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in overcoming these barriers. Using a descriptive quantitative re-
search design, data were collected from 30 principals and 535
teachers from 15 public elementary schools. The results indicated
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building, particularly through recognizing stakeholder contribu-
tions and maintaining consistent communication. Teachers high-
lighted the importance of active participation in decision-making
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ing and relationship development. The study also revealed that de-
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dynamics in elementary schools and offers practical recommenda-
tions for enhancing stakeholder management to support effective
school governance.
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Background

The success of any school fundamentally re-
lied on effective leadership, a concept that was
particularly crucial in elementary schools, as
these institutions laid the foundation for stu-
dents’ academic development (Javornik &
Mirazchiyski, 2023). Principals in these schools
were expected to do more than simply manage
day-to-day operations; they had to act as
“change agents,” strategically overseeing re-
sources and fostering positive relationships
with stakeholders to ensure a productive learn-
ing environment (Global Education Monitoring
Report, 2024 /5, Leadership in Education: Lead
for Learning, 2024; Valenzuela & Buenvinida,
2021). Research consistently showed a strong
connection between effective instructional
leadership and increased teacher self-efficacy,
as well as improved student outcomes (Battad,
2024; Zhang et al,, 2025). Studies by Javornik et
al. and other global reports further emphasized
that strong instructional leadership, coupled
with engagement from stakeholders, was es-
sential to school effectiveness (Global Educa-
tion Monitoring Report, 2024 /5, Leadership in
Education: Lead for Learning, 2024; Javornik &
Mirazchiyski, 2023).

Despite the recognition of these ad-
vantages, rural and developing schools contin-
ued to face numerous significant barriers that
hindered their progress (Mincu, 2022; Reyes et
al,, 2021). The Philippine education system, de-
scribed as a “dysfunctional bureaucracy,” was
characterized by high leadership turnover and
a “culture of crisis,” making long-term reforms
challenging (Gatchalian et al., 2024; Reyesetal.,,
2021). Ongoing issues such as poor resource
management, low administrative performance,
and conflicting interests between school lead-
ers and local officials adversely affected the
functioning of schools (Saga, 2025; Vicente et
al,, 2023). These challenges were particularly

evident in provinces like Zambales, where
school administrators regularly faced resource
shortages and minimal involvement from par-
ents and the broader community (Anastacio,
2025; Battad, 2024).

This study focused on elementary schools
in Zambales, aiming to understand the leader-
ship practices employed by principals, particu-
larly in managing school resources and
cultivating stakeholder relationships. The re-
search aimed not only to gain insights into the
perceptions of both principals and teachers re-
garding leadership practices but also to de-
velop recommendations and strategies to ad-
dress administrative challenges and enhance
school governance in the region (Battad, 2024;
Fontillas & Cabal, 2023).

Objectives of the Study

This research aimed to explore how school
leaders guide the individuals who assist in the
operation and management of their schools.
The purpose was to examine the demographic
characteristics of school administrators (such
as gender, age, education, and experience) as
well as those of the teachers. The study also
sought to understand the perceptions of both
school leaders and teachers regarding the lead-
ers' ability to manage stakeholders once com-
munication is established, how effectively they
manage engagement, and how they build rela-
tionships and resolve conflicts with stakehold-
ers. Additionally, the research examined the
challenges faced by both school leaders and
teachers in working with stakeholders, with
the goal of understanding whether their per-
ceptions of leadership abilities differ based on
demographic factors. The study concluded with
the development of a plan aimed at enhancing
the leadership skills of school administrators
and improving school operations to foster
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more successful stakeholder management. Ul-
timately, this research sought to contribute to
the body of knowledge on leadership practices
in school management and offer recommenda-
tions for improving leader-stakeholder engage-
ment within schools.

Methods

This research study was designed using a
descriptive, quantitative approach to examine
how school leaders created and maintained
stakeholder engagement and evaluated the ex-
tent to which various leadership strategies con-
tributed to school success. The focus of descrip-
tive research was to accurately describe a par-
ticular problem or phenomenon without bias,
providing a clear picture of the current state of
the research subject. In addition, quantitative
research allowed the investigation, using
statistical techniques, of whether relationships
existed between variables, ensuring objectivity
in the data. Both research methods provided
useful empirical evidence regarding the appli-
cation of leadership and stakeholder manage-
ment within the educational setting. The pur-
pose of the study was to describe the character-
istics and profiles of school leaders and teach-
ers, examine the practices utilized by leaders in
managing school resources, and identify the
difficulties faced by both leaders and teachers
in managing resources and stakeholders to
achieve optimal school operations.

Participants in this study included two tar-
get groups: 30 school leaders, representative of
leadership roles, and 535 teachers, who were
the primary contributors to day-to-day educa-
tional activities and thus had a significant stake
in educational outcomes. These participants
were employed at public primary institutions
across 15 districts in Zambales Division. Teach-
ers were selected using random selection via
Slovin’s formula followed by stratified random
sampling, ensuring the sample adequately rep-
resented the population of teachers across a
large geographic area that extended from Subic
to Sta. Cruz District. This method provided a di-
verse data set, capturing a broad range of expe-
riences and challenges faced by school leaders
and teachers.

A survey questionnaire was used as the pri-
mary data collection method, consisting of five
sections addressing leadership and stake-
holder management. The first section gathered
demographic information, the second focused
on leadership practices related to resource
management, the third addressed leadership
practices in managing stakeholders, and the
fourth collected data on challenges in managing
both areas. Each survey question was based on
a review of existing literature on leadership
and resource management. A pilot test was
conducted, and the instrument’s reliability was
evaluated using Cronbach's Alpha, confirming
its validity and reliability in measuring the rel-
evant variables.

Data collection occurred after receiving ap-
proval from the Schools Division Superinten-
dent of Zambales. The researcher personally
administered the survey to ensure participants
understood the study's purpose and felt com-
fortable completing the survey. Data collection
took place during the second semester of the
2025-2026 school year, with two weeks allo-
cated for responses. During this period, the re-
searcher-maintained confidentiality and pro-
vided clear instructions for completing the sur-
vey, ensuring that the data collected was accu-
rate, relevant, and consistent with the study's
objectives.

Given the quantitative nature of this re-
search, the data was analyzed using both de-
scriptive and inferential statistical procedures.
Descriptive statistical analysis included record-
ing the number of responses, frequency distri-
butions of responses by leadership practices,
and the weighted average scores of each prac-
tice. Inferential statistical analysis involved us-
ing ANOVA and t-tests to test for statistically
significant differences in the perceptions of
school principals and teachers regarding their
leadership practices and related challenges.
This analysis provided the researcher with
valid and useful information to draw conclu-
sions about factors affecting school perfor-
mance and stakeholder engagement, with con-
clusions based on established decision rules
aligned with the data’s significance level. The
analysis yielded statistically sound and opera-
tionally meaningful conclusions.
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Result and Discussion
Profile of the School Heads

Table 1 presented the demographic char-
acteristics of school heads, which were evalu-
ated based on their sex, age, highest level of
education, number of years in their role as a
school head, and their current position (e.g.,
principal, vice principal). This demographic

information provided valuable insights into the
attributes that may have influenced the leader-
ship capabilities of a school head, particularly
in decision-making and their overall effective-
ness as leaders. These factors were closely re-
lated to teachers' decisions to remain at a
school and had a direct impact on the school’s
overall performance.

Table 1. Frequency and Percentage Distribution of the School Heads’ Profile

Sex Frequency Percent
Female 18 60.00
Male 12 40.00
Total 30 100.00
Age Frequency Percent
60-65 years old 8 26.67
50-59 years old 16 53.33
40-49 years old 6 20.00
Total 30 100.00
Mean = 54.63 years old
Highest Educational Attainment Frequency Percent
Doctors Degree 16 53.33
Master's w/ EdD or PhD Units 11 36.67
Master's Degree 3 10.00
Total 30 100.00
Length of Service as School Head Frequency Percent
22 years and above 12 40.00
19-21 years 10 33.33
16-18 years 8 26.67
Total 30 100.00
Mean = 20.40 years
Designation Frequency Percent
Principal IV 9 30.00
Principal III 0 0.00
Principal Il 3 10.00
Principal | 10 33.33
Head Teacher Il 1 3.33
Head Teacher II 0 0.00
Head Teacher I 2 6.67
OIC-Asst. Principal 3 10.00
Teacher in Charge/Caretaker 2 6.67
Total 30 100.00

Table 1 summarized the demographic char-
acteristics of the school head respondents,
providing detailed information on their sex,
age, level of education, length of service, and
position. The sex distribution revealed that
40% of the respondents were male, while 60%
identified as female, reflecting a slight

predominance of female leadership, which
aligns with research showing an increasing
representation of women in leadership roles
within education, influencing leadership styles
and outcomes (Acosta & de Guzman, 2025).
The majority of respondents (53.33%) were
aged between 50 and 59 years, with an average
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age of 54.63 years, indicating substantial expe-
rience in their roles, as experienced leaders are
typically positioned in senior roles and
equipped to manage complex challenges (Eu-
staquio & Espiritu, 2025). Additionally, 26.67%
of the school heads were aged between 60 and
65, reflecting a significant cohort nearing re-
tirement and suggesting the need for succes-
sion planning (Rogayan Jr. & De Guzman,
2025). Regarding educational qualifications,
53.33% held a Doctor’s Degree, and 36.67%
had completed coursework for a Master’s De-
gree, with many pursuing EdD or PhD studies,
highlighting the importance of advanced quali-
fications in enhancing leadership effectiveness
(Eustaquio & Espiritu, 2025). The length of ser-
vice data showed that 40% of respondents had
served in their current roles for at least 22
years, with a mean length of service of 20.40
years, providing leaders with a deep under-
standing of school management (Acosta & de
Guzman, 2025). Finally, the respondents held
various leadership roles, with 33.33% classi-
fied as Principal I and 30% as Principal IV, illus-
trating the diversity of positions and

emphasizing that their extensive experience
and advanced qualifications equipped them to
handle the challenges of educational leadership
effectively (Rogayan Jr. & De Guzman, 2025).
This demographic data highlights the signifi-
cant experience and qualifications that contrib-
ute to the efficacy of school leaders in managing
school operations and addressing leadership
challenges.

Profile of the Teachers

Table 2 demonstrates how many teachers
fall under the different sex categories. Based on
the data, it can Table 2 presented the frequency
and percentage distribution of the teachers’
profile in terms of sex. The results revealed that
the majority of the respondents were female
teachers (n = 333; 62.24%), while male teach-
ers accounted for 202 (37.76%) of the total 535
respondents. This distribution reflects the
longstanding gender trend in the teaching pro-
fession, particularly in basic education, where
women continue to dominate the workforce
both locally and internationally.

Table 2. Frequency and Percentage Distribution of the Teachers’ Profile

Age Frequency Percent
60-65 years old 0 0.00
50-59 years old 60 11.21
40-49 years old 158 29.53
30-39 years old 201 37.57
20-29 years old 116 21.68
Total 535 100.00
Mean = 37.53 years old
Highest Educational Attainment Frequency Percent
Doctors Degree 18 3.36
Master's w/ EdD or PhD Units 64 11.96
Master's Degree 241 45.05
Bachelor with Master's Unit 209 39.07
Bachelor's Degree 3 0.56
Total 535 100.00
Length of Service as School Head Frequency Percent
36 years and above 2 0.37
31-35 years 59 11.03
26-30 years 171 31.96
21-25 years 152 2841
16-20 years 47 8.79
11-15 years 49 9.16
6-10 years 35 6.54
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0-5 years 20 3.74

Total 535 100.00
Mean = 22.65 years

Sex Frequency Percent

Female 333 62.24

Male 202 37.76

Total 535 100.00

Table 2 provided a comprehensive profile
of the teacher respondents, reflecting a wide
range of ages, educational qualifications, years
of service, and gender distribution. The major-
ity of teachers were in the 30-39 age group,
comprising 37.57% of the sample, with a mean
age of 37.53 years. This suggests that the teach-
ing workforce was predominantly youthful,
bringing energy and fresh perspectives to their
roles. In terms of educational attainment, a sig-
nificant proportion of teachers (45.05%) held a
Master’s Degree, and 39.07% possessed a
Bachelor’s Degree with Master’s units, indicat-
ing a well-educated workforce committed to
professional development. However, only a
smaller percentage held advanced degrees
such as a Doctor’s Degree (3.36%) or Master’s
with EdD or PhD units (11.96%), highlighting a
gap in the pursuit of higher education within
the profession. This trend aligns with studies

indicating that higher qualifications are linked
to improved teaching effectiveness and student
performance (de Guzman & Blanco, 2024). The
data on length of service revealed that most
teachers had extensive experience, with
31.96% having served between 26-30 years,
and a mean service length of 22.65 years. This
significant experience suggested that the re-
spondents possessed a wealth of knowledge
and expertise, contributing to their teaching ef-
fectiveness and decision-making (Guerrero &
Espiritu, 2025). Finally, the gender distribution
showed that 62.24% of teachers were female,
reinforcing the trend observed in the education
sector, where women overwhelmingly domi-
nated the profession (Guerrero & Espirituy,
2025). Collectively, these findings highlighted a
workforce that was youthful, highly educated,
and experienced, with a strong gender imbal-
ance favoring female teachers.

Table 3. School Head and Teacher Respondents’ Perception on the Communication Practices of the
School Head in Managing Stakeholders for Effective School Operation

School Heads Teachers

Communication

WM QR

Rank WM QR Rank

1. Establish a consistent communication
schedule, such as weekly emails or
monthly newsletters, keeps stakehold-
ers informed and engaged

3.73

MIP 1 3.78 MIP 1

2. Create opportunities for two-way com-
munication, such as feedback sessions
and Q&A, allows stakeholders to ex-
press their views and feel heard.

3.63

MIP 2 3.56 MIP 55

3. Utilize various platforms like newslet-
ters, social media, and in-person meet-
ings ensures information reaches all
stakeholders effectively.

3.53

MIP 5.5 3.61 MIP 2

4. Demonstrate that their input is valued
and helps to identify and resolve issues
before they escalate.

3.57

MIP 3.5 3.56 MIP 55
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Communication School Heads Teachers
WM QR Rank WM QR Rank
5. Leverage technology, such as school 3.47 FP 7 3,55 MIP 7
websites, social media, and mobile
apps, can enhance communication
6. Establish open and honest communica- 3.53 MIP 55 3.60 MIP 3
tion, being accessible, and fostering a
sense of community
7. Respond to questions, understand their  3.40 FP 8 3.47 FP 8
perspectives, and feedback with empa-
thy.
8. Share timely, accurate, and relevant in-  3.57 MIP 3.5 3.59 MIP 4
formation with stakeholders, keeping
them informed and engaged
Overall Weighed Mean 3.55 MIP 3.59 MIP
Legend:

WM = Weighted Mean QR = Qualitative Rating MIP= Most intensively Practiced FP= Frequently

Practiced

Table 3 examines the differences in the way
school heads and teachers perceive how they
Table 3 presented an analysis of School Heads'
and Teachers' perceptions regarding commu-
nication practices in managing stakeholders for
effective school operations. Both groups identi-
fied establishing a consistent communication
schedule, such as weekly emails or monthly
newsletters, as the most important practice,
with a "Most Intensively Practiced" (MIP) rat-
ing, highlighting the critical role of regular com-
munication in engaging and informing stake-
holders. Additionally, creating opportunities
for two-way communication, such as feedback
sessions, and sharing timely, accurate infor-
mation were highly valued by both groups, un-
derscoring their significance in fostering en-
gagement and transparency. However, notable
differences emerged between the groups, with
Teachers ranking the use of diverse communi-
cation platforms, such as social media and
newsletters, second, reflecting a preference for
multiple channels, while School Heads ranked
this practice lower at 5.5. School Heads also
placed greater emphasis on demonstrating that
stakeholder input is valued, ranking it higher
than Teachers, which indicated a stronger fo-
cus on proactive issue resolution. Both groups

acknowledged the importance of school web-
sites and mobile apps, yet School Heads rated
these as "Frequently Practiced” (FP), suggest-
ing a less intensive use of digital tools. Lastly,
while both groups recognized the importance
of responding empathetically to stakeholders,
this practice was ranked lowest by both, indi-
cating it was applied consistently, though less
intensively. These findings align with Saraih et
al. (2022), who emphasize the importance of ef-
fective communication in engaging stakehold-
ers, and Salamondra (2021), who highlights the
value of transparency and feedback. However,
the divergence in perceptions regarding digital
platforms, with Teachers favoring social media
over School Heads, reflects broader trends
where some administrators continue to favor
traditional non-digital channels or face barriers
in fully utilizing digital tools (Saraih et al., 2022;
Silva et al, 2020). Additionally, while School
Heads prioritized valuing stakeholder input,
aligning with leadership models focused on
trust and active listening, the lower ranking of
empathetic responses by both groups high-
lights a gap between leadership ideals and their
consistent implementation (Waller et al,
2020).
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Table 4. School Head and Teacher Respondents’ Perception on the Engagement Practices of the
School Head in Managing Stakeholders for Effective School Operation

School Heads Teachers
Engagement WM QR Rank WM QR Rank
Actively involving stakeholders in decision- 3.60 MIP 1 3.77 MIP 1
making processes, ensures diverse perspec-
tives are considered.
Encourage stakeholders to identify areas for 3.43 FP 2.5 3.50 FP 6
improvement and innovation within the
school.
Exemplify the desired behaviors and atti- 3.40 FP 4.5 3.62 MIP 2
tudes, setting a positive example for all stake-
holders.
Prioritize building strong relationships with  3.43 FP 2.5 3.53 MIP 4
all stakeholders by demonstrating a genuine
commitment
Facilitate collaborative problem-solving ses- 3.27 FP 7 3.43 FP 8
sions that involve all relevant stakeholders.
Investing in professional development oppor-  3.23 FP 8 3.48 FP 7
tunities for teachers and staff ensuring they
can effectively implement school initiative
Acknowledge and celebrate the contributions 3.40 FP 4.5 351 MIP 5
of all stakeholders, both big and small.
Regularly assess the effectiveness of stake- 3.37 FP 6 356 MIP 3
holder engagement practices and make ad-
justments as needed
Overall Weighed Mean 3.39 FP 3.55 MIP

Legend: WM = Weighted Mean QR = Qualitative Rating MIP= Most intensively Practiced

FP= Frequently Practiced

Table 4 presented an analysis of the percep-
tions of School Heads and Teachers regarding
the engagement practices employed by school
leaders to manage stakeholders for effective
school operations. Both groups ranked actively
involving stakeholders in decision-making pro-
cesses as the most important practice, with a
"Most Intensively Practiced" (MIP) rating, un-
derscoring their shared recognition of the
value of inclusivity in decision-making. Addi-
tionally, both groups rated encouraging stake-
holders to identify areas for improvement and
exemplifying desired behaviors as important,
though there were differences in their rank-
ings. Teachers placed greater emphasis on ex-
emplifying desired behaviors, ranking it sec-
ond, while School Heads ranked it lower.
Building strong relationships with stakehold-
ers was also highly valued by both groups, with
Teachers ranking it slightly higher than School

Heads, indicating a greater emphasis on rela-
tionship-building among Teachers. Collabora-
tive problem-solving sessions were ranked
lowest by both groups, suggesting that while
collaboration is recognized as important, it is
not as intensively prioritized. Similarly, while
professional development opportunities for
teachers and staff were acknowledged, Teach-
ers rated it slightly higher than School Heads,
reflecting a stronger perception of its im-
portance for enhancing teaching efficacy. Ac-
knowledging stakeholder contributions was
viewed as important by both groups, though
Teachers ranked it higher, suggesting a more
positive view of celebrating contributions. Fi-
nally, regular assessment of engagement effec-
tiveness was rated as a "Most Intensively Prac-
ticed" (MIP) practice by both groups, with
Teachers placing greater importance on evalu-
ating and adjusting engagement strategies.
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Overall, the findings indicated that while both
School Heads and Teachers shared common
views on key engagement practices, Teachers
generally placed higher value on practices re-

lated to relationship-building, professional de-
velopment, and ongoing assessment, reflecting
a more intense focus on fostering a collabora-
tive and supportive school environment.

Table 5. School Head and Teacher Respondents’ Perception on the Relationship Building Practices
of the School Head in Managing Stakeholders for Effective School Operation

Relationship Building

School Heads Teachers

WM QR Rank WM Rank

QR

Recognize and acknowledge the contribu-
tions of stakeholders, fostering a sense of
value and belonging.

3.70

MIP

1

3.83

MIP

1

Be visible and available to stakeholders, cre-
ating opportunities for open dialogue and
interaction.

3.63

MIP

3.5

3.71

MIP

Organize regular meetings and forums for
stakeholders to connect, share ideas, and
build relationships.

3.63

MIP

3.5

3.67

MIP

Host events that bring the school commu-
nity together, fostering a sense of belonging
and shared purpose.

3.47

FP

3.59

MIP

Recognize and understand the diverse needs
and perspectives of all stakeholders (stu-
dents, parents, teachers, staff, and the wider
community)

3.67

MIP

3.66

MIP

Recognize and celebrate the accomplish-
ments of students, staff, and the school com-
munity to build morale and motivation.

3.53

MIP

6.5

3.61

MIP

Involve stakeholders in decision-making
processes, ensuring diverse perspectives
are considered.

3.53

MIP

6.5

3.69

MIP

3.5

8.

Pay close attention to stakeholder concerns

3.60

MIP

3.70

MIP

3.5

and perspectives, valuing their input.

Overall Weighed Mean

3.60 MIP 3.68 MIP

Legend:WM = Weighted Mean QR = Qualitative Rating MIP= Most intensively Practiced FP=

Frequently Practiced

Table 5 examined the perceptions of School
Heads and Teachers regarding the relation-
ship-building practices employed by school
leaders to manage stakeholders for effective
school operations. Both groups ranked recog-
nizing and acknowledging stakeholder contri-
butions as the most important practice, with a
"Most Intensively Practiced" (MIP) rating, re-
flecting the high value placed on fostering a
sense of belonging within the school commu-
nity. Being visible and accessible to stakehold-
ers was ranked second by both groups, empha-
sizing the importance of open dialogue and

interaction in building trust. Organizing regular
meetings and forums to connect stakeholders
was also highly valued by both groups, alt-
hough Teachers ranked it slightly higher,
suggesting a greater emphasis on collaborative
communication. Hosting community events,
while acknowledged, was ranked lowest by
both groups, indicating it was seen as less criti-
cal torelationship-building efforts. Recognizing
and understanding the diverse needs of stake-
holders was ranked second by School Heads,
while Teachers placed it lower, though both
groups considered it an essential practice.

[JMABER

2108

Volume 7 | Number 5 | May | 2026



De Guzman et al, 2026 / Managing Stakeholders in Elementary Schools

Celebrating accomplishments and involving
stakeholders in decision-making processes
were similarly rated, but ranked lower com-
pared to other practices, indicating that, while
important, they were not as intensively empha-
sized. Overall, the findings indicated that both

School Heads and Teachers shared a strong
commitment to relationship-building practices,
prioritizing  recognition,  visibility, and
engagement, with minor differences in how
specific practices were valued.

Table 6. School Head and Teacher Respondents’ Perception on the Conflict Resolution Practices of
the School Head in Managing Stakeholders for Effective School Operation

Conflict Resolution School Heads Teachers
WM QR Rank WM QR Rank

1. Provide training in conflict resolution skills to 3.53  MIP 5 3.74 MIP 1
empower individuals to address disputes con-
structively.

2. Create a safe space for open dialogue and encour-  3.43 FP 6 3.53 MIP 7
age constructive communication among stake-
holders.

3. Encourage respect, inclusivity, and dialogue to  3.33 FP 8 3.45 FP 8
reduce the likelihood of conflicts arising.

4. Setting clear guidelines for behavior and conflict  3.40 FP 7 3.58 MIP 6
management minimizes ambiguity and provides
a framework for addressing issues.

5. Actively listen to all parties involved in a conflict, 3.67 MIP 1 3.68 MIP 2
demonstrating empathy and understanding

6. Create a safe space for open dialogue and encour- 3.60  MIP 3 3.67 MIP 3.5
age constructive communication among stake-
holders.

7. Transparent in communication about the con- 3.60 MIP 3 3.65 MIP 5
flict, its potential impact, and the steps being
taken to resolve it.

8. Protect the privacy of those involved in conflicts, 3.60  MIP 3 3.67 MIP 3.5
especially when sensitive issues are at stake.

Overall Weighed Mean 3.52 MIP 3.62 MIP

Legend:

WM = Weighted Mean QR = Qualitative Rating MIP= Most intensively Practiced FP= Frequently

Practiced

Table 6 outlined the perceptions of School
Heads and Teachers regarding conflict resolu-
tion practices in managing stakeholders for ef-
fective school operations. Both groups placed
high value on training in conflict resolution,
with Teachers rating it higher (WM = 3.74) than
School Heads (WM = 3.53), although both as-
signed it a "Most Intensively Practiced" (MIP)
rating. Active listening was also highly rated by
both groups, with School Heads (WM = 3.67)
ranking it first and Teachers (WM = 3.68)
ranking it second. Other practices, such as

creating a safe space for dialogue, transparent
communication, and protecting privacy, re-
ceived MIP ratings from both groups, though
their rankings varied slightly. Encouraging re-
spect and dialogue to prevent conflicts was
ranked lowest by both, receiving a "Frequently
Practiced" (FP) rating. Overall, both groups
agreed on the importance of conflict resolution
practices, with minor differences in their rank-
ings reflecting different perceptions of empha-
sis.
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Table 7. Summary of the School Head and Teacher Respondents’ Perception on the Leadership Prac-
tices of the School Head in Managing Stakeholders for Effective School Operation

Leadership Practices in School Heads Teachers

Engaging Stakeholders OWM QR Rank OWM QR Rank
Communication 3.55 MIP 2 3.59 MIP 3
Engagement 3.39 FP 4 3.55 MIP 4
Relationship Building 3.60 MIP 1 3.68 MIP 1
Conflict Resolution 3.52 MIP 3 3.62 MIP 2
Grand Mean 3.52 MIP 3.61 MIP

Legend: OWM = Overall Weighted Mean QR = Qualitative Rating MIP= Most intensively Prac-

ticed FP= Frequently Practiced

Table 7 illustrates a high level of agreement
between school leaders and teachers regarding
the key leadership practices necessary for ef-
fective school operations, particularly in rela-
tionship building and communication. Both
groups ranked relationship building as the
most important leadership practice, emphasiz-
ing its fundamental role in influencing organi-
zational performance. The literature supports
this, as strong interpersonal relationships are
often described as the "cultural glue" that con-
nects stakeholders to the goals of the institu-
tion (Devanadera & Ching, 2023; Aidla & Vadi,
2008). Communication was also highly valued
by both groups, highlighting its crucial role in
engaging the school community and creating a
professional framework for involving stake-
holders in decision-making (Hussein, 2025;
Saraih et al.,, 2022). Teachers placed slightly
higher value on collaboration compared to
school leaders (Grand Mean Teacher [OD] =

3.55, Grand Mean [Leader] = 3.39), underscor-
ing their emphasis on stakeholder inclusion
and fostering a sense of ownership in the
school improvement process (Murugui &
Mugwe, 2021; Roque, 2023). Both groups
equally identified conflict resolution as im-
portant, illustrating its role in maintaining a
professional environment and strengthening
unity within schools (Annet, 2025; Aula et al,,
2020). The slight difference in the Grand Mean
of leadership practices teachers (3.61) versus
school leaders (3.52) suggests that while both
groups are committed to collaborative leader-
ship, teachers perceive these practices as being
applied more rigorously (Arombo, 2023; Wal-
ler et al, 2020). In summary, while there is
strong agreement between school leaders and
teachers on the importance of relationship
building and conflict resolution, subtle differ-
ences exist in how each group prioritizes com-
munication and engagement.

Table 8. Difference on the School Head-Respondents’ Perception on the Communication Practices of
the School Head in Managing Stakeholders for Effective School Operation When Grouped Ac-

cording to Their Profile Variables

Profile Source of

Sum of

Mean

Variables Variation Squares Square Sig. Interpretation
Sex Between Groups 0.00 1 0.00 0.90 Do notreject Ho
Within Groups 6.06 28 0.22 Not Significant
Total 6.06 29
Age Between Groups 0.81 2 0.41 0.14 Do notreject Ho
Within Groups 5.25 27 0.19 Not Significant
Total 6.06 29
Highest Between Groups 0.96 2 0.48 0.10 Do not reject Ho
Education Within Groups 5.11 27 0.19 Not Significant
Attainment Total 6.06 29
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Profile Source of Sum of Mean Sig, Interpretation
Variables Variation Squares Square
Length of Between Groups 0.06 2 0.03 0.87 Do notreject Ho
Services as Within Groups 6.00 27 0.22 Not Significant
School Head Total 6.06 29
Designation Between Groups 0.53 6 0.09 0.89 Do not reject Ho
Within Groups 5.53 23 0.24 Not Significant
Total 6.06 29

Table 8 presents the results of an analysis
of variance (ANOVA) examining the differences
in school heads' perceptions of communication
practices based on profile variables such as sex,
age, highest education attainment, length of
service as a school head, and designation. The
findings show that none of these variables had
a statistically significant impact on perceptions
of communication practices, as all p-values ex-
ceeded the 0.05 threshold. Specifically, sex (p =
0.90), age (p = 0.14), education level (p = 0.10),
length of service (p = 0.87), and designation (p

= 0.89) were not found to significantly influ-
ence how school heads viewed communication
practices in managing stakeholders. These re-
sults suggest that school heads' perceptions of
communication are not significantly affected by
their demographic or professional characteris-
tics, indicating that communication practices
may be uniformly valued and applied across
these variables. This highlights the importance
of communication in school leadership, irre-
spective of personal and professional differ-
ences.

Table 9 Difference on the School Head-Respondents’ Perception on the Engagement Practices of the
School Head in Managing Stakeholders for Effective School Operation When Grouped Accord-

ing to Their Profile Variables

Profile Source of Sum of Mean Interpretation
Variables Variation Squares Square

Sex Between Groups 0.01 1 0.01 0.71 Do not reject Ho
Within Groups 246 28 0.09 Not Significant
Total 247 29

Age Between Groups 0.21 2 0.10 0.31 Do not reject Ho
Within Groups 2.27 27 0.08 Not Significant
Total 247 29

Highest Between Groups 0.78 2 0.39 0.01 Ho is rejected

Education Within Groups 1.69 27 0.06 Significant

Attainment Total 247 29

Length of Between Groups 0.14 2 0.07 0.47 Do not reject Ho

Services as Within Groups 2.34 27 0.09 Not Significant

School Head Total 2.47 29

Designation Between Groups 0.37 6 0.06 0.68 Do not reject Ho
Within Groups 211 23 0.09 Not Significant
Total 247 29

Table 9 presents the results of an analysis
of variance (ANOVA) examining the differences
in school heads' perceptions of engagement
practices in managing stakeholders for effec-
tive school operations, based on profile varia-
bles such as sex, age, highest education attain-
ment, length of service as a school head, and

designation. The results show that most of the
profile variables—sex (p = 0.71), age (p = 0.31),
length of service (p = 0.47), and designation (p
= 0.68)—did not have a statistically significant
effect on perceptions of engagement practices,
as all p-values were greater than 0.05. How-
ever, the variable of highest education
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attainment showed a significant effect (p =
0.01), indicating that school heads with differ-
ent educational qualifications perceive engage-
ment practices differently. These findings sug-
gest that while demographic and professional

characteristics like sex, age, and designation do
not significantly influence school heads' views
on engagement practices, educational attain-
ment plays a significant role in shaping their
perceptions.

Table 10. Difference on the School Head-Respondents’ Perception on the Relationship Building Prac-
tices of the School Head in Managing Resources for Effective School Operation When
Grouped According to Their Profile Variables

Profile Source of Sum of Mean Sig, Interpretation
Variables Variation Squares Square

Sex Between Groups 0.01 1 0.01 0.81 Do not reject Ho
Within Groups 3.29 28 0.12 Not Significant
Total 3.29 29

Age Between Groups 0.25 2 0.12 0.35 Donotreject Ho
Within Groups 3.05 27 0.11 Not Significant
Total 3.29 29

Highest Educa- Between Groups 1.44 2 0.72 0.00 Ho is rejected

tion Attainment Within Groups 1.85 27 0.07 Significant
Total 3.29 29

Length of Between Groups 0.18 2 0.09 0.47  Donotreject Ho

Services as Within Groups 3.12 27 0.12 Not Significant

School Head Total 3.29 29

Designation Between Groups 0.79 6 0.13 0.34 Donotreject Ho
Within Groups 2.50 23 0.11 Not Significant
Total 3.29 29

Table 10 presents the results of an analysis
of variance (ANOVA) examining the differences
in school heads' perceptions of relationship-
building practices in managing resources for ef-
fective school operations, based on profile var-
iables such as sex, age, highest education at-
tainment, length of service as a school head,
and designation. The results show that sex (p =
0.81), age (p = 0.35), length of service (p =
0.47), and designation (p = 0.34) did not have a
statistically significant effect on perceptions of
relationship-building practices, as all p-values

were greater than 0.05. However, the variable
of highest education attainment showed a sig-
nificant effect (p = 0.00), indicating that school
heads with different educational backgrounds
perceive relationship-building practices differ-
ently. These findings suggest that while sex,
age, length of service, and designation do not
significantly influence school heads' views on
relationship-building practices, educational at-
tainment plays a key role in shaping these per-
ceptions.

Table 11. Difference on the School Head-Respondents’ Perception on the Conflict Resolution Practices
of the School Head in Managing Resources for Effective School Operation When Grouped

According to Their Profile Variables

Profile Source of Sum of Mean Si Interpretation
Variables Variation Squares Square & P
Sex Between Groups 0.00 1 0.00 1.00 Do not reject Ho
Within Groups 1.82 28 0.07 Not Significant
Total 1.82 29
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Profile Source of Sum of Mean Sig Interpretation
Variables Variation Squares Square ’

Age Between Groups 0.27 2 0.14 0.11 Do not reject Ho
Within Groups 1.55 27 0.06 Not Significant
Total 1.82 29

Highest Between Groups 0.49 2 0.25 0.02 Ho is rejected

Education Within Groups 1.33 27 0.05 Significant

Attainment Total 1.82 29

Length of Between Groups 0.03 2 0.02 0.80 Do not reject Ho

Services as Within Groups 1.79 27 0.07 Not Significant

School Head Total 1.82 29

Designation Between Groups 0.16 6 0.03 0.90 Do notreject Ho
Within Groups 1.67 23 0.07 Not Significant
Total 1.82 29

Table 11 presents the results of an analysis
of variance (ANOVA) examining the differences
in school heads' perceptions of conflict resolu-
tion practices in managing resources for effec-
tive school operations, based on profile varia-
bles such as sex, age, highest education attain-
ment, length of service as a school head, and
designation. The results show that sex (p =
1.00), age (p = 0.11), length of service (p =
0.80), and designation (p = 0.90) did not have a
statistically significant effect on perceptions of
conflict resolution practices, as all p-values

were greater than 0.05. However, the variable
of highest education attainment showed a sig-
nificant effect (p = 0.02), indicating that school
heads with different educational backgrounds
perceive conflict resolution practices differ-
ently. These findings suggest that while sex,
age, length of service, and designation do not
significantly influence school heads' views on
conflict resolution practices, educational at-
tainment plays a significant role in shaping
their perceptions.

Table 12. Difference on the Teacher-Respondents’ Perception on the Communication Practices of the
School Head in Managing Stakeholders for Effective School Operation When Grouped Ac-

cording to Their Profile Variables

Profile Source of Sum of Mean Si Interpretation
Variables Variation Squares Square & P
Sex Between Groups 0.00 1 0.00 0.95 Do not reject Ho
Within Groups 74.84 533 0.14 Not Significant
Total 74.84 534
Age Between Groups 0.21 3 0.07 0.69 Do not reject Ho
Within Groups 74.64 531 0.14 Not Significant
Total 74.84 534
Highest Between Groups 0.31 4 0.08 0.70 Do not reject Ho
Education Within Groups 74.53 530 0.14 Not Significant
Attainment Total 74.84 534
Length of Between Groups 1.72 7 0.25 0.09  Donotreject Ho
Services Within Groups 73.12 527 0.14 Not Significant
Total 74.84 534

Table 12 presents the results of an analysis
of variance (ANOVA) examining the differences

in teacher respondents’ perceptions of commu-
nication practices by school heads in managing
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stakeholders for effective school operations,
based on profile variables such as sex, age,
highest education attainment, and length of
service. The results show that none of the pro-
file variables had a statistically significant ef-
fect on teachers' perceptions of communication
practices. Specifically, sex (p = 0.95), age (p =
0.69), highest education attainment (p = 0.70),

and length of service (p = 0.09) all had p-values
greater than 0.05, indicating no significant dif-
ferences. These findings suggest that teachers'
perceptions of communication practices are
not influenced by their demographic character-
istics or length of service, highlighting that
communication practices may be similarly val-
ued by teachers regardless of these factors.

Table 13 Difference on the Teachers-Respondents’ Perception on the Engagement Practices of the
School Head in Managing Stakeholders for Effective School Operation When Grouped Ac-

cording to Their Profile Variables

Profile Source of Sum of Mean Sig Interpretation
Variables Variation Squares Square '

Sex Between Groups 0.37 1 0.37 0.03 Ho is rejected
Within Groups 42.57 533 0.08 Significant
Total 42.94 534

Age Between Groups 1.44 3 0.48 0.00 Ho is rejected
Within Groups 41.49 531 0.08 Significant
Total 42.94 534

Highest Between Groups 0.17 4 0.04 0.72  Donotreject Ho

Education Within Groups 42.77 530 0.08 Not Significant

Attainment Total 42.94 534

Length of Between Groups 243 7 0.35 0.00 Ho is rejected

Services Within Groups 40.51 527 0.08 Significant
Total 42.94 534

Table 13 presents the results of an analysis
of variance (ANOVA) examining the differences
in teacher respondents’ perceptions of engage-
ment practices by school heads in managing
stakeholders for effective school operations,
based on profile variables such as sex, age,
highest education attainment, and length of
service. The results show that significant differ-
ences were found based on sex (p = 0.03), age
(p =0.00), and length of service (p = 0.00), with
all p-values less than 0.05, leading to the rejec-
tion of the null hypothesis (Ho) for these varia-
bles. This suggests that teachers' perceptions of

engagement practices vary based on their sex,
age, and length of service. In contrast, the vari-
able of highest education attainment did not
show a significant effect (p = 0.72), meaning
that teachers’ perceptions of engagement prac-
tices were not influenced by their educational
background. These findings indicate that de-
mographic factors such as sex, age, and experi-
ence play a role in shaping how teachers per-
ceive engagement practices, while educational
attainment does not appear to be a significant
factor.

Table 14. Differences on the Perception of School Head and Teacher Respondents on the Challenges
in Managing Stakeholders for Effective School Operation

t-computed df

Sig. (2-tailed) Interpretation

-1.07 22

0.30 Do not reject Ho

Not Significant

Table 14 presents the results of a t-test ex-
amining the differences in perceptions of
school heads and teacher respondents

regarding the challenges in managing stake-
holders for effective school operations. The t-
computed value is -1.07 with a p-value of 0.30.
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Since the p-value is greater than 0.05, the null
hypothesis (Ho) is not rejected, indicating that
there is no statistically significant difference
between the perceptions of school heads and
teachers regarding the challenges they face in
managing stakeholders. This suggests that both
groups experience similar challenges in this
area, despite any potential differences in their
roles.

Program Intervention: Enhancing Leader-
ship Practices for Effective Stakeholder Man-
agement in Zambales Elementary Schools

The primary objective of the proposed in-
tervention plan is to enhance leadership prac-
tices related to stakeholder management to im-
prove the operational effectiveness of schools
in Zambales. The intervention aims to increase
communication, involvement, relationship-
building, and conflict resolution between
school heads and teachers. To achieve this, the
plan will implement a series of training work-
shops designed to improve communication
skills among school leaders and teachers. These
workshops will focus on developing multiple
forms of communication, establishing two-way
channels that promote more inclusive and
transparent interactions with stakeholders.

Another key focus of the intervention is to
encourage greater teacher involvement in deci-
sion-making processes within schools. This will
be achieved by increasing opportunities for
teachers to participate in collaborative prob-
lem-solving and decision-making. A third em-
phasis will be placed on recognizing stakehold-
ers and fostering stronger relationships
through community-building initiatives, in-
cluding organizing community events to en-
hance visibility and engagement between
school leaders, teachers, and community mem-
bers.

Additionally, the intervention will improve
conflict resolution practices by conducting
training sessions on active listening, empathy,
and creating safe spaces for open dialogue. The
anticipated outcomes of these strategies in-
clude enhanced communication between
school heads and stakeholders, greater teacher
participation in school decision-making,
stronger ties between school leaders and their

communities, and improved conflict resolution
practices within schools.

The implementation of the intervention will
be monitored through ongoing review meet-
ings and the collection of stakeholder survey
results. These evaluations will ensure continu-
ous improvements in creating a more collabo-
rative and productive school environment,
leading to better school operations and, ulti-
mately, improved student performance out-
comes. The budget for this program will in-
clude costs for training workshops, community
events, and materials, with a focus on maximiz-
ing engagement across all school stakeholders.

Conclusion

The results of the research indicate that
both school administrators and educators
share similar views on the critical role of clear
and effective communication, engaging all par-
ties, building collaborative partnerships, and
resolving conflicts to ensure successful school
operations. Both groups placed significant im-
portance on relationship-building efforts, em-
phasizing the need to recognize and
acknowledge the contributions of students and
staff, which enhances their sense of belonging
within the school community. Effective com-
munication was also a shared priority, with
both groups recognizing the ongoing need for
regular updates and the development of two-
way communication methods to engage stake-
holders effectively. The research highlighted
the mutual agreement between administrators
and teachers on the necessity of resolving con-
flicts constructively through active listening,
openness, honesty, and compassion. However,
some differences emerged in how engagement
was viewed. While both groups agreed on the
importance of involving teachers in collabora-
tive decision-making, teachers placed more
emphasis on creating ongoing methods for in-
volving them in the decision-making process,
whereas administrators focused more on pro-
actively building relationships and addressing
conflicts before they escalate. Teachers were
particularly focused on being actively involved
in shaping policies and rules governing student
behavior, while administrators viewed proac-
tive relationship-building and conflict resolu-
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tion as essential elements. Additionally, the re-
search revealed that demographic characteris-
tics such as age, gender, and length of service
affected teachers’ perspectives on engagement
and conflict resolution, while for administra-
tors, educational attainment was identified as a
key factor influencing their views on these is-
sues.

Based on these findings, the research
served as the foundation for developing the in-
tervention plan titled Enhancing Leadership
Practices for Effective Stakeholder Manage-
ment in Zambales Elementary Schools. The pri-
mary goal of this plan is to address the identi-
fied differences and strengthen leadership
practices in managing school stakeholders. The
intervention will focus on improving communi-
cation by providing training for school leaders
and educators on utilizing various communica-
tion platforms and ensuring regular, transpar-
ent updates to stakeholders. Engagement prac-
tices will be enhanced by increasing opportuni-
ties for teachers to participate in collaborative
decision-making processes, particularly re-
garding policies and procedures that impact
student achievement, and by facilitating collab-
orative problem-solving. Relationship-building
strategies will include creating opportunities
for school leaders to engage more visibly with
the community and gain a deeper understand-
ing of stakeholders' needs, while also providing
training on conflict resolution techniques such
as active listening and compassion. The ex-
pected outcomes of these strategies include en-
hanced communication between school leaders
and stakeholders, greater teacher participation
in decision-making, stronger relationships
within the school community, and improved
conflict resolution practices. The implementa-
tion of these strategies will be continuously
monitored and evaluated through regular feed-
back surveys, ensuring ongoing improvements
and fostering a collaborative, supportive, and
productive school environment. The ultimate
goal of this intervention plan is to improve
school operations, strengthen relationships
with stakeholders, and enhance student
achievement, leading to significant gains in
school performance.
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