly personal teaching practice using ex-
isting laws and regulations that apply to the teaching pro-
fession and the responsibilities specified in the Code of 
Ethics for Professional Teachers 

3.36 0.76 Outstanding 

3. Complied with and implemented school policies and pro-
cedures consistently to foster harmonious relationships 
with learners, parents, and other stakeholders 

3.39 0.73 Outstanding 

Overall Weighted Mean 3.39 0.76 Outstanding 

 
They look for opportunities to involve the 

community in school activities, provide sup-
port for student learning, and contribute to the 
general well-being of students. This may be 
done through events organizations, working 
with agencies to assist students, or through 
community service projects. Outstanding per-
formance in professional engagement indicates 
that teachers are dedicated to their profes-
sional growth and development. They partici-
pate actively in available professional learning 
opportunities, including workshops, confer-
ences, and collaboration with peers. Their com-
mitment helps them stay updated on best prac-
tices, innovation in education, and new teach-
ing strategies for the benefit of their students. 

In the book "Learning by Doing: A Hand-
book for Professional Learning Communities at 
Work," DuFour, et. al (2016) discuss how pro-
fessional learning communities have impacted 

teaching practices. These authors argued that 
engaging in collaboration as a PLC would lead 
to improved teaching quality and student out-
comes. 

According to Epstein (2018), author of 
"School, Family, and Community Partnerships: 
Preparing Educators and Improving Schools," 
what ensures real improvement in students' 
educational achievements is to build effective 
partnerships within and between schools, fam-
ilies, and communities. Effective community 
practices, at the same time, improve students' 
achievements and impact a more supportive 
educational environment. 

 
Personal Growth and Professional Development 

The table shows that the level of teachers’ 
performance relative to personal growth and 
professional development is “outstanding” 
which means that they have an overall 
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weighted mean of 3.47 with the standard devi-
ation of 0.73. 

Teachers are “admirable” in doing other re-
lated tasks (m=3.51), applying pedagogy that is 
child-centered/ learner-focused and setting 

professional development goal using PPST 
(m=3.48) and practicing that promotes the self-
worth of teaching as a vocation by’ demonstrat-
ing concern, respect and introspective integrity 
(m=3.41). 

 
Table 9. Teaching Performance as to personal growth and professional development 

Personal Growth and Professional Development Mean SD VI 

1. Applied a personal philosophy of teaching that is learner-
centered 

3.48 0.72 Outstanding 

2. Adopted practices that uphold the dignity of teaching as a 
profession by exhibiting qualities such as a caring attitude, 
respect, and integrity 

3.41 0.80 Outstanding 

3. Set professional development goals based on the Philip-
pine Professional Standards for Teachers 

3.48 0.70 Outstanding 

4. Performed various related works/activities that contrib-
ute to the teaching-learning process 

3.51 0.68 Outstanding 

Overall Weighted Mean 3.47 0.73 Outstanding 

 
Teachers are going the extra special mile to 

show their extraordinary commitment to self-
improvement through learning!!And they 
score much higher than anyone should!!! These 
kinds of teachers can more possibly undertake 
high-quality teaching as they are successful in 
personal learning and professional growth. 
Because of the learning and growth they bring, 
new methodologies emerge that are driven by 
outcomes and can better serve enhanced class-
room experiences for our students. 

Work teachers’ competences in the class-
room depend on their professional and per-
sonal development. Teacher professional de-
velopment can become continuing education 
that helps teachers hone their practice, keep 
abreast of innovations in education and de-
velop a growth mindset, according to Darling-
Hammond (2020). 

 
Difference in the Teaching Performance  

The predictors to teaching performance are 
central for quality learning and teaching. Thus, 
in this study the author analyses some rele-
vant differences on teaching performance of 
participants according to groupings related to 
profile variables. This provides a demonstra-
tion of how different profile variables influence 
teaching performance and thereby informs fo-
cused interventions and professional  
development session that serve to drill for the 

change in practice and improvement in out-
comes. 

Results Statistically significant differences 
in performance between most teaching areas 
begged on the basis of position/rank are re-
ported. There are no significant differences be-
tween the two groups on content knowledge 
and pedagogy (F7,240 = 4.27, p =. 00), the dif-
ferences might be due to differences in respon-
sibility, skills and resource availability. With 
more rank, there often comes increased work-
load and chances for development, which 
would lead to greater mastery of content and 
pedagogy. This is supported by research from 
Ingersoll (2019) and Darling-Hammond 
(2020), who explain that experienced teachers 
are more likely to use successful teaching prac-
tice, leading to better student outcomes. Simi-
larly, Ronfeldt et al. (2021) showed that teach-
ers in leadership positions are stronger in con-
tent knowledge and pedagogy resulting from 
increased access to collaboration and develop-
ment. Large effects were also detected within 
the learning community (F7,240 = 1.97, p =. 00) 
and student body diversity (F7,240 = 3.22, p =. 
00), demonstrating that teaching rank influ-
ences teachers’ classroom management and 
inclusivity practices. Findings by Evertson and 
Weinstein (2019) as well as Reddy et al. (2020) 
stress that experienced teachers generally cre-
ate a more positive and interactive learning  
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climate, compared to Darling-Hammond et al. 
(2017) highlight the role of inservice educa-
tion in enabling teachers to successfully facili-
tate diverse classrooms. 

Moreover, there are notable differences in 
pedagogical competency between curriculum 
and planning (F7,240 = 3.13, p =. 00), evalua-
tion and reporting (F7,240 = 2. 02), and profes-
sional engagement in community links 
(F7,240 = 2.08, p =. 05), and personal develop-
ment and professional education (F7,240 = 
2.52, p =. 02). These findings imply that higher 
ranking teachers may be more effective curric-
ular designers and evaluators; that they may be 
more engaged professionals who are better in-
formed about their work in schools; since they 
have greater experience, autonomy and sup-
port from institutions. As Ornstein and Hunkins 
(2017) observed, planning curriculum is a skill 
learned through practice and exposure to edu-
cational theories and Doran and Reddy (2021) 
found that senior teachers are likely to be more 
skilled in applying different methods of assess-
ment. In addition, Smith and Pendergast 
(2020), found that teachers with advanced rat-
ings tend be more present in professional and 
community networks, while Munk and Reiser 
(2021) and Darling-Hammond (2020 
stressed): leadership positions can also pro-
mote the mentorship as well as ongoing profes-
sional learning. Collectively, these results 
stress the need for focused support of and re-
sponsive institutional support to rank discrep-
ancies in their efforts toward excellence at all 
levels of teaching. 

 
Conclusion  

Most of the participants are women, be-
tween 37 and 41 years old and married. They 
are mostly Teacher I with Php 15,001.00 to Php 
28,000.00 as monthly salary. The respondents 
were predominantly Bachelor of Elementary 
Education specializing in General Education 
graduates and have accumulated MAED units, 
but majority are not taking doctorate yet. They 
have already attended the Matatag Curriculum 
Seminar and many of them are the district-
level awardees. Delivery of the teachers in 
content knowledge and pedagogy, teaching and 
learning environment, pupil equity, assess-
ment and reporting, curriculum and planning 

(full 13-week diagnostic), community benefits/ 
outreach/ engagement/ professionalism is 
“outstanding.” Significant differences in overall 
teaching performance, subject matter and ped-
agogy, diversity of learners, curriculum and 
planning, assessment and reporting, as well as 
personal growth and professional develop-
ment were found when categorised by teaching 
position or rank. Such findings provide a ra-
tionale for the development of an intervention 
programme that includes different activities 
targeting those domains of PPST which were 
rated low. 
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