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ABSTRACT 

 

The study aimed to determine the influence of challenges on gen-

der-responsive pedagogy (GRP) practices at Central Bicol State 

University of Agriculture-Sipocot Campus during the school year 

2024-2025. This employed a descriptive-correlational method. 

Statistical analyses included weighted mean, Pearson Product- 

Moment Correlation Coefficient, and Coefficient of Determination. 

The data show that teachers are generally in agreement on the is-

sues they face, with an average weighted mean (AWM) of 3.02. De-

spite challenges, GRP practice was very high, with an average 

weighted mean (AWM) of 3.65, indicating "very highly practiced." 

A statistically significant positive correlation was found between 

the implementation of GRP in course syllabi and challenges in 

classroom setup (r = 0.383, p < 0.05) and teaching methodology (r 

= 0.347, p < 0.05). However, there was no substantial link between 

problems and GRP methods in classroom management or student 

performance evaluation. The analysis also found very minor con-

nections between course syllabi and classroom arrangement (r2 = 

0.15), teaching approach (r2 = 0.12), and gender-neutral language 

(r2 = 0.01). Similarly, there were weak associations found be-

tween classroom management and student performance (r2 val-

ues ranged from 0.00 to 0.11). These findings form the basis of a 

handbook aimed at addressing the stated difficulties. 

 

Keywords: Challenges Encountered, Level of Adaptation of Gender- 
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Background 
A thorough analysis of modern teaching 

methods reveals a noticeable gap between the 
stated goals of educational equity and the ac-
tual results in classrooms. This comprehensive 
study shows that although Gender-Responsive 
Pedagogy (GRP) is increasingly acknowledged 

as an essential approach to mitigating gender 
bias and discrimination, its consistent applica-
tion varies across higher education settings. 
This inconsistency is seen not only as a logisti-
cal challenge but also as a significant, unmet 
professional duty within the educational sys-
tem. Educational stakeholders often point to 
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limitations such as insufficient professional de-
velopment opportunities, which lead to limited 
teacher awareness of complex gender issues, 
and technological hurdles in integrating gen-
der-responsive frameworks into current cur-
ricula. 

The introduction provides a compelling ra-
tionale by linking GRP to Sustainable Develop-
ment Goals (SDG 4 and 5) and national man-
dates like CHED Memorandum Order No. 1, Se-
ries of 2015. It successfully identifies a “policy-
practice implementation gap”. 

According to Djong Hui Ing (2023), histori-
cal trends of inadequate educational opportu-
nities have led to notable disparities in male-to-
female teacher ratios, even at the primary level, 
highlighting the need for pedagogical strate-
gies that address entrenched organizational 
structures to foster genuinely inclusive and eq-
uitable quality education. Moreover, the effec-
tiveness of GRP is strongly supported by exist-
ing Philippine literature, with Hernandez and 
Cudiamat (2018) asserting that adopting gen-
der-responsive teaching methods is vital for 
achieving gender equality and significantly en-
hancing students' academic performance. 

Several challenges hinder teachers' ability 
to effectively implement gender- responsive 
pedagogy. Common obstacles include a lack of 
gender-responsive training and professional 
development opportunities, resulting in lim-
ited teacher understanding of gender issues. 
Additionally, the diversity of student back-
grounds complicates the development of uni-
versally applicable solutions. Technical difficul-
ties in incorporating gender-responsive frame-
works into existing curricula, along with the 
need for expanded capacity-building initia-
tives, impede progress toward the Gender-Re-
sponsive Basic Education Policy's goals. 

CBSUA-Sipocot follows the national di-
rective. Although the GAD agenda has been im-
plemented, there remains a clear and pressing 
need for a thorough institutional assessment to 
evaluate the success of adapted GRP proce-
dures and to accurately document the chal-
lenges and limitations faced by faculty mem-
bers. This localized investigation is crucial for 
bridging the gap between high-level policy and 
grassroots implementation, thereby fulfilling 

the University's specific commitment to gen-
der-fair education, tailored to its unique organ-
izational character. 

The study is well-grounded in Social Learn-
ing Theory, Curriculum Development Theory, 
and Cognitive Development Theory. These the-
ories are correctly applied to explain how 
teachers model behavior and how curricula 
must be systematically adapted. 

The study's findings are anticipated to have 
a significant and multifaceted impact at various 
institutional levels, serving as a key foundation 
for expanding gender-responsive pedagogy 
(GRP). The data will benefit students by 
providing transparency in grading methods, in-
creasing awareness of gender equality in as-
sessment, and validating the university's com-
pliance with GAD regulations. For faculty and 
university administrators, the findings will of-
fer actionable insights to influence teaching 
methods, enhance gender- sensitive classroom 
environments, and guide the development of 
institutional policies aligned with GAD objec-
tives. Finally, the significance of our study ex-
tends to other researchers by providing a ro-
bust empirical basis for further exploration of 
the complexities of GRP in the academic land-
scape. 

 
Methods 
Research Design 

This study used a descriptive- correlational 
design. Barooah I. (2025) says this design helps 
find relationships between things without 
changing them. The descriptive method was 
used to determine the challenges of using gen-
der-responsive teaching in areas like class-
room setup, teaching methods, and gender-
neutral language. The correlation method was 
used to link the challenges teachers faced and 
their gender-responsive teaching. It also 
looked at how much these challenges affected 
their teaching. A handbook was made to help 
with the challenges teachers faced in gender-
responsive teaching. 
 
Respondents/ Participants 

The study involved 146 instructors from 
CBSUA-Sipocot College in four colleges during 
the 2024-2025 academic year. They were  
chosen using total enumeration sampling, 
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which means studying the whole group instead 
of a sample. This method aims to get data from 
everyone to avoid sampling bias. It is like 

purposive sampling but includes everyone 
without selection bias (Christ S., 2024). There 
were 39 instructors in the College of Education, 
44 in the College of Industrial Technology, 42 in 
the College of Criminology, and 24 in the Col-
lege of Information Technology, totaling 149 
teaching staff across four colleges at CBSUA-
Sipocot Campus. All instructors, both regular 
and contract, were part of the study. 

 
Instrument of the Study 

A Survey Questionnaire was the main tool 
used in this study. It had two parts: Part I 
looked at the problems respondents faced 
when using gender-responsive teaching meth-
ods, like classroom setup, teaching styles, and 
using gender-neutral language. Part II focused 
on the different gender-responsive teaching 
methods used by respondents, including 
course plans, classroom management, and 
evaluating students' performance. The answers 
were analyzed using a 4-point Likert scale to 
see how well gender-responsive teaching 
methods were adapted and the challenges 
faced: Range Interpretation 3.26-4.00 Very 
Highly Adapted (VHA) 2.51-3.25 Highly 
Adapted (HA) 1.76-2.50 Moderately Adapted 
(MA) 1.00-1.75 Fairly Adapted (FA) The data's 
validity and reliability were carefully checked 
using a mixed-methods design, focusing on 
content validity and overall reliability. The sur-
vey's content validity was ensured by aligning 
its two parts—Part I on challenges and Part II 
on specific practices—with the study's goals to 
fully measure gender-responsive teaching. This 
approach, which linked the survey items to the 
theory, added to the study's credibility and re-
liability, supporting the study's conclusions 
and making them scientifically strong. 

 
Procedures 

This study followed several steps to get re-
liable and valid results. First, a survey question-
naire was carefully made to collect data. This 
helped set the study's focus and what needed to 
be measured. 

Next, the Design phase made sure the sur-
vey was academically strong and ready for data 

collection. The survey was checked by experts 
to make sure it was valid and reliable. A test run 
was done with a small group to see if the sur-
vey was clear and covered everything needed. 
After this, the survey was given to 146 profes-
sors at CBSUA – Sipocot Campus to gather 
data on gender-responsive teaching and its 
challenges. 

Finally, the data was organized, analysed, 
and interpreted. This turned the raw data into 
useful information, which helped create a tool 
for teaching improvement. 

 
Ethical Considerations 

The study acknowledges ethical considera-
tions, which are vital for research involving hu-
man respondents. Participation was voluntary, 
and withdrawal was permitted at any stage 
without consequence. Confidentiality and pri-
vacy of data were ensured, with all information 
used solely for research purposes. 
 
Result and Discussion 

This section presents the study's findings 
and discussion, as well as an in-depth analysis 
of its meaning and importance in connection 
with the initial subjects of study and the pre-
sent literature. Table 2a outlines the difficulties 
faced by teachers in integrating GRP into the 
classroom environment. The primary obstacles 
are systemic constraints, particularly the inad-
equacies of physical infrastructure, which has 
a Weighted Mean (WM) of 3.09. These factors 
underscore a disparity between educational 
goals and the tangible conditions of the learn-
ing space. Although the majority of evaluated 
factors fall within the "Highly Adapted" (HA) 
category, inclusive design, with a WM of 2.52, 
was perceived as the least intrusive. This dis-
crepancy suggests that educators feel a greater 
sense of personal agency over their immediate 
classroom settings compared to broader insti-
tutional or societal limitations. Nevertheless, 
the reduced severity of these particular chal-
lenges may indicate a necessity for more com-
prehensive reflective practices to uncover 
more nuanced, ingrained forms of gender bias, 
often hidden within classroom aesthetics and 
social interactions. 
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The Average Weighted Mean (AWM) of 
2.86, categorized as "Highly Adapted" (HA), re-
flects the strong and proactive involvement of 
educators in addressing the challenges associ-
ated with gender-responsive pedagogy.  This 
quantitative assessment demonstrates that, 
despite significant obstacles, teachers have 

shown exceptional resilience and adaptability 
in their instructional methods. However, the 
findings suggest that adaptation is not a uni-
form experience; while educators report in-
creased effectiveness in managing classroom 
culture, they still face limitations.by persistent 
structural and institutional barriers 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Furthermore, the study emphasizes the in-
terconnection of these pedagogical barriers, ar-
guing that infrastructural deficiencies directly 
hamper the adoption of flexible and inclusive 
learning settings. These findings is backed by 
Scholars such as Dorji (2020) and Alinea and 
Reyes (2023) identify a lack of specialized 
training and entrenched gender norms as pri-
mary barriers, whereas Boachie et al. (2021) 
and Blumberg (2015) confirm that insufficient 
resources and systemic bias significantly im-
pair the quality of inclusive education. The re-
sults and accompanying research call for a 
comprehensive institutional strategy that goes 
beyond individual teacher adaptation to ad-
dress the larger socio-cultural and material re-
strictions that continue to perpetuate educa-
tional disparities. 

Table 2b presents the highest challenges 
encountered along teaching methodologies 
were the institutional culture, particularly  
institutions' unwillingness to adapt with WM of 
3.15. The findings show that, while educators 
present "Highly Adapted" (HA), their progress 
is frequently hampered by dominant organiza-
tional attitudes and a student's pre-existing  
socio-cultural biases, requiring a shift from in-
dividual efforts to broad policy change and cul-
tural sensitivity training. 

In contrast, the evaluative frameworks with 
a WM of 2.67 were rated as the least obstruc-
tive. This gap suggests that educators feel more 
autonomous and effective when adjusting their 
particular teaching techniques and evaluation 
procedures than when addressing broader or-
ganizational or cultural standards. However, 
the "Highly Adapted" classification across all 
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measures serves as a warning that even lower-
ranked issues necessitate ongoing reflexive 

work to avoid the subtle reinforcement of gen-
der stereotypes in the classroom. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

The results show an Average Weighted 
Mean AWM of 2.96, which corresponds to 
"Highly Adapted" (HA). This measure repre-
sents a strong collective effort among educa-
tors to realign their instructional frameworks 
with gender-responsive concepts. 

While the high AWM demonstrates out-
standing professional resilience and a proac-
tive approach to inclusive education, a more 
detailed analysis reveals a distinction between 
instructional agency and structural restrictions. 

Abrha, Kelkay, and Seifu (2023) and Abraha 
et al. (2019) agree that a lack of teacher aware-
ness and specialized training is a fundamental 
challenge; without structured professional de-
velopment, educators frequently revert to  
traditional, gender-biased modalities. This  

cognitive gap is compounded by the structural 
rigidities described by Bonk (2018), who con-
tends that teacher-centered approaches and 
large class numbers prevent the instructional 
flexibility required for inclusive practice. 

Table 2c shows that the principal barriers 
are the "Limited resources" and "Teachers' fear 
of making mistakes or offending students," 
both yielding the highest weighted mean of 
3.38, interpreted as "Very Highly Adapted" 
(VHA). These findings indicate that, while edu-
cators are working hard to adapt to these prob-
lems, a lack of material assistance and the high 
stakes of social interpersonal communication 
pose substantial stressors in the application of 
gender-neutral language. 
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The indicator with the lowest weighted 
mean is "Student resistance to using gender- 
neutral language," which has a score of 3.11 
and is translated as "Highly Adapted" (HA). Alt-
hough this is still a major problem within the 
HA range, its ranking near the bottom implies 
that educators may regard their own internal 
struggles—such as linguistic habituation and 
fear of error—as more tiring than external stu-
dent opposition. 

The Average Weighted Mean (AWM) of 
3.24, falls under the "Highly Adapted" (HA)  
interpretation, demonstrates, a strong and col-

laborative professional commitment to over-
come these challenges. This aggregate score in-
dicates that the faculty is in advanced transi-
tion, actively developing their communication 
approaches despite significant cultural and lin-
guistic constraints. However, the prevalence of 
"Very High" scores in resource and psychologi-
cal domains emphasizes that for HA status to 
evolve into seamless integration, institutional 
support must address material deficits while 
also providing psychological safety for educa-
tors navigating these complex sociolinguistic 
shifts. 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Abraha et al. (2019) identify a crucial gap in 
teacher training and pedagogical understand-
ing as a primary impediment to the implemen-
tation of gender-responsive pedagogy. This 
lack of professional readiness is frequently 
manifested as a failure to use gender-neutral 
terminology and an overall inability to build in-
clusive educational environments. Further-
more, the report emphasizes that material in-
sufficiency and a lack of institutional support 

act as structural hurdles to these issues, need-
ing targeted professional development and sig-
nificant infrastructural investment. Comple-
menting these findings, Shcholokova et al. 
(2021) note that embedded pedagogical tradi-
tionalism and biased educational resources 
continue to support stereotyped gender roles, 
thereby hindering the move toward more 
egalitarian language and instructional prac-
tices. 

 
 



Reynales & Beloro 2026 / Challenges of Gender-Responsive Pedagogy Practices of Teachers 

 

    
 IJMABER 932 Volume 7 | Number 2 | February | 2026 

Table 2d. Summary of Challenges Encountered in the Adaptation of Gender-Responsive Pedagogy 

Challenges Encountered Average Weighted Mean Int. 

Gender-Neutral language 3.24 HA 
Teaching Methodologies 2.96 HA 
Classroom Set-up 2.86 HA 
Overall Average Weighted Mean 3.02 VHA 

 
Table 2d presents the summary of chal-

lenges encountered in the adaptation of GRP, 
the overall Average Weighted Mean (AWM) 
was 3.02, interpreted as "Very Highly Adapted" 
(VHA). This shows that the issues faced by edu-
cators are not isolated episodes but rather a 
systematic, interrelated web of challenges that 
necessitate a varied response. The most signif-
icant hindrance discovered is the use of Gen-
der-Neutral Language, which received the 
highest AWM score of 3.24. This level of inten-
sity reflects the enormous difficulties of break-
ing down entrenched linguistic patterns while 
managing a lack of standardized terminology or 
training in gender- sensitive communication. 

According to Chapin et al. (2020), a mix of 
institutional support and participatory teach-
ing approaches can greatly improve faculty 
self-efficacy in maintaining inclusive settings. 
This is supported by Abrha et al.'s (2023) find-
ings, which identify peer cooperation and men-

toring within professional learning communi-
ties as essential mechanisms for sustaining 
GRP techniques across multiple secondary 
school curricula, including mathematics and 
science. 

Furthermore, Rarieya et al. (2024) show 
that focused mentoring and reflective practice 
are critical for fostering gender awareness 
among aspiring educators in diverse interna-
tional contexts. Similarly, Mukagiahana et al. 
(2024) argue that while initial workshops can 
significantly improve teacher knowledge and 
confidence, the long-term effectiveness of GRP 
implementation is strongly reliant on regular 
follow-up sessions and constant reinforcement. 
Collectively, these studies advocate for a shift 
away from one-time training programs and to-
ward a more sustainable, mentor-driven, and 
institutionally supported style of professional 
development. 
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Table 3a shows that providing different as-
sessment choices, such as creative writing and 
group projects, yielded the highest level of im-
plementation, with a WM of 3.77 (interpreted 
as Very High Practice or VHP). This shows that 
instructors value pedagogical flexibility in or-
der to accommodate different learning styles 
and gendered views. In contrast, the indicator 
relating to students feeling underrepresented 
in course readings dominated by male authors 
received the lowest WM of 

2.92 (interpreted as High Practice or HP). 
While still encouraging, this lower score re-
veals a disparity in the total diversity of literary 
canons when compared to other gender-re-
sponsive methodologies. 

The average weighted mean of 3.42 indi-
cates Very High Practice overall. Academi-
cally, this implies that the syllabi are more than 
just functional documents; they are purpose-
fully intended as inclusive tools that incorpo-
rate intersectionality gender-neutral language, 
and clear anti-harassment measures.  

Improvement in balancing the gender repre-
sentation of produced texts within the curricu-
lum. Mollaw et al. (2022) question traditional 
ideas by arguing that demographic variables, 
including age, gender, and professional tenure, 
do not influence the application of egalitarian 
classroom practices. This viewpoint shifts the 
focus on institutional mandates and policy-
driven initiatives as the key drivers of change. 

Berecha (2022) highlights the importance 
of professional agency, claiming that extensive 
teacher training and increased awareness are 
required for revolutionary pedagogy. The sta-
tistics reveal that, while institutional frame-
works provide the essential foundation, the 
long-term incorporation of GRP is dependent 
on ongoing professional growth and the acqui-
sition of specialized teaching tools. Together, 
these results show that achieving gender eq-
uity in education necessitates a two-pronged 
approach: strong institutional policies and rig-
orous capacity- building activities to shift edu-
cator perceptions. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Table 3b presents that the indicator with 

the highest weighted mean was the instructor's 
capacity to listen to students, cultivate an inclu-
sive environment, and provide extra resources, 
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with a WM of 3.93. This implies that attentive 
listening and the creation of a supportive. 

The data show a strong alignment with the 
concepts of gender-responsive education. how-
ever, there is some room for the environment 
to be the major strength of current pedagogical 
management. The instructor's readiness to in-
tervene and address microaggressions, on the 
other hand, had the lowest weighted mean of 
3.68, despite still being classified as a Very High 
Practice. This relative statistical variance sug-
gests that, while instructors are deeply dedi-
cated to fairness, confronting subtle behav-
ioral biases provides a slightly more challeng-
ing challenge than overall inclusive promoting. 

The average weighted mean of 3.79 indi-
cates Very High Practice (VHP) for all class-
room management variables. This high aggre-
gate score indicates that instructors are effec-
tively implementing gender-responsive theo-
ries through proactive bias awareness, equita-
ble participation tactics, and the creation of 
safe reporting environments. These findings 
support the scholarly emphasis on the im-
portance of "teacher training and awareness" in 
modifying classroom dynamics, as even the 
lowest-scoring sections have the highest quali-
tative interpretation. 

According to Abrha et al. (2023), consistent 
and well-planned training programs are critical 
catalysts for improving GRP because they  

enable educators to challenge established gen-
der conventions and promote balanced class-
room participation. However, Dorji's (2020) 
findings temper this positive picture, indicating 
a persisting gap in the actual implementation of 
these strategies, noting that teachers fre-
quently resort to unconscious gender-biased 
language and uneven participation despite cur-
rent awareness efforts. This implies that cur-
rent training models may lack the practical, 
context-relevant solutions required to solve 
real-world classroom circumstances. 

Further complicating the situation, Fentie 
(2017) attributes inconsistencies in adopting 
gender equity principles to deeply established 
societal norms and a lack of institutional rein-
forcement. Without ongoing follow-up and the 
incorporation of GRP into both pre-service and 
in-service teaching, instructors will continue to 
be vulnerable to biased traditional approaches. 
Similarly, Yuden et al. (2020) underline that a 
lack of basic understanding can lead to teachers 
unknowingly reinforcing stereotypes, high-
lighting the vital need for a school culture based 
on critical reflection and active support. Over-
all, the research suggests that for GRP to be sus-
tainable, professional development must shift 
from theoretical exposure to practical, institu-
tionally supported, and culturally grounded 
training frameworks. 
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The data presents the highest WM of 3.83. 
"Considers the impact of assessments on stu-
dent self-esteem and motivation," which is re-
garded as VHP. This shows that instructors em-
phasize their students' psychological well. be-
ing, understanding that gender-sensitive evalu-
ation is about more than just data, but also 
about creating a helpful learning environment. 
Conversely, the lowest weighted mean, though 
still within the range of VHP, is 3.51 
for"Provides additional resources and support 
for students from underrepresented groups." 
While this remains a strong area of perfor-
mance, the slight variation compared to other 
indicators may indicate a relative need for 
more formalized institutional mechanisms to 
identify and assist marginalized populations. 

Kahamba et al. (2017) and Timothy (2022) 
both emphasize that traditional and standard-
ized assessment instruments frequently favour 
male learning styles or carry unconscious gen-
der biases, demanding the use of diverse and 
adaptable techniques that recognize unique 
student experiences. These studies oppose that 

without ongoing review and the incorporation 
of gender-sensitive measures, present evalua-
tion practices will continue to judge academic 
accomplishment via an exclusionary lens. 

The overall average weighted mean of 3.65 
signifies a comprehensive and consistent appli-
cation of gender-responsive principles. ham-
pered by severe structural and institutional 
constraints. According to Alinea and Reyes 
(2023), a lack of gender-inclusive resources 
and institutional support results in a gap be-
tween teacher understanding and effective 
classroom execution. This is exacerbated by 
the "systemic barriers" noted by Solomon 
Boachie et al. (2021), who argue that restric-
tive curriculum frameworks and a lack of clear 
policy direction deny educators the freedom 
they need to improve assessment processes. Fi-
nally, as Adnin et al. (2023) point out, the lack 
of comprehensive and continuing professional 
development leaves many teachers feeling un-
able to construct fair evaluations, potentially 
contributing to the unintended reproduction of 
gender prejudice during the grading process. 

 
Table 3d. Summary of Practices on Gender-Responsive Pedagogy Practices 

Practices Average Weighted Mean Int. 

Classroom Management 3.79 VHP 
Evaluation on Students' Performance 3.73 VHP 
Course Syllabi Writing 3.42 VHP 

Overall Average Weighted Mean 3.65 VHP 

 
Based on the summary statistics in Table 

3d, Classroom Management has the highest 
level of implementation, with an average 
weighted mean of 3.79 (interpreted as Very 
High Practice or VHP). Within this area, the spe-
cific indication for instructors listening to stu-
dents and encouraging inclusivity had the high-
est research mean of 3.93, indicating that inter-
personal involvement is the faculty's key 
strength. 

In contrast, Course Syllabi Writing had the 
lowest average weighted mean of the three 
core practices at 3.42, which was still classed as 
a Very High Practice, indicating a relative area 
for improvement when compared to active 
classroom interactions. Within the evaluation 
domain, the provision of additional resources 
for underrepresented groups was a particular 

low point, with a mean of 3.51, indicating a po-
tential deficiency in targeted support systems. 

However, the practical application of these 
inclusive solutions is frequently across all 
measured dimensions, categorized broadly as 
Very High Practice. 

Chapin et al. (2020) show that in higher ed-
ucation, intentional use of inclusive language 
and equal assessment by both male and female 
professors increases student involvement and 
generates a profound sense of belonging. This 
successful integration of GRP into the curricu-
lum demonstrates that higher education insti-
tutions can serve as crucial examples for peda-
gogical inclusion when supported by legisla-
tion. Similarly, Abrha et al. (2023) discovered 
that GRP is highly adaptable to secondary core 
topics like science and mathematics, where  
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tailored interventions allow teachers to inte-
grate gender-sensitive feedback and lesson 
preparation, resulting in more balanced stu-
dent involvement across genders. 

The sustainability of these approaches is 
strongly reliant on ongoing professional devel-
opment and capacity building. Rarieya et al.  
(2024) argue that sustained training pro-
grams in varied contexts such as Ghana and Pal-
estine enable educators to actively challenge 
old gender stereotypes and transform class-

room dynamics. This is supported by Mukagia-
hana et al. (2024), whose research in Rwanda 
found that professional development is closely 
related to enhanced teacher competence and 
confidence in using gender- sensitive teaching 
strategies. 

Collectively, these findings show that suc-
cessful GRP integration is a continuous process 
that necessitates regular, discipline- specific 
training as well as a systematic commitment to 
fostering fair educational environments. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Based on the statistical data in Table 4, the 
Pearson correlation analysis demonstrates a 
substantial association between specific in-
structional techniques and the issues that edu-
cators face. The Course Syllabus practice has a 
low positive correlation with Classroom Set-Up 
(r=0.383, p<0.05) and Teaching Methodology 
(r=0.347, p<0.05). This suggests that as chal-
lenges in these areas increase, syllabi are struc-
tured or utilized differently. In contrast, all 
other variables, particularly those linked to 
classroom management and student perfor-
mance evaluation, had p-values greater than 
the conventional alpha level of 0.05, indicating 
a failure to reject the null hypothesis. 

As a result, there is no statistically signifi-
cant linear association for the majority of the 
categories, showing that the challenges of gen-
der-neutral language and classroom logistics 
do not always fluctuate in tandem with most 
gender-responsive pedagogical techniques. 

The synthesised data shows that the suc-
cessful implementation of Gender- Responsive 
Pedagogy (GRP) is primarily driven by struc-
tured professional development and ongoing 
institutional support, albeit it is underlying 
knowledge gaps. 

Studies from Rwanda, East Africa, and Ethi-
opia (Mukagiahana et al., 2024; Rarieya et al., 
2024; Abrha et al., 2023) show that targeted 
training and school-based mentorship increase 
educator confidence, reduce gender bias in ma-
terials, and foster inclusive environments in 
traditionally male-dominated subjects. These 
data indicate that GRP works best when indi-
vidual teacher commitment is reinforced by 
systemic policy alignment and peer-learning 
approaches. 

Yuden et al. (2020) provide a vital perspec-
tive, demonstrating that without these treat-
ments, educators frequently struggle with mis-
conceptions about gender equality and a lack of 
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awareness of minor biases, such as gendered 
terminology. As a result, the evidence suggests 
that transitioning from theoretical knowledge 

to classroom practice necessitates a compre-
hensive approach that combines initial training 
with ongoing administrative support. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Table 5 employs the coefficient of determi-

nation (r2) to evaluate the predictive capacity 
and influence of various challenges on Gender-
Responsive Pedagogy (GRP) practices. All ex-
amined correlations reveal a "Very Weak" level 
of impact, with (r2) values ranging from 0.00 
to 0.15. The relationship between Course Sylla-
bus and Classroom Set- Up exhibits the highest 
recorded variation, with only 15% (r2 = 0.15) 
of the changes in pedagogical practice at-
tributed to environmental barriers. Likewise, 
issues in Teaching Methodology account for 
merely 12% of the variation in syllabus devel-
opment. 

Gender-neutral language and teaching 
strategies have a negligible effect on classroom 
management and student performance assess-
ment, with r2 values frequently hovering 
around 0.01. Together, these data points sug-
gest that, although obstacles are present, they 
do not act as the primary factors influencing the 
implementation of GRP practices, indicating 
that other external or internal factors are more 
likely to shape teacher behavior. 

Jess Mark and Alinea Wilma S. (2023) high-
light that deeply ingrained gender biases and 

cultural resistance create a disconnect between 
official policy and classroom execution. This 
structural gap is intensified by infrastructural 
constraints; Solomon Boachie et al. (2021) as-
sert that a lack of accessible facilities and teach-
ing resources, especially in STEM, physically re-
stricts equitable learning and pedagogical 
adaptability.  Additionally, institutional chal-
lenges such as inadequate community involve-
ment, administrative delays, and limited fund-
ing hinder the effective execution of even well-
designed programs. 

Ultimately, Timothy and Alexander (2022) 
contend that unclear norms and inconsistent 
institutional backing in teacher education lead 
to disparities in practices across educational 
settings. In summary, these studies suggest 
that achieving meaningful change requires a 
holistic approach that integrates infrastructure 
investment, cultural awareness, and well-de-
fined implementation strategies. 

 
Gender-Responsive Pedagogy Practices using 
Modified ADDIE Model 

The GRP Handbook Intervention was devel-
oped using a modified ADDIE model to address 
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the needs of teachers in the implementation of 
Gender- Respondive Pedagogy in the teaching 
and learning process. The ADDIE framework 
includes the Analysis, which focuses on identi-
fying the specific problems that teachers face, 
such as classroom setup and gendered lan-
guage, in order to provide evidence for under-
standing how these barriers relate to pedagog-
ical adaptation. Building on these findings, the 
Design focuses on developing targeted inter-
ventions and measurable outcomes to improve 
gender sensitivity in syllabi and classroom 
management. Finally, the Development puts 
these plans into action by creating tangible re-
sources such as lesson plans and evaluation 
tools, which are refined through pilot testing to 
ensure they effectively mitigate the highlighted 
difficulties and assist teachers in implementing 
inclusive practices. This evidence-based ap-
proach ensures that instructional outputs are 
grounded in analyzing data rather than theo-
retical assumptions. 
 
Conclusion 
1. Educators frequently exhibit a remarkable 

capacity to modify their methods to support 
gender-responsive teaching, despite en-
countering challenges, especially regarding 
the use of gender-neutral language. Alt-
hough there are variations in teaching 
methodologies and classroom arrange-
ments, the overall capability of teachers to 
adapt their approaches reflects a com-
mendable dedication to inclusive education. 
Enhancing professional development and 
offering specialized assistance can enable 
educators to adopt more equitable and gen-
der-responsive teaching methods. 

2. The strong commitment of educators to fos-
tering inclusive and equitable learning en-
vironments is evident in their focus on 
classroom management and the assess-
ment of student performance. Course syl-
labi are crafted with a high level of detail, 
demonstrating that gender responsiveness 
is thoughtfully incorporated into curricu-
lum design. In summary, the results indi-
cate that teachers effectively integrate gen-
der-responsive pedagogy into their every-
day practices, ensuring that instructional 
 

strategies, evaluations, and planning align 
with principles of gender inclusion and eq-
uity. 

3. Statistical evidence reveals a substantial 
positive correlation between classroom 
configuration and challenges in teaching 
methodologies, as well as in the develop-
ment of course syllabi. This indicates that 
both environmental and pedagogical chal-
lenges directly influence the construction of 
curricula. In contrast, the use of gender-
neutral language shows a significantly 
weaker relationship with syllabus develop-
ment. Additionally, the research uncovered 
a generally non-significant relationship be-
tween all assessed issues and the areas of 
classroom management and student evalu-
ation, suggesting that these practical do-
mains are largely unaffected by the identi-
fied obstacles. Ultimately, while certain 
challenges play a crucial role in shaping 
high-level curriculum design, their effect on 
the actual execution of classroom manage-
ment and performance evaluation is nei-
ther direct nor significant. 

4. The suggested intervention, the Gender- 
Responsive Pedagogy Handbook, emerges 
as a practical and essential response to the 
findings, functioning as a "cognitive scaf-
fold" for educators. 
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