INTERNATIONAL JOURNAL OF MULTIDISCIPLINARY: APPLIED

BUSINESS AND EDUCATION RESEARCH

2026,Vol. 7,No.9,3791 - 3814
http://dx.doi.org/10.11594 /ijmaber.07.09.06

MR WL e TR
Frontlines of Student Support: Narratives of Student Affairs Practitioners in
Higher Education Institutions in Masbate

June Francisco Comedor*

Faculty, Southern Bicol Colleges, Masbate, Philippines

Article history: ABSTRACT

Submission 31 August 2026

Revised 10 May 2026 The purpose of the this study is to explore the experiences of stu-

Accepted 23 August 2026 dent affairs and services (SAS) practitioners in the Province of
Masbate, particularly describing how they manage and adminis-

*Corresponding author: ter the student affairs and services in their respective institution,

E-mail: the challenges encountered in the implementation of academic

junecomedor.academics01@gmail.com  support services such as (a) student development services, (b)
student welfare services and (c) institutional student develop-

ment services. Further, the study described the solutions em-
ployed by practitioners to achieve institutional goals. The study
utilized qualitative approach and narrative design to interpret
the experiences of student affairs practitioners in the eleven (11)
higher education institutions (HEIs): one (1) State University/
College (SUCs); four (4) Local Universities/ Colleges (LUCs) and
six (6) Private Higher Education Institutions (PHEIs) situated in
the Province of Masbate. Findings derived from the analyzed
themes indicated management practices which enabled a
smooth delivery of support services to the student community,
however, some practitioners experienced management factors
that hamper the delivery academic support. Notable challenges
were also encountered by the student affairs and services (SAS)
practitioners in the student development, student welfare and
institutional student development programs. Amidst the difficul-
ties, solutions and best practices were imparted by practitioners
which ensure satisfactory and holistic academic support services
among students in the college, thus led to creation of compre-
hensive development plan which practitioners may apply in
their respective academic institutions.

Keywords: Best practices, Challenges, Experiences, Student affairs
and services

How to cite:

Comedor, J. F. (2026). Frontlines of Student Support: Narratives of Student Affairs Practitioners in Higher Education
Institutions in Masbate. International Journal of Multidisciplinary: Applied Business and Education Research. 7(9), 3791
- 3814. doi: 10.11594/ijmaber.07.09.06


mailto:junecomedor.academics01@gmail.com

JF Comedor, 2026 / Frontlines of Student Support: Narratives of Student Affairs Practitioners in Higher Education Institutions in Masbate

Background

Student support services have been shown
to enhance student performance, contribute to
academic success, and increase the likelihood
of degree attainment in higher education (John-
son et al., 2022). Kaur (2016) defined student
support services as the facilities and activities
designed to make learning more accessible and
engaging, emphasizing that the quality of edu-
cation depends significantly on these services.

According to the Preamble of the 1998
World Declaration on Higher Education, “the
younger generations should be equipped with
new knowledge, skills and ideals through
higher education.” The UNs Sustainable Devel-
opment Goal 4: Quality Education, target 4.3,
which seeks to guarantee that equal access to
affordable and quality technical vocational and
higher education is achieved by 2030, supports
this (Department of Economics and Social Af-
fairs, n.d.). In this sense, student affairs play a
crucial role in higher education by supporting
both the academic and non-academic endeav-
ors of the students leading to the expansion of
the profession responding to the evolving and
multifaceted needs of the students: from orien-
tation and residence life to career services and
post-graduation decision making (Schwartz &
Lazarus-Stewart, 2016)

Historically, student affairs professionals
emerged as early as the 16th century where
“lady principals” and “matrons” were among
the earliest individuals tasked with supporting
students in collegiate settings (Niddifer, 2001;
Schwartz and Lazarus-Stewart, 2016). Eventu-
ally, the shift toward emphasizing student
learning was marked by the publication of
ACPA’s Student Learning Imperative (1994)
and NASPA’s Learning Reconsidered (2004),
which positioned student affairs professionals
as partners in the academic mission alongside
faculty. The joint publication of the Profes-
sional Competency Areas for Student Affairs
Practitioners by ACPA and NASPA in 2010 fur-
ther elevated the profession by emphasizing
accountability and delineating professional
roles in student development (Coones and Wil-
son (2009; Schwartz and Lazarus-Stewart,
2016). In Asia, Student affairs and services
(SAS) as a profession has evolved within the
broader context of capacity building which

enabled the practitioners’ readiness to perform
the roles and responsibilities expected of them
in the ever-changing landscape of higher edu-
cation (Sen, 1999; Songco et al,, 2023).

Keating (2020) concluded that “the profes-
sionalization of SAS is a sustained work in pro-
gress as the practitioners engage in opportuni-
ties to expand their knowledge and under-
standing as lifelong learners.” The continued
commitment to fostering student development
across various domains (Ludeman et al.,, 2009)
led to the establishment of the Asia Pacific Stu-
dent Services Association (APSSA), whose
strong regional presence has inspired the
emergence and growth of SAS associations
within its member countries.

In the Philippines, the existence of the Phil-
ippine Association of Practitioners of Student
Affairs and Services (PAPSAS) provided an av-
enue for the organization of student affairs pro-
fessionals in the country. The Philippine Asso-
ciation of Practitioners of Student Affairs and
Services (PAPSAS) is dedicated to the pursuit of
excellence in student affairs and services be-
coming an effective channel in the development
of the skill and capabilities of practitioners in
the country (PAPSAS, 2021). Likewise in the Bi-
col Region, the establishment of Bicol Council of
Deans/Directors for Student Affairs and Ser-
vices (BCODDSAS) convened by the Commis-
sion on Higher Education - Regional Office V
(CHEDRO V) aimed to deliver policy awareness,
conversation and sharing of practices and ca-
pacity-building opportunities for the higher ed-
ucation institutions (HEIs) in the Bicol Region.

Through CMO 9, s. 2013, Higher Education
Institutions must establish an office to manage
student affairs and services and ensure an ade-
quate number of qualified and competent per-
sonnel to serve the student population. This
provision emphasizes the nature of the profes-
sion as a collaborative effort among profession-
als of diverse fields of expertise as they play a
crucial role in the development and delivery of
services to students in universities and col-
leges, thus, success in this field requires skills
in administration, management, and interper-
sonal facilitation, as well as solid understand-
ing of student development theory and func-
tional responsibilities (Lovell & Kosten, 2000;
Grabsch et al, 2019); consequently, efficient
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service delivery and attainment of institutional

objectives depend on proper resource manage-

ment (Baker & Thomas, 2020; Gonio et. al,,

2024)

In the study by Seifert et al. (2015), lack of
funding was the most commonly cited issue;
35% of UK respondents, 30% of Canadian re-
spondents, and more than a quarter of partici-
pants from Australia and New Zealand identi-
fied reduced funding, budget cuts, and a lack of
resources (both human and financial) as signif-
icantly impacting their ability to perform their
work effectively. Rupande (2016) concluded
that student affairs professionals face daily
challenges, including the responsibility to
shape student character, issues of excessive
and underage alcohol abuse, limited time to
conduct student affairs activities, insufficient
funding for these activities, and student reten-
tion problems. Specifically, Henderson (1995),
as cited in Rupande (2016), pointed out that
higher education institutions must pursue mul-
tiple funding sources, both within traditional
frameworks and across public and private sec-
tors.

In this study, the experiences of student af-
fairs professionals are described as practiced in
the Province of Masbate, Philippines. Likewise,
the study looked into the challenges and solu-
tions ensuring effective and sustainable ser-
vices to the college students in the tertiary ed-
ucation institutions in the province.

This study explored the experiences of stu-
dents’ affairs and services practitioners in the
province, the management and administrative
aspect practiced by higher education institu-
tions (HEIs), the potential challenges encoun-
tered, and solutions crafted to ensure effective
and sustainable services in the learning com-
munity. Specifically, this research sought an-
swers to the following:

1. How do practitioners manage and adminis-
ter student affairs and services in the SUC,
LUCs and PHEIs?

2. What challenges do the practitioners en-
counter in managing student affairs and
services, in terms of:

a. Student Development Services

b. Student Welfare Services and

c. Institutional Student Development Pro-

grams and Services

3. What solutions were made by SAS Practi-
tioners to address the challenges in manag-
ing student affairs?

Methods
Research Design

This study utilized a qualitative research
approach, specifically employing Narrative De-
sign. According to Connelly and Clandinin
(2000, in Creswell & Creswell, 2018), Narrative
Design is appropriate for studying the experi-
ences of individuals by exploring the stories
they live and share to describe the experiences
of student affairs and services practitioners
across various higher education institutions in
Masbate describing their lived stories as they
facilitate their units or offices in providing ser-
vices to support the holistic development of the
students.

Participants

Administrative heads of the institution-
level student affairs units or office on campuses
referred to as Vice President, Chief, Administra-
tor, Dean, Directors or Coordinators for Stu-
dent Affairs (Winston et. al, 2013) selected for
their direct responsibility in overseeing stu-
dent affairs and services to the students within
their respective institutions. Purposive sam-
pling was employed to identify the appropriate
head of office in each institution.

The study identified fifteen (15) Higher Ed-
ucation Institutions (HEIs) in the Province of
Masbate with institution-level student affairs
and services units. All fifteen (15) institutions
were invited to participate; eleven (11) HEIs
participated in the research, comprising one
(1) state university and college (SUC), four (4)
local universities and colleges (LUCs) and six
(6) from private higher education institutions
(PHEIs). The sole SUC represented the entire
SUC population in the province, while the par-
ticipating LUCs and PHEIs provided perspec-
tives from their respective institutional con-
texts. Four (4) eligible HEIs did not participate
and were therefore not included in the final da-
taset.

Research Instrument Used
Interview guide was utilized to gather pri-
mary qualitative data from participant to
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obtain in-depth information about their experi-
ences and facilitate meaningful interpretation
(Taherdoost, 2021; Taherdoost, 2022). Semi-
structured interview was chosen by the re-
searcher for its flexibility, thus, allowing fol-
low-up questions to emerge based on partici-
pants’ responses and enables the researcher to
maintain focus while exploring relevant topics
related to the question (Ruslin, et. al,, 2022;
Adeoye-Olatunde & Olenik, 2021). In this
method, interviews follow predetermined
questions but permit the interviewer to ask ad-
ditional clarifying questions, enabling a deeper
exploration of the respondents’ narrated expe-
riences.

Researcher Positionality and Reflexivity

The researcher acknowledges the potential
influence of positionality on the research pro-
cess, since the researcher is affiliated with
Southern Bicol Colleges, one of the higher edu-
cation institutions represented in the study.
Such positionality was considered throughout
participant engagement, interviewing process,
transcription, and interpretation of the partici-
pants’ narratives. The researcher preserved
awareness of personal assumption and profes-
sional experiences which may affect the inter-
pretation of participants’ accounts and
grounded the analysis in the participants’ expe-
riences. The same semi-structured interview
guide was used across participants and follow-
up questions were limited to clarifying and ex-
ploring information relevant to the research
questions.

Data Gathering Procedure

Before the conduct of data collection, clear-
ance to proceed had been secured, following
the strict protocol in reviewing the comments
and suggestions of the research panelists incor-
porated into the study. Since qualitative data
collection often relies on open-ended ques-
tions, expert validation has been employed to
ensure that the interview guide remains accu-
rate. Communication letter requesting permis-
sion to conduct interview was initially sent via
email, a physical copy of the letter has been de-
livered by the researcher personally fostering
rapport with the target participants along the
visit. Due to province’s the island-based

geographical structure, as well as, logistical
challenges, one (1) participant was inter-
viewed via phone call (tele-interview). Partici-
pants were informed of the nature of the study
as well as the use of an audio recording to cap-
ture their narratives and were assured of the
nature of confidentiality in the research pro-
cess.

The researcher documented the narratives
shared by the participants. Since Masbate is
home to diverse linguistic utterances, partici-
pants freely switched between English, Fili-
pino, and Minasbate, as well as, Bisaya in some
parts of the province during interview, thus,
full verbatim (denaturalized) transcription has
been employed to capture accurate and au-
thentic presentation of narrated experiences
(Bucholtz, 2000; McMullen, 2023). For quota-
tions containing Minasbate, Filipino, or mixed-
language expressions, the original wording was
retained and accompanied immediately by a
precise English translation enclosed in square
brackets to ensure accessibility to readers
while preserving the participants’ linguistic ex-
pressions.

Data Saturation

Data saturation was considered in relation
to the defined population and the information
gathered from the participants’ narratives. The
study identified fifteen (15) higher education
institutions (HEIs) in Masbate with institution-
level student affairs and services units. Of
these, eleven (11) HEIs participated in the
study, representing the institutional contexts
available in the province: one (1) State Univer-
sity and College (SUC), four (4) Local Universi-
ties and Colleges (LUCs), and six (6) Private
Higher Education Institutions (PHEIs). Since
there was only one SUC in the province, the cat-
egory was represented by the sole institution
belonging to the institutional type.

Successive interviews were reviewed to de-
termine emerging new information, codes, cat-
egories, or thematic insights relevant to the re-
search questions, thus, saturation was assessed
through the close examination and comparison
of participants’ narratives during the data col-
lection and analysis process until further cod-
ing is no longer feasible (Guest et. al, 2006;
Fusch, P. & Ness, L., 2015). Data collection was
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concluded after eleven (11) interviews when
the succeeding narratives predominantly rein-
forced the patterns and themes identified and
did not substantially expand the emerging the-
matic structure.

The four (4) HEIs that which did not partic-
ipate were not represented in the final dataset;
findings reflected the experienced of the partic-
ipating HEIs rather than as a complete fifteen
(15) institution in the province. The finite pop-
ulation of HEIs and the inclusion of representa-
tives from each institutional type were consid-
ered in determining the adequacy of the final
qualitative dataset.

Data Analysis

Thematic analysis has been employed to
systematically identify and organize data into
themes to highlight and gain meaningful in-
sights from the narrative shared by partici-
pants. This allowed the researcher to under-
stand collective experiences and perspectives,
as well as, acknowledge unique meanings
found in individual data systems (Braun &
Clarke, 2012).

Trustworthiness of the Study

Trustworthiness has been established con-
sidering careful review and revision of the
semi-structured interview guide as suggested
by expert validators, as well as the use of both
note-taking and audio recording, with partici-
pants’ permission, to ensure accurate docu-
mentation of their narratives. Participants
shared narratives were grounded based on the
findings in the participants narratives using
relevant quotations to support the interpreta-
tions.

Ethical Considerations

In accordance with the Data Privacy Act of
2012, participants were briefed with the details
regarding the purpose, nature and procedures
of the study prior to their participation. Their
participation was voluntary and confidentiality
and privacy were guaranteed. Narratives and
other information disclosed were stored and
secured properly solely for research purposes.
Personal identifiers were excluded from the
presentation and reporting of the findings to

protect participants’ identities and ensure the
confidentiality of their response.

Result and Discussion

This chapter provides the result of the
study on the narratives of practitioners in Stu-
dent Affairs and Services in the higher educa-
tion institutions in the Province of Masbate. It
also involves discussion and interpretation of
the data to provide insights into the important
results. Using qualitative approach, the study
investigated the experiences of SAS practition-
ers in Masbate in the management if their of-
fices and administration of services to the stu-
dents. It also involved the problems faced in the
different aspects of the profession, as well as,
the best practices applied to improve service
delivery to students and other stakeholders in
their respective institutions.

Experiences of Practitioners in the Manage-
ment and Administration of Student Affairs
and Services

Student affairs professionals play criti-
cal roles in higher education and significantly
impact students’ lives (Schuh et.al, 2017). Con-
sequently, the management of student affairs is
a vital process that supports teaching and
learning in every higher education institution
(Gorak-Sosnowska et al., 2017). After coding
the responses into categories, two main themes
emerged regarding practitioners’ experiences
in the management and administration of stu-
dent affairs: developmentally-inclined manage-
ment and concerns in SAS management.

Developmentally-inclined Management.
This theme covers several key aspects, includ-
ing policy-driven implementation, collabora-
tive administration, supportive leadership,
designated personnel, availability of resources
and resource networking, collaboration with
stakeholders, and student-driven program im-
plementation. Policy-driven implementation
refers to the process of translating the goals
and objectives of a policy into concrete actions
(Khan, 2016). In accordance with the guide-
lines set forth by CHED Memorandum Order
No. 9, series of 2013 (CMO 9 s. 2013), offices of
Student Affairs and Services, along with the
programs and services they oversee, adhere
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strictly to these stipulated guidelines. Beyond
compliance with the CMO, the vision, mission,
and goals of the institution are also considered
essential in effectively implementing student
services.
P1_SAS, a participant with four (4) years in
the students’ affairs and services stated: I
ensure the effective management and ad-
ministration of Student Affairs and Services
by implementing school policies, approved
SAS programs, projects, activities, and initi-
atives that promote student welfare, devel-
opment, and institutional student programs
and services. Our student-centered ap-
proach aligns with the institution's Vision,
Mission, and Quality Policy, adhering to
CHED Memorandum Order No. 9, series of
2013, which provides guidelines for stu-
dent affairs and services in higher educa-
tion institutions.

In addition, adherence to the CMO 40 s.
2008 - Manual of Regulations for Private
Higher Education (MORPHE) served as guide
for the private higher education institutions in
the province of Masbate. As mentioned by
P10_SAS, a man in his early thirties:

P10_SAS, male in early thirties: ...the Man-

ual of Operations that are customized to fit

the needs of the institution and students as
well. In our organizational structure the

OSAS in under the VPAA.

Further reliance on the policy, particularly
the guidelines of CMO 9s. 2013 - Enhanced Pol-
icies and Guidelines on Student Affairs and Ser-
vices and CMO 8 s. 2021 - Guidelines on the Im-
plementation of Flexible Delivery of Student Af-
fairs and Services (SAS) Programs during the
COVID-19 Pandemic was emphasized by
P10_SAS.

P10_SAS, male in his early thirties: I rely

primarily on the CMO 9 s. 2013 and CMO 8

s. 2021 for the enhanced policies and guide-

lines during the COVID-19 Pandemic which

is still applicable today as we live with the
new normal.

Abiding by the policies and guidelines
stated by the national authority, as well as,

aligning the services and programs to the es-
tablished vision and mission of the institution
results to a more effective and successful as
Carreno (2024), in a professional practice dis-
cussion, emphasized that “aligning program in-
itiatives with overarching organizational goals
optimizes resources, streamlines communica-
tion, and ensures that transformation efforts
directly contribute to strategic objectives.” This
further leads to the efficiency of service and fo-
cused on the achievement of long-term goals as
envisioned by the institution and expected by
the national governing authority such as CHED.
Collaboration among individuals makes the
job done as Mendez (2023) concluded that
“managerial actions that promote collabora-
tion activities predict higher organizational
performance levels measured as fiscal perfor-
mance and outcomes in a specific policy such as
education”. This is related to the type of man-
agement employed by SAS Heads by collaborat-
ing to successfully finish a task or goal.
P5_SAS, female in late twenties: We admin-
ister services like academic advising, coun-
seling, extracurricular activities, and stu-
dent organizations. Collaboration is the key,
as we work closely with faculty, administra-
tion and students to make sure that every
student has access to the support they need.
Our approach is hands-on and personal,
making it easier to provide the level of care
that our student deserved in a smaller com-
munity.

Due to the demand of teamworkin the prac-
tice of student affairs, smaller schools tap the
assistance of faculty members to perform bet-
ter services to the student community. Accord-
ing to Syno, et al. (2023), collaboration be-
tween academic and student affairs profession-
als is an important means of increasing student
success.

P6_SAS male in early forties: Didi po sa stu-
dent affairs namon, we give advices to stu-
dents and ask the instructors to work coop-
eratively sa accomplishment of goals and
objectives in the school. [Our student affairs
here give advices to students and ask instruc-
tors to work cooperatively in the accomplish-
ment of our goals and objectives in the
school]
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Along with collaborating with instructors
and other staff in the institution, students, par-
ticularly, those student leaders serving as role-
models among the student community were
tapped to do tasks related to student affairs.

As P7_SAS, female in early seventies, puts it:

[ work hand in hand with the student coun-

cil kay nata-tap ko sinda kag madali ko man

ma-tap sinda kay naga-visit man sinda saa-
kon. Yana ko lang ini na impose kay gina-
mandate ko gayud na magkadi sinda during
their vacant time lang, communication be-
comes smooth because of that, anyway, ang
activities namon for the good of the stu-
dents. [I work hand in hand with the student
council because I can tap them, and I find
them easy to tap because they visit my office.

I had just imposed this because I mandated

them to come during their vacant time only,

communication becomes smooth because of
that, anyway, our activities are for the good
of the students.]

Findings in the study of Commodore et al.
(2018) addressed the ways in which coordina-
tion and collaboration - between academic af-
fairs and student affairs - aid in fostering stu-
dents’ success, retention, and degree attain-
ment, thus, are particularly relevant for under-
resourced environments and argue that bring-
ing the administrative functions of academic af-
fairs and students affairs together provides a
greater understanding among faculty and staff,
and engenders a more nurturing and support-
ive environment for students.

Tosun and Bozkurt Bostanci (2024) indi-
cate significant positive relationships between
teachers’ perceptions of organizational sup-
port, perceptions of administrative support,
and their levels of leadership.

P7_SAS, female in early seventies: I also in-

form the administration and I am thankful

that they are becoming aware of the proce-
dures of SAS.

P8_SAS, female in late thirties: Si maam di-

rector naman namon, minsan naga sabi ina

siya na: “dili maso-solve an problem kun dili

gayud mag buruligan” kay an motto ni

maam: “‘buruligan gayud an kada usad”.

[Our maam director, on the other hand,

sometimes she would say: “problems will not

be solved if we do not help one another” be-
cause her motto is: “helping one another”|

When examining whether administrative
support mediated the impact of organizational
support on teacher leadership, significant ef-
fects were observed on the paths connecting
organizational support, administrative sup-
port, and teacher leadership (Tosun & Bozkurt
Bostanci, 2024). According to Yidana et al.
(2023), administrative support provides ser-
vice to the students, faculty and other stake-
holders, thus, assistances provided constitutes
the over-all well-being of the institution.

Designated personnel for every service ren-
dered by the office of student affairs and ser-
vices served as pivotal in the general perfor-
mance of the organization. Manahan (2019)
mentioned that management of student per-
sonnel services is one of the essential compo-
nents in every educational institution to make
it successful in the full implementation of its vi-
sions, missions and goals.

As P10_SAS, male in early thirties, putsit: In

our organizational structure the OSAS in

under the VPAA, with one (1) office staff,
three (3) SAS officers - one (1) in charge of
sports development, another one (1) for ca-

reer development and alumni and one (1)

for student activities and organizations. So

yes, we have designated individuals specif-
ically to work on the SAS in our school.

There are two-unit heads under my care -

guidance with two (2) guidance staff. Aside

from that we have a prefect of discipline

and two (2) discipline officers and one (1)

office staff.

Having other personnel do their respective
jobs under the scope of the student affairs
makes programs and services efficient. The dif-
ferent services being offered to students pro-
vide satisfaction and help them achieve their
goals in the institution. Furthermore, excellent
management of student personnel services in-
spires other stakeholders to continue support
and patronize the institution as the second
home of their children (Manahan, 2019).

Resource management in student affairs
play a vital role also in the student affairs and
services. Acido and Kilongkilong (2022) argued
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that proper management of resources is a vital
obligation. Academic leaders must not only
make use of limited resources, but also align
their resource management approach with the
institutions’ goals and objectives.
P2_SAS, in female in late twenties: We focus
on important events like orientation, ac-
quaintance party, sports fests, promoting
an inclusive environment, disaster prepar-
edness, mental health support, and out-
reach programs. To make the most of our
resources, we also work with government
agencies and private companies.

Also, a participant highlighted available re-
sources which takes parts in their effective im-
plementation of programs for students.

As P11_SAS, male in late thirties, puts it: Sa

resources wara kami problema kaayo kay si-

yudad man dapit ang school. We have a cov-
ered court also to implement our programs.

[We do not have a problem with resources

because the school is near the town. We have

a covered court also to implement our pro-

grams.]

Further, another participant underscored
the importance of having materials and other
resources in their offices instead of borrowing
materials from the administration and other
colleges:

P7_SAS, female in early seventies: In terms
of resources, actually we have our own
speaker and projector, laptops and other
resources, para dili kami san kakahuram sa
administration kay mapagal mag surat san
letter. [In terms of resources, actually we
have our own speaker and projector, laptops
and other resources, so that we do not need
to borrow from the administration because
it is such a hassle writing [formal] letter.]

Collaboration with stakeholders has been
held true by some participants as way for them
to maximize the implementation of programs
and services. Ali and Haapasalo (2023) sug-
gested that collaboration is a multilevel process
of active engagement of multiple stakeholders,
they must have a high degree of shared under-
standing in terms of cooperation, control and

coordination to achieve the mutually desired

outcomes.
P6_SAS, male in early forties: Sa finances na-
mon, amo po gayud ang ‘big problem’ na-
mon kaya naga-seek kami san sponsorship
sa mga agencies, barangays... [Our finances,
truly, is our big problem so we seek sponsor-
ship to agencies and barangays].

Likewise, a participant mentioned their
community involvement incorporating collab-
oration with authorities in the implementation
of seminars and conferences.

P10_SAS, male in early thirties: In terms of

community involvement and partnership,

we rely on the existence of NSTP kasi [be-
cause] aside from being the director for SAS

[ am also the NSTP Director.

Kaya [Hence], ] make sure that we have

a strong partnership, and also with the

other colleges, we make sure that we de-

velop programs for our extension services
like adopting a barangay, seminars on pub-
lic safety, tapping the PNP, for drugs naman

[also], we extend with the community tap-

ping PNP pa rin [still] for information on

war on drugs mga gano’n. [something like
that.]

This practice in student affairs ensures ef-
fectiveness in the management aspect by look-
ing for solutions and involving community
stakeholders in the implementation of pro-
grams and services for the benefit of the stu-
dents.

Student affairs practitioners, as well as, re-
searchers were well positioned to contribute
holistically to student success, as such, they
could play strategic roles in the transformation
of higher education. The study of January
(2023), illustrated that a key strategic objective
of student affairs is to contribute significantly
towards student success.

P9_SAS, female in early thirties: My empha-

sis is on creating a supportive environment

in which students can flourish academi-
cally, personally, and professionally. Such
an approach begins with identifying the
varying needs of the student population
through routine assessments and feedback
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mechanisms. Programs and services are de-
signed and implemented around the infor-
mation gathered so that they might meet
the specific needs-student academic sup-
port, career counseling, mental health, and
extracurricular activities.

Providing services centered on the welfare
of students is providing an avenue for students’
holistic development inside the campus as they
traverse to the real-world after they graduated
from their chosen degree programs.

Concerns in SAS Management. This theme
include concerns such as limited personnel, fa-
cilities and resources are incurred by some stu-
dent affairs and services in their respective
higher education institutions. In the study of
Haley (2022), staff interactions were assessed
in an exploration of students’ experiences
within the student affairs contexts, thus, re-
vealed that students attribute different benefits
to their interactions with staff (e.g,, staff availa-
bility) compared with their experiences with
offices, programs, and functional areas (e.g.,
skill and professional development). Hence,
limitations in terms of staff of student affairs af-
fects students’ perception and the performance
of the organization. One respondent disclosed
her experience as a sole practitioner in the im-
plementation student affairs:

P5_SAS, female in early thirties: Ako lang po

ang naga-manage san OSAS po. Naga-collab

po ako sa mga admin, faculty and students
sa pag-manage and implement san projects.

[1 am the only one managing the OSAS. I col-

laborate with the administration, faculty

and students as we manage and implement
projects.]

This is also declared by another participant,
as instructors are assigned in other units such
as in their clinic and library.

As P6_SAS, male in early forties, claimed: I

handle the entire SAS, so far, [ do not have

any specific personnel to handle other ser-

vices, only the teachers pati sa [even in] li-

brary and clinic.

However, difficulty with tapping other fac-
ulty and staff was disclosed by another

respondent and that approval from the mother

school takes precedence.
P11_SAS, male in early forties, claimed: Sa
[About] human resource, well I have diffi-
culty in collaboration with faculty and ad-
ministration because here, in every trans-
action, programs or any activities we need
to ask approval from the mother school.

Limited number of facilities also hampered
the implementation of services as claimed by
some participants.

As P3_SAS, male, in late twenties: Chal-
lenges talaga namin is yung facilities, build-
ings namin kulang, chairs kasi yun talaga
yung mga main problem namin. Kasi kahit
nangangako naman yung LGU namin, kahit
papano nabibigyan din naman pero
talagang kulang pa rin kasi minsan sa labas
nalang kami nagpapaklase lalo na tuwing
lunes. [Our challenge is the facilities, build-
ings are limited, the chairs that is our main
problem. Even though the LGU promises,
somehow, we are given [assistance] but still
it does not compensate to the deficiencies,
sometimes, we hold our classes outside dur-
ing Mondays.

Limitations to the accessible resources also
appeared to be one of the concerns behind the
implementation of student affairs and services.

P4_SAS, male in early thirties: One of the
problems or challenges in our institution is
the lack of available technological re-
sources such as laptops, computers and
printer. Some students do not really have
access to such technologies considering
their status also. The college is funded by
the LGU but sometimes we were not given
priority in terms of appropriations, budgets
and funds.

Physical facilities provide adequate and
conducive environment for learning, modern
physical facilities are important and have posi-
tive effects on students learning and perfor-
mance (Shami & Hussain, 2005; Yangambi,
2023). Yangambi (2023) highlighted several
important observations that are critical to de-
termining that school infrastructures have a
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serious impact on student learning and
achievement. School facilities are a major fac-
tor in ensuring quality education, therefore,
continuous improvement of the infrastructure
should be part of the development plans crafter
by the administration and other stakeholders
such as LGUs directly governing the higher ed-
ucation institution.

Challenges of Student Affairs and Services
Practitioners in the Practice of their Profes-
sion

In the study of Rupande (2016), student af-
fairs professionals were overwhelmed by vari-
ous challenges in their day-to-day activities.
Student affairs practitioners faced challenges
related to character formation, violation of in-
stitutional policies, student retention and lim-
ited time are among the challenges on surface
with deeply rooted causes. This section dis-
cusses the challenges and highlighted the com-
ponents in the conduct of student affairs and
services, such as: (a) Student Development Ser-
vices, (b) Student Welfare Services and (c) In-
stitutional Student Programs and Services.

Student Development Services

In terms of Student Development Services,
three (3) themes emerged as challenges con-
cerned with Student Development Services
such as: concerns in development programs
and services for students’ development, limited
students’ organization and students’ sense of
commitment.

Concerns in Development Programs and
Services for Students’ Development. As expe-
rienced by some SAS practitioners in the higher
education institutions, budget constraints or
limited funding affected implementation of
leadership programs, extra-curricular activi-
ties, off-campus and other events.

P1_SAS, female in early forties: ... budget
constraints affect the implementation of
leadership training, career development
programs, and student participation in off-
campus activities, particularly for interna-
tional travel.

This is supported by P2_SAS, female in late

twenties: Limited funding also makes it

hard to provide leadership training, and ex-
tracurricular activities.

Further claimed by P6_SAS, male in early
forties: Pinaka-problem po namon [Our
main problem] is financial issues of stu-
dents affect their incapability to participate
in the events in the school leading to poor
participation rate.

Likewise, the lack of institutionalized pro-
grams for students’ development takes a toll in
ensuring the holistic development of students
in the higher education environment.

Claimed by P9_SAS, female in early thirties:

Ina po, gina-planuhan pa po namon ina, sa

yanawara pa po. Kay 1year pa man lang ako

sa OSAS. [About that, we are still planning
about that, for now, not yet, since this is my
first in the OSAS]

Further supported by the statement of
P11_SAS, male in late forties: The challenge I
encountered in terms of Student Development
Services generally includes Crisis Management
like handling student-related emergencies,
such as conflicts, safety concerns and discipli-
nary concerns. Since we need to ask approval
from the mother school, we have difficulty in
attracting students to leadership programs,
training and extracurricular activities.

Lack of funding or limited financial capacity
for the various activities was also a challenge to
student affairs. Friedberg (1998) in Rupande
(2016), expressed that student affairs funding
should be multifaceted and must include signif-
icant institutional support. On the other hand,
development leadership in students is part of
the merit of higher education institutions
(Skalicky et al., 2018) as they become part of
the larger community as they graduate from
the institution. Meanwhile, Crutchfield (2020)
posited that by balancing academic knowledge
with other areas of knowledge, with a height-
ened sense of community and mental and emo-
tional well-being, higher education can culti-
vate students who apply their skills with re-
duced stress, a sense of belonging, and freedom
of expression.
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Limited Number of Student Organiza-
tions. Student organizations or associations in
higher education’s institutions aid in providing
an experience that cannot be offered by class-
room lectures and curricular activities. It offers
networking among other peers in and out the
campus and extends cultural beliefs and aca-
demic ideals as they part with associations.
Lack of which can be a concern for the student
affairs and services practitioner.

P3_SAS: Dati meron kaming ... Knights and

... Women'’s Club yan nga lang di na nagfu-

function ng maayos kaya yun tinanggal na-

lang namin sa roster. [Before we have

Knights and Womens Club, but then, since

they no longer function effectively, we re-

moved them in the roster.]

P8_SAS: Supreme Student Council (SSC)
lang po wara na po kami san iba na organi-
zation. [Only Supreme Student Council (SSC),
we do not have any other organization]

The study of Smith and Chenoweth (2015)
showed that students who were engaged in ex-
tracurricular student organizations rated
themselves higher on both leadership traits
and behaviors than those who were not in-
volved in student organizations. Extracurricu-
lar activities contribute to well-rounded educa-
tion by allowing students to apply academic
knowledge, reinforce classroom learning, self-
expression, skills development and cultivate
leadership, as well as, interpersonal skills. Stu-
dent organizations offer one opportunity for
students to identify and test their leadership
abilities (Sumague, 2023).

Students’ Sense of Commitment. This
theme involves the students’ involvement and
participation in activities and organizations,
thus, committing oneself to task in the organi-
zational level or in the group during extra-cur-
ricular activities. Student affairs and services
practitioners find this as a concern in the in-
volvement of students in different activities.

P1_SAS: ... when encouraging students to
actively engage in extracurricular and co-
curricular activities can be challenging, es-
pecially due to academic workload and

personal commitments na hindi naman na-
tin mapilit [we cannot compel them]

P2_SAS: ... challenges like divisions be-
tween students from different programs,
which create tension making it hard to or-
ganize activities that involves teamwork.
Many students show little interest on activ-
ities especially for seminars, and some join
only for attendance points rather than real
involvement.

P3_SAS: Student engagement and participa-
tion also is another issue because those
who are academically inclined do not have
the motivation to join the extra-curricular
activities.

P10_SAS: Generally, one challenge I have
encountered. After the pandemic, students
are not well-versed in the operations of
how a school operates for tertiary level ed-
ucation kasi di’ba [because, you know] they
had this modular learning modality. Even
after the pandemic until now we still en-
counter students who are not oriented of
the college life. Sometimes, they take these
organizations as pabibo lang [clout chas-
ing], but they are officers in the different or-
ganizations, the challenge is their commit-
ment to their roles and responsibilities as
an officer or member of the organization.
Ugwa man san mga [There are also those]
brilliant and committed but mostly is how
to let them realize kun nano man ang inda
ginsulod na responsibilidad [as to what re-
sponsibilities had they enlisted in].

Christison (2013) stated that participation
in extracurricular activities positively corre-
lates with students’ development both academ-
ically and personally. Hence, participation in
extracurricular activities is associated with im-
proved leadership, time management and com-
munity involvement. Benefits for students to
commit to the extracurricular activities is
found in the study of King et al. (2020) where
over one-third of participants involved in ex-
tra-curricular activities felt that the majority of
those activities aided them in being successful.
It is recommended for universities to
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encourage and support student clubs and activ-
ities as a way of creating community, while of-
fering opportunities for their skills develop-
ment (King et al. 2020).

Student Welfare Services

In terms of Student Welfare Services, four
(4) themes emerged as challenges, such as:
Availability of effective guidance and counsel-
ling service, students’ campus welfare, aware-
ness students’ rights inside the campus and ab-
sence of other student welfare services.

Availability of Effective Guidance and
Counselling Service. Guidance and counsel-
ling are services under the student affairs
which caters to the well-functioning of individ-
uals to utilize their full potential and design in-
terventions to facilitate positive change to stu-
dents’ behavior. However, challenges in this
aspect were experienced by student affairs and
services practitioners.

P1_SAS: the recommended ratio of 1:1000

(Registered Guidance Counselor to stu-

dents) is difficult. Although there is an ex-

isting plantilla position for one RGC, no ap-
plicants have filled the position to date kaya
challenge yan for us.

P8_SAS: Sa guidance naman, ako po ang
naga hawid bisan dili man ako licensed, amo
po ini ang concern sani ha gamay na school
kay minsan dili gayud maiwasan na “slash-
slash” gayud. Bale finance officer “slash”
OSAS “slash” guidance counsellor... [In the
guidance, I handle this section even if I am
not licensed, this is one of the concerns of a
small school because we cannot avoid the
“slash-slash”.]

P10_SAS: Since this is a big institution and
you cannot expect small cases with this
number of students; you can expect a daily
visit from students and teaching and non-
teaching staff na they really would come
here and report cases. The challenge is how
to treat these cases cautiously kasi minsan
na o-overwhelm sa sunod-sunod na [because
sometimes it's overwhelming when there
are consecutive] visits. Kaya stressful, basta
stressful. My staff can attest to that.

P11_SAS: Since we don’t have Guidance
Counselor, addressing student mental
health issues while ensuring proper coun-
seling and support resources are also chal-
lenging to me as a SAS Coordinator.

Section 14 of the CHED Memorandum Or-
der 9 s. 2013 highlighted the functions of the
guidance and counselling services in the higher
education institutions. “Gender sensitive indi-
vidual and group counselling shall be provided
by a licensed counselor. The acceptable ration
of counselor to student population is at least
1:1000”. Further stipulated in Section 7 of the
R. A. 9258 or the Guidance and Counselling Act
of 2004 stated that: “No person shall (a) engage
in the practice of guidance and counseling with-
out a valid Certificate of Registration and the
valid Professional Identification Card or a spe-
cial permit; (b) make representations to the
public or to third person as a licensed Guidance
Counselor during the time that the licensed has
been revoked or suspended, and, (c) allow any-
body to use his/her license as guidance counse-
lor to enable such unqualified individual to en-
gage in the practice of guidance and counsel-
ing.” However, Cervantes (2018) pointed out
that guidance facilitators in the Philippines
usually do not hold the qualifications of a guid-
ance counselor. Due to the shortage of regis-
tered guidance counselors (RGCs) in the Philip-
pines, guidance facilitators from various fields
often assume counseling-related roles despite
lacking formal RGC qualifications.

Students’ Campus Welfare. Students
while inside the campus must walk around the
vicinity free from harm and satisfied. In univer-
sities, the services include but are not limited to
catering, guidance and counseling, sports and
recreation and health care services (Sadera, et
al. 2022). However, challenges in the campus
emerge as emphasized by participants:

P2_SAS: While for Student welfare services,

we struggle on not having a stay in health

personnel, making it difficult to provide im-

mediate medical help when students need

it. In emergencies, we still have to call
911/MDRRMO or BFP for assistance.
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P4 _SAS: As for student welfare, financial
challenges with our students are a thing.
50% of the enrollees are financially incapa-
ble. Some cannot spend so much money for
doing activities because of that, mas gus-
tuhon pa ninda na igastos [they would rather
spend it for] their fare and snacks.

RP 9: Sa health talaga ... health services.
Like, may nahihimatay, may nangyayari tal-
aga na nahihimatay, lalo na ang past years
na grabe po talaga ang init ng classroom ta-
pos sige pa’n brownout kaya may mga stu-
dents talaga kami na nahihimatay na. Kasi
palagi silang on-leave, kaya palagi namin si-
lang dinadala sa barangay clinic. Pero syem-
pre...iba pa rin ang may school clinic. [About
health, health services. Like, some would
faint, there are instances that somebody
would faint, especially in the past year due to
the extreme heat inside the classroom and
consistent power interruptions, there were
students who would faint. Because they are
always on-leave, that is why we always
brought them to barangay clinics. Of course
... it’s different when there is a school clinic,
that is why, we take them via tricycle]

The school administration has the respon-
sibility to provide the best learning environ-
ment to students and to make this possible,
there is a need for an efficient and effective de-
livery of student services. Administrators are
concerned that by delivering effective student
services, state colleges, and universities need
the call of the national government in its effort
to develop the country as a whole (Ludeman,
2002; Amit, 2019). As HEIs provide access to
quality education, to cater the needs of the stu-
dents inside the campus is also vital to foster
students’ well-being.

Students’ Rights Inside the Campus. Sala-
zar (2019) asserted the primary purpose of the
student handbook is to provide students with
information, guidelines, and policies that will
enhance their adjustments as part of the com-
munity of their school. One of the key docu-
ments that outline the students experience is
the Student Handbook, it defines the institution
as a community where students share common

interests, navigate cultural diversity and value
personal and professional identity. IN addition,
the handbook provides guidance to students as
they walkthrough in the university and absence
of such manual leads to unawareness of the
rules and policies encompassing the institu-
tion, as well as the services that students can
avail while staying in the corners of the institu-
tion.
P6_SAS: Wara po kami san [We do not have
a] Student manual. Rules and processes are
only posted in the bulletin board po bale
didto po kami naga post san mga [that is
where we post some] information, an-
nouncements.

While there may be an existing scheme for
the dissemination of policy and rules within the
campus, student manuals or handbooks still
contain policies that students must learn and
abide by during their time in the campus envi-
ronment. Parents, students and other members
of the school community must also be actively
involved in school discipline policy develop-
ment to ensure that such rules and regulations
are co-owned (Tinapay & Tirol, 2022).

Absence of Other Student Welfare Ser-
vices. Supporting wellbeing is now central to
the realization of children’s rights, evidenced
by an expanding literature linking children’s
participation and their wellbeing (Anderson
and Graham, 2015). However, absence on some
parts of the policy stipulated by the Commis-
sion on Higher Education signified another
matter:

P3_SAS: Yung career guidance, na open na
yan sa akin ni Maam kaya pinag-iisipan pa
namin ang paraan kung paano gagawin.
Yung mga IGP naman sa mga students wala
kami noon, hindi siya practiced dito sa col-
lege, pati yung sa services for persons with
disability. (Career guidance has been pro-
posed and planning is underway, income
generating projects (IGP) and services for
students who belong to persons with disabil-
ity is not practiced.)

Student well-being emerged as a critical ed-
ucational agenda, hence, becoming a priority in
educational policy and practice, efforts to
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measure and monitor it have increased, along
with the number of proposed student well-be-
ing domains (Hossain, O’Neill, & Strnadovj,
2023). Prioritizing other services related to
student welfare enhances institutional support,
ultimately improving the quality of education
and student outcomes.

Institutional Student Programs and Services
In terms of Institutional Student Programs
and Services, three (3) themes emerged as chal-
lenges, such as: concerns for provisions of in-
clusive environment, issues in the students’
programs and SAS management factor.

Concerns for Provisions of Inclusive En-
vironment. Davis et al. (2020) fostering a cam-
pus environment that promotes student suc-
cess is crucial to fulfilling community colleges’
mission to provide access and opportunity for
economic mobility for their students. However,
some institutions cannot implement these pro-
visions because of some inadequacies:

P1_SAS: providing accessible facilities and

inclusive services for students with disabil-

ities and special needs requires further de-
velopment and additional funding.

P4_SAS: In terms of special needs, that is an-
other concern, we do not have any program
for special needs.

Ensuring inclusivity among learners and
experienced in the learning environment ful-
fills the mission of the institution for quality
and accessibility to the existing programs, as
well as the prospected ones. Whitmer (2021)
claimed each learner brings their own unique
lived experience, multi-level intersectionality,
and cognitive and social learning variabilities
to their educational journey many of these pre-
sent obstacles to their realizing successful
learning outcomes, thus, understanding the
lived experiences in the learner’s journey and
creating environments that remove barriers to
learning requires a deep understanding of in-
clusion.

Issues in the Student Programs. Safety
and security are of the most important factors
students in the higher education level aspire.

Huang et al. (2022) concluded that environ-
mental cues associated with the risk of crime
victimization (e.g. lack of natural surveillance)
are more often linked to poorer safety percep-
tions than those linked to the risk of traffic con-
ditions. Inspections of campus environments
using physical and personal becomes an inte-
gral part of sustainability planning among uni-
versities.

P1_SAS: ...ensuring a safe and secure cam-
pus environment requires continuous
strengthening of policies sa mga [among]
students, yung disaster preparedness
measures, and compliance with govern-
ment standards challenge po yan sa amin
[that is a challenge here].

P3_SAS: Actually, from the barangay kasi sa-
kop kami ng barangay, pero hindi sila every-
day na nagbabantay. ... tsaka yung kudal ta-
pos gate talagang wala pa, kaya masyado pa
kaming open dito kaya dati may klase kami
di mga six PM hanggang 7PM pero itinang-
gal namin kasi yun na delikado para sa mga
student kasi wala pa kami safety and secu-
rity masyado talaga na established. [Actu-
ally, since we are within the scope of the ba-
rangay but they are not always safeguarding
[the campus]. Also, our facilities, walls and
gate are not yet constructed. Before we have
classes here 6PM until 7PM but we amended
the schedule due to the risk for students since
we still have not established safety and secu-

rity.]

The use of CCTV or closed-circuit television
had been disclosed by one (1) participant due
to the absence of security guard in the campus.

P6_SAS: Safety and security is enforced with
CCTVs as you can see po wara kami security
guard [... we do not have a security guard].
Yun lang, may power-delay system man an
amon CCTVs, tas naga-generator nalang
gayud para functional gihapon [However,
our CCTV has a power-delay system, and we
use power generator so it can be functional
again].

Students’ engagement and on-time compli-
ance of required documents to be submitted to
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the office of student affairs and services and
other offices were identified as challenges by
other respondents as it causes delays in the
preparation and submission of reports to even
higher authorities such as CHED and other or-
ganizations offering scholarships.
P4_SAS: I think the balance between pro-
moting students’ curricular activities and
academic activities is something [ would re-
ally address, kasi dun lang talaga ako na-
hihirapan [because that is really a chal-
lenge]. Kasi sometimes they need to priori-
tize first their academic performances or
success kaya nahihirapan kami [we find it
challenging] when joining events.

P5_SAS: ...it’s also challenging to keep stu-
dents consistently engage in extracurricu-
lar activities, as they sometimes prioritize
their academic responsibilities.

P10_SAS: Kasi their compliances to the
rules and documents that needs submis-
sion, we actually have some concerns there
because they have these delays. The clout
culture is something we do not really ap-
preciate because of this we encountered de-
lays in the submission, walang commitment
sa tasks [no commitment to tasks] leading to
just forgetting about it or not really com-
mitted to it.

Another issue is the limited opportunity to
avail scholarship grants, as disclosed by one (1)
participant:

P3_SAS: Sa institutional students’ programs
and services naman, sa scholarship is
meron kaming [we have] school financial as-
sistance from LGU tsaka yung mga [also] fi-
nancial assistance din from political parties
and politicians. Pero, yun nga lang limited
lang yung students na nakaka-avail so
paunahan lang [But, there is a limited num-
ber to the students who can avail so ‘first-
come, first-serve’ basis only.]

According to Johnson et al. (2022), univer-
sity student support services facilitate student
performance, contribute to students’ success,
and increase students’ chances of degree com-
pletion. Student support services programs’

success depends on students’ help-seeking be-
havior. However, issues and concerns in stu-
dent programs under the student affairs and
service leads to inadequacies in the efficiency
of service which causes concerns in the future.

SAS Management Factors. Despite its the
support and the guidelines in the institutional
programs and services component postulated
in CMO 9s. 2013, factors affecting management
of student affairs and services emerged such as
limitations in funding and personnel specifi-
cally assigned for the different programs.

P5_SAS: Developing and maintaining insti-
tutional programs that engage students ef-
fectively can be difficult due to limited
budget and lack of staff. It's hard for us to
make choices about which programs to pri-
oritize.

P8_SAS: Gina-develop pa po namon ang ka-
damuan sa mga institutional development
programs po. Kay si institution po pano
paka-hire ginapabayaan na ninda ang in-
structor mag-mobilize kag mag-grow, niyan
pag naghali ang instructor wara naman san
personnel na ma-handle didto. Ma bag-o na-
man, ma adjust naman, kaya malisud ang
implementation sani na mga programs kaya
gina-develop pa namon kun nano an best
way para sani. [We are still developing most
of our institutional development programs.
In our institution, once instructors are hired,
they just let them mobilize and grow, but,
when they resigned, no one can handle the
task assigned. Amendments and adjustments
will occur eventually, the implementation is
challenging for these programs, that is why
we are still developing, seeking for the best
way for this.]

Due to financial constraints and lack of per-
sonnel handling other programs in the office of
student affairs, delivery of services was at
stake. Buban and Janer (2022) recommended
that institutions may look into the possibility of
hiring additional SAS personnel and giving
them appropriate trainings and seminars to
make the program delivery more effective and
efficient and strengthen linkages to help stu-
dents avail different kinds of support. Arangote
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(2018) recommended that personnel handling
services such as multi-faith, scholarship, hous-
ing and residential, food service, special needs
and others be prioritized to promote well-be-
ing in their walks of life in the college institu-
tion.

Solutions to Address Problems or Best
Practices in the implementation of Student
Affairs and Services

Andrews (2024) identified strategies for
improving student retention, throughput and
graduation through well-designed service-
learning programs including aligning activities
with education and course objectives, provid-
ing practical community-based experiences,
maintaining collaboration with community
partners and integrating reflection through dis-
cussion and presentations among others. Effec-
tive implementation also requires training and
support, attention to legal and ethical consider-
ations, and continuous monitoring, assessment
and evaluation at various levels.

After coding the responses into categories,
the emerging themes related to solutions for
challenges and best practices in student affairs
and services include improving the holistic de-
velopment of students and improving SAS prac-
tices and management.

Improving Holistic Development of Stu-
dents. Holistic development refers to the re-
sponsibility of higher education institutions to
create programs and policies that promote the
development of students in different aspects
(Loyola, 2022). Student support practices
aimed at holistic development had been stated
by respondents:

P1_SAS: To encourage participation, we im-

plement incentive programs such as award-

ing certificates and recognition to active
student leaders and participants. Also, in
the absence of a Registered Guidance Coun-
selor, we designate Guidance Coordinators
per college and train Peer Facilitators
among students to provide basic support
and assistance, and we work closely with
industries, businesses, and professional or-
ganizations to offer skills training, intern-
ship placements, career coaching, and job

fairs to enhance student employability and
align competencies with industry demands.

P4_SAS: Since we have students who are tal-
ented, and skilled in some aspects, some-
times when we have fiestas in barangay and
municipal events students coming from our
institution are invited to perform and that
way, we ensure a collaboration with other
agencies strengthening our bond. Another
is sometimes I do room-to-room to monitor
their uniform, ID and haircut, dress code -
formal attire.

P10_SAS: ... specialized student organiza-
tions that caters to the needs of the student
- community, we have school-based DRRM
and we tap them during activities and we
provide bi-annual trainings by tapping
agencies for their training to make sure that
they are well-trained so that they can de-
liver effectively and efficiently in the future.

Using guidelines from other agencies such
as the Department of Education’s DO 55 series
of 2013 or the reiteration of the Implementing
Rules and Regulations (IRR) on R.A. 10627 or
the Anti-Bullying Act of 2013 had been re-
vealed by a respondent to be effective as imple-
mented in the college level:

P6_SAS: We use the guidelines of DEPED on
bullying and positive discipline, since we
only have few students, we do not have any
problem in terms of implementing disci-
pline because we only have a few numbers
of students.

Likewise, gender sensitivity within the
campus was also deemed as best practice as
stated by respondents:

P10_SAS: We promote also LGBTQIA+, we

have our GAD focal personnel ... hinay-hi-

nay naton gina-insert ang [gradually insert-
ing] GAD practice sa aton [in our] programs
like halimbawa ginatugutan naton mag
cross-dress ang [like for example, we allow
cross-dressing among] members of LGBT
but for me, for them to not be subjected to
bullying: “that if you look like a man, dress
like a man, if you look like a woman, dress
like a woman”. I would advise them, since
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kami lang din ang naga-release san [we are
releasing] uniform. But, if you are really
comfortable with that and if they encounter
bullying, we are here, the guidance services,
to support their mental health. Di na man
din kami naga [we no longer use] “master or
lady of ceremony”. Even in our wording we
insert gender sensitivity like: “ladies and
gentlemen and all genders in between”,

Moreover, in adherence to the mandates of
inclusive education, programs and guidelines
were set by some higher education institutions
(HEIs) to accommodate persons with disability,
as stated:

P10_SAS: We implement a scholarship pro-
gram for all PWDs where they avail a 100%
free tuition fee, and we also give them assis-
tance for mobility ni piso wala silang ba-
bayaran [they will not pay a penny], and
they are prioritized sa TES kasi nasa guide-
lines po yan ng UNIFAST. We make sure that
the PWD certification is attached in their
application. Tuition fee is free including
miscellaneous and other school fees. Hang-
gat nag-aaral sila [As long as they study],
free ang tuition fee nila.

The concept of holistic development, and
wellness of students is very clear as a reference
or foundation in the practice of student affairs
and services. Majority, if not all, student affairs
and services administrators and practitioners
have prioritized the total development of stu-
dents through the various programs and activ-
ities that they institute in their respective HEIs
(Loyola, 2022). These best practices not only
aided in the well-being of the students in the
campus life, but also promoted their rights, as-
pirations and supported their dreams to finish
college as they become part of the community
workforce.

Improving SAS Practices and Manage-
ment. Student affairs professionals are increas-
ingly expected to assess and evaluate programs
that support student success (Fallucca, 2018 in
Fernandez et al. 2022). Assessment and evalu-
ation work is important for gathering data to
improve practice and support students. ACPA
and NASPA, have called upon student affairs

professionals to use assessment and evaluation
practices in ways that are culturally relevant
and that support the ethics and values of the
profession. To address the challenges and pro-
mote best practices in the practice of student
affairs, the following responses underscored
the best ways to improve the management of
student affairs and services in their respective
institutions:
P1_SAS: ...we collaborate with external or-
ganizations, government agencies, and
partner HEIs to secure funding, sponsor-
ships, and collaborations for leadership
training, career development programs,
and student participation in off-campus ac-
tivities. We also collaborate with the Philip-
pine Disability Affairs Office to explore ad-
ditional support services. Through these in-
itiatives, the OSAS continues to improve its
services, ensuring that students receive ho-
listic support for their academic success,
personal development, and overall well-be-
ing.

P5_SAS: In terms of Student Welfare Ser-
vices, we started to have partnership or
work closely with the local mental health
professionals to offer counseling services.
We also conduct symposium about mental
health in order for the student to be aware,
reduce stigma and connect people with
support.

Another respondent also highlighted on the
importance of seeking sponsorship from exter-
nal sources such as the barangay LGU:

P6_SAS: We seek sponsorship from agen-

cies and the LGU. Halimbawa sa mga baran-

gay like “Kap, kun ma sponsor ka po
saamon, ma-offer po kami free services, like
an amon school band pwede niyo po gami-
ton if you have events or festivals” kaya ma-
ganda gayud kun may network ka sa iba na
institutions na dili ka gina diri-an kay aram
ninda na safe man pud na mabalik. [We seek
sponsorships from agencies and the LGU. Ex-
ample in the barangay, we ask the barangay
captain that if they will be one of our spon-
sors, we will also offer free services like our
school band (drum and bugle) can be used
during events or festivals, that is why, it is
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good to have a good network with other in-
stitutions who will not refuse because they
are sure about its safe return.]

Yue (2024) underscored that evaluation
and continuous improvement are key to en-
hancing management levels. Regular evalua-
tion and feedback identify issues and summa-
rize experiences, continually optimizing pro-
cesses and services. Assessing best practices
and improving services for the students as they
complete their degrees and become well-
rounded individuals in the future workplace is
an inevitable aspect of being a students’ affairs
practitioner and is one of the most important
parts of a students’ college experience.

Findings

Student Affairs and Services (SAS) practi-
tioners experienced both effective manage-
ment of students support services and chal-
lenges in service implementation. Policy-
driven initiatives that translated institutional
goals and objectives into actionable strategies,
and a collaborative administration involving
faculty and staff contributing to efficient ser-
vice delivery were among the effective manage-
ment practices. Supportive administrative
structures, as well as, designated personnel as-
sisting the service implementation facilitated
smooth operations in the practice of the profes-
sion and provided for effective service.

The availability of institutional resources
enhanced operational efficiency, and further
resource networking significantly strength-
ened student services. Strategic advantage
through collaboration between SAS and com-
munity stakeholders improved overall service
effectiveness. Student-driven programs em-
powered students and fostered their active en-
gagement within institutions adhering with the
objectives of higher education.

Inevitable challenges emerged despite ef-
fective management which strengthened ser-
vice delivery. Overwhelming workloads and
numerous responsibilities were observed due
to limited personnel handling SAS programs.
Constraints in facilities and resources hindered
service implementation, leading to backlogs
that affected students throughout their college
experience.

Specific challenges also emerged in stu-
dents support services, particularly, in the fol-
lowing academic support services. Budget con-
straints, limited funding and a lack of student
organizations - in the case of Student Develop-
ment Services, affected student engagement
displayed through low commitment and partic-
ipation in programs and activities. In Student
Welfare Services, concerns arose regarding the
availability of effective guidance and counsel-
ling, campus safety, students’ rights awareness,
and the absence of structured welfare pro-
grams. In Student Welfare Services, concerns
arose regarding the availability of effective
guidance and counseling, campus safety, stu-
dent rights awareness, and the absence of
structure welfare programs. Institutional Stu-
dent Programs and Service faced issues related
to inclusivity, safety and security, compliance
with reporting requirements, restricted access
to scholarship grants, funding limitation, and
insufficient personnel to manage student pro-
grams effectively.

SAS practitioners implemented solutions,
as well as, best practices to improve holistic
student development and enhanced SAS man-
agement. [nitiatives employed to support holis-
tic student development included incentivizing
participation through certificates, creation of
specialized organizations to cater student
needs which, also, fostered skill and talent de-
velopment. Promotion of LGBTQIA+ and gen-
der sensitivity in the campus and other pro-
grams, as well as, scholarship grants for per-
sons with disabilities (PWDs), thus, prioritizing
them for other financial aid programs were also
among the initiatives employed to foster holis-
tic development among students. Peer facilita-
tors can help address counseling issues, in-per-
son monitoring, including room-to-room
checks around the campus were also helpful in
addressing institutional discipline policies. Bul-
lying and positive discipline, in adherence with
DepEd guidelines, strengthened student affairs
initiatives.

Efforts to improve SAS management in-
cluded collaboration with external organiza-
tion, government agencies and partner HEIs.
Practitioners strengthened partnership with
mental health professionals, conducted aware-
ness programs, and sought LGU support for
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student initiatives, while sharing institutional
resources, such as drum and bugles for parade
and festivals, with local government to foster
sustainable and mutually beneficial student
services.

Conclusions

Based on the findings, some Student Affairs
and Services (SAS) practitioners in the Prov-
ince of Masbate managed their offices by em-
ploying the most appropriate approachesin ad-
ministering programs and services in adher-
ence with the CHED Memorandum Order 9 s.
2013 or the Enhanced Policies and Guidelines
for Student Affairs and Services. Other SAS
Practitioners maximized the available human
resources, including faculty members and non-
teaching staff to provide academic support to
relieve the limitations in personnel. Other prac-
titioners benefited from a supportive admin-
istration which facilitated the smooth delivery
of services and ensured the presence of suffi-
cient and competent personnel in supervising
student affairs and services within their insti-
tutions.

Challenges persisted despite these ad-
vantages because some practitioners endure
with shortages in personnel, resources and fa-
cilities which hindered the delivery of student
support that students deserved, thus, address-
ing these concerns requires the engagement of
stakeholders, administrators and education-re-
lated agencies to ensure that institutional sup-
port systems adequately provide reinforce-
ment to meet student needs.

Challenges were prevalent in the imple-
mentation of academic support services, in-
cluding Student Development, Student Welfare
and Institutional Student Development Pro-
gram every higher education institution (HEIs)
must administer to enhance students’ holistic
development. Guidance and counseling ser-
vices and student welfare initiatives remained
in high demand particularly in times of vulner-
ability among uncertainty in the 21st century.
Leadership and responsibility among students
were essential to become future contributors
to society, in addition, health, safety and overall
student welfare becomes central to achieving
institutional and national educational goals.

Amidst the challenges, best practices
shared by SAS practitioners effectively trans-
formed their institutions into environments
were diversity and inclusivity were appreci-
ated rather than treated as ideal concepts. No-
table initiatives included the establishment of
committees and organization designed to ad-
dress student needs which significantly en-
hanced the delivery of support and services for
learners and stakeholders. Personalized moni-
toring activities and discipline efforts, along-
side strong collaboration with community
stakeholders, contributed to active student en-
gagement inside campuses. Further, support-
ing students in their development of their tal-
ents and skills reinforced a positive educational
atmosphere. These best practices impacted in-
dividual students and strengthened broader
student community, the entire education sys-
tems and the larger society beyond academic
institutions.

Recommendations

1. Professional organizations may suggest
possible solutions to address problems in
the delivery of student affairs in the prov-
ince.

2. Professional organizations in partnership
with other universities may provide train-
ing to student affairs and services practi-
tioners to capacitate their service to the stu-
dents.

3. Administrators may evaluate the status of

their student affairs and services offices

and provide recommendations to address
the issues and concerns that student affairs
practitioners incur.

Administrators may support student affairs

practitioners in the delivery of services, es-

pecially those concerning the welfare of
students in the campus.

5. College administrators, local executives and
national authorities may craft policies, ordi-
nances or executive orders to support the
delivery of academic support in the higher
education institutions.

6. Lastly, future researchers may conduct in-
depth studies on the issues and concerns
experienced by the student affairs and ser-
vices practitioners, as well as conduct fur-
ther studies in the efficiency of innovative
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practices cited in this study. Such studies
may employ methodological approaches by
incorporating the perspectives of students
and other relevant stakeholders, direct ob-
servations, and institutional records to tri-
angulate the findings.

Acknowledgement

The author would like to express utmost
gratitude to Southern Bicol Colleges for the in-
stitutional support provided during this study.
Sincerest gratitude also to the student affairs
and services practitioners who participated in
the research and to the experts who served as
advisers and validators.

References

Acido, ].V, & Kilongkilong, D.A. (2022). Re-
source management practices towards
sustainable support system during pan-
demic. International Journal of Educa-
tional Management and Development
Studies, 3(4), 19-42.
https://doi.org/10.53378/352930

Amit, R. (2019). Assessment of Student Welfare
Programs in the State Universities and
Colleges of Samar Island. International
Journal of Trend in Scientific Research and
Development, 3(3), 832-836.
https://doi.org/10.31142 /ijtsrd23175

Anderson, D. & Graham, A. (2015). Improving
student wellbeing: having a say at school.
School Effectiveness and School Improve-

ment, 27(3), 348-366.
https://doi.org/10.1080/09243453.201
5.1084336

Andrews, R. (2024). Student affairs and services
in higher education: Global foundations, is-
sues and best practices (31 ed.). Deutsches
Studentenwerk.
https://doi.org/10.6084/m9.figshare.26
046022.v1

Arangote, E. M. (2018). Assessment of student
services in a state university for policy
recommendations. The Normal Lights,
12(2), 145-167.
https://www.po.pnuresearchpor-
tal.org/ejournal/index.php /normal-
lights/article/view/1005

Braun, V., & Clarke, V. (2012). Thematic analy-
sis. In H. Cooper, P. M. Camic, D. L. Long, A.
T. Panter, D. Rindskopf, & K. J. Sher
(Eds.), APA handbook of research methods
in psychology, Vol 2. Research designs:
Quantitative, qualitative, neuropsychologi-
cal, and biological (pp. 57-71). American
Psychological Association.
https://doi.org/10.1037/13620-004

Buban, M. & Janer, S. (2022) Delivery of student
affairs services (SAS) program in private
higher education institutions. United In-
ternational Journal for Research and Tech-
nology, 3(9), 94-101.
https://uijrt.com/paper/delivery-stu-
dent-affairs-services-sas-programs-pri-
vate-higher-education-institutions

Carreno, A. (2024). Strategic alignment in pro-
gram management: a framework for sus-
tainable business transformation.
https://adol-
focarreno.com/2024/09/02 /strategic-
alignment-in-program-management-
driving-transformation-toward-long-
term-business-goals/

Cervantes, A., Aclan, E., Marticio, F., & Gumarao,
M. (2018). Lived experiences of guidance
facilitators who take the role of guidance
counselors in the Philippines. In Proceed-
ings of the 11th International Scholars Con-
ference (Vol. 6, No. 1, p. 243).
https://jurnal.unai.edu/isc/arti-
cle/view/1165/695

CHED Memorandum Order 9 s. 2013 - En-
hanced Policies and Guidelines on Student
Affairs and Services.
https://ched.gov.ph/wp-content/up-
loads/2017/10/CMO0-N0.09-s2013.pdf

Christison, C. (2013). The benefits of participat-
ing in extracurricular activities. BU Jour-
nal of Graduate Studies in Education, 5(2),
2013.
https://files.eric.ed.gov/fulltext/E]12307
58.pdf

Commodore, F., Gasman, M., Conrad, C. & Ngu-
yen, T.H. (2018) Coming together: a case
study of collaboration between student af-
fairs and faculty at Norfolk State Univer-
sity. Frontiers in Education. 3 (39).
https://doi.org/10.3389/feduc.2018.000
39

[JMABER

3810

Volume 7 | Number 9 | September | 2026


https://doi.org/10.53378/352930
https://doi.org/10.31142/ijtsrd23175
https://doi.org/10.1080/09243453.2015.1084336
https://doi.org/10.1080/09243453.2015.1084336
https://doi.org/10.6084/m9.figshare.26046022.v1
https://doi.org/10.6084/m9.figshare.26046022.v1
https://www.po.pnuresearchportal.org/ejournal/index.php/normallights/article/view/1005
https://www.po.pnuresearchportal.org/ejournal/index.php/normallights/article/view/1005
https://www.po.pnuresearchportal.org/ejournal/index.php/normallights/article/view/1005
https://doi.org/10.1037/13620-004
https://uijrt.com/paper/delivery-student-affairs-services-sas-programs-private-higher-education-institutions
https://uijrt.com/paper/delivery-student-affairs-services-sas-programs-private-higher-education-institutions
https://uijrt.com/paper/delivery-student-affairs-services-sas-programs-private-higher-education-institutions
https://adolfocarreno.com/2024/09/02/strategic-alignment-in-program-management-driving-transformation-toward-long-term-business-goals/
https://adolfocarreno.com/2024/09/02/strategic-alignment-in-program-management-driving-transformation-toward-long-term-business-goals/
https://adolfocarreno.com/2024/09/02/strategic-alignment-in-program-management-driving-transformation-toward-long-term-business-goals/
https://adolfocarreno.com/2024/09/02/strategic-alignment-in-program-management-driving-transformation-toward-long-term-business-goals/
https://adolfocarreno.com/2024/09/02/strategic-alignment-in-program-management-driving-transformation-toward-long-term-business-goals/
https://jurnal.unai.edu/isc/article/view/1165/695
https://jurnal.unai.edu/isc/article/view/1165/695
https://ched.gov.ph/wp-content/uploads/2017/10/CMO-No.09-s2013.pdf
https://ched.gov.ph/wp-content/uploads/2017/10/CMO-No.09-s2013.pdf
https://files.eric.ed.gov/fulltext/EJ1230758.pdf
https://files.eric.ed.gov/fulltext/EJ1230758.pdf
https://doi.org/10.3389/feduc.2018.00039
https://doi.org/10.3389/feduc.2018.00039

JF Comedor, 2026 / Frontlines of Student Support: Narratives of Student Affairs Practitioners in Higher Education Institutions in Masbate

Creswell, ]. W. & Creswell, J. D. (2018) Research
design: qualitative, quantitative and mixed
methods  approach. 5th Edition.
https://spada.uns.ac.id /plugin-
file.php/510378/mod resource/con-
tent/1/creswell.pdf

Crutchfield, F. (2020). Holistic student develop-
ment in higher education: perspectives and
practices of holistic student development at
a public California university (Master’s
thesis). California State Polytechnic Uni-
versity, Humboldt.
https://digitalcommons.hum-
boldt.edu/etd/425

Davis, ]., Colclough, M., DeSantis, A, Maldonado,
L., Morris, N., & Jaeger, A. (2020). Improv-
ing campus climate for employees as a
strategy for promoting student success.
Journal of Applied Research in the Commu-
nity College, Volume 27, Number 1, Spring
2020, 1-16(16)
https://pace.ncsu.edu/wp-content/up-
loads/sites/139/2021 /12 /Improving-
Campus-Climate-for-Employees-as-a-
Strategy-for-promoting-student-suc-
cess.pdf

Fernandez, F., Mason, S., Saetermoe, C. L., &
Chavira, G. (2022). Evaluating mentorship
programs: survey items for improving
student affairs practice. Journal of college
student development, 63(2), 223-228.
https://doi.org/10.1353/csd.2022.0017

Fusch, P., & Ness, L. (2015). Are We There Yet?
Data Saturation in Qualitative Re-
search. The Qualitative Report, 20(9),
1408-1416.

DOLI: https://doi.org/10.46743/2160-
3715/2015.2281

Gonio, Y. G, Hanoyan, R. S, Legarda, M. B,
Pamor, . L., & Guray, C. B. (2024). A sys-
tematic review on financial resource man-
agement in education. Asian Journal of Ed-
ucation and Social Studies, 50(7), 254-
271.
https://doi.org/10.9734 /ajess/2024 /v5
0i71461

Gorak - Sosnowska, K., Matusewicz, M., & Sen-
ator, [ (2017). Managing students’ affairs
at higher education institutions: a qualita-
tive analysis of selected tasks and pro-

cesses. Journal of Management and Finan-
cial Sciences, 10(30). 27 - 41
https://econjour-
nals.sgh.waw.pl/|[MFS/article/view /737

Grabsch, D., Moore, L., Muller, K., & Mozzolini,
A. (2019). Student affairs professionals’
self-reported professional development
needs by professional level. College Stu-
dent Affairs Journal, 37(2). 144 - 156.
https://files.eric.ed.gov/fulltext/E]12554
94.pdf

Haley, ]J. D. (2022). How staff matter to stu-
dents: Examining students’ experiences in
student affairs contexts. Journal of Student
Affairs Research and Practice, 60(4), 508-
520.
https://doi.org/10.1080/19496591.202
2.2123710

Hossain, S., O’Neill, S. & Strnadova, 1. (2023).
What constitutes student well-being: a
scoping review of students’ perspectives.
Child Indicators Research 16, 447-483.
https://doi.org/10.1007/s12187-022-
09990-w

Huang, D., Ceccato, V. & Kyttd, M. (2022). Safety
perceptions in university campuses: the
role of environment. Crime Prevention and

Community Safety 24, 266-285.
https://doi.org/10.1057/s41300-022-
00148-y

January, C. (2023). Leading higher education
transformation: The role of student af-
fairs. Journal of Student Affairs in Africa,
11(2), 103-117.
https://www.ajol.info/in-
dex.php/jssa/arti-
cle/view/269032/253940

Johnson, C., et al. (2022) Student support in
higher education: campus service utiliza-
tion, impact, and challenges, Heliyon,
8(12), 2405-8440.
https://doi.org/10.1016/j.heli-
yon.2022.e12559.

Kaur, S. (2016). Student support services in
higher education: Student perspective. In-
ternational Journal of Indian Psychology,
3(3),
https://pdfs.seman-
ticscholar.org/bc3b/aeabal256397269a
7a14739681f8f6600b8e.pdf

IJMABER

3811

Volume 7 | Number 9 | September | 2026


https://spada.uns.ac.id/pluginfile.php/510378/mod_resource/content/1/creswell.pdf
https://spada.uns.ac.id/pluginfile.php/510378/mod_resource/content/1/creswell.pdf
https://spada.uns.ac.id/pluginfile.php/510378/mod_resource/content/1/creswell.pdf
https://digitalcommons.humboldt.edu/etd/425
https://digitalcommons.humboldt.edu/etd/425
https://pace.ncsu.edu/wp-content/uploads/sites/139/2021/12/Improving-Campus-Climate-for-Employees-as-a-Strategy-for-promoting-student-success.pdf
https://pace.ncsu.edu/wp-content/uploads/sites/139/2021/12/Improving-Campus-Climate-for-Employees-as-a-Strategy-for-promoting-student-success.pdf
https://pace.ncsu.edu/wp-content/uploads/sites/139/2021/12/Improving-Campus-Climate-for-Employees-as-a-Strategy-for-promoting-student-success.pdf
https://pace.ncsu.edu/wp-content/uploads/sites/139/2021/12/Improving-Campus-Climate-for-Employees-as-a-Strategy-for-promoting-student-success.pdf
https://pace.ncsu.edu/wp-content/uploads/sites/139/2021/12/Improving-Campus-Climate-for-Employees-as-a-Strategy-for-promoting-student-success.pdf
https://doi.org/10.1353/csd.2022.0017
https://doi.org/10.46743/2160-3715/2015.2281
https://doi.org/10.46743/2160-3715/2015.2281
https://doi.org/10.9734/ajess/2024/v50i71461
https://doi.org/10.9734/ajess/2024/v50i71461
https://econjournals.sgh.waw.pl/JMFS/article/view/737
https://econjournals.sgh.waw.pl/JMFS/article/view/737
https://files.eric.ed.gov/fulltext/EJ1255494.pdf
https://files.eric.ed.gov/fulltext/EJ1255494.pdf
https://doi.org/10.1080/19496591.2022.2123710
https://doi.org/10.1080/19496591.2022.2123710
https://doi.org/10.1007/s12187-022-09990-w
https://doi.org/10.1007/s12187-022-09990-w
https://doi.org/10.1057/s41300-022-00148-y
https://doi.org/10.1057/s41300-022-00148-y
https://www.ajol.info/index.php/jssa/article/view/269032/253940
https://www.ajol.info/index.php/jssa/article/view/269032/253940
https://www.ajol.info/index.php/jssa/article/view/269032/253940
https://doi.org/10.1016/j.heliyon.2022.e12559
https://doi.org/10.1016/j.heliyon.2022.e12559
https://pdfs.semanticscholar.org/bc3b/aeaba1256397269a7a14739681f8f6600b8e.pdf
https://pdfs.semanticscholar.org/bc3b/aeaba1256397269a7a14739681f8f6600b8e.pdf
https://pdfs.semanticscholar.org/bc3b/aeaba1256397269a7a14739681f8f6600b8e.pdf

JF Comedor, 2026 / Frontlines of Student Support: Narratives of Student Affairs Practitioners in Higher Education Institutions in Masbate

Keating, K. (2020). The mindset of a lifelong
learner.
https://www.chieflearningof-
ficer.com/2020/05/26/the-mindset-of-
a-lifelong-learner/

Khan, A. (2016) Policy Implementation: Some
aspects and issues. Journal of Community
Positive Practices, 16(3), 3-12.
https://jppc.ro/index.php/jppc/arti-
cle/view/316

King, A. E,, McQuarrie, F. A. E,, & Brigham, S. M.
(2020). Exploring the relationship be-
tween student success and participation
in extracurricular activities. SCHOLE: A
Journal of Leisure Studies and Recreation
Education, 36(1-2), 42-58.
https://doi.org/10.1080/1937156X.202
0.1760751

Loyola, L. (2022). Understanding Holistic De-
velopment and Wellness: Experiences and
Perspectives of Filipino Student Leaders,
Journal of Research Initiatives 6(1)
https://digitalcom-
mons.uncfsu.edu/jri/vol6/iss1/6

Ludeman, R. B,, Osfield, K. ], Hidalgo, E. 1., Oste,
D., & Wang, H. S. (2009). Student affairs
and services in higher education: Global
foundations, issues and best practices.
https://unesdoc.unesco.org/ark:/48223/
pf0000183221

Manahan, B. (2019), Student personnel ser-
vices of a private higher educational insti-
tution (HEI) in Quezon City, Metro Manila,
Philippines. International Journal for Inno-
vative Research in Multidisciplinary Field
5(2).
https://www.ijirmf.com /wp-content/up-
loads/IJIRMF201902015.pdf

McMullin, C. (2023). Transcription and qualita-
tive methods: Implications for third sector
research. VOLUNTAS: International Jour-
nal of Voluntary and Nonprofit Organiza-

tions, 34(1) 104-153.
https://doi.org/10.1007/s11266-021-
00400-3

Mendez, N. M. (2023). Do collaborative man-
agement actions lead to better organiza-
tional outcomes? International Journal of
Public Administration, 47(15),1059-1072.
https://doi.org/10.1080/01900692.202
3.2256994

Philippine Association of Practitioners of Stu-
dent Affairs and Services (PAPSAS).
(2021) Home.
https://papsasinc.com/

Republic of the Philippines. (2004). Republic
Act No. 9258: Guidance and Counselling
Act of 2004. Official Gazette of the Repub-
lic of the Philippines.
https://www.officialga-
zette.gov.ph/2004/03 /02 /republic-act-
no-9258/

Rupande, G. (2016) Challenges faced by stu-
dent affairs and services department in in-
stitutions of higher learning. Scholar Jour-
nal of Arts, Humanities and Social Sciences
4(8), 839-842.
https://www.saspublishers.com/arti-
cle/13124 /download/

Ruslin, R., Mashuri, S., Rasak, M. S. A, Alhabsyi,
F., & Syam, H. (2022). Semi-structured In-
terview: A methodological reflection on
the development of a qualitative research
instrument in educational studies. IOSR
Journal of Research & Method in Educa-
tion, 12(1), 22-29.
https://www.iosrjournals.org/iosr-
jrme/papers/Vol-12%20Issue-1/Ser-
5/E1201052229.pdf

Sadera, E. L., Tanui, P. E. K, & Kara, D. A. M.
(2022). The perceptions of quality of stu-
dents’ welfare services in a University in
Kenya. European Journal of Education and

Pedagogy, 3(6), 142-151.
https://doi.org/10.24018 /ejedu.2022.3.
6.496

Salazar, R. A. (2019). The effectiveness of the
student handbook in developing social be-
havior to Grade 10 students of St. Mary’s
College Quezon City. Ascendens Asia Jour-
nal of Multidisciplinary Research Abstracts,
3(1).
https://ojs.aaresearchindex.com/in-
dex.php /AA]MRA /article/view /3366

Schubh, ], Jones, S, & Torres, V. (2017). Student
services: A Handbook for the Profession. 6t
Ed. San Francisco: Jossey - Bass.
https://dlicdst.org/pdfs/files4/3e2a760
9971054b58fe75b965926ea73.pdf

Schwartz, R. & Lazarus - Stewart, D. (2016)
Chapter 2: History of Student Affairs. In
Schuh, ]. H, Jones, S. R, & Torres, V.

[JMABER

3812

Volume 7 | Number 9 | September | 2026


https://www.chieflearningofficer.com/2020/05/26/the-mindset-of-a-lifelong-learner/
https://www.chieflearningofficer.com/2020/05/26/the-mindset-of-a-lifelong-learner/
https://www.chieflearningofficer.com/2020/05/26/the-mindset-of-a-lifelong-learner/
https://jppc.ro/index.php/jppc/article/view/316
https://jppc.ro/index.php/jppc/article/view/316
https://doi.org/10.1080/1937156X.2020.1760751
https://doi.org/10.1080/1937156X.2020.1760751
https://digitalcommons.uncfsu.edu/jri/vol6/iss1/6
https://digitalcommons.uncfsu.edu/jri/vol6/iss1/6
https://unesdoc.unesco.org/ark:/48223/pf0000183221
https://unesdoc.unesco.org/ark:/48223/pf0000183221
https://www.ijirmf.com/wp-content/uploads/IJIRMF201902015.pdf
https://www.ijirmf.com/wp-content/uploads/IJIRMF201902015.pdf
https://doi.org/10.1007/s11266-021-00400-3
https://doi.org/10.1007/s11266-021-00400-3
https://doi.org/10.1080/01900692.2023.2256994
https://doi.org/10.1080/01900692.2023.2256994
https://papsasinc.com/
https://www.officialgazette.gov.ph/2004/03/02/republic-act-no-9258/
https://www.officialgazette.gov.ph/2004/03/02/republic-act-no-9258/
https://www.officialgazette.gov.ph/2004/03/02/republic-act-no-9258/
https://www.saspublishers.com/article/13124/download/
https://www.saspublishers.com/article/13124/download/
https://www.iosrjournals.org/iosr-jrme/papers/Vol-12%20Issue-1/Ser-5/E1201052229.pdf
https://www.iosrjournals.org/iosr-jrme/papers/Vol-12%20Issue-1/Ser-5/E1201052229.pdf
https://www.iosrjournals.org/iosr-jrme/papers/Vol-12%20Issue-1/Ser-5/E1201052229.pdf
https://doi.org/10.24018/ejedu.2022.3.6.496
https://doi.org/10.24018/ejedu.2022.3.6.496
https://ojs.aaresearchindex.com/index.php/AAJMRA/article/view/3366
https://ojs.aaresearchindex.com/index.php/AAJMRA/article/view/3366
https://dl.icdst.org/pdfs/files4/3e2a7609971054b58fe75b965926ea73.pdf
https://dl.icdst.org/pdfs/files4/3e2a7609971054b58fe75b965926ea73.pdf

JF Comedor, 2026 / Frontlines of Student Support: Narratives of Student Affairs Practitioners in Higher Education Institutions in Masbate

(2016). Student services: A Handbook for
the Profession. 6t Ed. (pp 63 - 88). San
Francisco: Jossey - Bass.
https://dlicdst.org/pdfs/files4/3e2a760
9971054b58fe75b965926ea73.pdf

Seifert, T. A, Perozzi, B., & Li, W. (2015). Issues
and challenges in student affairs and ser-
vices work: a comparison of perspectives
from Canada, the United Kingdom, Aus-
tralia and New Zealand. JANZSSA - Journal
of the Australian and New Zealand Student
Services Association, 23(1), 41-51.
https://janzssa.scholasticahg.com /arti-
cle/73106-issues-and-challenges-in-stu-
dent-affairs-and-services-work-a-com-
parison-of-perspectives-from-canada-
the-united-kingdom-australia-and-new-
zealand

Skalicky, ]., Warr Pedersen, K., van der Meer, ].,
Fuglsang, S., Dawson, P, & Stewart, S.
(2018). A framework for developing and
supporting student leadership in higher

education. Studies in Higher Educa-
tion, 45(1), 100-116.
https://doi.org/10.1080/03075079.201
8.1522624

Smith, L., & Chenoweth, J. (2015). The contribu-
tions of student organization involvement
to students’ self-assessments of their
leadership traits and relational behav-
iors. American Journal of Business Educa-
tion (AJBE), 8(4), 279-288.
https://doi.org/10.19030/ajbe.v8i4.942
2

Songco, E., Bonnet, M., Loyola, L., Loong, T, &
So, J. (2023). Perspectives from the Asian
region. New Directions for Student Ser-
vices, 2023, 55-63.
https://doi.org/10.1002/ss.20479

Sumague, R. (2023). Influence of involvement
in clubs and organizations on the leader-
ship development of students. World Jour-
nal of Advanced Research and Reviews,

17(2), 404-407.
https://doi.org/10.30574 /wjarr.2023.17
.2.0228

Syno, J., McBrayer, J. S., Calhoun, D. W., Zinskie,
C., & Fallon, K. (2023). An examination of
faculty and staff collaboration and rela-
tionships in higher education. Georgia

Journal of College Student Affairs, 39(1).
https://doi.org/10.20429 /gcpa.2023.390
105

Taherdoost, H. (2022). How to conduct an ef-
fective interview: A guide to interview de-
sign in research study. International Jour-
nal of Academic Research in Manage-
ment, 11(1), 39-51.
https://papers.ssrn.com/sol3 /pa-
pers.cfm?abstract id=4178687

Tinapay, A. & Tirol, S. (2022). Social Cognitive
Development on the implementation of
student manual in a higher education in-
stitution: A literature review. Interna-
tional Journal of Strategic Communication,
5(4).
https://www.ijsmsjournal.org/2022 /vol-
ume-5%20issue-4/ijsms-v5i4p106.pdf

Tosun, A., & Bozkurt Bostanci, A. (2024). The
role of administrative support in the rela-
tionship between teachers’ perceptions of
organizational support and teacher lead-
ership levels. Journal of Pedagogical Re-

search, 8(3), 230-
245. https://doi.org/10.33902/]PR.2024
28306

Whitmer, S. (2021). Inclusive campus environ-
ments: An untapped resource for foster-
ing learner success. Current Issues in Edu-
cation, 22(1)
https://cie.asu.edu/ojs/in-
dex.php/cieatasu/article/view/1902

Winston, R. B., Creamer, D. G., & Miller, T. K.
(2013). The professional student affairs
administrator: Educator, leader, and man-
ager. Routledge.
https://www.routledge.com/The-Profes-
sional-Student-Affairs-Administrator-Ed-
ucator-Leader-and-Manager/Winston-
Creamer-Mil-
ler/p/book/9780415763387?srsltid=Af
mB000D9IMvES3r SbfjjpHsFI5GYk-
KALEvVPjiThK4K2ZjkMkqUyKhIK

Yangambi, M. (2023). Impact of school infra-
structures on students learning and per-
formance: Case of three public schools in
a developing country. Creative Educa-
tion, 14, 788-
809.10.4236/ce.2023.144052

IJMABER

3813

Volume 7 | Number 9 | September | 2026


https://dl.icdst.org/pdfs/files4/3e2a7609971054b58fe75b965926ea73.pdf
https://dl.icdst.org/pdfs/files4/3e2a7609971054b58fe75b965926ea73.pdf
https://janzssa.scholasticahq.com/article/73106-issues-and-challenges-in-student-affairs-and-services-work-a-comparison-of-perspectives-from-canada-the-united-kingdom-australia-and-new-zealand
https://janzssa.scholasticahq.com/article/73106-issues-and-challenges-in-student-affairs-and-services-work-a-comparison-of-perspectives-from-canada-the-united-kingdom-australia-and-new-zealand
https://janzssa.scholasticahq.com/article/73106-issues-and-challenges-in-student-affairs-and-services-work-a-comparison-of-perspectives-from-canada-the-united-kingdom-australia-and-new-zealand
https://janzssa.scholasticahq.com/article/73106-issues-and-challenges-in-student-affairs-and-services-work-a-comparison-of-perspectives-from-canada-the-united-kingdom-australia-and-new-zealand
https://janzssa.scholasticahq.com/article/73106-issues-and-challenges-in-student-affairs-and-services-work-a-comparison-of-perspectives-from-canada-the-united-kingdom-australia-and-new-zealand
https://janzssa.scholasticahq.com/article/73106-issues-and-challenges-in-student-affairs-and-services-work-a-comparison-of-perspectives-from-canada-the-united-kingdom-australia-and-new-zealand
https://doi.org/10.1080/03075079.2018.1522624
https://doi.org/10.1080/03075079.2018.1522624
https://doi.org/10.19030/ajbe.v8i4.9422
https://doi.org/10.19030/ajbe.v8i4.9422
https://doi.org/10.1002/ss.20479
https://doi.org/10.30574/wjarr.2023.17.2.0228
https://doi.org/10.30574/wjarr.2023.17.2.0228
https://doi.org/10.20429/gcpa.2023.390105
https://doi.org/10.20429/gcpa.2023.390105
https://papers.ssrn.com/sol3/papers.cfm?abstract_id=4178687
https://papers.ssrn.com/sol3/papers.cfm?abstract_id=4178687
https://www.ijsmsjournal.org/2022/volume-5%20issue-4/ijsms-v5i4p106.pdf
https://www.ijsmsjournal.org/2022/volume-5%20issue-4/ijsms-v5i4p106.pdf
https://doi.org/10.33902/JPR.202428306
https://doi.org/10.33902/JPR.202428306
https://cie.asu.edu/ojs/index.php/cieatasu/article/view/1902
https://cie.asu.edu/ojs/index.php/cieatasu/article/view/1902
https://www.routledge.com/The-Professional-Student-Affairs-Administrator-Educator-Leader-and-Manager/Winston-Creamer-Miller/p/book/9780415763387?srsltid=AfmBOooD9mvES3r_SbfjjpHsFI5GYkkALEvPjiThK4K2ZjkMkqUyKhIK
https://www.routledge.com/The-Professional-Student-Affairs-Administrator-Educator-Leader-and-Manager/Winston-Creamer-Miller/p/book/9780415763387?srsltid=AfmBOooD9mvES3r_SbfjjpHsFI5GYkkALEvPjiThK4K2ZjkMkqUyKhIK
https://www.routledge.com/The-Professional-Student-Affairs-Administrator-Educator-Leader-and-Manager/Winston-Creamer-Miller/p/book/9780415763387?srsltid=AfmBOooD9mvES3r_SbfjjpHsFI5GYkkALEvPjiThK4K2ZjkMkqUyKhIK
https://www.routledge.com/The-Professional-Student-Affairs-Administrator-Educator-Leader-and-Manager/Winston-Creamer-Miller/p/book/9780415763387?srsltid=AfmBOooD9mvES3r_SbfjjpHsFI5GYkkALEvPjiThK4K2ZjkMkqUyKhIK
https://www.routledge.com/The-Professional-Student-Affairs-Administrator-Educator-Leader-and-Manager/Winston-Creamer-Miller/p/book/9780415763387?srsltid=AfmBOooD9mvES3r_SbfjjpHsFI5GYkkALEvPjiThK4K2ZjkMkqUyKhIK
https://www.routledge.com/The-Professional-Student-Affairs-Administrator-Educator-Leader-and-Manager/Winston-Creamer-Miller/p/book/9780415763387?srsltid=AfmBOooD9mvES3r_SbfjjpHsFI5GYkkALEvPjiThK4K2ZjkMkqUyKhIK
https://www.routledge.com/The-Professional-Student-Affairs-Administrator-Educator-Leader-and-Manager/Winston-Creamer-Miller/p/book/9780415763387?srsltid=AfmBOooD9mvES3r_SbfjjpHsFI5GYkkALEvPjiThK4K2ZjkMkqUyKhIK
https://doi.org/10.4236/ce.2023.144052

JF Comedor, 2026 / Frontlines of Student Support: Narratives of Student Affairs Practitioners in Higher Education Institutions in Masbate

Yidana, P., Adabuga, |., Gariba, H., & Bawa, G.  Yue, Z. (2024). Exploration and practice of col-

(2023) Evaluation of administrative sup- lege student affairs management. Interna-
port services for quality assurance in tional Journal of Social Sciences in Univer-
higher education: Empirical review. Jour- sities (1JSSU), 7 (3), 24-29.
nal of Advanced Research and Multidisci- http://www.acadpubl.com/Pa-

plinary Studies, 3(1), 87-104. pers/Vol%207,%20No%203%20(1]SSU
https://www.doi.org/10.52589 /JARMS- %202024).pdf

NTBUSQKI

[JMABER 3814 Volume 7 | Number 9 | September | 2026


https://www.doi.org/10.52589/JARMS-NTBUSQKI
https://www.doi.org/10.52589/JARMS-NTBUSQKI
http://www.acadpubl.com/Papers/Vol%207,%20No%203%20(IJSSU%202024).pdf
http://www.acadpubl.com/Papers/Vol%207,%20No%203%20(IJSSU%202024).pdf
http://www.acadpubl.com/Papers/Vol%207,%20No%203%20(IJSSU%202024).pdf

