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Background

Teaching is a dynamic and diverse activity
which has a considerable influence on the way
students think and learn. The teacher is also in-
strumental in choosing strategies which rein-
force the student understanding and motiva-
tion in instruction. Reading strategies allow
learners to decode, comprehend, interpret, and
reflect upon the texts; motivation prompts
them to read much more frequently and more
thoroughly. Together, instructional strategies,
comprehension and motivation produce valua-
ble and effective reading experiences.

Globally, reading proficiency and reading
motivation are regarded as key indicators of
educational quality. According to the Pro-
gramme for International Student Assessment
(PISA) 2022, a significant proportion of stu-
dents across many countries—particularly in
developing nations—continue to perform be-
low the expected proficiency levels in reading
(OECD, 2023). These global findings are re-
flected at the local level, including in laboratory
and public secondary schools in the Philip-
pines, where variations in students’ reading
proficiency and engagement have been ob-
served. At CBSUA-Laboratory High School,
classroom-based reading assessments and
teachers’ instructional experiences across the
Pili, Calabanga, and Sipocot campuses indicate
differing levels of reading fluency, comprehen-
sion, and motivation among Grade 7 students.
This local context reflects the larger issues
raised by PISA and emphasizes the necessity of
school-based studies that look at teaching
methods and student motivation in particular
learning environments. Studies by Guthrie and
Klauda (2016), the National Reading Panel
(2020), and documented literacy practices in
Finland and Singapore have consistently
shown that motivation-supportive, learner-
centered, and differentiated instructional strat-
egies lead to improved reading outcomes.

Reading proficiency is a process of text in-
terpretation based on text understanding and
construction of meaning, incorporates both lin-
guistic knowledge and prior experiences, as

well as thinking ideas into action (Duke and
Pearson, 2022). In the meantime, the intrinsic
or extrinsic reading motivation plays a key role
in determining the number of times and the
quality with which students read (Schunk et al.,
2016; Guthrie and Wigfield, 2018). The two ar-
eas are supported by teachers’ intentional in-
structional practices including interactive dis-
cussions, differentiated instruction, lesson
study, innovative or play-based approaches
that allow making reading meaningful and en-
joyable (Brown, 2018; Dudley, 2021;
Kucirkova, 2023).

In the Philippines, enhancing literacy is still
a national concern. The DepEd programs like
Every Child a Reader Program, (ECARP), DepEd
Memorandum No. 173, s. 2019 and the 6Bs
campaign of the Bicol Region seek to enhance
the reading skills of learners and the reading
culture. DepEd Order. No. 32, s. 2015 likewise
urges teachers to create contextualized learn-
ing materials which help learners in developing
literacy. Even with these efforts, there are is-
sues in the reading proficiency and motivation
amongst the junior high school students. This
highlights the necessity of studying the impact
of the instructional strategies that teachers use
on the outcomes in reading and finding meth-
ods that can be used to improve the proficiency
and motivation.

This research will fill these gaps by deter-
mining the number of instructional strategies
that English teachers normally employ in their
teaching and conduct a study of the correlation
between reading motivation and reading profi-
ciency to Grade 7 pupils in the school year
2025-2026 in the CBSUA-Laboratory High
School. Another finding of the researcher was
the creation of a teacher-led intervention mate-
rial that would help to improve reading skills
and maintain the motivation of the students.
The evidence obtained in this study is expected
to help guide teachers, school leaders, curricu-
lum developers, and policymakers with some
evidence-based recommendations on enhanc-
ing literacy teaching and building motivated,
competent, and independent readers.
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Methods
Research Design

This study employed a descriptive-correla-
tional research design. The descriptive method
was used to identify the commonly used in-
structional strategies of English teachers in
teaching reading and to measure the Grade 7
students’ reading proficiency and reading mo-
tivation levels.

Meanwhile, the correlational method deter-
mined the relationship between reading moti-
vation and reading proficiency. This design was
supported by the study of Caupayan et al
(2024) in their study Students’ Reading Moti-
vation in Relation to Their Reading Compre-
hension Skills, published in the Universal Jour-
nal of Interdisciplinary Research and Technol-
ogy (UIJRT). Their study employed the descrip-
tive-correlational design to look at the correla-
tion between reading motivation and reading
comprehension in their study of Junior High
School students in Misamis Occidental, Philip-
pines. They found that both variables had a sig-
nificant relationship, which confirmed the suit-
ability of this design in the current study. In the
meantime, the correlational approach in this
research was applied to identify the underlying
relationship between reading motivation and
reading proficiency among Grade 7 students at
CBSUA Laboratory High School.

Respondent /Participants

The respondents in this study were all
Grade 7 students in the CBSUA Laboratory High
School campuses in Pili, Calabanga, and
Sipocot. The study involved the entire popula-
tion of Grade 7 students in the three campuses
using total enumeration sampling. In particu-
lar, thirty-five (35) students participated in Pili,
fifty-nine (59) students participated in Cala-
banga, and forty-five (45) students participated
in Sipocot, making a total figure of one hundred
and thirty-nine (139) student respondents.
This design was sufficient in that the results
quantified the reading achievement and read-
ing motivation of all Grade 7 students in the
sampled campuses. The literature supports to-
tal enumeration sampling as a suitable ap-
proach when the population size is manageable
and complete coverage achievable, which is
why the researcher should include all the

subjects in a population, and data collection
should be exhaustive. (McCombes, S., 2023)
Seven (7) English teachers working in vari-
ous campuses were selected through purposive
sampling, as they were directly involved in
teaching reading and in implementing instruc-
tional strategies for Grade 7 students. To ascer-
tain the validity and interest of the intervention
material, the teacher-led intervention material
was validated by two English teachers and one
English coordinator. This method combined
statistical accuracy and practicality increasing
the accuracy and trustworthiness of the study.

Instruments of the Study

The test created by the researcher as shown
in Appendix was administered to the English
teachers to establish the teaching instructional
strategies largely used to improve the reading
proficiency and reading motivation of the stu-
dents in that manner; lesson planning and prep-
aration, teaching methods and approaches,
classroom interaction, and assessment and
feedback. All sets consisted of 10 indicators in
4-point Likert Scale format to prevent central
tendency answer bias. After the introductory
part, an adapted standardized and adapted ver-
sion of the survey covered the Reading Compre-
hension Test (RCT) questionnaire by Ambalong
as cited by Ventic (2018), the Phil-IRI (2022),
the DIBELS Oral Reading Fluency Progress
Monitoring Scoring Booklet, as cited in Eslit
(2018), and the Vocabulary Knowledge Scale
(VKS) survey created by Paribakht and Wesche
to assay the degree of reading expertise among
Grade 7 students. The adapted questionnaire
was divided into two sections, Part I in which
there were sections A, B, and C with fifteen (15)
multiple-choice questions dealing with reading
comprehension, one (1) reading passage to ex-
amine fluency, and thirty (30) vocabulary
words. Part I, therefore, entailed a thirty (30)
item multiple choice test, based on the Motiva-
tion for Reading Questionnaire (MRQ) by Allan
Wigfield and John T. Guthrie, to measure the
reading motivation levels of the students. Every
question reflected a given degree of reading
motivation: ten questions addressed compe-
tence and efficacy beliefs, ten questions meas-
ured the social purposes of reading, and the last
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ten questions measured intrinsic and extrinsic
purposes of reading. This was a thorough ques-
tionnaire with a total of thirty (30) questions to
test student reading motivations.

Procedure

The study performed a systematic research
process to guarantee reliable and valid results
through instrument preparation, data valida-
tion, pilot testing, and data analysis. Research
instruments were a researcher-produced ques-
tionnaire on instructional strategies and
adapted tools on reading proficiency and moti-
vation, which were the Reading Comprehension
Test (RCT), Phil-IRI, DIBELS Oral Reading Flu-
ency, Vocabulary Knowledge Scale (VKS), and
Motivation for Reading Questionnaire (MRQ).

To determine reliability, a pilot test with
CBSUA LHS students was undertaken to deter-
mine which items would require revising. The
internal consistency of the researcher-made
and adapted questionnaires was established us-
ing Cronbach’s Alpha, which yielded acceptable
reliability coefficients, indicating that the in-
struments were reliable for data collection. This
was followed by the birding of data by a total
enumeration of all Grade 7 students, systemiz-
ing data, coding and analysis with the help of
statistician  using  descriptive  statistics,
weighted mean, the Modified ADDIE Model and
Pearson correlation coefficient to analyze the
relationship between reading motivation and
reading proficiency and presenting results in a

table and figures to support evidence-based
conclusions and recommendations.

Ethical Considerations

Assent was obtained from pupils, and in-
formed consent was secured from their parents.
Participation was voluntary, and withdrawal
was permitted at any stage without con-se-
quence. Confidentiality and privacy of data
were ensured, with all information used solely
for research purposes.

Result and Discussion

This chapter presents and discusses the
findings of the study, focusing on English teach-
ers’ instructional strategies, Grade 7 students’
reading proficiency and motivation, and the re-
lationships between these variables.

According to Table 2, the summary of in-
structional strategies employed by English
teachers in teaching reading indicates that as-
sessment and feedback have the highest
weighted mean (WM) of 3.09, which is trans-
lated into Often, meaning that it is the most
commonly applied strategy. Lesson planning
and preparation comes next with a WM of 2.99,
then classroom interaction and communication
at 2.96 also under Often. The bottom-ranked
strategy would be teaching methods and ap-
proaches with a WM of 2.73, yet it belongs to
Often. The mean total WM of 2.94 indicates that
instructional strategies are being used regu-
larly though not uniformly in all areas.

Table 2: Summary of Instructional Strategies used by English in Teaching Reading

Aspects WM Int.
Assessment and feedback 3.09 0
Lesson planning and preparation 2.99 0
Classroom interaction and communication 2.96 0
Teaching methods and approaches 2.73 0
Average Weighted Mean 2.94 0

These findings describe that assessment
and feedback would best be used to instruct
students by English teachers so that instruction
is responsiveness to the needs of students. Alt-
hough lesson planning and communication in
the classroom are regular, the statistics indi-
cate that these strategies can be improved. As
the lowest-ranked, teaching methods and ap-

proaches indicate the possible lapses in diver-
sification of instructional methods and the
comprehensive engagement of students in all
forms of learning.

The conclusion is that although teachers
use various instructional strategies, the use of a
diversity of teaching methods can be improved
in terms of consistency in teaching methods in
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order to promote student learning. The pres-
ence of the more balanced and effective reading
program could be achieved through strength-
ening lesson planning, adopting varied teach-
ing strategies and improving classroom com-
munication practices. This also shows how
strategies need to constantly be changed in
preferences and reading level and degree of en-
gagement to the students so as to maximize un-
derstanding and interest.

These findings are in line with the results of
Narvaez et al. (2024), who stressed that there
are no universal strategies that can benefit
every learner and that it is essential to imple-
ment different strategies to serve different
learning styles. Equally, Magulod (2019) em-
phasized that the ability to match the instruc-
tional strategies with the wishes of learners
creates more student-centered learning experi-
ence, promoting a greater level of engagement

and understanding. These results also echo the
Human Capital Theory developed by Ngwu
who places teachers as the key to enhancing the
reading skills of students by using structured
lessons, interactive learning, and assessment
feedback as evidenced by showing that effec-
tive instructional design can make a direct im-
pact on the final grades of students and their
motivation.

On the other hand, the data in Table 3 re-
vealed that the level of reading proficiency of
Grade 7 students in terms of reading compre-
hension the majority of students fall under the
frustration level, with 61 students or 43.90%;
in reading fluency, most students fall under
high level, with 79 students or 56.80%; and vo-
cabulary knowledge the majority of students
fall under the moderate level, with 83 students
or 59.70%.

Table 3. Summary of Reading Proficiency Levels of Grade 7 Students

Reading Proficiency Level f % Rank
Reading Comprehension Frustration 61 43.90 1
Instructional 54 38.80 2
Independent 24 17.30 3
Reading Fluency Low 12 8.60 3
Moderate 48 34.50 2
High 79 56.80 1
Vocabulary Knowledge Limited 10 7.20 3
Moderate 83 59.70 1
Strong 46 33.10 2

Total 139 100.00

This apparent disconnect between fluent
decoding and limited comprehension suggests
a hyperlexic reading profile, where students
are able to read text smoothly but struggle to
construct meaning. This condition may be at-
tributed to early instructional emphasis on de-
coding, speed, and accuracy over meaning-
making, critical thinking, and text interpreta-
tion. The difference between smooth oral read-
ing and students’ ability to independently in-
terpret and comprehend texts indicates that
decoding and word recognition alone are insuf-
ficient indicators of reading mastery. This find-
ing highlights the need for targeted instruc-
tional strategies, including scaffolded compre-
hension exercises, vocabulary reinforcement,

and guided reading tasks that explicitly connect
fluent reading with meaningful understanding.

This trend is also similar to the findings by
Feruzi (2021) in Tanzania, where students
scored well in oral reading fluency but were be-
low the comprehension standards, which indi-
cates that oral reading fluency does not indi-
cate complete reading proficiency. To augment
these results, Treptow et al. (2023) and Ilter
(2017) note that understanding scores lower
than 93% and 60 qualify as the level of frustra-
tion, and Castro (2024) states that even text
that is supposed to be taught does not always
benefit students with poorer reading acuity,
supporting the necessity to implement special

[JMABER

352

Volume 7 | Number 1 | January | 2026



Conel & Beloro, 2026 / uctional Strategies of Teachers, Reading Proficiency, and Reading Motivation of Grade 7 Students

activities. The overall conclusions are the sig-
nificance of scaffolded comprehension strate-
gies with the help of the Social Cognitive The-
ory developed by Bandura because the confi-
dence and beliefs that students have about
their reading skills are the determinants of
their performances.

In the meantime, Table 4 demonstrates the
summary table displays the general level of

reading motivation of Grade 7 students. Pur-
poses of Reading ranks 1st (AWM = 3.02, MM),
Competence and Efficacy Belief rank 2nd
(AWM = 2.93, MM), and Social Purpose of Read-
ing ranks 3rd (AWM = 2.78, MM). The overall
average weighted mean is 2.91, interpreted as
Moderately Motivated.

Table 4. Summary of Reading Motivation Levels of Grade 7 students

Aspects AWM Int

Purposes of Reading 3.02 MM
Competence and Efficacy Belief 2.93 MM
Social Purpose of Reading 2.78 MM
Over-all AWM 291 MM

The results suggest that Grade 7 students
are most motivated by reading activities with
clear, personal purposes because these tasks
connect to their interests or offer recognition,
making the effort feel meaningful and reward-
ing. Their moderate confidence in reading skills
indicates that when texts are difficult or goals
are unclear, students may hesitate, as they fear
failure or struggle to see their progress. This re-
duced motivation to social reading demon-
strates peer interaction is not a sufficient op-
portunity to maintain student engagement
purely because students cherish activities that
give them personal meaning or sense of
achievement rather than engaging with others.

This conclude that there is a moderate mo-
tivational force to read among Grade 7 students
with the greatest motivation being the personal
purpose and meaningful engagement. Although
the feeling of reading ability influences motiva-
tion, it still needs to foster self-efficacy. Also,
improved social interaction, via collaborative
reading activities, can offer some additional

support, but is not a key motivational factor. In
order to maintain and reinforce reading inter-
est, the teacher can aim towards creating read-
ing activities that are both personally meaning-
ful, confidence-enhancing, and social.

The discovery that Grade 7 students are
best motivated by reading activities that have
personal meaning and trust in abilities is sup-
ported by research. Pecka and Peklaj (2016) re-
vealed that the more reading-motivated stu-
dents demonstrated stronger participation in
the event when tasks were not irrelevant to
their personal interests but had potential to
capture their interest, and when they felt that
they were competent, whereas low self-efficacy
constrained participation. On the same note,
Locher et al. (2019) noted that intrinsic moti-
vation, which is fueled by enjoyment and per-
sonal relevance, influenced the reading habits
of students more significantly compared to the
influence of social or school-based reading
tasks.

Table 5: Relationship between the Reading Motivation and Reading Proficiency

Reading Motivation Reading Proficiency  r-value Int. p-value Int.
Comprehension -0.094 NA 0.271 NS

Competence and efficacy belief Fluency -0.127 NA 0.135 NS
Vocabulary 0.166 NA 0.05 NS

Comprehension -0.14 NA 0.101 NS

Social purposes for reading Fluency -0.073 NA 0.395 NS
Vocabulary 0.092 NA 0.284 NS
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Reading Motivation Reading Proficiency  r-value Int. p-value Int.
Comprehension -0.083 NA 0.329 NS

Purposes of reading Fluency -0.004 NA 0.965 NS
Vocabulary -0.018 NA 0.832 NS

On the other hand, Table 5 presents the re-
lationship between the reading motivation and
reading proficiency of Grade 7 students. It spe-
cifically examines three aspects of reading mo-
tivation, competence and efficacy belief, social
purposes for reading, and purposes of reading,
in relation to three components of reading pro-
ficiency: comprehension, fluency, and vocabu-
lary. The results show that all computed p-val-
ues are greater than 0.05, indicating no signifi-
cant relationship between any of the variables.
Likewise, the r-values, which range from -0.140
to 0.166, suggest only negligible correlations,
meaning that reading motivation and reading
proficiency are not linearly related among the
respondents.

The findings indicate that every calculated
p-value exceeds 0.05, and hence, no statistically
significant correlation exists between any two
variables. Correlation coefficients (r-values)
have been observed to yield negligible associa-
tions, ranging between -0.140 and 0.166. Par-
ticularly, competence and efficacy demonstrate
weak negative associates with comprehension
(r = -0.094) and fluency (r = -0.127), a slight
positive association with vocabulary (r =
0.166). Social purposes to read have insignifi-
cant negative relationships with comprehen-
sion (r =-0.140) and fluency (r =-0.073),and a
weak positive rapport with vocabulary (r =
0.092). Reading purposes also exhibit very
weak correlations with all components of read-
ing proficiency.

The lack of a significant relationship in this
sample may be explained by the pervasive
“frustration-level” reading profile observed in
many students. Although learners may be mo-
tivated to read, their limited reading compre-
hension and vocabulary skills likely prevented
them from translating motivation into measur-
able proficiency gains. In other words, high mo-
tivation alone cannot overcome gaps in linguis-
tic knowledge, decoding, or comprehension
strategies, which are essential for successful
reading performance. This context helps ex-
plain why the wusual positive correlation

between motivation and proficiency, often re-
ported in the literature, was not observed in
this study.

These findings indicate that reading moti-
vation is not a direct predictor of reading profi-
ciency in a student. Although motivated learn-
ers tend to be interested and persistent, it is not
always the case that higher performance is
achieved under motivation without suitable
guidance, practice, and implementation of
strategies. The quality of teaching, accessibility
of reading materials, support of literacy home
and previous reading experiences may have a
greater effect on proficiency. This supports
Guthrie and Wigfield (2020), as well as Schie-
fele et al. (2012), who describe that in increas-
ing engagement, comprehension, and fluency,
vocabulary knowledge, metacognitive profi-
ciency, and other forms of efficient instruction
remain the funding factors. In the same vein,
Ayu, M. et al. (2023) also documented a low
negative correlation between reading practices
and comprehension, indicating that engage-
ment does not necessarily lead to participation
and improved understanding. In general, moti-
vation is useful but it must collaborate with ef-
fective instructional support to yield meaning-
ful improvement in reading proficiency.

Teacher-Led Intervention Material using
Modified ADDIE Model: ReadTech

The ReadTech Teacher-Led Intervention
Material was developed using a modified AD-
DIE model to address the needs of Grade 7 stu-
dents at CBSUA Laboratory High School in vo-
cabulary development and reading motivation.
The ADDIE framework, which includes Analy-
sis, Design, Development, Implementation, and
Evaluation, has been widely applied in educa-
tional research to create structured and effec-
tive instructional materials (Srinawati, Bahri, &
Yuliastuti, 2023; Jalil, Madar, & Kassim, 2021),
providing teachers with flexible, engaging, and
evidence-based resources that improve learn-
ing outcomes, support active participation, and
enhance motivation. Guided by this model, the
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ReadTech material was designed to align with
the Matatag Curriculum while responding to
the specific findings of this study, particularly
students’ frustration-level reading comprehen-
sion and the need for personal reading pur-
poses.

Vocabulary exercises, reading passages,
comprehension tasks are embedded within in-
teractive QR-code activities and digital games
that scaffold understanding, allowing students
to practice decoding while connecting words to
meaningful contexts. Reading tasks also allow
learners to choose texts based on their per-
sonal interests, fostering intrinsic motivation
and linking fluent reading to comprehension.
These features directly address the gaps identi-
fied in the results, ensuring that motivation is
paired with effective instructional support to
enhance both comprehension and vocabulary
acquisition.

Conclusions

1. The findings show that English instructors
are consistent in the number of instruc-
tional strategies used in reading, and as-
sessment and feedback are among the
strongest practices. Preparation and stu-
dent engagement are also presented in the
form of regular lesson planning and class-
room interaction. Not so often, however,
they refer to teaching methods and ap-
proaches and it is more important to make
them more diverse and innovative. This
trend indicates that teachers have a high
priority on measuring student progress
and offering advice in the form of feedback,
as well as on making sure that the lessons
are effectively planned and interesting.

2. Reading fluency is also a strong area among
the students, comprehension is least devel-
oped area of reading proficiency and vocab-
ulary knowledge is functional to moderate.
This shows that speed in decoding and
reading is not automatically followed by a
deeper understanding, and it is therefore
necessary to focus on the specific instruc-
tional intervention that could bridge flu-
ency and comprehension and even vocabu-
lary growth.

3. Personal relevance, enjoyment, and mean-
ingful engagement are the factors that de-
termine reading motivation in students, but
there is a moderate level of confidence as-
sociated with reading skills and a motiva-
tion toward social purposes. This implies
that persistent interest and self-efficacy
play an important role in ensuring sustain-
able engagement and that social and inter-
active factors have the potential to boost
the use and continuation of reading activi-
ties.

4. Instructional factors, previous knowledge,
strategies of reading, and the literacy envi-
ronment all play a crucial role in defining
reading proficiency; thus, motivation alone
does not have significant influence on read-
ing proficiency in students. To ensure the
development of understanding, fluency and
vocabulary, a combination of motivational
support and organized skills-oriented in-
struction is crucial to help create more con-
fident, active, and competent readers.
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