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ABSTRACT 

 

This study investigated the challenges and opportunities faced by Ar-

aling Panlipunan (AP) teachers in teaching World History in Zone 4, 

Division of Zambales. This study used a descriptive quantitative de-

sign among 98 educators from three schools of Subic, Castillejos, and 

San Marcelino districts. The results of this study showed that teachers  

frequently struggle with limited instructional resources, reliance on 

traditional strategies, and restricted learning activities. In spite of 

these challenges, opportunities occurred through hands-on ap-

proaches, thematic instruction, and technology integration. Statistical  

analysis showed that there are no significant differences in the chal-

lenges and opportunities across demographic profiles, except for gen-

der-based variations in learning activities. Findings showed moderate 

positive correlation between challenges and opportunities. This con-

cludes that teachers adapt creatively in response to challenges. This 

study recommends targeted teachers professional development, an 

adequate resource allocation, and curriculum flexibility which aims to 

improve World History instruction. 
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Introduction  
World History education cultivates 

crossed-cultural understanding, critical think-
ing, and civic responsibility by placing local and 
global perspectives. However, scholarly studies 
reported pedagogical challenges toward these 
goals, as students perceive history as a rigid, 
memorization-driven discipline, which signifi-
cantly limits classroom engagement in a global 

perspective (Li & Jing, 2023). Similarly, chal-
lenges are evident in a global context; as exam-
ple, U.S. social studies teachers struggle to im-
plement inquiry-based, globally-oriented in-
struction due to limitations in professional 
preparation, instructional resources, and per-
sonal pedagogical beliefs (Lu et al., 2024). 

In Southeast Asia, it was also determined 
that educational constraints are persistent 
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challenges affecting teacher quality and in-
structional effectiveness. An ASEAN Socio‑Cul‑
tural Community trend report notes that while 
many ASEAN teachers receive formal training, 
professional development programs often fail 
to address real classroom needs, limiting teach-
ers’ capacity to deliver engaging and globally 
relevant instruction (ASEAN Socio‑Cultural 
Community, 2025).  

 In the Philippines, challenges persist in 
aligning the curriculum with local and global 
contexts while addressing the needs of diverse 
learners (Navalta, 2021). Despite these hur-
dles, emerging educational technologies and in-
novative teaching strategies offer opportuni-
ties to make history more dynamic and rele-
vant. In the Philippine context, world history is 
integrated into the Grade 8 Araling Panlipunan 
curriculum. This curriculum, aligned with the 
K–12 Philippine Basic Education Framework, 
aims to equip students with historical thinking 
skills through chronological, thematic, inquiry-
based, and multidisciplinary approaches (De-
partment of Education, 2014a, 2016). How-
ever, many students struggle to find relevance 
in studying history due to its abstract and 
broad nature. Even with the use of both textual 
and visual resources, history is often viewed as 
a subject reliant on teacher-led instruction and 
textbook-focused learning. This study aimed to 
explore challenges and opportunities that Ara-
ling Panlipunan teachers faced in teaching 
world history. By focusing on teachers’ experi‑
ences, the study aimed to provide insights that 
would inform better teaching practices, con-
tribute to curriculum development, and en-
hance students’ learning experiences through 
an action plan. 

 
Purpose of the Study  

This study focused on investigating and de-
termining opportunities and challenges in 
World History teaching in Zone 4 of Schools Di-
vision Zambales, Philippines.  

Specifically, the study aimed to answer the 
following questions: 
1. Determine the profile of the respondents in 

terms of age, sex, years of teaching experi-
ence and Highest Educational Attainment.  

2. Determine the challenges they faced in 
teaching World History, particularly with 

their use of Instructional Strategies, Learn-
ing Activities; and Instructional Resources 
and Materials.  

3. Determine how Araling Panlipunan (AP) 
teachers describe their opportunities de-
spite the challenges they faced in teaching 
World History, particularly with their use 
ofuse of Instructional Strategies, Learning 
Activities; and Instructional Resources and 
Materials.  

4. Is there a significant difference in the chal-
lenges faced by Araling Panlipunan (AP) 
teachers in teaching World History when 
categorized according to their demo-
graphic profiles. 

5. Is there a significant difference in the op-
portunities available to Araling Panlipunan 
(AP) teachers, despite the challenges they 
face in teaching World History when cate-
gorized according to their demographic 
profiles. 

6. Is there a significant relationship between 
the challenges faced by Araling Panlipunan 
(AP) teachers and the opportunities they 
encounter in teaching World History. 

 
Teaching World History 

World history is the most rapidly growing 
area of social studies. Studies report that over 
half of all secondary school students currently 
take the course prior to graduating from high 
school. This supports that history is an aca-
demic subject taught in schools, and it offers 
countless possibilities to hone analytical abili-
ties, make moral judgments, and express crea-
tivity, College Board (2023). 

History teaching is defined as the transmis-
sion of historical knowledge to people who do 
not yet have such knowledge. It happens in a 
variety of settings and occasions, including the 
schools, museums, and historic sites; as well as 
in various media (documentaries, print, media, 
and websites). Teaching World History pro-
vides a remarkable opportunity to dispel that 
ignorance and illuminate the global dimensions 
of history for students by helping them appre-
ciate how local, regional or national histories fit 
within broader human experience. As cited 
from the study conducted by Palacios, Mena, 
Garcia, Mosquera, and Alarcón (2020), teaching 
history helps students to form and develop 
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their identities and act as citizens in a democ-
racy. By situating Philippine history in compar-
ative global narratives, teachers can inspire 
students to locate themselves in the world 
more firmly and articulate a deeper under-
standing of overarching trends on earth. More-
over, it opens up the potential to bring history 
alive for students by offering so many various 
historical sources — such as primary docu-
ments, literature and art/media which can help 
make teaching vast subjects more appealing. 
Many Araling Panlipunan teachers face similar 
challenges in teaching World History, espe-
cially in resource-limited settings, making it a 
global concern that hampers the delivery of ef-
fective history education. 

Current studies on history instruction in 
the Philippines have only looked at one ap-
proach, i.e. Reading Like a Historian, which can 
help students use primary source evidence 
(Colis, Reyes & Garcia, 2016). Additionally, a 
philosophical framework was used to map out 
the instructional delivery of the lesson in a 
qualitative study on history instruction in Phil-
ippine secondary schools (Nery-Cura & de Guz-
man, 2018). These two local studies concur that 
the development of historical thinking skills 
depends heavily on instructional strategies. In 
line with this, educators must meticulously 
choose and curate suitable games and simula-
tions, ensuring alignment with curriculum ob-
jectives and the provision of significant learn-
ing opportunities. Moreover, the accessibility 
to resources and the degree of technological 
competence among educators and learners 
may differ, requiring continuous professional 
development and assistance. Another study in-
volving 1,500 children in grades 7 and 8 re-
vealed that 72% of participants identified his-
tory as one of their least favored subjects (Har-
per, n.d.). The students presented four promi-
nent arguments: excessive memorization; inco-
herence in the information; a monotonous and 
unengaging subject; and a lack of relevance. 

 
Araling Panlipunan Teachers Teaching 
World History 

Teachers of Araling Panlipunan in the Phil-
ippines confront unique obstacles when it 
comes to teaching world history. This is due to 
the fact that the topic is only one component of 

a more comprehensive curriculum that also in-
cludes history, geography, economics, and civ-
ics. (David & Monsalud, 2018) Research indi-
cates that a significant number of teachers in 
the Araling Panlipunan program are required 
to bridge the gap between a strong emphasis on 
national identity and global perspectives. This 
is especially true in light of the fact that the cur-
riculum requirements emphasize both of these 
aspects. Teachers in the Araling Panlipunan 
program frequently employ culturally relevant 
teaching tactics in order to effectively engage 
students in the study of world history.  

On the other hand, “As an AP teacher, I find 
it difficult to teach topics that are obsolete.” a 
sentiment of an Araling Panlipunan Teacher in 
a focused group discussion when asked about 
their experiences of teaching of Araling Pan-
lipunan curriculum to 21st century learners as 
noted in the study (Legara-Jamisola & Deloy, 
2022). Teachers worry a lot about how they can 
teach the subjects successfully, as Pagaduan 
(2019) pointed out. It is possible that they are 
considering the best tactics to use in order to 
ensure that the pupils thoroughly comprehend 
the material they are teaching and how to cre-
ate an effective teaching process that will pro-
duce high-quality results.  

In an era when digital technologies are 
prevalent in the classroom, history teachers 
must rise to the occasion and embrace these 
tools to provide more interesting and unique 
learning experiences for their students. (Li and 
Jing, 2023). Meanwhile, the incorporation of 
world history into Araling Panlipunan presents 
a number of additional issues. According to re-
search conducted by Reyes and Punzalan in 
2020, a significant number of educators per-
ceive that they require more specialized pro-
fessional development to address global issues 
and provide a more solid foundation in world 
history. 

Furthermore, a study by Farizi et al. (2021) 
emphasizes how dynamically and interactively 
Schoology and other technology-based plat-
forms might produce historical education. 
Teachers can help students create unique his-
torical narratives, interact with original 
sources, and acquire critical analytical skills by 
using these digital resources. Although technol-
ogy integration is definitely important, the 
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sources also stress the requirement of suffi-
cient training and support for history teachers. 
According to the source, some teachers might 
not have the confidence or abilities required to 
completely maximize digital devices in their 
classes. Institutions have to make investments 
in focused professional development initiatives 
that provide history teachers the tools and ex-
pertise they need to properly apply pedagogi-
cal strategies and digital resources. 

With all of the advantages of learning his-
tory, how history is taught becomes more sig-
nificant (Akhan, 2020). We consider the past as 
a valuable component of our existence, which is 
why history is studied and taught in schools. 
Unfortunately, most students regard Araling 
Panlipunan, or Social Studies, to be uninterest-
ing (Crisolo et al., 2021). This is mostly because 
the course focuses more on history, govern-
ment, the Constitution, the economy, society, 
and politics.  
 
Challenges in Teaching World History 

Teachers of world history face many chal-
lenges as they try to give students a complete 
picture of the history that all people share. 
World history covers a huge range of countries, 
cultures, and time periods, which can be hard 
for both teachers and students to keep up with. 
Many times, this kind of learning is too broad. 
Students may understand basic ideas, but they 
don’t really get the historical background and 
connections (Suswandari, 2021). Finding the 
right mix between traditional lecture methods 
and more student-centered, interactive meth-
ods is hard for many teachers. If teachers don’t 
get enough professional development, they 
might not feel like they have the tools they need 
to get students involved and help them develop 
the critical thinking skills they’ll need to under‑
stand complicated history stories. Also, teach-
ers’ ability to come up with new ideas in the 
classroom is greatly affected by the availability 
of the right teaching materials. Materials that 
are too old or not enough can make it harder to 
make interesting learning tasks that students 
will enjoy. Leung and Poon (2020) say that 
standard tests alone don’t always show how 
well students understand complicated histori-
cal ideas or how well they can think critically. 
So, it’s very important to have a variety of ways 

to test students’ understanding and ability to 
think critically. 

Aside from the difficulties of teaching, cul-
tural awareness is an important part of teach-
ing world history. Including local histories and 
different points of view is important for making 
the information interesting and relevant for 
students. Many teachers, though, don’t have the 
tools and support they need to successfully in-
corporate these elements into their lessons 
(Leung & Poon, 2020). This gap shows how im-
portant it is for teachers, program planners, 
and policymakers to work together. Stakehold-
ers can come up with more consistent and use-
ful ways to teach world history if they work to-
gether. This will help students not only learn 
about the past but also understand how it ap-
plies to their lives now. 
 
Traditional Strategies Vs. Opportunities   

In the context of this study, “traditional 
strategies” refer to teacher-centered instruc-
tional approaches characterized by lecture-
heavy delivery, textbook-based instruction, 
rote memorization, and recitation-driven as-
sessments. These methods typically emphasize 
factual recall and chronological coverage of his-
torical content, often limiting opportunities for 
student inquiry, collaboration, and critical 
analysis. In Araling Panlipunan classrooms, 
such strategies may manifest as extended 
teacher explanations of historical events fol-
lowed by short-answer or identification tests. 
While these approaches can support content 
coverage, research suggests that overreliance 
on transmissive instruction may constrain 
higher-order thinking and student engagement 
(VanSledright, 2020). 

In contrast, the “opportunities” identified 
by teachers in this study reflect a shift toward 
hands-on, student-centered pedagogies. These 
include role-playing historical events, struc-
tured debates on socio-political issues, project-
based learning, primary source analysis, collab-
orative group investigations, and the integra-
tion of multimedia or digital tools to contextu-
alize World History content. Such approaches 
align with constructivist principles, which em-
phasize active knowledge construction through 
interaction, inquiry, and reflection (Bertram, 
2018). Studies in social studies education have 
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shown that experiential and inquiry-based 
strategies promote deeper conceptual under-
standing and stronger student engagement 
compared to lecture-dominated instruction 
(VanSledright, 2020). 

The transition occurring in Araling Pan-
lipunan classrooms therefore represents not 
merely a methodological adjustment but a ped-
agogical reorientation—from knowledge 
transmission to participatory and interpretive 
learning. This shift indicates that, despite chal-
lenges associated with traditional practices, 
teachers are recognizing and utilizing opportu-
nities to foster analytical thinking, collabora-
tion, and contextual understanding of historical 
narratives. Framing the findings in this way 
clarifies that the movement away from tradi-
tional strategies is not a rejection of founda-
tional instruction, but rather an intentional ef-
fort to balance content mastery with active, stu-
dent-centered learning experiences (Bertram, 
2018; VanSledright, 2020). 

The transition occurring in Araling Pan-
lipunan classrooms therefore represents not 
merely a methodological adjustment but a ped-
agogical reorientation—from knowledge 
transmission to participatory and interpretive 
learning. This shift indicates that, despite chal-
lenges associated with traditional practices, 
teachers are recognizing and utilizing opportu-
nities to foster analytical thinking,  

collaboration, and contextual understanding of 
historical narratives. Framing the findings in 
this way clarifies that the movement away from 
traditional strategies is not a rejection of foun-
dational instruction, but rather an intentional 
effort to balance content mastery with active, 
student-centered learning experiences (Ber-
tram, 2018; VanSledright, 2020). 
 
Conceptual Framework  

This study is anchored on three contempo-
rary learning theories that support inclusive, 
adaptive, and student-centered instruction—
Connectivism, Experiential Learning Theory, 
and Universal Design for Learning (UDL). 
These theories collectively offer a relevant 
framework to understand and address the chal-
lenges encountered by Araling Panlipunan (AP) 
teachers in delivering World History. The con-
ceptual framework for this study is centered on 
understanding the challenges encountered by 
world history teachers. This framework is con-
structed using the Input-Process-Output (IPO) 
Model, which systematically analyzes the vari-
ous components and relationships within the 
educational context. The IPO model is a widely 
recognized tool in educational research that 
helps illustrate how different factors contrib-
ute to achieving desired educational outcomes 
(Mukherjee, 2020). Figure 1 shows the para-
digm of the study.

 
 
 
 
 
 
 
 
 
 
 
 
 
 

Figure 1. Paradigm of the Study 
 

The study explored the challenges and op-
portunities encountered by Araling Panlipunan 
(AP) secondary teachers in teaching World  
History, with the goal of developing a proposed 

action plan to enhance instructional practices. 
Utilizing the Input-Process-Output (IPO) 
Model, the study systematically organizes its 
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components to ensure a comprehensive analy-
sis. 
 
Methodology  
Research Design 

 This study employed a descriptive quanti-
tative research design to provide a comprehen-
sive overview of the challenges and opportuni-
ties faced by Araling Panlipunan (AP) teachers 
in teaching World History. The descriptive 
method allows researchers to document facts 
about the current state of a phenomenon and 
identify important relationships between vari-
ables without manipulating them (Willis, 
Spooner-Lane, Crosswell, & Churchward, 2019; 
McCombes, 2019). The use of survey question-
naires aligns with the study’s objectives,  

enabling the collection of relevant data from a 
significant number of respondents (Trochim, 
2021), and providing a clear snapshot of the 
current teaching practices in Zone 4, Division of 
Zambales. 
 
Respondents and Sampling Technique 

The respondents of this study were the sec-
ondary Araling Panlipunan (AP) teachers in 
Zone 4 of the DepEd Division of Zambales. Data 
were collected during the 2024–2025 academic 
year, focusing on teachers with experience and 
challenges in teaching World History. A total 
population sampling technique was employed 
to include all qualified teachers within the 
zone.    

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Research Locale 
 The present study was conducted from dif-

ferent public secondary high schools in Zone 4, 
Division of Zambales.  

 
Research Instrument 

The survey questionnaire utilized in this re-
search was adapted and modified to suit the 
specific context of the study. The items and in-
dicators included in the questionnaire were 
primarily based on the challenges and strate-
gies identified in the teaching of history, as pre-
sented in the study by de Guzman, Ababan, and 
Gallardo (2017).  

 

Data Gathering 
To conduct this quantitative study, permis-

sion was first secured from the Head of Schools 
Division Superintendent of DepEd Zambales, 
followed by coordination with school princi-
pals to assist in distributing the survey ques-
tionnaires. The researcher personally oversaw 
the distribution and collection of the question-
naires, clearly explaining the study’s purpose 
and allowing sufficient time for completion. 
Ethical considerations were strictly observed, 
including voluntary participation, the right to 
refrain from answering, and the confidentiality 
of personal information in compliance with the 
Data Privacy Act of 2012. The collected data 
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were subsequently analyzed and interpreted to 
draw conclusions about the challenges and op-
portunities experienced by World History 
teachers. 

 
Data Analysis 

The statistical tools which were used in the 
analysis and interpretation of data and hy-
potheses testing include the following. 
1. Percentage. This statistical tool repre-

sented the ratio of any number to the 
whole. It provided a breakdown of partici-
pants based on age, gender, and years of 
teaching experience, which helped in pro-
filing the sample group. 

2. Frequency. This tool was used to deter-
mine the frequency counts of demographic 
information and respondents’ teaching ex‑
perience. 

3. Mean. The mean was used to compute the 
average ratings of respondents across dif-
ferent challenges and strategies in teaching 
World History. 

4. Likert Scale. A four-point Likert scale was 
applied to measure the extent to which re-
spondents encountered challenges in terms 
of Instructional Strategies, Learning Activi-
ties, and Instructional Materials. Addition-
ally, it assessed the extent of coping  
mechanisms used to counter these chal-
lenges in teaching World History. 

Interpretation of the Challenges and Oppor-
tunities in teaching World History Lessons 

Arbitrary 
Value 

Statistical 
Limits 

Verbal 
Description 

Symbol   

4 3.50 – 4.49 Always A 
3 2.50 – 3.49 Often O 
2 1.50 – 2.49 Seldom S 
1 1.00 – 1.49 Never N 

 
5. Mann-Whitney U Test. This was used to 

test the significant difference in challenges 
and opportunities faced by Araling Pan-
lipunan teachers in teaching World History 
when grouped according to the teachers’ 
sex profile. 

6. Kruskal-Wallis H Test. This was used to 
test the significant difference in challenges 
and opportunities faced by Araling Pan-
lipunan teachers in teaching World History 
when grouped according to the teachers 
profiles. 

7. Spearman Rho. This was used to test the  
significant relationship between the chal-
lenges faced by Araling Panlipunan (AP) 
teachers and the opportunities. 

 
Results and Discussion  
Demographic Profile  

Table 2 shows the frequency and percent-
age distribution of the AP teacher-respondents’ 
profiles

 
.  
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Table 2 presents that the majority of the re-

spondents were female (71.43%), indicating a 
predominantly female teaching workforce in 
Araling Panlipunan. In terms of age, most 
teachers belonged to the 36–40 age group 
(35.71%), suggesting that the respondents 
were generally in their mid-career stage. Re-
garding teaching experience, a large proportion 
had 6–10 years (34.69%) and 11–15 years 
(23.47%) of service, which reflects substantial 
classroom exposure in teaching World History. 
As to educational attainment, most respond-
ents held a bachelor’s degree (39.80%) or had 
earned units toward a master’s degree 

(28.57%), while a notable number had com-
pleted a master’s degree (23.47%). This profile 
indicates that the teacher-respondents pos-
sessed adequate professional experience and 
academic preparation to provide informed in-
sights into the challenges and opportunities en-
countered in teaching World History. 
 

Teachers’ Extent of Challenges in Teaching 
World History Lessons 

Table 3 shows the weighted mean and de-
scriptive equivalent of the teachers’ extent of 
challenges in teaching World History lessons.

 
 
 
 
 
 
 
 

 
Table 3 presents the extent of challenges 

encountered by Araling Panlipunan teachers in 
teaching World History lessons, with an overall 
weighted mean of 2.81, described as “often.” 
This indicates that teachers frequently experi-
ence difficulties across instructional resources, 
strategies, and learning activities. The highest-
ranked challenge was Instructional Re-
sources/Materials (WM = 2.93, Rank 1), sug-
gesting that limited access to updated text-
books, teaching aids, and globally relevant in-
structional materials significantly affects 
World History instruction. This finding is con-
sistent with recent studies which reported that 
social studies teachers often struggle with in-
adequate or outdated learning materials, par-
ticularly for global history topics that require 
diverse sources and perspectives (Modan, 

2023; OECD, 2021). Similarly, Lu et al. (2024) 
emphasized that insufficient instructional re-
sources constrain teachers’ ability to design 
meaningful and inquiry-based history lessons. 

The challenge related to Instructional Strat-
egies ranked second (WM = 2.79), indicating 
that teachers often experience difficulty in se-
lecting and applying effective teaching ap-
proaches suited to World History content. Re-
search suggests that many secondary social 
studies teachers rely on traditional, teacher-
centered methods due to limited training in in-
quiry-based and student-centered strategies, 
especially when teaching complex global 
themes (van Hover & Harris, 2020; Lu et al., 
2024). This reliance on conventional instruc-
tion may limit opportunities for students to de-
velop historical thinking skills and global 
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awareness, which are key goals of World His-
tory education. 

Meanwhile, Learning Activities ranked 
third (WM = 2.72), yet still fell under the de-
scriptive equivalent of “often.” This result indi‑
cates that teachers frequently encounter chal-
lenges in designing engaging and meaningful 
classroom activities that connect students to 
global historical contexts. Studies conducted 
between 2020 and 2025 highlight that large 
class sizes, limited instructional time, and lack 
of ready-to-use activity guides hinder the im-
plementation of interactive learning activities 
such as debates, simulations, and project-based 
learning in social studies classrooms (UNESCO, 
2021; Darling-Hammond et al., 2020). These 

constraints may contribute to students’ per‑
ception of history as a memorization-focused 
subject rather than an active and reflective dis-
cipline. 

Overall, the findings suggest that Araling 
Panlipunan teachers often face interconnected 
challenges related to resources, pedagogy, and 
learning activities in teaching World History. 
Consistent with international literature, these 
challenges point to the need for sustained pro-
fessional development, improved access to in-
structional materials, and institutional support 
to strengthen teachers’ capacity to deliver glob‑
ally relevant and engaging World History les-
sons.

 
 
 
 
 
 
 
 
 
 

Table 4 indicates that despite the chal-
lenges in teaching World History, Araling Pan-
lipunan teachers often experience opportuni-
ties, as reflected by an overall weighted mean 
of 2.99. Among the identified areas, Learning 
Activities ranked highest (WM = 3.09), suggest-
ing that teachers frequently find opportunities 
to design engaging tasks that promote stu-
dents’ understanding of global historical con‑
texts. This finding is supported by studies 
showing that inquiry-based activities, collabo-
rative learning, and discussion-centered tasks 
enhance student engagement and historical 
thinking in world history classrooms (Darling-
Hammond et al., 2020; UNESCO, 2021).  

Instructional Strategies, which ranked sec-
ond (WM = 2.94), indicate that teachers often 
adapt their pedagogical approaches to address 
diverse learners’ needs. Previous research em‑
phasizes that flexible instructional strategies, 
including inquiry-based and contextualized 
teaching, allow teachers to transform  
challenges into opportunities for deeper learn-
ing and critical thinking in social studies  

education (van Hover & Harris, 2020; Lu et al., 
2024). Meanwhile,  

Instructional Resources/Materials ranked 
third (WM = 2.93), yet still fell under the de-
scriptive equivalent of “often,” suggesting that 
teachers frequently utilize alternative re-
sources such as digital tools, open educational 
resources, and teacher-developed materials. 
Studies have shown that access to digital and 
interactive resources can compensate for lim-
ited textbooks and enhance instructional effec-
tiveness in history education (OECD, 2021; Mo-
dan, 2023). 

 Overall, these findings demonstrate that 
Araling Panlipunan teachers are able to lever-
age instructional strategies, learning activities, 
and available resources as opportunities to  
improve World History teaching despite exist-
ing challenges. 
 
Test of Significant Difference Between the 
Teachers’ Extent of Challenges in Teaching 
World History Lessons and Their Profile Var-
iables 
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Sex. Table 5 presents the the computed 
Mann-Whitney U test to test the significant dif-
ference between the teachers’ extent of  

challenges in teaching World History lessons 
and their sex variable.

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The Mann–Whitney U test results show no 

statistically significant difference between 
male and female teachers in the extent of chal-
lenges they face in teaching World History 
across instructional strategies, learning activi-
ties, and instructional resources, as all p-values 
exceeded the 0.05 significance level, leading to 
the acceptance of the null hypothesis that gen-
der does not influence these challenges. This in-
dicates that both male and female educators ex-
perience similar difficulties, suggesting that ex-
ternal or systemic factors rather than gender 
shape their teaching experiences. These  
findings are consistent with prior studies,  

including Garcia et al. (2021), Reyes and Santos 
(2020), and Delos Reyes (2019), which like-
wise reported that gender did not significantly 
affect the challenges faced by history or Social 
Studies teachers, emphasizing issues such as 
curriculum rigidity and institutional support 
over individual gender differences. 

 
Age. Table 6 presents the computed Krus-

kal Walis test to test the significant difference 
between the teachers’ extent of challenges in 
teaching World History lessons and their age 
variable.

 
Table 6. Kruskal Walis test to test the significant difference between the teachers’ extent of 

challenges in teaching World History lessons and their age variable.  

 
 
 
 
 
 
 
 
 
 
 
 



RR Delos Reyes, 2026 / Challenges and Opportunities of Araling Panlipunan Secondary Teachers in Teaching World History Lessons  

 

    
 IJMABER 1186 Volume 7 | Number 3 | March | 2026 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The findings indicate that a teacher’s age 

does not significantly affect the challenges 
faced in teaching World History, as educators of 
all age groups encounter similar difficulties 
with instructional strategies, learning activi-
ties, and technology integration. This is sup-
ported by local studies (Garcia et al., 2021; 
Reyes & Santos, 2020; Delos Reyes, 2019) 
showing that curriculum rigidity, limited re-
sources, and access to training, rather than age, 
determine teaching effectiveness. International 
research (Wineburg & Smith, 2022;  
VanSledright, 2021; Lee & Ashby, 2020)  

similarly emphasizes that institutional con-
straints, professional development opportuni-
ties, and resource availability are more influen-
tial in shaping instructional challenges than 
teacher demographics like age. 

 
Years of Teaching experience. Table 7 

presents the computed Kruskal Walis to test 
the significant difference between the teachers’ 
extent of challenges in teaching World History 
lessons and their years of teaching experience 
variable.
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The findings align with both local and inter-

national studies. A study by Dela Cruz (2021) in 
the Philippines found that both novice and sea-
soned Social Studies teachers encounter diffi-
culties in instructional strategies due to a lack 
of contextualized teaching materials and rigid 
curriculum demands. Similarly, international 
research by Wineburg and Reisman (2015) 
claims that even experienced history teachers 
struggle with engaging students effectively be-
cause of pedagogical constraints and limited 
strategies for promoting historical thinking. 
Additionally, the non-significant differences in 

learning activities are consistent with Domingo 
et al. (2022), which found that teachers at all 
experience levels face difficulties implement-
ing interactive and inquiry-based learning ac-
tivities due to curricular limitations.  

 
Highest Educational Attainment. Table 8 

shows the computed Kruskal Walis test to test 
the significant difference between the teachers’ 
extent of challenges in teaching World History 
lessons and their highest educational attain-
ment variable.
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Several researchers from local and interna-
tional studies support these findings. Santos 
and Villanueva (2021) found that even teachers 
with advanced degrees encounter similar ped-
agogical constraints due to rigid curriculum re-
quirements, limited instructional resources, 
and a lack of professional development oppor-
tunities specific to history instruction. Interna-
tionally, studies by Bertram (2018) and Wine-
burg (2019) claim that challenges beyond for-
mal education, such as access to high-quality 
teaching materials and the need for contextual-
ized instructional strategies, often hinder effec-
tive history teaching. Similarly, Ocampo (2020) 
in the Philippines mentioned that despite their 
academic qualifications, history teachers often 
struggle with the lack of localized instructional 
materials, which limits their ability to make his-
torical lessons more relevant and engaging for 
students. 

Given these findings, it is evident that 
teacher training programs should focus more 
on practical pedagogical solutions rather than 
solely relying on academic credentials as indi-
cators of teaching effectiveness. Studies such as 

those by Lévesque (2019) and VanSledright 
(2020) suggest that ongoing professional de-
velopment, peer collaboration, and the integra-
tion of digital and interactive learning re-
sources could have a greater impact on improv-
ing history instruction than formal educational 
attainment alone. Since the challenges in teach-
ing World History appear to be systemic rather 
than individual, there is a pressing need for in-
stitutional reforms, improved access to teach-
ing materials, and targeted professional devel-
opment programs that address the specific 
needs of history educators. 

 
Test of Significant Difference Between the 
Teachers’ Extent of Opportunities Despite 
the Challenges in Teaching World History 
Lessons 

Sex. Table 9 shows the computed Mann-
Whitney U test to test the significant difference 
between the teachers’ extent of opportunities 
despite the challenges in teaching World His-
tory lessons and their sex variable, as meas-
ured by instructional strategies, learning activ-
ities, and instructional resources and materials.

 
 
 
 
 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

The Mann-Whitney U test results show no 
significant gender difference in Instructional 
Strategies (U = 943.5, p = .772) or Instructional 
Resources and Materials (U = 632.5, p = .667), 
supporting the null hypothesis. However, for 

Learning Activities (U = 925.5, p = .006), the p-
value indicates a highly significant difference, 
with female teachers more likely to implement 
diverse, student-centered, and interactive ap-
proaches.  
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 This finding indicates a variation not in ac-
cess to opportunities but in how instructional 
practices are enacted in the classroom. Female 
teachers’ greater use of diverse, interactive, 
and student-centered learning activities may 
reflect differences in pedagogical orientation, 
classroom management approaches, or confi-
dence in facilitating collaborative and inquiry-
based instruction. Prior research has shown 
that gender can influence instructional imple-
mentation, with female teachers more likely to 
employ participatory and student-centered 
strategies (Bertram, 2018; VanSledright, 
2020). Such differences may also be shaped by 
variations in professional training experiences 
and comfort with integrating interactive or 
technology-supported learning tasks. Im-
portantly, this disparity does not imply differ-
ences in competence but rather suggests varia-
tion in instructional enactment. These findings 
underscore the need for professional develop-
ment initiatives that emphasize the design and 
facilitation of interactive learning experiences 
to ensure that all teachers are equally sup-
ported in implementing student-centered ped-
agogies. 

This aligns with studies by Santos and Delos 
Reyes (2021) and Ocampo (2020) in the Philip-
pines, as well as international research (VanS-

ledright, 2020; Bertram, 2018), which show fe-
male educators often employ constructivist 
and inquiry-based strategies that enhance stu-
dent engagement. Overall, while access to in-
structional strategies and resources appears 
equal across genders, the significant difference 
in learning activities suggests female teachers 
may be more inclined or have greater opportu-
nities to use interactive, student-focused teach-
ing methods. 

Since instructional strategies and instruc-
tional resources and materials showed no sig-
nificant difference between male and female 
teachers, this suggests that opportunities in 
these areas are equally accessible to both gen-
ders. However, the highly significant difference 
in learning activities indicates a potential gap in 
teaching approaches, where AP female teach-
ers may have more opportunities or inclination 
to implement interactive and student-centered 
learning strategies.  

 
Age. Table 10 shows the computed Krus-

kal-Wallis H test to test the significant differ-
ence between the teachers’ extent of opportu‑
nities despite the challenges in teaching World 
History lessons and their age variable, as meas-
ured by instructional strategies, learning activ-
ities, and instructional resources and materials.
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The non-significant differences in instruc-
tional strategies indicate that teachers of all 
ages use similar pedagogical approaches in 
teaching World History, consistent with Punza-
lan and Ramirez (2021), who found that curric-
ulum requirements, professional development, 
and institutional support shape teaching more 
than age. Likewise, Zhu and Urhahne (2020) 
emphasized that training and experience, ra-
ther than generational differences, guide in-
structional methods. Similar results in learning 
activities suggest that standardized lesson 
plans and teacher training promote consistent 
student engagement strategies across age 
groups (Salandanan, 2022; Darling-Hammond 
et al., 2019). Non-significant differences in in-
structional resources and materials further in-
dicate that access and utilization depend on  

institutional support, funding, and resource 
availability rather than age (Bernardo & Tan-
galin, 2020). Overall, teachers of all ages face 
comparable challenges, supported by uniform 
training, strategies, and resources, highlighting 
the importance of continued professional de-
velopment and equitable access to instruc-
tional tools. 

 
Years of teaching Experience.  Table 11 

shows the computed Kruskal-Wallis H test to 
test the significant difference between the 
teachers’ extent of opportunities despite the 
challenges in teaching World History lessons 
and their years of teaching experience variable, 
as measured by instructional strategies, learn-
ing activities, and instructional resources and 
materials.
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The results of the Kruskal-Wallis H test re-
veal that there is no significant difference in 
teachers’ extent of opportunities despite chal‑
lenges in teaching World History lessons when 
grouped according to their years of teaching ex-
perience. This is evident across the three meas-
ured variables: instructional strategies (H = 
5.855, p = 0.321), learning activities (H = 5.337, 
p = 0.376), and instructional resources/materi-
als (H = 3.504, p = 0.623). Since all p-values ex-
ceed the 0.05 significance level, the null hy-
pothesis is accepted, indicating that teachers 
across different levels of experience perceive 
their opportunities for similar teaching chal-
lenges in World History. 

The non-significant differences in instruc-
tional strategies indicate that teachers, regard-
less of experience, apply similar approaches in 
teaching World History, consistent with Punza-
lan and Ramirez (2021), who noted that curric-
ulum guidelines and professional development 
shape strategies more than years of service. 
Likewise, Borko (2019) highlighted that 
teacher training fosters consistency across 

novice and experienced educators. Similar re-
sults in learning activities show that student 
engagement techniques are comparable across 
experience levels, supported by Salandanan 
(2022) and Darling-Hammond et al. (2019), 
who emphasize activity-based learning and 
professional collaboration. Non-significant dif-
ferences in instructional resources and materi-
als further suggest that access depends on in-
stitutional support rather than teaching experi-
ence (Bernardo & Tangalin, 2020). Overall, 
standardized training, curriculum implementa-
tion, and institutional support ensure equitable 
opportunities for all teachers to address in-
structional challenges. 
 

Highest Educational Attainment. Table 
12 shows the computed Kruskal-Wallis H test 
to test the significant difference between the 
teachers’ extent of opportunities despite the 
challenges in teaching World History lessons 
and their highest educational attainment varia-
ble. 
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Base from the result of the study, teachers 
with a Master’s Degree had the highest mean 
ranks in instructional strategies (56.61) and 
learning activities (61.28), while those with 
Doctorate Units scored lowest in learning activ-
ities (28.80) and highest in instructional re-
sources (62.83). However, all results were sta-
tistically non-significant, suggesting that edu-
cational attainment alone does not determine 
access to or utilization of teaching strategies, 
learning activities, or resources. These findings 
align with local and international research (Sa-
landanan, 2020; Dela Cruz, 2019; Gonzales & 
Reyes, 2021; Shulman, 1986; Darling-Ham-
mond, 2017), which emphasizes that teaching 
experience, professional development,  

institutional support, and resource availability 
are more influential than formal education in 
shaping instructional opportunities. Overall, 
teacher effectiveness in World History is driven 
by practical experience and support systems 
rather than degree level. 

 
Test of Significant Relationship Between the 
Challenges Faced by Araling Panlipunan 
(AP) Teachers and the Opportunities They 
Encounter in Teaching World History 

Table 13 shows the Spearman Rho to test 
the significant relationship between the chal-
lenges faced by Araling Panlipunan teachers 
and the opportunities they encounter in teach-
ing World History.

 
 
 
 
 
 
 
 
 
 
 
 
 
 

The results show a moderate positive rela-
tionship (rho = 0.453, p = .000) between the 
challenges AP teachers face and the opportuni-
ties they encounter in teaching World History, 
indicating that as challenges increase, opportu-
nities tend to rise as well. The highly significant 
p-value confirms that this relationship is un-
likely due to chance. Local and international 
studies support this finding, showing that ob-
stacles often drive pedagogical innovation and 
professional growth. For example, AP teachers 
in the Philippines adapt to limited resources 
and diverse student needs by integrating digi-
tal tools and interdisciplinary approaches (Da-
vid et al., 2020), while UK teachers in resource-
limited contexts enhance instruction through 
project-based learning and student-led discus-
sions (Husbands et al., 2017). Similarly, local 
studies (Mendoza & Ramirez, 2021; Tayao, 
2019) report that challenges like curriculum ri-
gidity or low student engagement prompt 

teachers to adopt gamification, audio-visual re-
sources, professional development, and peer 
collaboration, reinforcing the observed posi-
tive correlation between teaching challenges 
and opportunities for growth. 

The observed moderate positive correla-
tion between challenges and opportunities in-
dicates that as Araling Panlipunan teachers en-
counter more challenges in teaching World His-
tory, they are often compelled to seek out or 
generate new opportunities for effective in-
struction. This dynamic reflects a form of ped-
agogical resilience, where teachers transform 
obstacles into avenues for professional growth 
and instructional innovation. Rather than view-
ing challenges solely as impediments, this per-
spective highlights how difficulties can catalyze 
creative problem-solving, adaptive strategies, 
and proactive engagement with available re-
sources. 
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Framing this relationship as pedagogical 
resilience represents a key contribution of this 
study to educational literature. It underscores 
the capacity of teachers to not only navigate 
complex teaching environments but to leverage 
challenges as opportunities to enhance student 
learning, integrate interdisciplinary ap-
proaches, and refine instructional practices. 
Such insights can inform professional develop-
ment programs, curriculum design, and policy, 
emphasizing the role of adaptive expertise in 
fostering sustained educational improvement. 
 
Conclusions 

Based on the findings of the study, the re-
searcher concluded that: 
1. The majority of the Araling Panlipunan 

teachers in the Division of Zambales are fe-
male, in their middle adulthood stage, with 
mid-career teaching experience, and most 
hold a bachelor's degree, while some have 
pursued or completed graduate studies. 

2. AP teachers in the Division of Zambales of-
ten face challenges in teaching World His-
tory, particularly in utilizing instructional 
resources and resources, applying effective 
instructional strategies, and implementing 
diverse learning activities, indicating the 
need for improved access to materials, pro-
fessional development, and institutional 
support for student-centered learning. 

3. Despite challenges in teaching World His-
tory, AP teachers in the Division of Zam-
bales actively utilize learning activities, in-
novative instructional strategies, and digi-
tal resources to enhance instruction, 
though access to updated materials and col-
laboration opportunities remain areas for 
improvement. 

4. There are no statistically significant differ-
ences in AP teachers' challenges in teaching 
World History regarding instructional re-
sources and materials, instructional strate-
gies, and learning activities based on sex, 
age, years of teaching experience, or high-
est educational attainment. 

5. There are no significant differences in AP 
teachers’ perceived opportunities despite 
challenges in teaching World History 
across instructional resources and materi-
als, instructional strategies, and learning 

activities based on age, years of teaching 
experience, or educational attainment; 
however, a significant difference exists be-
tween male and female AP teachers in 
learning activities, indicating gender-based 
variations in instructional implementation. 

6. There is a statistically significant moderate 
positive correlation between AP teachers' 
challenges and the opportunities they en-
counter in teaching World History, suggest-
ing that opportunities also tend to rise as 
challenges increase. 

7. The proposed action plan enhances World 
History instruction for AP teachers in the 
Division of Zambales by improving re-
sources, professional development, collab-
oration, and inclusivity through digital ac-
cess, institutional partnerships, training 
programs, and systematic evaluation. 

 
Recommendations 

The researcher has formulated the follow-
ing recommendations based on the arrived 
conclusions: 
1. The Department of Education and school 

administrators may enhance access to in-
structional resources. To address these 
gaps, policymakers should prioritize allo-
cating resources toward: (1) updating and 
increasing the quantity of physical instruc-
tional materials; (2) providing classroom 
technology, including laptops, projectors, 
tablets, and software licenses; and (3) en-
suring reliable and high-speed internet ac-
cess in schools. Specifying these resources 
allows budgetary decisions to target the 
tools that most directly enable hands-on, 
interactive, and student-centered learning. 

2. AP teachers may actively seek professional 
development opportunities, such as train-
ing on innovative instructional strategies 
and digital resource integration, to enhance 
their ability to deliver engaging World His-
tory lessons despite existing challenges. 

3. School administrators and curriculum de-
velopers may design gender-responsive 
professional development programs that 
address the individual needs of male and 
female AP teachers in implementing learn-
ing activities, providing equal access to in-
structional opportunities, and promoting 
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inclusive teaching practices in World His-
tory education. 

4. The Department of Education (DepEd) and 
school administrators may develop tar-
geted professional development programs 
that equip AP teachers with adaptive in-
structional strategies and innovative teach-
ing approaches to transform challenges 
into opportunities in World History in-
struction to provide enhanced student en-
gagement and learning outcomes. 

5. Future researchers may explore the long-
term impact of instructional challenges and 
opportunities on student learning out-
comes in World History, utilizing mixed-
method approaches to gain deeper insights 
into effective teaching strategies and re-
source accessibility. 

6. School administrators and policymakers in 
the Division of Zambales are recommended 
to collaborate with educational stakehold-
ers to adapt and implement the proposed 
action plan by securing necessary re-
sources, providing ongoing teacher train-
ing, and promoting a supportive environ-
ment that enhances instructional strategies 

and learning activities in World History ed-
ucation. 

7. It is recommended that schools and educa-
tional leaders may adopt the action plan 
proposed in this study to effectively ad-
dress the identified challenges and enhance 
the teaching of World History in Araling 
Panlipunan 

 
Proposed Action Plan for Enhancing World 
History Instruction Among AP Teachers in 
the Division of Zambales 

The goal of this action plan is to improve 
World History teaching for AP teachers in the 
Division of Zambales by addressing instruc-
tional challenges, expanding access to re-
sources, promoting professional development, 
and fostering collaboration. Specific objectives 
include enhancing access to teaching materials, 
providing targeted professional development 
on instructional strategies and student-cen-
tered learning, strengthening teacher collabo-
ration through peer support and institutional 
backing, addressing gender-related differences 
in instructional practices, and leveraging chal-
lenges as opportunities to improve teaching ef-
fectiveness. 

 

Key Areas 
Strategies/ 

Activities 

Persons 

Involved 

Time 

Frame 

Budget  Expected 

Outcome 

Instruc-

tional Re-

sources & 

Materials 

1. Develop a central -

ized digital reposi-

tory of World His-

tory resources (e.g., 

OERs, lesson plans, 

multimedia materi -

als).  

2. Partner with local 

libraries and histori-

cal organizations for 

resource sharing.  

3. Allocate funding 

for updated text-

books and digital  

tools. 

School 

Heads, AP 

Supervisors, 

DepEd Divi-

sion Office, 

Local Li-

braries, 

NGOs 

Short-

term (1 

year) & 

Continu-

ous 

PHP 200,000 for digi-

tal repository and re-

source updates. 

PHP 50,000 for collab-

oration with local li-

braries. 

PHP 150,000 for text-

book and tool up-

dates. 

 

Funds from DepEd Di-

vision Budget, Local 

Government Units 

(LGUs), School Budget, 

Donations from NGOs. 

Increased 

access to 

high-quality 

instructional 

materials for 

AP teachers. 

Profes-

sional De-

velopment 

1. Conduct regular 

training on innova-

tive instructional  

strategies and tech-

nology integration.  

AP Teach-

ers, School 

Heads, Edu-

cation Ex-

Ongoing 

(Quar-

terly 

Training) 

PHP 300,000 for 

training sessions and 

expert invitations 

(quarterly). 

 

Improved 

teaching 

strategies 

and in-

creased con-

fidence in 
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Key Areas 
Strategies/ 

Activities 

Persons 

Involved 

Time 

Frame 

Budget  Expected 

Outcome 

2. Organize peer 

coaching and men-

toring programs.  

3. Invite historians  

and education ex-

perts for workshops. 

perts, De-

pEd Train-

ing Team 

Funds from DepEd 

Training Fund, LGUs, 

Educational Grant 

Programs. 

implement-

ing student-

centered 

learning. 

Collabora-

tion & Insti-

tutional 

Support 

1. Establish Profes-

sional Learning 

Communities (PLCs) 

for AP teachers.  

2. Facilitate net-

working with uni-

versities and cultural  

institutions for his-

torical site visits and 

guest lectures.  

3. Develop policies to 

support AP teachers ’  

resource needs and 

instructional innova-

tions. 

AP Teach-

ers, School 

Heads, Uni-

versity His-

torians, Lo-

cal Cultural 

Agencies 

Mid-term 

(2 years) 

PHP 250,000 for net-

working events, guest 

lectures, and site vis-

its. 

 

Funds from DepEd In-

stitutional Support 

Fund, University Part-

nerships, Local Cul-

tural Grants. 

Strength-

ened profes-

sional col-

laboration 

and institu-

tional back-

ing for his-

tory instruc-

tion. 

Addressing 

Gender-

Based Vari-

ations 

1. Conduct gender-

sensitive training to 

explore instructional  

differences and pro-

mote inclusive strat-

egies.  

2. Encourage mixed-

gender teaching 

teams to balance in-

structional ap-

proaches.  

3. Gather teacher 

feedback through 

surveys to refine 

teaching support 

mechanisms. 

AP Teach-

ers, Gender 

and Devel-

opment 

(GAD) Coor-

dinators, 

School 

Heads 

Short-

term (1 

year) & 

Ongoing 

PHP 100,000 for 

training and survey 

implementation. 

Funds from Gender 

and Development 

Fund, School Budget, 

DepEd Budget 

Reduced 

gender dis-

parities in 

instructional 

implementa-

tion. 

Maximizing 

Opportuni-

ties from 

Challenges 

1. Identify best prac-

tices among AP 

teachers who effec-

tively overcome in-

structional chal-

lenges.  

2. Document and dis-

seminate successful 

strategies through 

teacher-led semi-

nars.  

AP Teach-

ers, School 

Heads, De-

pEd Divi-

sion Office 

Continu-

ous 

PHP 50,000 for docu-

mentation and semi-

nars. 

 

Funds from DepEd Di-

vision Office Fund, 

School Incentive Fund. 

Increased 

motivation 

and adop-

tion of effec-

tive teaching 

practices. 
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Key Areas 
Strategies/ 

Activities 

Persons 

Involved 

Time 

Frame 

Budget  Expected 

Outcome 

3. Recognize and in-

centivize AP teach-

ers who implement 

innovative methods  

despite challenges. 
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