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ABSTRACT 

 

The Philippine educational landscape in 2026 continues to reflect a per-

sistent tension between the demand for real-time synchronous learning 

and the structural realities of intermittent internet connectivity across an 

archipelagic nation. This conceptual review develops Communal Tether-

ing as a culturally grounded framework for understanding authentic 

communication in contexts characterized by what this study terms Archi-

pelagic Asynchronicity. Using a narrative synthesis approach guided by 

Popay et al. (2006), the study examined 42 peer-reviewed articles and 

policy documents published between 2020 and 2026, sourced from Sco-

pus, ERIC, Google Scholar, and official repositories of UNESCO, the De-

partment of Education (DepEd), and the Commission on Higher Educa-

tion (CHED). Through thematic mapping, the analysis identifies recurring 

patterns in which intermittent connectivity, rather than functioning 

solely as a limitation, creates opportunities for reflective engagement and 

localized meaning-making. These conditions are sustained through what 

this study conceptualizes as Digital Bayanihan Dynamics, wherein cultur-

ally embedded practices of mutual support enable continuity in learning 

despite technological fragmentation. The paper contends that authentic 

communication in resource-constrained environments depends less on 

constant connectivity and more on relational permanence. By shifting the 

focus from speed-centered models to culturally grounded relational 

frameworks, this study offers both theoretical and practical contribu-

tions to English Language Teaching and mediated communication in 

Global South contexts. 
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Introduction 
In 2026, digital communication has become 

central to how teaching and learning are orga-
nized in the Philippine educational system. De-
spite this shift, many institutions continue to 
prioritize synchronous, real-time interaction, a 
model that often conflicts with the uneven and 
unstable connectivity across an archipelagic 
country. While widely adopted Western mod-
els of authentic learning emphasize individual 
performance and real-world task completion 
(Herrington & Oliver, 2000; Laurillard, 2012), 
these frameworks do not fully account for con-
texts shaped by intermittent access and high-
context communication practices (Czerniewicz 
et al., 2020; Villaseñor, 2024; Espinosa, 2025; 
Selwyn, 2016). 

The persistence of the digital divide in the 
Philippines reflects not only technical limita-
tions but also enduring geographic and socio-
cultural conditions (van Dijk, 2020). Although 
national and regional initiatives, including the 
ASEAN Digital Masterplan 2025, aim to im-
prove connectivity, disparities remain evident 
between centralized systems such as Singapore 
and archipelagic contexts such as the Philip-
pines and Indonesia (ASEAN, 2025; World 
Bank, 2025). At the global level, much of the 
discourse on digital education continues to re-
flect the “myth of synchronicity,” which as-
sumes that meaningful learning depends on 
continuous real-time interaction (UNESCO, 
2023; Hodges et al., 2020; Bozkurt et al., 2020). 
This assumption tends to overlook how learn-
ing is sustained in environments where discon-
nection is a regular condition rather than an ex-
ception, particularly in Global South contexts 
shaped by localized and culturally embedded 
conditions (Appadurai, 1996). 

Responding to these conditions, this paper 
proposes Communal Tethering as a culturally 
grounded framework for understanding com-
munication in digitally mediated learning envi-
ronments. The framework suggests that conti-
nuity in education is not secured solely through 
technological stability, but through the persis-
tence of pedagogical relationships. In this view, 
the connection between teachers and learners 
can endure—and in some cases strengthen—
despite fragmented signals, aligning with per-
spectives in networked and postdigital  

learning that emphasize relational continuity 
over technological immediacy (Siemens, 2005; 
Bayne et al., 2020). 

A key gap in the literature is the limited at-
tention given to how culturally embedded prac-
tices shape communication in low-connectivity 
environments. Much of the existing research 
prioritizes infrastructure, platform adoption, 
and bandwidth expansion, with less focus on 
relational and cultural dimensions. Filipino 
concepts such as bayanihan and kapwa, con-
ceptualized in this study as Digital Bayanihan 
Dynamics, highlight how mutual support, 
shared responsibility, and adaptive communi-
cation practices enable continuity in learning 
despite technological disruption (Pe-Pua & 
Protacio-Marcelino, 2000; Jocano, 1999). 

By addressing this gap, the study contrib-
utes both theoretically and practically. It re-
frames dominant assumptions about authentic 
communication by shifting attention from im-
mediacy to relational persistence. It also offers 
a framework that can inform English Language 
Teaching (ELT), instructional design, and pol-
icy development in contexts where stable con-
nectivity cannot be assumed, particularly 
within resource-constrained and Global South 
environments. 
 
Methodology 
Research Design 

This study adopts a conceptual review de-
sign using narrative synthesis combined with 
thematic mapping. Narrative synthesis is ap-
propriate for integrating findings from diverse 
sources, including empirical studies and policy 
documents, to develop a context-sensitive the-
oretical framework. This approach allows the 
study to examine patterns across literature 
while accounting for the socio-cultural condi-
tions of Philippine education. 
 
Materials and Data Sources 

The review included peer-reviewed articles 
and official policy documents published be-
tween 2020 and 2026. Sources were obtained 
from Scopus, ERIC, and Google Scholar, as well 
as institutional repositories of UNESCO, DepEd, 
and CHED. These were selected to ensure a bal-
ance between academic research and policy-
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based perspectives relevant to digital learning 
in the Philippine and ASEAN context. 
 
Data Gathering Process 

Systematic searches were conducted using 
keyword combinations such as “mediated com-
munication,” “Philippine digital divide,” “asyn-
chronous learning ASEAN,” “digital bayanihan,” 
and “archipelagic connectivity.” 

Inclusion criteria focused on studies ad-
dressing pedagogical communication, socio-
technical conditions, and digital learning in 

ASEAN or similarly resource-constrained con-
texts. Technical ICT reports without pedagogi-
cal focus were excluded. Only English-lan-
guage, peer-reviewed studies and official policy 
documents were considered. 

A total of 178 records were initially identi-
fied. After removing duplicates and screening 
titles and abstracts, 112 records remained. 
Full-text review was conducted on 67 docu-
ments, resulting in 42 studies included in the fi-
nal synthesis.

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Figure 1. PRISMA Flow Diagram of the Literature Selection and Inclusion 2.4 Data Analysis 
 
Data Analysis 

The selected studies were analyzed using a 
Thematic Synthesis Matrix to identify recurring 
patterns and relationships across the litera-
ture. The process followed the narrative syn-
thesis framework of Popay et al. (2006), which 

involves developing an initial synthesis, exam-
ining relationships across studies, and con-
structing an interpretive explanation. This ap-
proach is consistent with qualitative synthesis 
practices in educational research (Thomas & 
Harden, 2008). 
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This approach enabled the integration of 
global communication theories with indige-
nous Filipino concepts such as bayanihan and 
kapwa. Through iterative analysis, the core 
concepts of Archipelagic Asynchronicity and 
Communal Tethering were developed. The 
multi-source synthesis ensured that the frame-
work remains grounded in both scholarly liter-
ature and the lived realities of Philippine edu-
cation. 
 
Results and Discussion 

The analysis of the 42 selected studies re-
veals a consistent pattern in how digital com-
munication operates within Philippine educa-
tion. While conventional models tend to treat 
delays and disconnections as barriers, the re-
viewed literature suggests that these interrup-
tions do not function solely as constraints. In 
several cases, intermittent connectivity creates 
opportunities for reflection, contextualization, 
and learner autonomy (Villaseñor, 2024; World 
Bank, 2025; DepEd, 2025; Bozkurt et al., 2020; 
Hrastinski, 2008). 

From this pattern, the study introduces the 
concept of Generative Archipelagic Asynchro-
nicity. In this context, irregular connectivity al-
lows learners additional time to process lan-
guage, reflect on content, and connect lessons 
to local conditions. What appears as disruption 
may instead support deeper engagement—an 
observation aligned with emerging discussions 

in Global South digital pedagogy, where resili-
ence rather than bandwidth is seen as central 
to sustainable learning (Czerniewicz et al., 
2020; Hrastinski, 2008; Smith et al., 2022; 
Means et al., 2014). 

At the same time, these gaps are actively 
bridged through what this study terms Digital 
Bayanihan Dynamics. Learners and teachers 
sustain communication by sharing materials, 
clarifying concepts, and supporting one an-
other despite unstable connectivity (DICT, 
2026; UNICEF Philippines, 2023; Warschauer, 
2003). These practices reflect established 
forms of cooperation in Philippine society, 
adapted to digital environments (Pe-Pua & Pro-
tacio-Marcelino, 2000; Jocano, 1999).  

Building on these observations, Communal 
Tethering emerges as the study’s central theo-
retical contribution. It suggests that continuity 
in learning is less dependent on technological 
infrastructure and more sustained by rela-
tional bonds between teachers and students. 
Cultural values such as bayanihan and kapwa 
provide a stabilizing force that enables commu-
nication to persist despite fragmentation 
(Arinto, 2024; Enriquez, 1978; Blando, 2024). 
This perspective resonates with relational and 
networked views of learning that emphasize 
social presence and distributed interaction in 
digital environments (Siemens, 2005; Garrison 
et al., 2000).

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 2. Transactional Model of Communal Tethering in Philippine Digital Classrooms



G Quiming, 2026 / Communal Tethering as a Framework for Authentic Communication in Archipelagic Asynchronicity 

 

 
IJMABER  1641 Volume 7 | Number 4 | April | 2026 

 Figure 2 illustrates the Transactional 
Model of Communal Tethering in Philippine 
digital classrooms. The model highlights the 
Communal Tether—the enduring teacher-stu-
dent bond—as the core anchor. It is mediated 
by four variables: Bandwidth Conditions, Cul-
tural Values (Bayanihan/Kapwa), AI Mediation, 
and Parasocial Dynamics. Circular arrows rep-
resent feedback loops that maintain relational 

permanence despite fragmented digital con-
nectivity (Ahmed, 2025; Morgado et al., 2025; 
Co, 2025; Wang et al., 2025). 
 
Thematic Synthesis Matrix 

The synthesis below organizes the major 
themes identified in the review, along with the 
tensions they address and the conceptual re-
sponses that emerge from the literature.

 
Table 1. Thematic Synthesis Matrix of Communal Tethering 

Meta-Theme Key Sources Critical Tension Conceptual Resolution 
Archipelagic 

Asynchronicity 
Villaseñor, 2024; 

World Bank, 2025; 
DepEd, 2025 

Real-time delivery vs. 
geographic fragmen-

tation 

Generative Reflective 
Space: delays allow reflec-
tion and contextualization 

Digital Bayanihan 
Dynamics 

DICT, 2026; RSIS Inter-
national, 2025; UNICEF 

Philippines, 2023 

Unstable signals vs. 
learning continuity 

Virtual Kapwa: peer  
support sustains commu-

nication 
Communal Teth-

ering 
Arinto, 2024; Enriquez, 

1978 
Weak infrastructure 
vs. strong relation-

ships 

Relational Permanence: 
learning continues through 

human connection 
Collective Anchor Blando, 2024; UNESCO, 

2023 
Individualist models 
vs. communal values 

Authentic Collectivism: 
learning tied to commu-

nity benefit 
 
Comparative Analysis 

A comparison with Singapore and Finland underscores the uniqueness of the Philippine case 
(Toh & Looi, 2024; Sahlberg, 2015). 

Dimension Philippines Singapore Finland 
Connectivity Intermittent; often re-

lies on offline and low-
bandwidth tools 

Highly stable and 
centralized 

Broad, equitable ac-
cess 

Cultural Mediation Bayanihan and Kapwa 
shape interaction 

Efficiency-oriented 
collectivism 

Trust and autonomy 

Pedagogy Communal Tethering Performance-driven Dialogic and learner-
centered 

This comparison demonstrates that the 
Philippine context does not simply lag behind 
in infrastructure. Rather, it functions differ-
ently: while Singapore emphasizes efficiency 
and Finland emphasizes autonomy, Philippine 
educational communication relies on shared 
responsibility and social connection. Fragmen-
tation, therefore, is not merely a limitation but 
a condition that can be leveraged to support 
learning continuity. 
 
 
 

Limitations and Recommendations 
Limitations of the Study 

As a conceptual review, this study has sev-
eral inherent limitations. First, the framework 
of Communal Tethering is based on a narrative 
synthesis of literature and policy documents 
(2020–2026) and does not include primary 
empirical data such as classroom observations 
or longitudinal measures of student perfor-
mance. 

 
 



G Quiming, 2026 / Communal Tethering as a Framework for Authentic Communication in Archipelagic Asynchronicity 

 

    
 IJMABER 1642 Volume 7 | Number 4 | April | 2026 

Second, although the review considers the 
archipelagic diversity of the Philippines, it may 
not fully capture the hyper-local linguistic and 
cultural nuances of indigenous communities, 
particularly those in Geographically Isolated 
and Disadvantaged Areas (GIDAs). 

Finally, the rapid development of AI-medi-
ated communication in 2026 suggests that the 
socio-technical landscape is continually evolv-
ing. As a result, the relational and communica-
tive dynamics discussed in this study may shift 
faster than current policies and literature can 
account for. 
 
Recommendations for Practice and Policy 

Drawing from the concepts of Archipelagic 
Asynchronicity and Digital Bayanihan Dynam-
ics, the following recommendations are pro-
posed: 

For Educators. Move beyond a strict focus 
on real-time compliance and instead empha-
size Relational Permanence. Learning tasks can 
be designed to make use of asynchronous gaps, 
allowing students to engage in reflection, lan-
guage processing, and local contextualization, 
especially in English language learning. 

For School Administrators. Adopt low-
bandwidth instructional strategies by prioritiz-
ing SMS, offline modules, and asynchronous 
communication over video-based delivery. 
This approach not only improves accessibility 
but also reduces learner anxiety or hiya associ-
ated with technical difficulties. 

For Policymakers (CHED and DepEd). Con-
sider integrating Communal Tethering into dig-
ital literacy frameworks. Beyond measuring 
connectivity in technical terms (e.g., band-
width), policies may also account for the stabil-
ity of instructional relationships, including sup-
port for peer-to-peer resource sharing and 
community-based access strategies. 

For Future Research. Further empirical 
work is needed to test and refine the proposed 
framework. Ethnographic and classroom-
based studies in archipelagic contexts can ex-
amine how practices such as Virtual Kapwa in-
fluence student engagement, retention, and 
communication outcomes in digitally mediated 
learning environments. 
 
 

Implications for the English Educator 
For English Language Teaching (ELT) prac-

titioners, the shift toward Communal Tethering 
calls for a redefinition of how authentic com-
munication is assessed. Rather than focusing 
primarily on grammatical accuracy in real-time 
interaction, authenticity may be understood in 
terms of Relational Fluency—the ability to sus-
tain meaningful communication across frag-
mented and asynchronous digital conditions. 

This perspective recognizes multimodal 
and low-bandwidth forms of communication, 
such as SMS and offline modules, as legitimate 
sites of linguistic performance. It also acknowl-
edges the growing role of AI-mediated feed-
back as a “secondary tether” that supports 
learners during periods of disconnection, while 
teachers maintain responsibility for contextual 
accuracy and pedagogical alignment (Ahmed, 
2025; Morgado et al., 2025; Co, 2025). 

In this context, educators extend their pres-
ence beyond synchronous interaction, adopt-
ing roles that sustain engagement despite tech-
nological gaps, including forms of mediated or 
parasocial communication (Wang et al., 2025). 
At the policy level, integrating Communal Teth-
ering into digital literacy frameworks may ena-
ble institutions such as CHED and DepEd to 
move beyond purely technical measures of con-
nectivity and toward models that account for 
relational continuity in learning. 
 
Conclusion 

This study introduced Communal Tethering 
as a conceptual framework for understanding 
authentic communication in contexts charac-
terized by Archipelagic Asynchronicity. Draw-
ing from a narrative synthesis of 42 studies and 
policy documents, the findings suggest that in-
termittent connectivity, rather than being 
purely disruptive, can create conditions for re-
flective engagement and localized meaning-
making. 

The analysis further demonstrates that Dig-
ital Bayanihan Dynamics play a critical role in 
sustaining communication, as learners and ed-
ucators rely on shared cultural practices to 
maintain continuity despite technological limi-
tations. In this sense, the stability of educa-
tional experiences in the Philippine context is 



G Quiming, 2026 / Communal Tethering as a Framework for Authentic Communication in Archipelagic Asynchronicity 

 

 
IJMABER  1643 Volume 7 | Number 4 | April | 2026 

not solely dependent on infrastructure, but on 
the strength of relational and communal ties. 

By shifting the focus from speed-centered 
models of communication to relational perma-
nence, this study contributes a culturally 
grounded perspective to ongoing discussions 
in mediated communication and English Lan-
guage Teaching. It highlights how archipelagic 
and resource-constrained environments can 
offer alternative models of resilience that are 
relevant not only locally, but also to other 
Global South contexts facing similar challenges. 

Ultimately, Communal Tethering reframes 
authentic communication as a sustained rela-
tional process—one that persists across frag-
mented digital conditions and is shaped by 
both cultural values and evolving technological 
mediation. This perspective invites a reconsid-
eration of how authenticity is defined in digital 
education, particularly in contexts where con-
nection is not continuous, but collectively sus-
tained. 
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