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Introduction

It's getting clearer that creativity in educa-
tion is increasingly viewed as a key element in
developing the innovative problem-solving
skills needed by learners for success in the 21st
century (OECD, 2020; Keenan-Lechel et al,
2023). Teachers are the primary agents of in-
structional delivery and therefore have an im-
portant role in creating learning environments
conducive to creativity, critical thinking and
student engagement (Anderson et al, 2022;
Henriksen et al.,, 2021). Understanding the dif-
ferent influences on a teacher's creativity will
be essential to improving the quality of teach-
ing to enhance the outcomes of all students.

Amabile's Componential Theory of Creativ-
ity has been influential in shaping research
around creativity. This model includes three
main components: domain-specific abilities
(such as knowledge and skills within a given
field), creative thinking skills (fluency, original-
ity, elaboration, abstractness of titles, and re-
sistance to premature closure), and motivation
(primarily intrinsic). It is thought that all three
of these components interactively create out-
put when considered as a whole. Numerous
empirical studies done on this model have pro-
vided empirical evidence supporting it in edu-
cation settings (and in particular for teachers)
by supporting that intrinsic motivation and the
environment are highly important to a
teacher’s capacity to create.

The Philippine education system has un-
dergone many recent reforms aimed at aligning
the national curriculum with 21st-century
learning competencies; thus, there has been a
clear increase in the demand by teachers for
creative teaching strategies (DepEd, 2020).
However, teachers face many systemic barriers
(e.g., rigidly defined curricular frameworks;
limited opportunities for professional develop-
ment) in their ability to implement these crea-
tive teaching strategies, particularly in public
school systems (e.g., Andal & Hermosa, 2024;
Cabunoc & Ubayubay, 2024), limiting their abil-
ity to fully utilize creative instructional prac-
tices that promote critical thinking skills and
student engagement. As a result, support for
educators to solve the barriers that prevent
them from providing innovative, high-quality

education aligned to local and global education
reform strategies is essential.

Although research on teachers’ creativity is
expanding globally, there is still little empirical
research that explores the nature of the rela-
tionships among domain-relevant skills, crea-
tive thinking skills, and task motivation in the
Philippines’ senior high school (SHS) context.
Thus, localized research is needed to find out
how these three areas relate to one another,
and what effect they have on the implementa-
tion of creative teaching processes in the SHS
context.

This study looked at senior high school
(SHS) teachers’ levels of the types of skills, abil-
ities, and extrinsic and intrinsic motivation
they need to be creative in the classroom. It also
explored the relationship between these three
areas or domains and how they relate to
teacher creativity and professional develop-
ment as well as educational policy.

The article reviewed the available literature
regarding the variables of domain-related skill,
creative thinking skills, and motivation to com-
plete a task among SHS teachers. The relation-
ship between these three factors, how they im-
pact the teacher’s ability to teach effectively,
and how this relates to faculty development
were analyzed.

Creativity has always been regarded as an
essential component of good teaching and stu-
dent engagement. More recent research has
also shown the continuing influence of diver-
gent thinking - defined as fluency, flexibility,
originality, and elaboration - as one of the main
components that characterize creative achieve-
ments (Runco & Acar, 2020). All four of these
played a role in the development of more mod-
ern measures of creativity used in social and
educational contexts (i.e., contemporary crea-
tivity assessment tools). Current work using
the Componential Theory of Creativity contin-
ues to support the concepts of domain-specific
knowledge, creativity-related thinking
skills/abilities, and intrinsic motivation as nec-
essary contributors to innovative teaching (An-
derson et al.,, 2021). Each of these newest ver-
sions of the Componential Theory of Creativity
have established an up-to-date foundation of
knowledge from which to develop effective
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practices for fostering creativity within schools
and colleges.

Many studies show how creative teachers
can make a difference in the quality of students’
education. Teachers who are creative use their
creativity as one way to create exciting and ef-
fective student-centred learning experiences
(Bhardwaj et al, 2025). Therefore, research
shows that when teachers use creativity in
their teaching, they can create an environment
where students are participating at higher lev-
els, curious about everything they are learning,
and achieving the highest academic capacity
(Pont-Niclos et al.,, 2024).

While integrating creative teaching meth-
ods has many advantages, many teachers expe-
rience barriers to doing so because of systemic
issues. Teaching requires all educators to have
domain-specific competence and pedagogical
understanding in order to achieve proficient
levels of instruction. Research indicates that
teachers with a greater depth of knowledge re-
garding their subject material as well as how
students learn the material (known as peda-
gogical content knowledge) perform better in
general; however, the improvement in teacher
performance is even greater when working
with students enrolled in STEM courses (Mafa-
Theledi, 2022). In addition, it has been found
that by participating in professional develop-
ment programs, teachers' subject matter ex-
pertise improves and allows for the effective
application of teaching methodologies result-
ing in improved student learning outcomes
(Nilsson & Karlsson, 2022). In addition, the
Philippine Professional Standards for Teachers
(PPST) provide a comprehensive set of profes-
sional standards designed to guarantee that ed-
ucators are capable to deliver high quality and
effective instruction (Department of Education
[DepEd], 2017).

Teachers' motivation, both intrinsic (inter-
nal) and extrinsic (external), is critical in deter-
mining how teachers perform and how en-
gaged they are in their work. Researchers con-
tinue to show that motivation has an important
influence on overall educator productivity and
commitment. For example, according to Bal-
uerte et al. (2023), intrinsic and extrinsic moti-
vation have a strong positive relationship with
employee productivity; therefore, workers

who are motivated will likely produce more
than those who are not. Also, Pagulong (2024)
studied the level of teacher motivation within
the Babak District, Island Garden City of Samal,
and found that intrinsic variables received the
highest mean score overall, indicating that
teachers feel a lot of personal satisfaction and
motivation from within due to the intrinsic
value of the job as perceived by them. Finally,
Inoncillo (2024) argued that anxiety is a pre-
dictor of achievement and that some level of
anxiety might enhance concentration, effort,
and engagement with the task at hand; how-
ever, too much anxiety can limit creativity and
performance on the task at hand. The low pay
and excessive workloads faced by many teach-
ers at this time are major contributing factors
to their loss of intrinsic motivation as evi-
denced in the 2020 SEAMEO INNOTECH report
which highlights the need for supportive poli-
cies which will lead to an increase in teacher
motivation and well-being.

Effective teaching must rely on creative
ideas that shape instructional strategies and
foster student interest. Creativity can be de-
fined in many ways; some examples include:
cognitive flexibility, problem solving, and in-
trinsic motivation. Several studies have been
conducted researching the effects of all three of
these types of creativity on the way high school
education is delivered to students. For exam-
ple, Wang & Chang (2022) found evidence that
cognitive flexibility has a mediating effect on
both intrinsic motivation and creativity among
junior high students. This leads to the conclu-
sion that fostering cognitive flexibility will help
increase the level of creativity. Honra & Mon-
terola (2024) conducted similar work with bi-
ology instruction using Design Based Approach
(DBA) as a means to improve student cognitive
flexibility, indicating that DBA provided stu-
dents with opportunities to make connections
between what they learn in a theoretical sense
and what they will do in a practical sense. Alt-
hough there are many ways educators can en-
courage creativity, there are also many ways
their creativity may be limited by curriculum
constraints or pressure from the system. Un-
derstanding the various ways educator’s differ-
ent domains of creativity are connected to one
another will provide valuable input for the
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development of learning environments that
foster creativity, which may contribute to their
improved learning opportunities.

Additionally, even though there has been a
rise in awareness regarding how teachers' cre-
ativity affects students' performance, there has
not been a large number of quantitative studies
measuring how domain-relevant skills, crea-
tive thinking, and motivation come together for
Senior High School teachers in the Philippines.

Most of the current literature is based on ei-
ther all and/or only the Western world or only
general educational levels. Whatever the case
may be, there is still a huge gap in the literature
available about how if these domains of creativ-
ity work together at the Senior High School
level in a specific country (Philippines). Under-
standing how these domains work together
will help us create targeted interventions and
professional development programs that will
help foster more creative teaching throughout
the entire Philippine education system.

In addition, this study will look at how
teachers’ domain knowledge and skills interact
with their ability to think creatively as well as
their intrinsic and extrinsic motivation toward
the tasks assigned to them so as to assess their
total creative potential. By identifying present
levels of these three variables and measuring
the degree and nature of their relationship to
each other, this research seeks to examine the
extent to which teaching performance is influ-
enced by these three variables as a group. Ulti-
mately, the purpose of this study is to contrib-
ute to the creation of a structured framework
to develop each of these specific competencies
and create a path for continued professional
growth designed to support a more creative
and innovative educational environment.

Methodology
Study Design

The research design employed in this study
is convergent parallel mixed method design,
which included the collection of quantitative
and qualitative data to assess the creative ca-
pacity of Senior High School teachers. In con-
trast to sequential designs that employ one
phase to inform or build on another phase, this
method enables simultaneous collection of
quantitative and qualitative data (i.e., test

scores and educators’ lived experiences and
systemic realities) to provide a more complete
overview of teacher creativity through triangu-
lation. (Creswell & Plano Clark, 2018).

Participants and Data Sources

The research consisted of 44 SHS (Senior
High School) teachers. The teachers came from
one (1) Senior High School in Bulacan and we
attempted to have representation amongst a
variety of disciplines and with varying years of
experience within the classroom. Every teacher
that participated in this research project was
working at the institution at the time of the in-
quiry. As part of the inclusion criteria in select-
ing the participants, all teachers had to cur-
rently be teaching in the classroom and have at
least one year (1) of experience in teaching
within their respective subjects.

Through purposive sampling, 44 teachers
at an institution were chosen as participants in
the study. Although N = 44 is relatively a small
sample size for traditional inferential statistics,
it provides strong contextual relevance for the
specific institutional setting. In line with the
convergent-parallel mixed-methods design,
qualitative data from the 44 participants in five
focus group discussions provided rich contex-
tual insights that helped explain and support
the interpretation of the quantitative findings
despite the study’s limited sample size. The
goal of this research is not simply to conduct a
broad survey, but to conduct an in-depth exam-
ination of the teachers’ creativity in the context
of the participating institution.

Instruments

Three adopted standardized instruments
were employed in this study. The Torrance
Tests of Creative Thinking (TTCT), developed
by Torrance (1974), assessed creative-thinking
skills, including fluency, originality, elabora-
tion, abstractness of titles, and resistance to
premature closure. The Work Preference In-
ventory (WPI), developed by Amabile et al
(1994), evaluated intrinsic and extrinsic task
motivation. The Philippine Professional Stand-
ards for Teachers (PPST), issued by the Depart-
ment of Education (DepEd, 2017), served as a
framework for assessing domain-relevant
teaching competencies. The domains include
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Content Knowledge, Learning Environment,
Curriculum and Planning, and Assessment and
Reporting. Additionally, a researcher-devel-
oped Focus Group Discussion (FGD) protocol,
reviewed and validated by five content experts,
was used to guide qualitative data collection
and ensure alignment with the study’s objec-
tives.

Procedure

This study used three standardized instru-
ments that were widely recognized as valid and
reliable for their specific purposes: Torrance
Tests of Creative Thinking (TTCT) developed
by Torrance (1974), Work Preference Inven-
tory developed by Amabile et al. (1994), and
Philippine Professional Standards for Teacher
(PPST). Participants from the study completed
the three adopted standardized instruments,
TTCT, WPI, and PPST, in two phases: Phase I
(qualitative) and Phase II (quantitative).

All of the TTCT tasks were given face-to-
face by having everyone in a group of individu-
als who completed the TTCT in the same loca-
tion and at the same time. A qualified psycho-
logical technician (psychometrician) gave all
the participants very specific and complete in-
structions on how to take the TTCT so that all
of them understood what they needed to do to
complete the tasks. The psychometrician also
went through each part of the TTCT procedure
step by step and made sure that all the partici-
pants were very clear about what the task re-
quired them to do and that they were comfort-
able completing the tasks. By administering the
TTCT in a controlled setting, the psychometri-
cian was able to ensure that all of the partici-
pants could concentrate and provide un-im-
peded responses to the TTCT items. Conducting
the TTCT in this manner helped to provide data
that was consistent and therefore provided for
reliable evaluations of the participants' crea-
tive skills (e.g, fluency, originality, elaboration,
abstractness of titles, and resistance to prema-
ture closure).

The researcher created an online version of
the WPI to collect data from participants. Par-
ticipants had 15-20 minutes to complete the
WPI that analyzed intrinsic/extrinsic task mo-
tivation with an online version of the WPI
formed through Google Forms. The researcher

was present to help participants with technical
issues and questions so they could successfully
complete the online version of the WPI.

The Philippine Professional Standards for
Teachers (PPST), developed by the Department
of Education (DepEd, 2017), was utilized to
evaluate teacher competency in specific do-
mains. Content knowledge, learning environ-
ment, curriculum and planning, and assess-
ment and reporting were among those do-
mains. Furthermore, the researcher-designed
FGD protocol was reviewed and approved by
five subject matter experts and used as a guide
for collecting qualitative data in order to meet
the purposes of the study.

The PPST assessment was conducted
through classroom observations, where the re-
searcher, along with a peer rater, observed the
teachers during their regular teaching sessions.
The peer rater was involved in the observation
process to ensure the assessment's accuracy
and reliability and to minimize potential bias in
evaluating the teachers' performance. Inter-
rater reliability for the Philippine Professional
Standards for Teachers (PPST) classroom obser-
vation ratings was assessed using Cohen’s kappa,
indicating very high consistency in agreement
among raters, k =.82, p <.001.The observations
were conducted throughout the duration of the
class session. The observers remained dis-
creetly positioned at the back of the classroom
to avoid disrupting the class. They used the
PPST Observation Rubric to monitor and assess
the teachers' performance, with scores rec-
orded directly on the rubric.

Focus Group Discussion

In the qualitative aspect of the research,
FGDs and classroom observations were used to
gather information about the perspectives of
the participants regarding motivation to com-
plete tasks and creativity. The FGD guide was
designed using Amabile's (1983) Componential
Theory, thereby providing a close correspond-
ence between (a) the qualitative inquiry and
(b) the quantitative variables. From classroom
observations, information was obtained about
creative engagement strategies employed dur-
ing instruction and comprehensive notes were
made to supplement the data gathered from the
other instruments. A validated protocol was
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used to guide the five FGDs, which involved a
total of 44 teacher-participants distributed
across groups of eight to nine members each.
The discussions aimed to gather information
on facilitating creativity through open-ended
questioning and promoting meaningful discus-
sions. Each FGD was conducted in-person and
lasted from 40 to 50 minutes. In addition to
providing qualitative data on the teachers'
views of motivation and creativity and the lim-
itations on developing creative teaching meth-
ods through quantitative means, the FGDs pro-
vide valuable information about barriers and
possibilities for establishing creative teaching.

Method of Data Analysis

An analysis of creativity among SHS teach-
ing staff used PPST, WP],and TTCT quantitative
data and conducted descriptive statistics of
means and standard deviation for all instru-
ments. For PPST, each participant's score was
determined using a five-point Likert scale rat-
ing per instrument to obtain an average score
and categorize rating levels (Very Low; Low;
Average; High; Very High).

The WPI's results revealed participants' in-
trinsic or extrinsic motivation through an over-
all calculated mean score for each. Reverse
scoring was used when appropriate to deter-
mine overall mean score results. The TTCT pro-
vided a creativity index score to measure each
participant's fluency, originality, elaboration,
abstractness of titles and resistance to prema-
ture closure. The TTCT's overall results for
each participant were interpreted through es-
tablished categories of Very Weak to Very
Strong.

Pearson’s correlation coefficient was used
to evaluate the relationships between the vari-
ables. This statistical method measures the
strength and direction of relationships be-
tween relevant skills in each domain, motiva-
tion to complete a task and creativity. Analysis
was completed using the SPSS statistical soft-
ware package, and a significance level of p <
0.05 was considered statistically significant.

The focus groups were transcribed and an-
alyzed following Braun and Clarke (2006)’s
thematic analysis methodology to identify key
themes to provide a deeper understanding of

the factors that influence creativity and motiva-
tion found within the quantitative study.

Ethical Considerations

This study was reviewed and approved by
the Committee on Ethics Review of Baliwag
Politechnic College, with endorsement from the
Institute of Arts and Sciences. As the institution
does not have a formal Institutional Review
Board (IRB), the committee and designated fac-
ulty reviewers served as the official body re-
sponsible for evaluating research involving hu-
man participants. Ethical clearance was ob-
tained prior to data collection (Reference No.:
CER-2026-001). All participants provided in-
formed consent prior to participation. Confi-
dentiality and anonymity were strictly main-
tained, and participation was entirely volun-
tary throughout the study.

Results and Discussions

The first part of this study presents a quan-
titative assessment of SHS teachers’ domain-
specific skills, creativity, and motivation, as
measured using the Torrance Tests of Creative
Thinking (TTCT) and the Work Preference In-
ventory (WPI).

Table 1 presents the results on domain-rel-
evant skills of SHS teachers using the PPST-
based Classroom Observation Tool, summa-
rized through means and standard deviations
across assessment areas.

The findings indicate that Senior High
School teachers demonstrated high levels of
domain-relevant skills across PPST domains.
The mean score of 3.74 in Content Knowledge
suggests a high level of proficiency in planning
and delivering instruction. Teachers showed a
strong understanding of lesson structure and
the use of varied teaching strategies. The
Learning Environment domain (M = 4.05), re-
sults indicate generally high performance;
however, observations suggest some variabil-
ity in the consistent use of advanced strategies,
particularly in integrating ICT to address di-
verse learning needs. Although teachers were
generally aware of ICT resources, their ability
to apply these effectively in the classroom ap-
peared to be limited by constraints such as in-
sufficient resources and lack of training. In the
Curriculum and Planning domain (M = 3.85),
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teachers demonstrated alignment with curric-
ulum standards. Similarly, performance in As-
sessment and Reporting (M = 4.04) was high
although teachers showed limited experience
in utilizing digital assessment tools that could
improve efficiency in classroom assessment

These findings highlight the need for tar-
geted professional development programs that
support teachers in integrating ICT into their
instructional practices, particularly through
hands-on training and improved access to re-
sources.

practices.

Table 1. Level of Domain-Relevant Skills of the SHS Teachers

Variables M1 SD1 M2 SD2 TOTAL M TOTAL SD
(M1&M2) (SD1&SD2)
Content Knowledge 3.75 1.05 3.73 0.55 3.74 0.84
Learning Environment 4.28 0.57 3.81 0.33 4.05 0.47
Curriculum & Planning 402 1.06 3.67 0.22 3.85 0.77
Assessment & Reporting 4.22 0.40 3.86 0.50 4.04 0.45
Overall Domain-Relevant Skills 4.07 031 3.77 0.23 3.92 0.27

Note: N =44 Scoring Interpretation= 1.00-1.80 = Very Low; | 1.81-2.60 = Low; | 2.61-3.40
= Average; | 3.41-4.20 = High; | 4.21-5.00 = Very High

Table 2 presents the level of creative think-
ing skills of SHS teachers as measured by the
TTCT across various subscales. It highlights the
strengths and weaknesses in different aspects
of their creative thinking skills.

The findings indicate that participants
demonstrated varying levels of performance
across the TTCT subscales. The fluency sub-
scale obtained a mean score of 112.52 (SD =
21.14), which indicates an average ability to
generate multiple ideas. The originality sub-
scale yielded a mean score of 137.34 (SD =
21.89), interpreted as strong, which suggests
high ability to produce unique and original
ideas.

The elaboration subscale recorded a mean
score of 81.41 (SD = 18.21), indicating an aver-
age ability to expand and develop ideas further.
Likewise, the abstractness of titles subscale

obtained a mean score of 84.55 (SD = 30.27),
which also falls within the average range, re-
flecting an average ability to think abstractly
when creating titles.

In contrast, resistance to premature closure
obtained a mean score of 67.14 (SD = 22.12),
interpreted as weak, indicating difficulty in
maintaining openness to alternative ideas and
solutions while working on a problem. The
overall creativity index score was 96.54 (SD =
22.73), falls within the average range.

To sum up, the findings indicate a particular
strength in originality, while opportunities for
improvement were more evident in resistance
to premature closure and, to a lesser extent,
elaboration and abstractness of titles. These
findings highlight areas where professional de-
velopment activities may help strengthen
teachers’ creative-thinking capabilities.

Table 2. Creative Thinking Skills of the SHS Teachers

M SD
Fluency 112.52 21.14
Originality 137.34 21.89
Elaboration 81.41 18.21
Abstractness of Titles 84.55 30.27
Resistance to Premature Closure 67.14 22.12
Creativity Index 96.54 22.73

Note: N = 44. Scoring Interpretation: 2149 = Very Strong; 121-139 = Strong; 80-120 = Average; 61-

79 = Weak; <60 = Very Weak.

IJMABER

1965

Volume 7 | Number 5 | May | 2026



Mendoza & Inoncillo, 2026 / A Faculty Development Framework for Senior High School Teachers Based on Creativity, Skills, and Motivation

Table 3 presents the internal motivation
levels of SHS teachers, measured using the WPI
tool, showing the mean (M) and standard devi-
ation (SD) for the enjoyment and challenge sub-
scales, along with the overall internal motiva-
tion score.

The analysis of the WPI responses revealed
that SHS teachers demonstrated an average
level of internal motivation overall. The enjoy-
ment subscale obtained an average score of
3.35 (SD = 0.64), indicating that teachers

Table 3. Internal Motivation of the SHS Teachers

generally experience personal satisfaction and
enjoyment in their work. In contrast, the chal-
lenge subscale recorded a lower mean score of
2.30 (SD = 0.90), suggesting that teachers were
less motivated by tasks involving challenge,
complexity, or professional risk-taking. Overall,
the findings suggest that internal motivation
among SHS teachers is more strongly associ-
ated with enjoyment and personal fulfillment
than with challenge-oriented motivation.

M SD
Enjoyment 3.35 0.64
Challenge 2.30 0.90
Internal Motivation Average 2.95 0.77

Note: N = 44 Scoring Interpretation: 4.21-5.00 = Very High; 3.41-4.20 = High; 2.61-3.40 =

Average; 1.81-2.60 = Low; 1.00-1.80 = Very Low.

Table 4 presents the level of external moti-
vation among SHS teachers, measured using
the WPI tool. It shows the mean (M) and stand-
ard deviation (SD) for the outward and com-
pensation subscales, along with the average ex-
ternal motivation score.

The mean score for outward motivation
(2.60; SD = 0.96) falls at the lower boundary of
the ‘Low’ category, while compensation (2.68;
SD = 0.90) falls within the ‘Average’ range. The
external motivation (M = 2.64; SD = 0.93) is

classified as ‘Average.” These findings indicate
that external motivational factors are present
among SHS teachers, although they appear to
be less pronounced compared to intrinsic
forms of motivation. Among the external fac-
tors measured, compensation showed slightly
higher motivational influence than outward
recognition. The findings also highlight the pos-
sible role of institutional support and recogni-
tion in influencing teachers’ external motiva-
tion.

Table 4. Level of External Motivation of SHS Teachers

Subscale Mean (M) SD
Outward 2.60 0.96
Compensation 2.68 0.90
External Motivation Average 2.64 0.93

Note: N = 44 Scoring Interpretation: 4.21-5.00 =

Average; 1.81-2.60 = Low; 1.00-1.80 = Very Low.

Table 5 presents the correlation results ex-
amining the relationships among domain-rele-
vant skills, creative thinking skills, and intrinsic
and extrinsic task motivation. All computed
correlations were weak and statistically non-
significant (p >.05).

The level of relationship between skills as-
sociated with a given domain and creative
thinking was extremely weak (r = -.006), sug-
gesting that no evident linear relationship was

Very High; 3.41-4.20 = High; 2.61-3.40 =

observed within the sample. Moreover, do-
main-specific skills showed a weak negative
correlation with intrinsic motivation (r = -.078)
and a weak positive correlation with extrinsic
motivation (r = .056). Creative thinking abili-
ties also showed a weak negative correlation
with intrinsic motivation (r = -.060) and a weak
positive correlation with extrinsic motivation
(r =.084). Given the weak and non-significant
correlations, the findings may suggest that the
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relationships among these variables were min-
imal within the context of the present study.
Nevertheless, these findings should be in-
terpreted with caution. The relatively small
sample size (N = 44) and the use of participants
from a single institution may have limited the
statistical power of the analysis to detect small
to moderate relationships. A post-hoc power
analysis conducted using G*Power indicated
that with a sample size of 44, the study
achieved approximately 46% power to detect a

Table 5. Relationships Among Variables

medium effect size (r =.30) at a =.05, suggest-
ing limited sensitivity and an increased risk of
Type Il error. Therefore, the absence of statisti-
cally significant correlations does not neces-
sarily indicate the absence of true relationships
among domain-relevant skills, creative think-
ing skills, and task motivation. Further re-
search with larger and more diverse samples is
recommended to provide a more robust exam-
ination of these relationships.

Constructs 1 2 3 4
Domain Relevant SKkills -
Creative Thinking -.006 -
Intrinsic Task Motivation -.078 -.060 -
Extrinsic Task Motivation .056 .084 .096 -

Note. N =44, p > .05.

Qualitative Findings

Table 6 presents the themes generated
from the Focus Group Discussions (FGDs) con-
ducted with Senior High School (SHS) teachers.
To determine what influences the teachers'
creative thinking and teaching styles, Focus
Group Discussions (FGD) were utilized to ob-
tain people from various schools to provide
opinions via interviews on certain questions.
The five (5) major themes with corresponding
subthemesidentified from the FGDs are: (1) the

creation of creative projects (or ideas) as a re-
sult of their teaching; (2) perceptions of exper-
tise in the subject matter as it relates to teach-
ing; (3) factors that contribute to enhancing
creativity; (4) factors that inhibit creativity;
and (5) what the School can do in order to help
them develop creatively. Each of the central
themes includes sub-themes that clearly show
how complex and difficult it is for the SHS
teachers to foster creativity within their les-
sons.

Table 6. Themes Generated from the Interview Data

Interview Protocol Theme Subtheme
Topic 1: Creative Project/ Idea * Efficient and effective Foster enjoyment,
SHS Teachers Generated in pedagogy Deliver results
Their Work * Inspiring students
Topic 2: Perception of Their * Perceived average level Lack of confidence
Teaching Expertise on the of proficiency Limited experience
Subject Matter Lack of professional

development

» High level of

Subject mastery

proficiency Previous experience
» Exceptional level of Strong subject mastery
proficiency Extensive experience

Self-motivation and passion

Topic 3: Factors That Help .
Bring Out Their Creativity as a
Teacher .

students

Satisfaction from

Purpose in life/Calling

Positive feedback
Seeing progress
Shared success
Limited facilities and
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Interview Protocol Theme Subtheme
* Necessity for resources
innovation Intrinsic Motivation
» Passion Job satisfaction
 Salary Competitive Salary
Topic 4: Factors That Hinder * Lack of facilities Insufficient budget
Their Creativity as a Teacher » Workload Bureaucratic hurdles

* Personal problems

* Lack of seminars

* Uninterested students
* Lack of experience

Multiple subject teaching
Health issues

Family responsibilities
Negative class atmosphere
Inadequate training

Topic 5: What the School Can
Do to Support Their Creative .
Development

 Salary

Provision of facilities
Seminars
Administrative support
Advanced education

» Rest and recreation

Enhances teaching creativity
Ongoing professional learning
Provides new ideas
Encourages creative mindset
Expanding knowledge
Reduces burnout

Increases job satisfaction

Note: Themes were identified based on recurring patterns and participants' significant statements.
Subthemes represent specific aspects of each central theme.

The qualitative phase (FGDs and classroom
observations), provided considerable insights
into the possible influences on creativity and
motivation for SHS teachers. Four hundred and
fifty-one codes across the various themes were
generated using thematic coding (Quirkos).

Intrinsic motivation emerged as a promi-
nent theme, particularly in relation to passion
(n=13) and satisfaction (n = 10). Teachers em-
phasized that personal commitment and fulfill-
ment in teaching drive their creativity. As one
participant stated, “Teaching is my calling... it
pushes me to go beyond traditional methods.”
This highlights the strong internal drive that
supports innovative teaching practices.

External and environmental factors were
also strongly represented in the data. Themes
related to environment (n = 24), resources (n =
24), and workload (n = 14) were among the
most frequently coded. Teachers reported that
these constraints significantly affect their abil-
ity to be creative. As one participant noted, “The
environment... is not conducive for teaching and
learning.” This suggests that physical and con-
textual limitations appear to influence creative
instructional delivery.

Instructional practices and strategies were
also highlighted, with methods (n = 28) and ac-
tivities (n = 20) reflecting teachers’ efforts to

adapt their teaching approaches. Teachers em-
phasized the importance of engaging students
through varied techniques. One participant ex-
plained that creativity involves “doing some-
thing different... to catch students’ attention.”

Another common theme was the support
from institutions; this included providing
(n=20) and holding seminars or training
(n=13). Teachers indicated a desire for ongoing
professional development and administrative
support. One participant said: "We need more
workshops and seminars to enhance our teach-
ing methods."

The qualitative data indicated that average
levels of intrinsic motivation was demon-
strated by teachers; however, enjoyment and
passion for teaching came out strongly in the
FGDs. Teachers were also found to utilize vari-
ous instructional strategies; however, their cre-
ative potential appeared to be influenced by en-
vironmental constraints and the level of insti-
tutional support provided.

The qualitative findings complement and
contextualize the quantitative results. Although
teachers demonstrated domain-relevant capa-
bilities, the nature of the student learning envi-
ronment and the presence of external barriers
to creativity, such as limited resources and in-
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adequate professional development opportuni-
ties, appeared to function as influential contex-
tual factors affecting teachers’ motivation to
engage in creative teaching practices.

Relationships Within Domains

According to Amabile (1996), domain rele-
vant skills are the knowledge, competencies
and technical skills that teachers require in or-
der to successfully deliver their subject. The re-
sults of the study indicated that teachers from
Senior High Schools (SHS) possess a range of
domain-relevant skills; specifically, some indi-
cated that they consider themselves average,
others highly, and a few exceptionally skilled in
their subject areas. There are a number of rea-
sons for this variation in self-assessment, such
as years of experience, familiarity with the con-
tent, and the availability of opportunities for
professional development. In general, those
with a greater level of experience or who have
participated in regular professional develop-
ment may be more likely to rate themselves
higher on their domain-relevant skills than
those with little or no experience or those who
have not participated in structured opportuni-
ties for professional development.

In the Philippine context, where resources
for professional development can sometimes
be limited (DepEd, 2017), teachers’ access to
formal and informal learning opportunities sig-
nificantly influences their proficiency in do-
main-relevant skills.

The framework for enhancing skills identi-
fied in PPST is the Philippine Professional
Standards for Teachers (PPST); however, due
to inconsistencies in access to training, such as
rural or under-privileged areas, the effect of
PPST on domain-related skills of SHS educators
will vary (DepEd, 2017). To put it differently,
who SHS teachers are in terms of domain-based
tools and training as a function of their back-
ground (experience) and the level of support
provided (institutional) they receive to help
create a fair teaching environment.

Creative Thinking Skills

Creative thinking, as measured by the Tor-
rance Tests of Creative Thinking (TTCT), in-
volves fluency, originality, elaboration, re-
sistance to  premature closure, and

abstractness of titles (Torrance, 1979). The
study found that teachers' creative thinking
abilities were generally average overall, with
relatively stronger performance in original-
ity and fluency, but less strong in resistance to
premature closure and abstractness of titles.

As a result of working within strict curricu-
lum frameworks, Senior High School teachers
often fall back on predictable and repetitive
teaching approaches, rather than encouraging
innovative methods. Many teachers have to fol-
low standardized curriculum guides, and their
use of new techniques is additionally restricted
by time and resources.

Teachers who have a passion for the subject
they teach and are motivated by their purpose
to teach and engage students may have a
greater level of creative thinking skills (specifi-
cally fluency and elaboration). Researchers
concluded that intrinsic factors, such as job sat-
isfaction and a sense of fulfillment when stu-
dents succeed, contribute to creativity. On the
other hand, extrinsic factors (salary and insti-
tutional support) appeared less directly related
with creative-thinking skills in the present
findings. Although these factors may influence
teachers’ motivation and teaching experiences,
they did not appear to have a strong direct re-
lationship with creative-thinking skills within
the context of the study.

The absence of a significant correlation be-
tween Creativity and the domain-related skill
set may imply that although educators bear the
requisite competencies as well as knowledge
base related to their subject areas, they fre-
quently do not transfer this into creative think-
ing in their class-rooms, due to external limita-
tions or lack of support to foster innovation. In
addition, the institutional and cultural man-
dates for traditional, standardized forms of
pedagogy may inhibit creativity to the extent
such that educators find it difficult to move out-
side of established teaching norms.

Task Motivation (Intrinsic and Extrinsic)
There are two types of motivation for teach-
ers, intrinsic and extrinsic motivation; intrinsic
motivation appeared to play a more prominent
role in teachers’ perceptions of creativity than
extrinsic motivational factors. Teachers derive
their intrinsic motivation from their love for
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teaching and enjoyment derived from it, while
many teachers find extrinsic motivation
through outside rewards. Intrinsically, teach-
ers receive satisfaction from the challenge of
overcoming obstacles in their profession.

Teachers who reported higher levels of in-
trinsic motivation also tended to describe
greater satisfaction and fulfillment in their
teaching experiences during the FGD in their
teaching experience is considerably enhanced
by the amount of enjoyment and challenge they
experience as part of their job. As an example
of this dynamic between intrinsic motivation
and job satisfaction, many teachers who re-
ported average levels of intrinsic motivation,
particularly in enjoyment also experienced a
sense of satisfaction or fulfillment as a result of
their classroom practices. Enjoyment is de-
fined as the personal pride or sense of accom-
plishment that a teacher derives from their
work such as the experience of having a posi-
tive or meaningful impact on their students,
while challenge is defined as the intrinsic de-
sire to find ways to surmount adversities and
improve their teaching methods.

Evidence of this relationship between in-
trinsic motivation and teacher satisfaction is
demonstrated by teachers who have a high
level of satisfaction with their teaching experi-
ence and are highly motivated by the chal-
lenges associated with teaching tend to have a
greater degree of creative engagement in their
classrooms. Intrinsic motivation is identified as
a crucial aspect of nurturing creativity accord-
ing to Amabile's (1996) Component Theory be-
cause it serves to inspire a teacher’s creative ef-
forts and thereby promotes creativity within a
teacher. Teachers who possess intrinsic moti-
vation may be more inclined to apply creativity
practices in their classroom when developing
new and innovative ways to solve problems.

Extrinsic Motivation: Compensation and Ex-
ternal Recognition

Although extrinsic motives, like compensa-
tion and external recognition, were found to
have an effect on task motivation; intrinsic mo-
tives appeared to influence teachers’ experi-
ences and perceptions related to creativity. Ex-
trinsic motivation is typically driven by re-
wards or pressures from outside of an

individual, including salary, job security and
recognition from peers and administrators.
SHS teachers reported average but overall
lower levels of extrinsic motivation in compar-
ison to intrinsic motivation. The lower levels of
extrinsic motivation were attributed to sys-
temic issues including low salary, a heavy
workload and limited institutional recognition.
Although compensation was considered an im-
portant factor, many teachers considered that
the financial compensation they received did
not equate to the level of effort they exerted in
the course of their work. Furthermore, the lack
of external recognition for creative contribu-
tions or achievements further reduced their
level of extrinsic motivation. Although external
factors, such as pay and recognition, appeared
meaningful to participants in the study, they
were not found to have a strong relationship
with teachers’ creative-thinking skills.

These barriers may help explain the lack of
substantial association between your teacher's
motivation and their creative thinking skills.
Even teachers who have a good deal of intrinsic
motivation may face obstacles such as a lack of
support from administration, inadequate re-
sources, or an unsupportive school culture that
prevents them from being able to teach crea-
tively. Furthermore, if no recognition is at-
tached to a teacher for creatively using his or
her skills or being inventive in teaching, then
that teacher may feel less inclined to spend
their time and effort thinking creatively (i.e.,
using their creative thinking skills) when they
believe they possess those skills. This rein-
forces the idea that creativity is enhanced not
only by teacher motivation butalso by a climate
that supports and respects the contribution of
creative ideas.

Comprehensive Explanation and Synchroni-
zation

The absence of substantial correlations be-
tween creativity, domain-related skills and in-
trinsic motivation may indicate how multifac-
eted creativity is as an instructional outcome
for students in high school. While earnestly en-
gaged in attempts to establish creative learning
environments (yet exhibiting intuition about
how) through their use of domain-specific
knowledge and demonstrating a fair degree of
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intrinsic motivation, teachers within high
schools face obstacles created by the school
system as well as lack of support for profes-
sional practice from the system(s), which cre-
ates barriers to their ability to create creative
outcomes from their potential. Placing all of
these factors together significantly reduces the
teachers’ ability to generate creativity from
their professional practice.

The role external influences play on creativ-
ity also indicates it is critical to create a positive
environment for innovative practices within
education. Based on the findings of this re-
search, educators who have both domain-rele-
vant skills and intrinsic motivation may be bet-
ter positioned to engage in creative teaching
practices. Although these qualities can occur
naturally, they must also be fostered through
institutional support, sufficient resources, and
acknowledgement of creativity contributions.
As a result, if these systemic barriers are not
addressed it will be very difficult for even the
most motivated and skilled educators to con-
vert their potential into innovative teaching
practices.

Comparison

The result of this research is consistent
with previous studies that highlight the role of
intrinsic motivation on creativity in education
(Amabile, 1996), but it does not demonstrate a
statistically significant connection between
motivation and creativity, which has been
found in many studies (for example, Deci &
Ryan, 2000). The lack of statistically significant
correlations between motivation and creativity
may be due to contextual factors such as lack of
professional development opportunities, low
level of institutional support, and lack of avail-
able resources to enable teachers to fully ex-
press their creativity.

Implications

The findings of this study show that while
SHS teachers have varying levels of motivation
and domain-related skills, no statistically sig-
nificant relationships were found among these
variables. This does not necessarily mean that
these factors are unrelated, but rather that a
clear connection was not observed within the
sample. This suggests that improving subject

knowledge alone may not automatically lead to
more creative teaching. Instead, professional
development should also focus on helping
teachers design and apply creative lesson strat-
egies in actual classroom settings. More im-
portantly, these programs should encourage
teachers to use their knowledge in flexible and
innovative ways, especially through student-
centered approaches (Desimone et al., 2002).
In conclusion, the research findings indi-
cate that having adequate administrative sup-
port is essential to creating and maintaining
creativity. Those teachers who have limitations
on their ability to be creative are either lacking
sufficient funds/resources or have too many
responsibilities with little/no recognition for
being creative. To help develop more creative
teaching practices, schools and policy makers
must implement strategies to provide in-
creased funding/resources, recognize the crea-
tive efforts of their teachers, provide their
teachers with opportunities to advance their
knowledge through continuous professional
development, and help ensure that there is a
supportive environment for teachers to further
develop their creativity while implementing
creative practices in their classrooms. Educa-
tional policy makers need to create policies that
support enabling teachers to be more creative
in implementing their teaching practices.
Though supportive of creativity, there were
no clear statistically significant links between
intrinsic motivation (passion, job satisfaction)
and creativity; it appears that passion and job
satisfaction have a role in creativity, but this
does not translate into an exact measurement
for this sample. Likewise, extrinsic motivation
has a limited amount of impact; thus, external
incentives alone do not appear to have enough
of a positive effect on creative teaching meth-
ods. In summary, the findings from this study
show that both internal and contextual factors
should be examined when attempting to under-
stand how teachers display creativity. The
study pointed out that curricular rigidity often
hinders creative thinking. Teachers noted that
the standardized curriculum limits their ability
to implement innovative approaches. Curricu-
lum designers should integrate flexibility and
creativity into the curriculum in order to allow
teachers to explore creative teaching
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strategies. Project-based learning, interdisci-
plinary teaching, and 21st-century skills, cur-
riculum reforms can encourage both teachers
and students to embrace creativity once pro-
moted.

Since there were minimal identified rela-
tionships for the current study, future studies
should be conducted that further investigate
the interdependence between domain-specific
skills, creative thinking skills, and motivation
for completing tasks. Longitudinal designs
tracking the shift of these interdependent vari-
ables may give researchers a clearer under-
standing of how teachers' creativity continues
to grow, particularly as a result of targeted pro-
fessional developments. More research is
needed to better understand the degree to
which school culture, teaching philosophy, and
community support contribute to teachers' cre-
ativity.

Following the convergent parallel design,
the quantitative results and qualitative themes
were merged into a joint display to identify ar-
eas of convergence (agreement) or divergence
(contradiction).

Domain-Relevant Skills had no statistically
significant correlation with intrinsic motiva-
tion, (r = -.078) and extrinsic motivation (r =
.056) as shown in Table 5. From a quantitative
perspective, this may suggest that these varia-
bles are not significantly related; however, the
qualitative findings indicate that contextual
factors may have masked these relationships
(Table 6, Topic 4).

Although educators are highly skilled in
content and pedagogy (average = 3.74), their
ability to apply it properly is limited by barriers
created by the bureaucracy they work within,
as well as a lack of sufficient facilities. There-
fore, the possible existence of a relationship be-
tween educator skills and motivational factors
is not evident in any measurable way because
it was likely concealed by contextually induced
constraints. As a result, the combined findings
will make it clear why the Faculty Development
Framework that was proposed must concen-
trate on providing organizational and struc-
tural changes and not just educational training.'

Table 7.
Research Quantitative Qualitative Theme Meta-Inference
Component Result (N=44) (FGD) (Integration)
Domain-Rele-  High Proficiency Mixed Perceptions: Expansion: While classroom
vant Skills in Domain-Rele- Themes ranged from observations show high do-
vant Skills "Average" to "Excep- main-relevant skills, FGDs re-
(M=3.92). tional" proficiency. veal a "lack of confidence" and

need for more training,

Creative Pro-
cesses

Weakness in "Re-

sistance to Prem-
ature Closure"
(M=67.14).

Barriers: "Workload"
and "Bureaucratic hur-
dles" were cited as ma-
jor hindrances.

Convergence: Systemic pres-
sures may encourage teachers
to "close" or finish tasks
quickly, stifling creative explo-
ration.

Task Motiva- Low Motivation  Hindrances: "Insuffi- Convergence: lower prefer-

tion for "Challenge" cient budget" and ence for challenge-oriented
(M=2.30) and Av-  "Multiple subject motivation may be associated
erage for "Com- teaching." with workload pressures and
pensation” resource scarcity as identified
(M=2.68). in the FGDs.

Variable Re- Non-significant =~ Mediators: Personal Expansion:  Environmental

lationships correlations be-  problems and negative  barriers may help explain why
tween skills and class atmosphere. high skills did not correspond
motivation (p > with higher levels of motiva-
0.05). tion in the quantitative find-

ings.
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The Proposed Faculty Development Frame-
work

Based on the integrated findings, the study
proposes a multi-dimensional framework. This
is not merely a list of seminars but a response
to the divergences and convergences identi-
fied in the parallel strands.

Component 1: Technical-Pedagogical Upskilling
e Source Data: Average TTCT scores in
Elaboration (M=81.41) and weak perfor-
mance in resistance to premature closure
and FGD Theme "Lack of experience/Inad-
equate training.”
e Action: Intensive workshops on ICT inte-
gration and divergent thinking strategies.
o Rationale: This addresses the "Average"
creativity index by equipping teachers
with instructional and technological strat-
egies identified as lacking during the FGDs.

Component 2: "Space to Create” (Structural Re-

form)

e Source Data: Weakness in "Resistance to
Premature Closure" (M=67.14) and FGD
Theme "Workload/Bureaucratic hurdles."

e Action: Streamlining administrative tasks
and providing "protected time" for lesson
design.

o Rationale: The data suggest teachers’ cre-
ative potential may be constrained by
workloads and institutional demands
which often leave them feeling "rushed.”
This component aims to address the sys-
temic pressures that may contribute to
premature closure as reflected in the
TTCT results.

Component 3: Motivational Incentivization &
Wellbeing

¢ Source Data: Low "Challenge" motivation
(M=2.30) and FGD Theme "Salary/Rest
and Recreation.”

e Action: Implementation of a merit-based
recognition system and wellness-oriented
programs for teachers.

o Rationale: Since enjoyment emerged as a
stronger source of internal motivation
than challenge, this component focuses on
strengthening teachers’ motivation to-
ward professional growth, engagement,
and challenging work-related tasks while
also supporting teacher wellbeing.

Framework Pillar Driven by (Quantitative) Driven by (Qualitative)
Professional Average Elaboration and Requests for "Seminars/Advanced Ed-
Development Weak Resistance to Prema- ucation"”

ture Closure

Organizational Change

Low Closure Resistance

Complaints of "Workload /Facilities"

Low
tion scores

Culture & Policy

Extrinsic/Compensa-

Desire for "Administrative Sup-
port/Salary"

The goal of this research is to create a
framework to support the improvement of SHS
teachers’ creativity, skills and effectiveness
through faculty development. It includes a
number of different supports based on the ap-
proach outlined above, as well as strategies for

creative thinking, collaborative work and con-
tinual learning, allowing for teacher success at
both their jobs and as they deal with new edu-
cational issues.

IJMABER

1973

Volume 7 | Number 5 | May | 2026



Mendoza & Inoncillo, 2026 / A Faculty Development Framework for Senior High School Teachers Based on Creativity, Skills, and Motivation

I Enhancing Creativity Among SHS Teachers: A Faculty Development Framework |

CREATIVITY COMPONENTS | FLANNING IMPLEMENTATION MONITORING &
[ STAGE EVALUATION
2-Year Impl ion Phase

Domain Relevant Skills

+ Content Knowledge
& Pedagogy Year 1

+ Learning .
Environment

+  Curriculum Planning

+  Asscssment &
Reporting —

Initial Assessment & Planning

B

Conduct needs assessments.
Design pilot programs and
workshops.

Audit ICT resources and
identify cost-neutral
upgrades.

+  Formulate peer-learning

groups.

2. Creative-Thinking

Skills

. quegcy_ Year 2

. ()rlgmall'ty +  Develop advanced training
Elaboration modules.

. AbsFraumcss of Titles +  Expand peer-learning
Resistance to

systems and departmental
collaboration.

+  Plan for deeper integration of
creativity-focused policies.

Premature Closure

3. Task Motivation
Intrinsic
+  Extrinsic

| OUTCOMES I

Year 1:

Launch pilot workshops on
teaching strategies and ICT
training.

Introduce peer-led sessions for
storytelling and
brainstorming.

Populate resource bank with
free materials.

+ Start peer feedback and team-

teaching pilots.

Year 2:
+ Conduct advanced workshops

(e.g., design thinking).

+ - Scale team-teaching and

feedback mechanisms school-
wide.

* - Expand partnerships for

additional resources.

+ - Institutionalize recognition

and creativity programs.

Year 1:
* Gather baseline data

through surveys,
feedback forms, and
classroom observations.

* Evaluate participation

and engagement in pilot
programs.

Year 2:

Assess progress against
Year 1 benchmarks.
Collect data on
institutional outcomes
and teacher satisfaction.
Monitor long-term
integration of initiatives.

Improved Domain

Relevant Skills Through:

* Professional
Development and
Training

* Technology Integration
& Resource Management

Enhanced Creative

Thinking Skills

+ Collaborative & Peer
Learning

* Problem Solving
‘Workshops.

Improved Levels of Task
Motivation

+ Reorganization &
Structural Changes

¢ School Culture & Policy
Management

Figure 1. The faculty development framework to enhance creativity among SHS teachers at BTECH,

Baliwag, Bulacan.

Utilizing empirical evidence derived from
the results of PPST, TTCT, WPI, and FGD allows
for the identification of the specific needs of
SHS teachers and the challenges they encoun-
ter in their efforts to prepare students for post-
secondary education and/or the workforce. In
this context, the objective is to develop SHS
teachers' creative capabilities to promote inno-
vation and flexibility among students by utiliz-
ing a five-phase framework with integrated
phases or steps that will provide support to
SHS teachers throughout their BTECH study ex-
perience. In addition, Amabile’s Componential
Theory of Creativity also provides a theoretical
basis for the framework.

Creativity Components is the foundation of
the framework. The Creativity Components are
comprised of domain-related skills, creative
thinking skills, as well as task motivation. Com-
petency in these areas supports educators at
the senior high school level in providing high-
quality, engaging instructional experiences for
students. The second phase of the framework
focuses on the Planning Stage, during which
specific strategies are developed in response to
the specific needs of educators at the senior

high school level. Year 1 of the framework will
focus on performing needs assessments of the
areas where educators at the senior high school
level, designing pilot programs/workshops to
meet the instructional needs of educators at the
senior high school level, conducting an audit of
the educational institution's resources to sup-
port the use of digital literacy, and creating a
peer-learning network of educators at the sen-
ior high school level for collaborative profes-
sional learning. These activities will be critical
for addressing such challenges as a lack of re-
sources and the need to adapt to the diverse
learning needs of students. During Year 2, Ad-
vanced Planning Apps will develop profes-
sional development (training) modules that
will focus on Innovative Teaching Techniques
and support the implementation of peer-based
(collaborative) learning systems for high
schools. Additionally, there will be integration
of policies designed to promote innovative or
creative teaching with a focus on providing
high school teachers with the tools necessary to
facilitate their students obtaining academic and
career goals.
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Following the Planning Phase, the Imple-
mentation Phase takes place over a two-year
period during which the planning is executed.
Teachers in SHS will be involved in Year 1 in pi-
lot workshops that focus on the implementa-
tion of innovative teaching methodologies, the
integration of ICT into their classrooms, and
collaboration (an example of collaborative
practice is using storytelling and brainstorming
to solve problems). These initiatives provide an
opportunity for teachers to develop their crea-
tive skills through hands-on experiences and
the application of what they have learned. Re-
source banks of free materials will be devel-
oped and populated to address the challenges
faced by teachers due to a lack of teaching aids
(from an initial pool of resources) and mecha-
nisms for team-teaching and peer feedback will
be implemented to develop a culture of collab-
oration. In Year 2, the implementation process
will expand beyond just pilot workshops to in-
clude the delivery of design-thinking focused
workshops, the development and implementa-
tion of institutionalized recognition programs
for motivating teachers, and the creation of
partnerships to increase access to materials
and other resources. The goal of this work is to
embed creativity into the teaching culture at
BTECH, so that SHS teachers have the tools and
support they need to respond to the evolving
demands of the educational landscape and ulti-
mately be able to effectively utilize their stu-
dents’ creative abilities as well.

The framework for these initiatives in-
cludes a Monitoring and Evaluation phase to
maximize their effectiveness. During Year 1 of
the pilot program, baseline data will be col-
lected by way of surveys, feedback from partic-
ipants in the program, and classroom visits to
help determine how many participants were
engaged in the program. The data collected will
also be used during the pilot program to make
adjustments based on information provided by
participants while participating in the pro-
gram. In Year 2 of the pilot program, we will
compare the progress made by each site
against the baseline data from the previous
year. Data on both teacher satisfaction and
school-wide outcomes will be collected, as well.
The monitoring portion of the evaluation
framework will help ensure that the initiatives

remain relevant and useful by providing in-
sights that can be used during the planning
phase of the subsequent year to enhance pro-
grammatic strategies.

The final outcomes of the framework
demonstrate how successful the efforts will be
in developing a culture that promotes profes-
sional development as it relates to SHS teach-
ers’ professional development. Updated out-
comes highlight how SHS teachers have im-
proved their domain-related skills through on-
going professional development and technol-
ogy integration; thus, enabling them to perform
competently in addressing 21st century educa-
tional issues. To develop enhanced creative
thinking skills, SHS teachers have had the op-
portunity to work collaboratively with their
peers through peer mentoring and coaching
opportunities by participating in problem solv-
ing workshops. All of these opportunities have
allowed SHS teachers to engage students in
more critical and creative work. Structural
changes to motivate SHS teachers to complete
tasks, combined with an adequate support sys-
tem at the school, will also help to address both
intrinsic and extrinsic motivation factors for
motivating SHS teachers to succeed in their
roles as educators. The updated outcomes re-
flect the current realities of SHS teachers and
will empower them to develop new responses
to the changes and educational challenges they
face as teachers within their classroom envi-
ronment.

The arrows indicating the different stages
point to the fact that the framework evolves
with time, being both successive and iterative.
This evolution is seen in how the framework
moves through the various stages of becoming
competent and gaining expertise (foundational
skills), planning and implementing services,
monitoring service delivery, determining ser-
vice delivery outcomes, etc. Additionally, the
feedback loop shown represents the fact that
the outcomes of monitoring and evaluating ser-
vices can impact future planning, thereby al-
lowing the framework to continuously respond
to the changing needs of Secondary High School
(SHS) teachers.

This framework has been designed and
adapted to reflect the actual conditions that
face SHS teachers. The goal of this framework
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is to provide SHS teachers with the tools, moti-
vation, assistance, and encouragement neces-
sary to help their students develop the abilities
they need to create in their own classrooms. It
will provide SHS teachers the opportunity to
excel in their jobs through a well-defined, col-
laborative, and sustainable model based on es-
tablished educational principles and practices
as well as the established guidelines of the SHS
profession to encourage creativity in the stu-
dents they teach.

Theoretical Basis

The theoretical foundation of the frame-
work was based on Amabile’s Componential
Theory of Creativity, which emphasizes intrin-
sic motivation, domain-relevant skills, and cre-
ative thinking skills, and is supported by empir-
ical results from the Work Preference Inven-
tory, the Torrance Tests of Creative Thinking,
and insights from the Focus Group Discussion
on teacher motivation and creativity at BTECH.

Conclusion

Using a convergent parallel mixed-methods
design, researchers studied the relationships
between domain-relevant skills, creative think-
ing, and task motivation of Senior High School
teachers. The results showed that SHS teachers
obtained high levels of domain-relevant skills
but had only average levels of both creative
thinking and overall motivation. Additionally,
although the teachers exhibited greater levels
of intrinsic as compared to extrinsic motiva-
tion, overall motivation was still average in na-
ture.

The correlation analyses did not reveal any
statistically significant correlations between
domain relevant skills, creative thinking, and
motivation to complete the task at hand indi-
cating that a teacher’s creativity, when con-
strained within the present sample, were not
clearly explained by these three variables
within the present sample. The qualitative find-
ings further suggested that socio-contextual
and institutional factors (e.g., resource availa-
bility, workload, and administrative support)
are essential for facilitating teachers’ creativity.

Integrating qualitative and quantitative
data shows that a teacher’s ability to be crea-

tive is affected by both individual characteris-
tics and environmental factors. Teachers
demonstrated high levels of domain-relevant
skills and average levels of motivation; how-
ever, they may have less opportunity to express
this creativity due to extenuating circum-
stances. These results highlight the importance
of taking both personal and contextual factors
into account when designing programs to sup-
port teachers in their creative teaching efforts.

According to the aforementioned insights,
the proposed faculty development framework
emphasizes the importance of institutional
support, resource provision, and professional
development as a means to support teacher
creativity. Future initiatives designed to pro-
mote teacher creativity within education
should be focused not just on improving an in-
dividual's skills but also in helping to create en-
vironments that encourage increased innova-
tive and effective teaching.

Recommendations

1. Future studies may investigate how indi-
vidual differences (e.g., personality traits,
experience), contextual factors (e.g., school
culture, leadership), and instructional prac-
tices (e.g, teaching methodologies, curricu-
lum design) influence the relationship
among domain knowledge, creative think-
ing, and motivation.

2. Future research can include a broader and
more diverse group of SHS teachers from
different backgrounds, different teaching
areas and in different locations to enhance
generalizability and to allow for analysis of
the different sub-groups.

3. Future research may include various
sources of evidence like classroom obser-
vations and student responses in order to
create a better picture about teaching crea-
tivity, instructional effectiveness and en-
gagement. Future research will also exam-
ine how important factors like leadership,
professional development and institutional
policies impact a teacher’s creative auton-
omy and motivation.

4. It will be important for future research to
take into account the views of school ad-
ministrators who have a major influence
over teacher creativity and motivation by
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providing policy, resource and support sys-
tems for teachers. They can also examine
student factors like motivation, conduct,
learning style, etc., and how those factors
work  with instructional Domain
knowledge (DK) and teacher instructional
strategies, and how they contribute to
teacher creativity and motivation.
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