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Introduction

Curriculum reform serves as a cornerstone
for national development, designed to address
the evolving needs of learners and society
(UNESCO, 2015). In the Philippines, the Depart-
ment of Education (DepEd) initiated the MATA-
TAG Curriculum in the 2024-2025 school year
as a national reform in basic education that
seeks to streamline competencies and hasten
learning recovery (DepEd, 2024). While the ac-
ronym MATATAG (MAke the curriculum rele-
vant, TAke steps to accelerate delivery of facili-
ties, TAke good care of learners, and Give sup-
port to teachers) reflects the commitment of
the administration to relevance and literacy,
the success of reforms remains contingent
upon the teachers who will implement them.

The relationship between teacher satisfac-
tion and learner performance is documented in
educational literature. Satisfied educators cre-
ate positive learning environments that en-
hance instructional quality and professional
commitment (Judge et al, 2020; Skaalvik &
Skaalvik, 2017). Meanwhile, teachers’ dissatis-
faction may hinder reform and worsen learn-
ers’ performance. According to educational
leadership research, teacher wellness and
learners’ achievements should be examined
both to evaluate the efficacy of reforms (Day &
Gu, 2019). Educational leaders should revisit
the link between institutional policy and
learner outcomes continuously to ensure qual-
ity education in the 21st-century. Globally, ed-
ucation systems are grappling with the chal-
lenges of curriculum modernization and
teacher retention (Darling-Hammond, 2017;
OECD, 2019). The importance of this relation-
ship shows that transition processes demand
teachers’ agency and are, therefore, inherently
human-centric.

Teacher satisfaction is a multidimensional
construct driven by the interaction of intrinsic
motivators and extrinsic hygiene factors (Her-
zberg, 1959). High satisfaction levels are con-
sistently linked with increased instructional ef-
fectiveness, organizational commitment, and
student learning outcomes (Judge et al., 2020;

Skaalvik & Skaalvik, 2017). Conversely, dissat-
isfaction, often stemming from excessive work-
loads and administrative burdens, remains a
primary driver of burnout and attrition (Inger-
soll, 2001; Klassen & Chiu, 2010). Local assess-
ments in the Philippines reveal that despite sal-
ary and resources, Filipino teachers find fulfill-
ment in collaborative leadership, recognition,
and cultural respect for the vocation (Ocampo,
2018; David et al,, 2019).

Furthermore, teacher-related variables and
learner performance have a correlation as a
primary metric for system efficiency (OECD,
2019). Hattie (2009) and Darling-Hammond
(2017) emphasize that teacher motivation and
professional support are among the most sig-
nificant predictors of longitudinal learner per-
formance. The relationship is cyclical as teach-
ers who feel satisfied with their jobs are more
likely to introduce pedagogical innovations and
the emotional stamina required for learner en-
gagement according to Day & Gu (2019). With
the failure of the Philippines to meet standards
in assessments such as the Programme for In-
ternational Student Assessment (PISA), the em-
phasis has shifted to teacher-centric variables
such as self-efficacy and job satisfaction in re-
ducing the impact of resource inadequacy on
learner mastery (Bernardo, 2021; OECD,
2019).

Moreover, the success of any curriculum
implementation depends on how well the pol-
icy is actualized in the classroom (Ornstein &
Hunkins, 2018). Reforms often falter when the
cognitive load and psychological readiness of
teachers are ignored (Fullan, 2007). The
MATATAG Curriculum aims to resolve these
challenges by prioritizing competencies to pro-
mote foundational literacy and numeracy (De-
pEd, 2024). Despite these intended objective,
the success of the curriculum depends on the
extent to which the satisfaction of teachers is
considered (Malipot, 2023).

Despite the strategic importance of the
MATATAG rollout, a significant empirical gap
exists regarding its immediate impact at the lo-
cal level. During this initial 2024-2025 phase,

[JMABER

4356

Volume 7 | Number 10 | October | 2026



Patarata et al, 2026 / Teachers’ Satisfaction and Learners’ Performance in First Phase National Curriculum Reform

there is a lack of quantitative data detailing
how the curriculum’s stringent requirements,
specifically the streamlined competencies and
mandated learning acceleration, affect teach-
ers' daily professional lives. While anecdotal
concerns suggest increased workloads and re-
source shortages, these have yet to be scientifi-
cally verified. Consequently, administrators
cannot make timely and localized adjustments
to best support the teaching workforce during
the key transition.

The current study attempts to fill this gap
by establishing the relationship between
teacher well-being and the outcomes of learn-
ers. By focusing on the initial stage of the re-
form process, the research will contribute to
the body of knowledge on the effect of the na-
tional initiative on the link between teachers’
satisfaction and the development stages of
learners.

Generally, this study aimed to examine the
relationship between teachers’ satisfaction and
learners’ performance during the initial 2024-
2025 implementation phase of the national
curriculum reform in basic education. Specifi-
cally, it sought to address the following ques-
tions:

1) What is the level of teachers’ satisfaction?

2) What is the level of learners’ performance
in Key Stages 1 and 2?

3) Is there a significant relationship between
teachers’ satisfaction and learner perfor-
mance during the 2024-2025 implementa-
tion phase of the national curriculum re-
form in basic education?

Materials and Methods
Research Design

This study utilized a quantitative research
design with a descriptive-correlational ap-
proach, which is appropriate for measuring
variables numerically and examining their in-
terrelationships without experimental manip-
ulation (Creswell & Creswell, 2018). This ap-
proach was deemed suitable to numerically
measure and analyze the relationship between
teachers’ job satisfaction and learners’ aca-
demic performance during the inaugural 2024 -
2025 implementation phase of the MATATAG
Curriculum. The descriptive component of the
study provided the information on the baseline

satisfaction levels and performance. The corre-
lational component examined the strength, di-
rection, and statistical significance of the linear
relationship between teachers' job satisfaction
scores and learners' academic performance
(GWA). The study applied Herzberg’s Two-Fac-
tor Theory (1959), which suggested that
teacher satisfaction or dissatisfaction is a moti-
vator that cannot be separated from the pro-
cess of teaching.

Respondents

The study involved 48 teacher-respondents
(N =48) and 240 learners (N = 240) from basic
education public schools implementing the
MATATAG Curriculum in the municipalities of
Lambunao and Bingawan in the Third District
of Iloilo, Philippines. A proportional stratified
random sampling strategy was utilized to en-
sure representative sampling across two pri-
mary strata.

First, within the geographical stratum, the
sample was proportionally allocated between
the two municipalities (n = 38 teachers from
Lambunao and n = 10 teachers from Bingawan)
to reflect the total distribution of basic educa-
tion schools in each district. Second, within the
grade level stratum, simple random sampling
was employed to select an equal distribution of
Grade 1 (n = 24) and Grade 4 (n = 24) teachers
representing Key Stages 1 and 2, respectively.

To evaluate learner performance, five
learners were randomly selected from the offi-
cial class roster of each participating teacher (n
= 5 per teacher), with a total sample of 240
learners. To account for classroom nesting and
align the unit of analysis with teacher-level sat-
isfaction data (N = 48), individual student
GWAs were combined and computed into a
mean class academic performance score for
each participating teacher. Although this sam-
ple size (N = 48 teachers) is a local baseline
evaluation of the initial implementation, a post-
hoc power calculation indicates that N = 48
provides adequate statistical power (0.94) to
detect medium-to-large effect sizes (r = .30) at
a standard significance level (a = 0.05) (Cohen,
1988). However, it is recognized that the lim-
ited sample size constitutes a localized limita-
tion, particularly concerning statistical power

IJMABER

4357

Volume 7 | Number 10 | October | 2026



Patarata et al, 2026 / Teachers’ Satisfaction and Learners’ Performance in First Phase National Curriculum Reform

for detecting subtle moderator effects or weak
sub-group correlation trends.

Instrument

Data collection utilized two primary meth-
ods: a validated survey for teacher satisfaction
and documentary analysis for learner perfor-
mance. Teacher satisfaction was measured us-
ing an adapted and modified version of the Min-
nesota Satisfaction Questionnaire (MSQ) on a
5-point Likert scale (ranging from 1 = Very Dis-
satisfied to 5 = Very Satisfied). The scale as-
sesses satisfaction domains, including work-
load, compensation, professional growth, and
administrative leadership. Content validity was
established through expert evaluation by a
panel of educational management specialists
including a Mathematics university instructor,
language teacher and a school head.

During the pilot test phase with non-partic-
ipant teachers (n = 30), the instrument exhib-
ited strong internal consistency, with an overall
Cronbach's alpha of a = 0.90. Domain-specific
subscale reliability coefficients demonstrated
adequate to high internal consistency across all
assessed domains: Workload and Conditions (a
= (.84, high reliability), Leadership Support (a
= 0.70, acceptable reliability), and Professional
Growth (a = 0.60, moderate reliability). These
confirm statistical reliability for the purpose of
the study of teachers’ attitudes toward the new
curriculum change.

Learner performance was assessed objec-
tively by extracting the official 2024-2025 Gen-
eral Weighted Averages (GWA) from school ad-
ministrative records for the selected Grade 1
and Grade 4 learners. The use of official GWAs
ensured an objective measurement aligned
with Department of Education (DepEd) grading
standards while eliminating researcher bias.

Procedure

The data collection procedure followed a
formal administrative hierarchy to ensure in-
stitutional compliance and ethical standards.
The researchers first obtained official written
approval from the Department of Education
(DepEd) Schools Division Office of Iloilo, fol-
lowed by endorsements from District Supervi-
sors and School Heads in Lambunao and Binga-
wan.

Upon obtaining administrative clearances,
the researchers contacted the participating
teachers directly. The job satisfaction survey
was administered in person during scheduled
non-teaching periods, allowing participants
sufficient time to complete the questionnaire.
All survey forms were collected immediately
upon completion, achieving a 100% return rate
(n = 48). Concurrently, learner GWAs were re-
trieved from official class records with express
authorization from School Heads and class ad-
visers. Following retrieval, all survey entries
and administrative grade sheets were audited
for completeness and encoded into a master
dataset.

Data Analysis

The collected data from teacher-respond-
ents and learner records were organized, en-
coded, and analyzed using descriptive and in-
ferential statistics. Descriptive measures, in-
cluding frequency, percentage, mean, and
standard deviation, were utilized to character-
ize the demographic profiles and assess the lev-
els of teacher satisfaction and learner perfor-
mance.

To examine the relationship between
teachers’ job satisfaction and the academic per-
formance of Key Stages 1 and 2 learners, Pear-
son’s Product-Moment Correlation Coefficient
(r) was employed. This method was selected to
determine the degree and direction of associa-
tion between variables measured at the inter-
val level, identifying whether teacher satisfac-
tion correlates with learner performance.

All analyses were performed using statisti-
cal software to ensure computational accuracy.
Assignificance level of alpha = 0.05 served as the
threshold for hypothesis testing; results with a
p-value < 0.05 were considered statistically sig-
nificant. These treatments provided the empir-
ical basis for interpreting the outcomes of the
MATATAG Curriculum’s 2024-2025 imple-
mentation phase.

Ethical Considerations

The study was conducted in accordance
with the ethical principles of institutional eth-
ics. All participants provided informed consent
to participate in the study, wherein they were
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made aware of the details concerning the re-
search and their rights to discontinue at any
point. The anonymity of the participants was
prioritized and respected, as no Personally
Identifiable Information (PII) was gathered
during data collection. This was done to ensure
the reliability and credibility of the final quan-
titative results. The data were kept confidential
using encryption and limited access to the data.
Finally, the analysis followed the principles of
the Data Privacy Act of 2012, thus maintaining
the objectivity of the findings from data collec-
tion to the final presentation of results.

Result and Discussion
Level of Teachers’ Satisfaction and Learners’
Performance in Key Stages 1 and 2 of the
MATATAG Curriculum 2024-2025 Implemen-
tation

The descriptive analysis indicates that
teachers’ overall job satisfaction was rated as
"Satisfied" (M = 4.26, SD = 0.5) during the

2024-2025 implementation phase of the
MATATAG Curriculum. When disaggregated by
key stage, teachers handling Key Stage 1 re-
ported a satisfactory level of job satisfaction (M
= 4.19, SD = 0.57), while those in Key Stage 2
obtained a slightly higher mean (M =4.32,SD =
0.50), also interpreted as "Satisfied." These re-
sults reveal positive perceptions regarding job
satisfaction throughout developmental stages.

In terms of academic outcomes, the overall
learner performance mean score was M = 90.97
(SD = 1.51), falling into the "Outstanding" qual-
itative description. Key Stage 1 Ilearners
achieved an outstanding academic perfor-
mance average (M = 91.52, SD = 1.00), while
Key Stage 2 learners recorded a mean score of
M =90.41 (SD = 1.73). The standard deviations
suggest moderate levels of learning perfor-
mance variability, especially with regards to
Key Stage 2, possibly due to differences in
learner-readiness, pedagogy or assessment de-
mands.

Table 1. Level of Teachers’ Job Satisfaction and Learners’ Performance

Categories M SD Description
Teachers’ Satisfaction 4.26 0.50 Satisfied
Key Stage 1 4.19 0.57 Satisfied
Key Stage 2 4.32 0.50 Satisfied
Learners ‘Performance 90.97 1.51 Outstanding
Key Stage 1 91.52 1.00 Outstanding
Key Stage 2 90.41 1.73 Outstanding

Note. N = 48 teachers, N = 240 learners. Satisfaction Scale: 1.00-1.49 = Very Dissatisfied; 1.50-2.49
= Dissatisfied; 2.50-3.49 = Neutral; 3.50-4.49 = Satisfied; 4.50-5.00 = Very Satisfied. Performance
Scale: <75.00 = Did Not Meet Expectations; 75.00-79.99 = Fairly Satisfactory; 80.00-84.99 = Satis-
factory; 85.00-89.99 = Very Satisfactory; 90.00-100.00 = Outstanding.

However, the "Outstanding" achievement
scores must be interpreted with considerable
caution. High local General Weighted Averages
(GWA) observed in this study reflect a persis-
tent structural trend in Philippine basic educa-
tion often linked to "grade inflation" and the in-
formal practice of "mass promotion" (David et
al,, 2019). Although the MATATAG Curriculum
requires thorough learning recovery, reliance
on school-based GWAs to measure this creates
an assessment paradox. As highlighted by the
World Bank (2021), a substantial disconnect
exists between classroom grades and func-
tional literacy; while local GWAs remain con-
sistently high, international assessments such

as the Programme for International Student As-
sessment (PISA) consistently place Filipino
learners at lower proficiency thresholds in
mathematics, science, and reading (OECD,
2023).

This pressure to pass all learners, intended
to reduce drop-out rates, has a significant im-
pact on quantitative correlation analysis. Since
performance tends to be heavily compressed
toward the top of the scale with low variance
(SD = 1.51), it creates a statistical “ceiling ef-
fect” (Lumondot & Bernardo, 2023). This low
variance decreases statistical covariance, mak-
ing it challenging to identify significant linear
relationships to teacher sentiment. High local

IJMABER

4359

Volume 7 | Number 10 | October | 2026



Patarata et al, 2026 / Teachers’ Satisfaction and Learners’ Performance in First Phase National Curriculum Reform

GWAs may therefore reflect institutional policy
"stabilizers" or grading practices, rather than
solely cognitive mastery or teacher job satisfac-
tion.

Nevertheless, teacher satisfaction levels of-
fer validation of Herzberg’s Two-Factor Theory
(1959). Within the context of the MATATAG im-
plementation, the curriculum acts as a primary
source of "motivators", intrinsic factors such as
achievement, recognition, and the value of the
work itself. Through empowering teachers in
terms of professional growth or autonomy, the
Department of Education effectively tapped
into the foundation of organizational commit-
ment (Judge et al., 2020). As such, the strategy
is a proactive measure against “change fatigue”
and attrition. More importantly, as claimed by
Klassen and Tze (2014), contented teachers
stand to benefit in terms of self-efficacy, which
acts as a “buffer” that maintains instructional
quality amidst the growing pains of a new cur-
riculum.

These results are further contextualized by
the work of Skaalvik and Skaalvik (2017), who
posited that the administrative climate is the
most potent predictor of teacher well-being.
This is in line with the “Give support to teach-
ers” underlining the MATATAG agenda. By ad-
dressing "hygiene factors"”, specifically the
physical and mental working conditions, the re-
form has moved away from the "survival mode"
of previous years. The decongested syllabus is
an effective way of lightening the load on teach-
ers’ shoulders. This addresses the administra-
tive burdens highlighted by David et al., (2019)
transforming the teacher's role from a clerical
executor to a pedagogical expert.

Although the learners achieved an high ac-
ademic performance result (M = 90.97), these
descriptive findings should be interpreted
within the goals of the curriculum reform ra-
ther than inferring that the improvement was
caused by teachers’ sentiment. Following
Hattie’s (2009) emphasis on teaching struc-
tures and Darling-Hammond’s (2017) “culture
of care,” high performance in the first year
demonstrates the reform’s compatibility with
the updated pedagogy, not a simple linear de-
pendence on the teachers’ satisfaction. Moreo-
ver, by reducing the burden of education (Mal-
ipot, 2023), aligning the curriculum with core

skills enables the educators to avoid the “mile-
wide, inch-deep” approach (Bernardo, 2020)
and standardize learning outcomes across
stages. Thus, taken together, these considera-
tions prove that high teacher satisfaction and
student performance are two independent var-
iables that do not necessarily correlate.

Still, applying the IPO (Input-Process-Out-
put) model, one can argue that these two varia-
bles can demonstrate a link at the stage of Pro-
cess. The researchers have isolated Process as
a mediating factor that moderates the relation-
ship between Input and Outcome. In this case,
the input of a decongested curriculum, com-
bined with standardized instruction, might in-
fluence the students’ performance, regardless
of the teachers’ affective states. Therefore, ac-
knowledging that high descriptive scores could
be independent from each other allows the re-
searchers to move to the inferential stage. At
this point, the analysis will determine whether
two variables have a linear relationship or
could be considered separate, influencing dif-
ferent aspects of the study.

Correlation between Teachers’ Job Satisfac-
tion and Learners’ Performance in Key
Stages 1 and 2 of the MATATAG Curriculum
2024-2025 Implementation

Results of inferential analysis indicate that
the relationships between teachers’ satisfac-
tion and learners’ performance in Key Stage 1
(p = 0.60), Key Stage 2 (p = 0.11), and the com-
bined Key Stages 1 and 2 (p = 0.31, r = -0.15)
are not statistically significant at the 0.05 level
of significance. Accordingly, the null hypothe-
ses for all three analyses are not rejected.

In terms of magnitude, the correlation coef-
ficients indicate a negligible positive relation-
ship in Key Stage 1 (r = .04), a weak negative
relationship in Key Stage 2 (r = -0.33), and a
very weak negative relationship when Key
Stages 1 and 2 are combined (r = -0.15). These
coefficients suggest that teachers’ satisfaction
has little to no meaningful linear association
with learners’ performance across both key
stages. Although the coefficient for Key Stage 2
(r =-0.33, p = 0.11) does not reach statistical
significance, the value’s moderate negative
trend is still noteworthy. This finding can be in-
terpreted in context of a transition fatigue:
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when the complexity and demands of instruc-
tional practice and assessments rise under a
new curriculum (i.e., Key Stage 2), teachers
committed to the standard may experience
dips in satisfaction even as the use of standard-
ized tools secures learners’ consistently high
results. This further reinforces the decoupling
narrative during large-scale rollouts.

While the lack of significant relations may
seem at odds with the findings of Caprara et al.
(2006) and Simons & Bolder (2020), who find
teacher satisfaction to be the driving force be-
hind learner achievement, considering Her-
zberg’'s Two-Factor Theory (1959) clarifies the
matter. In particular, the high general satisfac-
tion reported by the participants is likely to be
the result of positive changes in “hygiene fac-
tors”, or external conditions affecting the
worker (DepEd, 2024). As these factors only
prevent dissatisfaction while addressing them
does not produce improvement, the theory ac-
counts for the observed results: learners’
higher achievement levels do not have an im-
mediate motivating effect on their instructors,
who report no significant “motivators”, or gains
in performance directly impacting their teach-
ing practices (David et al., 2019). Consequently,
teachers may feel professionally relieved, yet
this internal state remains statistically distinct
from the technical outputs of their learners.

This perceived disconnect is further eluci-
dated by "Decoupling Theory" (Meyer & Ro-
wan, as cited in Fullan & Quinn, 2016), which
suggests that during radical institutional tran-
sitions, the internal psychological state of staff
often becomes detached from technical outputs
because the system is in a state of flux. This
phenomenon is validated by Judge et al. (2017),
who indicate that the correlation between sat-
isfaction and performance is frequently weak
or non-existent in "scripted” or highly regu-
lated environments. With regard to the context
of MATATAG’s implementation, it should be
mentioned that educators are governed by
strict standards and exemplary lesson plans,
which are both “leveling factors.” Due to the

high degree of specification and a reduced abil-
ity to affect the teaching side of the process, the
level of a teacher’s job satisfaction has little to
no impact on learner performance.

From the Input-Process-Output perspec-
tive, it is evident that it is the “Process” stage,
namely, the specified design of the curriculum
to offset cognitive load (DepEd, 2024), that pre-
determines learner performance, overshadow-
ing the variable of educators’ level of satisfac-
tion. Likewise, the observed trends align with
Lumingkewas & Pahrudin’s (2023) findings on
inaugural year achievement being driven by
the “novelty effect” of fresh materials rather
than shifts within the instructors themselves.
In this regard, it is possible to say that a sys-
temic view of the achievement points to the
success of the MATATAG concept driven by a
triangular interaction of the system’s compo-
nents, which is in alignment with Bronfenbren-
ner’s Ecological Systems Theory (1979) and
Bandura’s Social Cognitive Theory (1986).
With regard to the theory, although high levels
of satisfaction promote positive outcomes,
learners’ attitudes towards education, as well
as their prior experience, affect the academic
performance, grades, and, ultimately, the suc-
cess rate (Skaalvik & Skaalvik, 2017). Gener-
ally, these findings suggest that the standard-
ized nature of the national curriculum reform
acts as a structural stabilizer, where both pro-
fessional dignity and academic success flourish
independently without sharing a direct causal
relationship during this critical 2024-2025 im-
plementation phase.

These inferential outcomes must be inter-
preted within the context of the study's scope,
as data were gathered from a localized sample
of 48 teachers (N = 48) and 240 learners (N =
240) across two rural municipalities. While suf-
ficient for the analysis, the current assessment
requires further research with a view to ex-
panding the scope of the investigation to in-
clude the whole country or at least urban areas
to analyze if this “decoupling effect” is present
with varying degrees.
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Table 2. Pearson’s r Results for the Correlation between Level of Teachers’ Job Satisfaction and

Learners’ Performance

Category r p-value Decision
Level of Teac.hers Job Satisfaction and Learners 0.04 0.60 Do not reject Ho
Performance in Key Stages 1
Level of Teac.hers Job Satisfaction and Learners -0.33 011 Do not reject Ho
Performance in Key Stages 2
Level of Teachers’ Job Satisfaction and Learners 015 031 Do not reject Ho

Performance in Key Stages 1 and 2

Note. N = 48 teachers, N = 240 learners. p < 0.05 - Significant

Conclusion

The study revealed that during the 2024-
2025 implementation phase of the national
curriculum reform in basic education, specifi-
cally MATATAG Curriculum, teachers exhibited
a satisfied level of satisfaction indicating posi-
tive work attitudes and professional fulfilment.
Concurrently, learners in Key Stages 1 and 2
demonstrated an "Outstanding" level of perfor-
mance effectively meeting and exceeding the
expected learning competencies under the new
curriculum. These results descriptively suggest
that teacher satisfaction and learner perfor-
mance both attained desirable thresholds in
the initial roll-out and have adapted success-
fully to the revised standards.

However, the analysis found no statistically
significant association between the educators’
satisfaction levels and learners’ performance,
neither in aggregated data nor in Key Stage 1
and Key Stage 2 subgroups. Therefore, the
study concludes that teacher sentiment did not
directly influence academic outcomesin this in-
stance. These results suggest a 'decoupling’ of
teacher affect and learner performance in the
initial phase of curriculum reform, suggesting
that it was the highly structured nature of
MATATAG materials and systematized support
frameworks that were the decisive contribu-
tors to learner success as opposed to teacher
morale.

The practical implications of these results
suggest that the MATATAG Curriculum is struc-
turally robust enough to yield superior learner
results even as teachers undergo professional
adjustments of a new rollout. For the Depart-
ment of Education, this implies that while
maintaining staff morale is crucial for reten-
tion, administrative emphasis should be placed
on technical proficiency and curriculum

mastery to maintain academic gains. The study
found satisfaction to not be alinear predictor of
pedagogical success in such a highly standard-
ized curricular setting, where structural factors
may temporarily outweigh individual teacher
states.

Based on these findings, it is recommended
that school administrators continue to invest in
teacher support programs to maintain high
commitment levels, focusing on “hygiene fac-
tors” to avoid burnout as well as technical pro-
ficiency training. Educators should continue
developing evidence-based, learner-centered
strategies to maintain academic excellence. Fi-
nally, to address the limitations of localized
sampling, future studies should seek to expand
this investigation nationwide or statewide, us-
ing longitudinal designs and standardized na-
tional assessments to confirm that this decou-
pling effect persists throughout the later stages
of implementation. Employing mixed-method
approaches such as classroom observations
and qualitative interviews will further clarify
indirect mediators of achievement, including
specific teaching effectiveness, school climate,
and long-term learning outcomes beyond the
initial transition phase of the curriculum
rollout.
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The main findings (novelty) and why
they are important and useful:

There is a distinct “Decoupling Effect “dur-
ing a national curriculum overhaul, showing
that teacher job satisfaction and outstanding
learner achievement can flourish simultane-
ously as independent successes without shar-
ing any statistical correlation (p = 0.31, r = -
0.15). Traditional literature may suggest that
teacher sentiment directly determines student
grades. This study reveals that the highly struc-
tured mandates and standardized lesson exem-
plars of the new MATATAG Curriculum act as
an instructional leveling factor, driving out-
standing student performance (M = 90.97,SD =
1.51) completely independent of individual
teacher affect. This makes the identification of
this transition-phase decoupling and the statis-
tical exposure of an assessment "ceiling effect”
caused by mass-promotion policies, the contri-
bution and innovative insight of the study.

These are highly important and useful find-
ings, because they prove to policymakers and
school administrators that highly standardized
instructional materials successfully insulate
student learning from teacher transition fa-
tigue, showing that optimizing structural cur-
riculum design can be an institutional stabilizer
during massive educational overhauls.
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