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ABSTRACT

A good school is a reflection of principals’ way of managing all the as-
pects of the educational institution in which they are assigned. Be-
cause of this, it is necessary that the school heads display leadership
behaviors which will be beneficial to the people under his or her su-
pervision. The study utilized a qualitative research design to deter-
mine the school principals’ leadership behaviors and conduct an in-
depth analysis of their impact on issues concerning equity, inclusion,
and gender equality in selected public schools in Marikina City. The
study made use of the Path-goal leadership Framework and the Ford-
ham University Diversity (Gender Equality), Equity, and Inclusion
Strategic Framework (DEI) to make sense of the results of the study.
The study revealed that the school head respondents formulate edu-
cational policies that are universal. They viewed policymaking to be a
set of rules that is for everyone. This is a clear way of promoting equal-
ity, inclusion, and gender equality in public schools. Next, the school
leaders show respect and support to the diversity of people which are
present in his or her school community. The school principal allows
display of practices and beliefs in school as long as it does not violate
the rights of the other members of the school community. Third,
school leaders stated that faculty members think that their decision is
fair based on how they are supervised by the school principal. In line
with the results of the study, it is recommended that future research-
ers conduct quantitative research which may help in generalizing spe-
cific results of this study.

Keywords: Equity, Inclusion and gender equality, School leadership be-
haviors

Introduction

way of managing all the aspects of the educa-

A school is a place where learning and per- tional institution in which they are assigned.
sonal development take place among learners. The goal of the school head is to oversee and
A good school is a reflection of the principals’ guide the teaching and non-teaching staff of an
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educational institution. Danbaba (2021) ex-
plained that educational administrators have a
significant impact on the culture, outlook, and
reputation of their institutions. The principle is
being the manager and the instructional leader
of the secondary school, and as such, the school
leader is expected to perform a variety of du-
ties. Hence, this is done to implement quality
leadership practices that will not only motivate
and stimulate the human element in the school
but also ensure that all resources are used
wisely with the sole purpose of realizing set ed-
ucational goals or objectives which are be-
lieved to contribute to the schools’ perfor-
mance. The principals, therefore, are expected
to utilize everything they have to offer, capital-
izing on their experience in education that will
ensure promotion of positive human relation-
ships, communication skills, and collaboration
among the members of the school community.

School principals in the public school sys-
tem tend to focus on managerial roles such as
overseeing the institution’s implementing
rules, budget, and handling paper works about
school policies. They tend to focus less on in-
structional improvements within the school
which they delegate to the heads of depart-
ments or Master Teachers. Principals have
their own perceptions when it comes to the
components of educational leadership that
would affect student performance (Langlois,
2022). Through instructional leadership, prin-
cipals can direct teachers to focus on exposing
students to opportunities that may allow them
to build connections, improve critical thinking,
and even make contributions of new
knowledge in the classroom. Evidence suggests
that if equity-based leadership methods are
used, school heads can transform and improve
the instructional experiences for a larger num-
ber of learners in the educational process (Eh-
ren, 2009; Santamaria & Santamaria, 2012;
Tooms & Boske, 2010). Interestingly, it was
also shown that school heads that advocates for
educational equity are more likely to promote
teacher engagement in higher quality instruc-
tional experiences that are meticulous and
make use of multiple different instructional
strategies to meet the educational needs of all
students (Nadelson et al.,, 2019).

According to DepEd Order No. 024, s. 2020,
school principals, as the ones in charge in man-
aging the school, has a significant role in
making certain that the school environment is
conducive so that effective teaching and learn-
ing will take place. This highlights the main du-
ties and responsibilities of the school heads as
the executive of the school. Further, the DepEd
order states that through the leadership and
management of the school principal, the educa-
tion agency can develop teachers and learners
who have qualities expected of a competent
and responsible citizens characterized with the
right values, knowledgeable of the 21st century
skills, and able to direct the country to develop-
ment and progress.

Rochmes (2017) explained that schools en-
counter numerous problems that the principals
would need to address. Multiple studies sug-
gest that inequality is also present in a school
context among students and teachers alike. Dis-
parities in educational achievements and at-
tainment have consequences for long term
gaps in earnings and other areas such as health
and behavior. It isthe schools’ responsibility to
improve on the equality among teachers and
among students to create a better teaching and
learning environment for them.

An example of inequality is gender stereo-
types. Both family and the workplace play a
role in changing them. However, education is
still the most suitable environment for imple-
menting positive interactions among people.
There should be equal opportunities for both
genders which is the reason why policies and
measures to advocate for gender equality in ed-
ucation is important (Marmani, 2022).

The increasing concern on the diversity,
due to the demographic shift, climate change,
development in sexual orientations and gender
identities, liberalities in terms of religions,
cross cultural adoptions due to accessibility of
the internet thus opening culture among na-
tions, and rising concerns on mental health,
gives a heavy burden among government lead-
ers and specifically, in a smaller scale - the Ed-
ucation System to focus and develop strategies
to address the DEI (OECD, 2023).

During the 2019 SDG Summit in September,
world leaders advocated for a Decade of Action
and Delivery for Sustainable Development. In
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addition, they committed to raising funds, im-
proving national implementation, and support-
ing institutions in order to achieve the SDGs by
2030 without leaving anyone behind. In an
effort to accelerate the achievement of the
SDGs, a number of civil society leaders and or-
ganizations have been advocating for a "super
year of activism,” urging world leaders to in-
crease their efforts to aid those who are most in
need, encourage local initiatives and creativity,
boost information systems and institutions,
bring back the relationship between humans
and nature, and elevate funding for sustainable
development. Taking action to address the cli-
mate catastrophe, combat rising poverty, and
empower women and girls are the main priori-
ties for the decade of 2020-2030. More indi-
viduals than ever before have access to higher
quality healthcare, employment, and educa-
tion. However, the advantages run the risk of
being reversed by inequality and climate
change. Investments in sustainable and inclu-
sive economies can create a wide range of op-
portunities for shared prosperity. Political,
technological, and financial choices are also
available. To connect these change agents with
the goals of sustainable development, however,
far greater leadership and quick, unheard-of
reforms are required (SDGs Report, 2022).

Moreover, Danbaba (2021) argued that the
leaders’ capacity to make strategic changes to
the methods they use to the situations that con-
front them, their comprehension of the root
causes of the issues they run into, and how they
handle those issues all play a significant role in
how successful their leadership is. In educa-
tion, pressures from rapidly changing commu-
nities slam leaders with challenges as they at-
tempt to build more effective organizations,
such as competition from charter schools or is-
sues brought on by liberal district transfer pol-
icies. Context can also limit leaders, especially
when environmental pressures are high.

The implementation of the MATATAG Cur-
riculum saw the emphasis on the importance of
acknowledging the differing social back-
grounds of the learners by ensuring that the
policies made and enacted promoted inclusive
education. Moreover, the MATATAG Curricu-
lum focused on the nation’s varied cultural di-
versity and refers to it as it promotes learning
that is efficient and relevant. The framework of

the curriculum takes into consideration the
things that the learners can do, their socio-cul-
tural background, and related elements. It is
the goal of the MATATAG Curriculum to show
appreciation of the leaners’ values and belief
system, practices, and knowledge within their
context to remain relevant in the community
where they belonged and came from. Further,
with the implementation of the MATATAG Cur-
riculum, DepEd, the Philippine Education
agency zeroes in to its commitment to make
sure that the country’s basic education follows
global standards. This specifically complies to
the international benchmarks and quality
standards which will eventually lead to the re-
alization of the United Nations Sustainable De-
velopment Goal (UN SDG) 4, which hopes to
promote a system of education that is inclusive,
equitable quality education and promotes life-
long learning to each and every Filipino
learner. Finally, the MATATAG Curriculum is
expected to help instructional leaders craft su-
pervisory and management plans which will
help monitor and improve instructional deliv-
ery, support teachers, and staff through the
most appropriate technical assistance and
monitor learning gains. With the implementa-
tion of the MATATAG Curriculum, the school
principals are expected to develop the capabil-
ity to greatly influence the environment of the
school assigned to them. Their support of equi-
table education may create a better school en-
vironment through their instructional leader-
ship to transform the learning environment to
one with a culture of equity among students
and among teachers. In the present time,
knowing and understanding the school leaders’
behavior in relation to educational settings are
seen to be the future that may contribute to im-
proving our educational system by way of qual-
ity and relevant educational leadership. Many
studies have been conducted which focus on
this topic. However, an in-depth analysis of
school principals’ leadership behaviors in con-
nection with issues concerning equity, inclu-
sion, and gender equality in public schools has
not yet been explored. It is here that this study
is considered important.

Purpose of the Study
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The purpose of this research investigation
is to determine the school principals’ leader-
ship behaviors and conduct an in-depth analy-
sis of their impact on issues concerning equity,
inclusion, and gender equality in selected pub-
lic schools in Marikina City. Specifically, it
seeks to find answers to the following ques-
tions:

Research Questions

1. What are the leadership behaviors of public-
school principals that promote quality, in-
clusion, and gender equality in public
schools?

2. How do the leadership behaviors of the pub-
lic-school principals promote equity, inclu-
sion, and gender equality in public schools?

Significance of the Study

The study will help understand the school
heads’ leadership behaviors on issues concern-
ing equity, inclusion, and gender equality in
public schools. The results of the study will be
of great benefit to the following:

Teachers. The result of the study could help
teachers understand the policies and decisions
made by the school administration concerning
issues that are very important to them and the
school community.

School Administrators. Subject Coordinators
and Principals may be encouraged to explore
new strategies that may lead to better under-
standing of leadership behaviors which are
crucial in managing schools and other educa-
tional departments. As a result, they may facili-
tate and conduct seminar-workshops to equip
teachers with leadership skills that will pre-
pare them in micromanaging organizations.

Curriculum Planners. This study may influ-
ence curriculum planners to incorporate trans-
formational leadership behaviors as they im-
prove policies in schools.

Researchers. The results of the study can be a
springboard for other researches particularly
in school leadership and management. It can
possibly result to many school leaders to adapt
transformational leadership styles which will
help them in school administration.

Scope and Delimitation of the Study

The research participants were composed
of five school heads detailed in selected public
schools that were involved in the study. The
study was carried out in selected SDO Marikina
public schools. The study made use of qualita-
tive research design in pursuing the research
investigation.

[t is important to note that only the insights
of the participants were qualitatively analyzed,
and no other data was analysis in the study.
Other school principals who did not meet the
qualifications of the intended participant were
not included in the study.

Review of Related Literature

The Evolving Role of School Leadership in
the Philippines. School leadership is increas-
ingly being recognized as a priority in educa-
tion policy agendas around the world. It plays a
key role in improving student outcomes, as it
has the ability to influence the motivation and
capacity of teachers, as well as the overall cli-
mate and environment of the school. By devel-
oping effective school leadership, we can im-
prove both the efficiency and equity of our ed-
ucational systems. This can be done through in-
itiatives such as providing teachers with the re-
sources they need to succeed, creating a safe
and supportive learning environment, and en-
couraging collaboration among staff. The suc-
cess of school leadership is dependent upon the
commitment of everyone involved to work to-
gether for the betterment of students. With
strong leadership in our schools, we can make
sure that students receive the quality education
they need to reach their full potential.

Studies have shown that school administra-
tors have the ability to improve academic and
student performance if they are given the
chance to make crucial decisions. However, au-
tonomy by itself may not be a result in improve-
ments unless it is sufficiently supported. Fur-
thermore, it's important to recognize and limit
the primary responsibilities of school adminis-
trators. Effective school leadership is learning-
focused and supports a good school culture. In-
structional leaders who engage their teachers
in collaborative efforts are said to make a dif-
ference in student achievement. Leithwood et
al. (2020) points out that school leaders must
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also know their way through complex educa-
tional environments and guide their staff in the
application of effective pedagogies. The role of
school leaders has now expanded to include
not only administration but also professional
development and community engagement. In-
dependent decision-making by teachers
through the leaders' involvement in their deci-
sions and provision of professional develop-
ment results in a motivated and technically
equipped teaching force. This kind of collabora-
tion instills a sense of ownership around the
educators involved, which can permit en-
hanced performance of students (Harris &
Jones, 2020). The aforementioned seemed to be
the ideal way in which the school head must
govern the school community. However, in the
Philippine setting, there are many factors that
the school principal must consider one of which
is the Department of Education Orders or De-
pEd Orders which served as the very guiding
principles in which public schools should oper-
ate.

Transformational and Consultative Leader-
ship Models. School leadership frameworks,
which emphasize the essential quality of school
leadership as leadership for learning, can be
used to highlight the key characteristics, obli-
gations, and responsibilities of effective school
leaders. Frameworks that also allow for the
contextualization of local and school-level
standards should clearly specify the main areas
of accountability for school leaders. They
should be developed with expert advice (Beat-
riz et al, 2008).  Further, Robinson et al.
(2021), emphasized that the chances for school
leaders are brighter. However, school leaders
who follow the transformational way inspire
and motivate their staff, thereby increasing
teacher engagement and student achievement.
Relationship building, vision sharing, and sup-
porting their schools' innovation are hallmarks
of transformational leaders. Such an approach
not only creates a favorable atmosphere for
learning but also nurtures teachers' willingness
to innovate in their classrooms.

Educational administrators have a signifi-
cant impact on the culture, outlook, and repu-
tation of their institutions. The principle is the
manager and the instructional leader of the sec-

ondary school, and as such, he or she is respon-
sible for a variety of duties. In order to imple-
ment quality leadership practices that would
not only motivate and stimulate the human el-
ement in the school but also ensure that all
resources are used wisely with the sole
purpose of achieving set educational goals or
objectives, the principals are therefore ex-
pected to use everything they have to offer in
terms of experience, human relationships, com-
munication skills, and collaborative skills
(Danbaba, 2021).

The ability of leaders to adjust their meth-
ods to the situations they find themselves in,
their comprehension of the root causes of the
issues they run into, and how they handle those
issues all play a significant role in how success-
ful their leadership is. In education, pressures
from rapid changes in communities present
leaders with challenges as they attempt to build
more effective organizations such as competi-
tion from charter schools or issues brought on
by liberal district transfer policies. Context can
also limit leaders, especially when environ-
mental pressures are high (Danbaba, 2021).

School administrators are change agents
who have a significant impact on the educa-
tional environment through their ways of dis-
seminating information, forging enabling social
bonds, taking part in mentoring initiatives, and
encouraging advancement. As a result, this
study determined the relationship between
teachers’ performance and the leadership style
of the public-school principal.

According to one study, teachers and school
administrators experience different leadership
styles, and this confirms that their responses
are inherently superior. Regardless of age, aca-
demic achievement, or substantial achieve-
ments, teachers perform consistently. Head
teachers have better teaching effectiveness
than teachers and master teachers in terms of
teaching status and number of years of experi-
ence. Compared to individuals who spent more
time in the educational system, teachers with
less relevant experience demonstrated lower
educational quality. Doctorate-educated school
leaders possess a higher level of leadership
skills than those with master’s degrees. No mat-
ter how much true leadership the school heads
demonstrate, the instructors continue to per-
form very productively (Aquino, et al, 2021).
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Contrarily, differences in how principals’ ap-
proach administrative leadership are unrelated
to teaching methods, pedagogical attitudes and
beliefs, or how much professional development
teachers receive (Talis, 2009).

Leadership Stages and Styles. Kouzes pro-
vides five practices of exemplary leadership
which was the result of rigorous research by
the authors and continuously used to assess the
effective leaders of today. According to the
book, analyzing responses from nearly three
million people around the world using the
Leadership Practices Inventory (LPI) to assess
how often their leaders engage in The Five
Practices of Exemplary Leadership showed
that 95.80% of direct reports are “Highly En-
gaged” when leaders “Very Frequently” or “Al-
most Always” use the five practices. This re-
lated literature is necessary to be included in
the study as it thoroughly explains the ‘five
models of transformational leadership prac-
tices by Kouzes and Posner. The five practices
of exemplary leadership will be adopted as the
model of the study as it aims to investigate
whether to what extent it was being practiced
by the principals, as perceived by the teachers
and co-principals in the DepEd Marikina during
the pandemic. The five practices are:

a) Model the way

b) Inspire a shared vision

c) Challenge the process

d) Enable others to act

e) Encourage the heart (Kouzes et al,, 2016)

On the other hand, according to Bass and
Avolio, there are three main elements of the
Full Range Leadership Model in terms of effi-
ciency and engagement are as follows:

a) Laissez-Faire leadership (lowest)
b) Transactional Leadership (medium)
c) Transformational Leadership (strong)

Transactional leadership from the word it-
self ‘transaction’ means it is a leadership style
where the leader will set goals and his/her sub-
ordinates upon accomplishing the goal will be
rewarded. Further, transformational leader-
ship is where creativity is encouraged, there is
more room for flow — where the subordinates
can freely express themselves, thereby, and

they are more motivated, independent and ac-

tively participating to achieve the goal.

Bass and Avolio believed that transforma-
tional leadership is the most desirable form of
leadership specifically with the millennials
who believe that transformational leadership
positively impacts the motivation of junior em-
ployees.

The basic processes of developing transfor-
mational leadership include three stages as fol-
lows:

a) Embryonic stage where the principal has the
desire to develop the school by identifying
the problem/issue and solving it, however,
it lacks the ability to do so;

b) Formative stage where the principal has al-
ready undergone development and already
able to identify the issues/problems, how-
ever, its strategies are not the exact solu-
tions thereby making it difficult to adopt by
the teachers thus slowing down the pro-
gress;

c) Mature stage where the principal is able to
think and identify the right issues/problems
and determine effective strategies to solve
it, thus, resulting in school development.

It explains that there are stages in transfor-
mational leadership, thus, a leader principal is
not confined to which stage he/she is initially
classified. Moreover, it reveals opportunities to
move towards the next stage while practicing
the five fundamentals of becoming an exem-
plary leader discussed below (Yingxiu, 2013).

Leadership Behavior. Extensive research
have been done on leadership behavior than on
any other aspect of leadership (Yukl, 2006). Re-
search in leadership behavior can be classified
into one of two categories: the first line of re-
search examines how leaders spend their time
throughout the day, their particular pattern of
activities, and their job responsibilities. The
second line of research focuses on identifying
effective leadership behavior. Despite the fact
that there could potentially be numerous lead-
ership behaviors, Farris (1988) identified two
specific kinds of leadership behaviors: task-ori-
ented behaviors and relations-oriented behav-
iors.

Previous studies conducted on leadership
behaviors have revealed significant results. A
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study conducted by Alaei (2010) compared the
importance of leadership and managerial be-
haviors from the perspective of teachers and
principals of schools in Zahedan. The results
showed that teachers and principals value lead-
ership and managerial behaviors equally. Sur-
prisingly, the principals believed that modeling
is more important than managerial behavior
when it comes to components of leadership.
Both teachers and principals stated that mana-
gerial behaviors outweigh challenging and fe-
male principals considered more value for
managerial and leadership behaviors than
men. Another study conducted by Goudarzi
(1996) stated that when effectiveness of lead-
ership behaviors are evaluated, there is no sig-
nificant difference between principals who be-
long to public and private schools. Further,
there is no significant relationship between ac-
ademic qualifications of principals and effi-
ciency of their leadership behaviors.

Dean (2005) revealed that modern leader-
ship theories are explained in two dimensions
based upon behavior data and situational mod-
ern approach. Behaviorist theory regards be-
haviors of leaders rather than their properties.
Success and efficiency of leaders do not depend
upon their properties but depends upon the be-
haviors they show while leading. In these be-
haviors, the behaviors such as communication
skills of the leaders with followers, view and
practice towards transfer of authority, ap-
proach towards the planning process, and way
of determining the targets, etc. are evaluated as
the basic factors determining the efficiency of a
leader. Accordingly, followers as well as the
characteristic traits affect the success of a
leader (Dean, 2005). According to the contin-
gency approach, integrity of an efficient leader
does not have only one property, and there is
no leadership style presenting an efficient lead-
ership property in all situations. Because the
factors affecting the efficiency of leadership
style vary in any situation, they have been tried
to be determined separately (Lightning et al,
2003). These factors discussed in the findings
of Ozsahin et al, (2011) in their paper, are per-
sonality, experience and expectations of the
leader, expectations and behaviors of senior
managers, requirements of assignment, organ-
ization culture and policies, and expectations

and behaviors of employees. According to an-
other modern approach evaluating the leader-
ship properties, 6 types of leadership ap-
proaches can be mentioned.

School Leadership in Philippine Public
Schools. In her paper, Villar (2021) explained
that a good public education system requires
effective management by school principals.
Her study determined the relationship be-
tween leadership style and school climate in
the context of public elementary school in Que-
zon City, Philippines. They involved 36 re-
spondents-one school principals, and two
school teachers from each of the 12 randomly
chosen schools. The ordinary least squares sta-
tistical test was used to analyze the data. The
study revealed that among the nine indicators
of the three leadership styles and three school
climate indicators, the relationships between
intellectual stimulation and two aspects of
school climate which are physical resources
and security showed statistically significant re-
sults. The findings also revealed that school
heads and teachers see social support as the
most provided aspect of school climate while
the physical facilities are the ones which are
poorly supported. The study recommended
that public school heads undergo training pro-
grams designed to focus on critical skills in-
volved in school-based management to be able
to effectively provide a solution to the needs of
the school community.

For school heads to become effective in
managing their schools, they must follow a spe-
cific set of professional standards and compe-
tencies which will serve as their guide in lead-
ing schools so that set mission and vision by the
Department of Education will be realized. Be-
cause of this, the Department of Education
launched the Philippine Professional Standards
for School Heads (PPSSH). This program recog-
nizes the importance of professional standards
in continuing professional development focus-
ing on the school head’s ability tolead and man-
age schools drawing from the principle of ca-
reer-longlearning. The legal bases for this pro-
gram are stipulated in DepEd Order No. 24 s.
2020 otherwise known as the National Adop-
tion and Implementation of the Philippine Pro-
fessional Standards for Public School Heads
(PPSSH) which was crafted to institutionalize it
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as a public commitment through professional
accountability for school heads which may help
them reflect on the current practices while pur-
suing professional advancement (Dellomas &
Deri, 2022).

The study of Cruz (2022) discusses the
plight of school leaders in the Philippines, espe-
cially considering turning schools online. Cruz
said there is an adaptive kind of leadership that
responds to rapid changes and focuses on
building resilience for teachers and students
during crises. Findings of research showed that
it was difficult for many leaders to transit from
a paper-inclined life to a digitally inclined mind.
This non-perturbing scenario has posed chal-
lenges to leaders' abilities in ensuring maxi-
mum support for their teachers and pupils.
These suggest that the leaders must be
equipped with requisite skills to confront tech-
nological challenges as well as enough training
to offer the teachers. Also, it indicates that such
research would have significant community in-
terventions in the study environment. Cruz
concluded that future leadership development
programs incorporate crisis management and
digital literacy strategies needed by upcoming
leaders.

Addition to that, Dela Torre (2021) studies
the school's trend of leadership on the partici-
pation of inclusive practices in education in the
Philippines. Findings reveal that heads would
really substantiate upsurges in the bargain per-
formance of underprivileged students by the
adoption of inclusive policies. The study raises
that successful leaders will dynamically seek a
thorough understanding of the diversity inher-
ent within their students so as to strategize
meeting the needs of each. It also details one of
the most relevant forms of professional devel-
opment, such as being equipped with skills to
facilitate inclusivity. Dela Torre states that a
collaboration with community stakeholders is
critical for inclusive environments. This re-
search sees that school leaders should advocate
equity-promoting access.

This study demonstrates the effectiveness
of distributed leadership models in Philippine
schools. Gonzales believes that through shared
leadership teachers will have major involve-
ment in deciding matters that will be taken by
the school, thus propel the school toward total
improvement. It is noted also that if teachers

have access to leadership opportunities, they
feel their worthiness in being part of the mis-
sion. Definitely, it will create a culture of trust
and mutual respect among staff. However, it
added that on the contrary distributed
leadership phenomenon could cause innova-
tion because it collaborates different view-
points. Buying Gonzales's argument, the school
leaders ought to be trained on the using and
maintenance of distributed leadership (Gonza-
les, 2021).

Lopez (2022) explained how the styles of
school leadership relate to their students' aca-
demic performance. This study stipulates that
collaborative leadership styles promote better
student results, creating a more involved and
motivated student. They should adopt a team-
oriented approach to developing communica-
tion and cooperation with teachers, which
leads to better student outcomes. The findings
show that when teachers work together, they
exchange their best practices and resources,
which make their instructions better. Lopez
also emphasized the significance of school
heads keeping precise academic goals and ex-
pectations for both teachers and students. The
findings here recommend that training in lead-
ership should include collaborative practices
that will consequently yield better student out-
puts.

Another paper aimed at identifying the pro-
fessional development needs of school leaders
in the Philippines. Martinez (2020) under-
scores constant upgrading facilities with lead-
ership competencies so that the leaders could
manage schools well and support their teach-
ers, modeled by the study report saying that a
school leader lacks access to good professional
practices that could otherwise hinder their ef-
fort to implement practices effectively. And
mentorship for new administrators is an im-
portant tool in honing leadership capacities.
This carries evidence for better planning in
terms of professional development that will ap-
ply to leaders in diverse educational settings.
Martinez concludes that investing in leadership
training will equip and, thus, ultimately im-
prove educational outcomes.

Paredes (2021) underscores the power of
school leaders in transforming the school cul-
ture into a positive one, enabling it to facilitate
student learning and teachers' satisfaction.
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Paredes' study indicates that leaders who
would give importance to the communication
and engagement of the community could gen-
erate a sense of belonging among the students
and staff on the premises. Through a spirit of
inclusivity, issues regarding bullying and disaf-
fection may be minimized. Moreover, it showed
that positive school culture manifests much as
academic applicability. Furthermore, school
events and activities in building community
spirit of school are highlighted. Moreover, the
research recommends that the school must
work toward the strengthening of the ties be-
tween themselves and the community at large.

According to Reyes (2022), ethical leaders
build trust and respect that lead to collabora-
tion among teachers and engagement among
learners. It expressly provides that ethical
practices in leadership are relevant to the es-
tablishment of a secure and nurturing environ-
ment for learners. It further stresses the need
for ethical behavior among leaders because it
sets a tone that is pertinent to the general
school culture. Research suggests that schools
where there are ethical leaders have fewer rel-
evant conflicts and better job satisfaction
among faculty. Reyes also strongly advocates
that training programs emphasize ethical deci-
sion-making and integrity.

Sustainable Development Goal (SDG) 2016.
The United Nations acknowledges the signifi-
cance of gender equality in ensuring the right
to education for all through its initiatives and
programs. Specifically, they pledge to support
gender-sensitive planning, policies, and learn-
ing environments; incorporate gender prob-
lems in teacher preparation and curricula; and
abolish gender-based violence and discrimina-
tion among students in schools (SDG, 2016).
This attempt to eliminate inequality and bias
stemmed from the discrimination and the indif-
ference of many people to individuals who the
society see as different because of their physi-
cal and mental challenges or those who have
decided to take on a path which is not part of
the traditional culture which many are accus-
tomed to.

Sustainable Development Goal 2020-2030.
World leaders pushed for a Decade of Action
and Delivery for Sustainable Development at

the SDG Summit in September 2019. Addition-
ally, it is aimed to increase funding, ensure im-
plementation at the national level, and support
institutions in order to meet the SDGs' 2030
deadline without leaving anyone behind. Inan
effort to speed up the realization of the SDGs, a
number of civil society leaders and organiza-
tions have also urge world leaders to intensify
efforts to aid the most vulnerable, support re-
gional initiatives and innovation, strengthen
data systems and institutions, rebalance the re-
lationship between people and nature, and in-
crease funding for sustainable development.

The 2020-2030 decade focuses on address-
ing the climate catastrophe, combating expand-
ing poverty, and empowering women and girls.
Ten years ago, a greater proportion of the
global population led healthier lives than they
do today. More individuals than ever have ac-
cess to improved education, respectable em-
ployment, and healthcare. Further, effective
leadership and unprecedented reforms are re-
quired to achieve the goals of sustainable de-
velopment (Report on SDGs, 2022).

There is a significant progress been made in
attaining the goal of primary education for all
when the number of children worldwide who
were out of school decreased by almost 50 per-
cent Literacy rates also increased significantly,
and the number of females attending school is
evident in majority of the places worldwide.
However, there are other barriers in the contin-
uous development in education such as ele-
vated levels of poverty, armed conflict, and nat-
ural calamities where there is a higher ten-
dency for high rate of out-of-school youth.

Henceforth, it is evident that the most im-
portant factor in achieving the SDG is to make
sure that there is a high-quality education
available for anyone. By 2030, the SDG aims to
ensure that every single child has access to free
quality education. Also, as they grow up, there
will be free vocational training and courses that
will enable them to secure a job thereafter.

Diversity, Equity, Inclusion (DEI). The in-
creasing concern on the diversity, due to the
demographic shift, climate change, develop-
ment in sexual orientations and gender identi-
ties, liberalities in terms of religions, cross cul-
tural adoptions due to accessibility of the inter-
net thus opening culture among nations, and
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rising concerns on mental health, gives a heavy
burden among government leaders and specif-
ically, in a smaller scale - the Education System
to focus and develop strategies to address the
D.E.I. (OECD, 2023)

Diversity. Diversity pertains to the differences
and uniqueness of each individual or of those
who belong to a group. It could be skills, abili-
ties, education, personality, ethnicity, religion,
sexual orientation, and others. Diversity mat-
ters because there is strength and beauty as
one complements the other and learns from an-
other to achieve the organization’s goal. More-
over, there is what we call “gender diversity”.
Gender can be a ‘gender assigned at birth’ -
whether male or female. Gender identity per-
tains to how someone experiences their own
gender internally or as part of their core sense
of self. Gender identity can develop or change
over time. Gender role expectancies, which
concern what society expects of a person to-
gether with his or her gender that led to stere-
otyping, have been one of the concerns being
addressed since then (Wisdom, 2021).

According to one study, despite the recent
developments to address the concerns on gen-
der inequalities there are still different chal-
lenges experienced by the LGBTQ+ in higher
education which are discrimination, lack of
knowledge, bias and representation (Losleben
etal, 2023).

It has been observed, based on the research
of Heyi and Golga (2022) that in the field of ed-
ucational management and leadership, more
women are taking more initiative and involve-
ment than men. However, opportunities con-
tinue to favor males over women, preventing
the advancement of the latter. Section 35, Gen-
eral Provisions of the General Appropriations
Act (GAA) for Fiscal Year 2023, or the Republic
Act N0.11936 mandates that all government
agencies shall attribute at least five percent of
its total appropriations to promote Gender and
Development. In the case of the Department of
Education whose appropriations for FY 2023 is
P676,141,555,000.00, at least five percent of it
is equivalent to P33,807,077,750 that is at-
tributable to Gender and Development (RA No.
11936).

Equity in the Academe. Equity is that every-
one can be successful and contribute to the or-
ganization’s goals because the organization has
identified each individual's strengths and
weaknesses, and provided policies and proce-
dures that will fulfill each need (Wisdom,
2021).

Smart school principals will put equality
first by taking a transformative approach, as
Practice I in the book advises, and by develop-
ing new ways of thinking and doing in order to
break these ingrained habits. They will sched-
ule time for introspection and self-awareness.

Practice II serves as a reminder to princi-
pals to carry out the mental and emotional la-
bor of equity leadership. The principal of An-
thony's school might have felt awkward or
even terrified of discussing race with his staff
and children. Effective school leaders, however,
are aware that they cannot compromise the
safety of their pupils for the convenience of the
general public. Particularly vulnerable pupils
require strong champions in their principles.

Equity requires a lot of effort. Practice III of-
fers advice to principals on how to form a
strong and efficient equity leadership team.
This team will assist the principals as they
carry out their plan for equity and make every
effort to enlist as many people as they can.

Practice IV highlights the requirement for
developing equity-focused systems through
data collection and analysis as a collaborative
process under the direction of the principle.

Practice V, which summarizes key practices
that principals can and should repeat as they
reflect on the past and make plans, concludes
by reminding leaders of the significance of
maintaining equity over the long term. Princi-
pals will need to continue developing coalitions
and planning for change, for instance, by
strengthening existing ties and fostering new
ones (Gooden, 2021).

Inclusion. Inclusion is promoted when a safe
place is provided for each individual, where di-
versity is embraced and each individual is val-
ued, heard and respected, where they can be
who they are and there are opportunities that
await them (Wisdom, 2021). The United Na-
tions crafted the Convention on the Rights of
Persons with Disabilities (CRPD; United Na-
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tions, 2006) in the year 2006. This policy high-
lighted the concern regarding the welfare of
people with disabilities and corresponding spe-
cial educational needs (SEN). Based on the
guidelines, it was stipulated that people who
have special educational needs must have the
opportunity to be educated in the same way
other children without disabilities are taught
and trained (see Article 24). This puts empha-
sis on the idea that all human beings must be
treated equally regardless of their differences.
The CRPD became a wake-up call which
prompted other countries to craft and formu-
late an educational system characterized with
inclusiveness wherein the learners with or
without special needs are joined together re-
ceiving the same kind of learning experience.
Before this policy was put into effect, students
were classified into learners with intellectual
disabilities and students without intellectual
disabilities. However, with many countries
adapting this new policy, they develop learning
challenges that are more generalized to all
members of a class (Craddock & Owen, 2005;
Feczko et al., 2019). In their research Moller
and Zimmermann (2021) suggests that the fo-
cus should not be in the students’ differences
but on the kind of help that will be provided to
them by the teachers and the entire school
community. Because of this, it was thought that
all students, regardless of their disabilities
must have the same learning experiences as the
other members of the class.

Inclusive Learning. Principals are recognized
as crucial figures that are accountable for car-
rying out administrative duties in educational
institutions and are expected to be effective
and efficient. Part of their administrative func-
tion includes an efficient internal functioning
school system, be the face of the educational in-
stitution where it is located and strictly imple-
ments educational policies. Principals also
serve as ethical and professional role models
for the improvement of teachers and other pro-
fessional employees. Principals also ought to
develop a policy which will amend the diver-
sion existing within the educational institution
(Leithwood & Jantzi, 2008).

According to Dyal et al. (1996), a school
principal plays a crucial role in fostering an ed-

ucational climate, which increases learning op-
portunities for all students, including those
with special needs. It is also added that how the
school principals envision, treats his or her
teachers and subordinates, and how he or she
performs his or her duties and responsibilities
is an important component to maintaining an
inclusive school environment.

Cohen (2015) identified the principal as the
major figure, more than the teachers, or stu-
dents, or administrative staff, which can influ-
ence majority of the individuals to implement
inclusiveness inside the educational institu-
tion. When children with special needs are in-
tegrated into conventional classrooms by inclu-
sive schools, they can socialize and interact
with their peers (Jackson et al., 2000; Hussain,
2017). Inclusive education is the setup where a
learning environment creates a new type of ed-
ucation that includes students with challenges
in conventional school classes. This enables all
students to significantly benefit from educa-
tional components and teaching methods tai-
lored to their individual needs.

According to some studies, instructors fre-
quently feel unprepared to meet the various re-
quirements of pupils if they are not given ade-
quate learning chances during their whole ca-
reer as educators. For many years, the United
States and other industrialized nations have
recognized and backed the right of kids with
disabilities to a quality education. It has be-
come more important for principals and other
school administrators to oversee educational
initiatives and guarantee that these rights are
realized for students with disabilities. The com-
plementing fields of general and special educa-
tion leadership were linked through discus-
sions about principals and school administra-
tors acting in the leadership and management
capacities on behalf of students with disabili-
ties. They took a leadership stance, which
sparked discussions on the idea of inclusion
and the provision of an inclusive education for
kids with impairments.

The terms equality, social justice, and
acknowledgement of the student's civil right to
full inclusion in all facets of the educational en-
deavor are frequently used in contemporary
conceptions of inclusive education. Before they
can share a vision of inclusion, administrators
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and school leaders must first consider the val-
ues and beliefs that shape their own thoughts
and behaviors. This is because the processes in-
volved in establishing an inclusive school cli-
mate require them to do so. In order for every
student to reach full membership and feel wel-
comed and appreciated, principals and other
school leaders must be prepared to work to-
gether with others to establish the type of
school culture that uniformly and positively re-
sponds to differences (Pazey & Combes, 2020).

The concepts of vulnerability and difficult
conversations regarding diversity and inclu-
sion are known leading practices of effective
leadership. These issues permit leaders to cre-
ate a culture of trust and empowerment. Brown
(2020) emphasized that to be an effective
leader, one must confront personal biases and
serve as a safe space for others to process their
experiences. In the education context, equity
refers to the identification of what each learner
requires to succeed and the provision of that.
Educators should practice the norms that se-
cure fairness and allow all students to begin
equally toward success. Winters (2021) stud-
ied culturally responsive teaching and stressed
teachers' awareness of their biases in creating
inclusive learning environments. With these
principles in action, leaders will develop an ed-
ucational environment that not only appreci-
ates diversity but also promotes equity so that
all students can have the chance to thrive on the
equitable playing field. The integration of DEI
into a school leadership framework is vital in
creating an inclusive educational environment.
Those who are able to lead effectively will iden-
tify and implement strategies to respond to the
varied populations of students their schools
serve. They will not only advocate for pertinent
policies but will also act affirmatively to create
a school culture that recognizes diversity and
fights for equity (Snyder et al., 2022). This col-
laborative approach among staff and involving
families in the learning process can assist lead-
ers to build a community that can nurture the
students' sense of belonging and motivation.
Also, such leaders need to prioritize profes-
sional development so that educators them-
selves receive training to address the more im-
mediate and long-lasting needs of students
from marginalized groups.

Equitable School Leadership. When guided
by a well-developed framework of effective
school leadership, the majority of the frame-
work's actions and attitudes can be imple-
mented in ways that promote more equitable
conditions and outcomes for students. A small
subset of these practices and dispositions ap-
pears to play a particularly important role in
the development of more equitable schools,
and several other behaviors and dispositions
associated with equitable leadership are wor-
thy of mastery by leaders who are committed
to promoting equity. Two particularly crucial
strategies include encouraging teachers to em-
ploy ambitious and culturally sensitive teach-
ing methods with all students and fostering
strong partnerships between parents, schools,
and the community. Leaders have a greater

chance of achieving success when they adopt a

critical attitude toward the policies, proce-

dures, and practices of their organizations and
develop a comprehensive understanding of the
cultures, traditions, beliefs, and expectations of

the children's families (Leithwood, 2021).

There are variations in how the mental
traits are expressed and principals' dedication
to fostering an environment that supports
achievement for all pupils. We also revealed
two unexpected qualities and different forms of
attribute commitment. There were substantial
disparities in the mentality qualities that were
related to the principals' personal, profes-
sional, and educational factors (Nadelson,
2019).

There are eight Steps to making progress on
DEIlin the event that the principal doesn’t know
where to start (McDonald, 2021).

1) Sincerity - genuinely strive to make a mean-
ingful change and not just do this because
you have to

2) Transparency - be transparent to the team
about what you do and do not know, and be
open to receive help from them

3) Acknowledgment - acknowledge and be
honest whether there is an existing issue
about equity, inclusion and diversity so that
there will be a meaningful progress to ad-
dress the said issues.

4) Respect - respect amplifies sincerity and
transparency. It fuels the team to be part of
the movement thus making a meaningful
progress to achieve DEIL
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5) Tools - this are the means, such as research
and trainings, needed by the team to deter-
mine DEI issues and how to address them.

6) Investment - making progress to achieve
DEI will not be done by simply having sin-
cerity, transparency, acknowledgement and
respect. It will require the school and its
leadership resources such as the time, capi-
tal and human resource.

7) Nurturing Talent - this pertains to the hu-
man resource or the team which will be part
of to implement the achievement of DEI.

8) Goals - making progress in the DEI is a long
journey, thus, it is important to set each goal
which should be specific, achievable and
measurable.

Effective school leadership is critical to cre-
ate equitable learning environments (Gordon
et al,, 2020). Leaders who advocate diversity,
equity, and inclusion (DEI) initiatives can bring
about a tremendous increase in teacher effi-
cacy, thus establishing a culture that makes
every student feel appreciated. Culturally com-
petent training for leaders is critical so that
they can address the diverse needs of their re-
spective student populations. Khalifa et al.
(2020), explained culturally responsive leader-
ship is key to meeting the various needs of pub-
lic-school students. By engaging families and
communities as partners in the education pro-
cess, leaders engender trust and feelings of be-
longing so necessary for equity. Meyer et al.
(2021) insist that school leaders should inter-
vene against bias and discriminatory behaviors
in their schools. In doing so, leaders can make
redress for inequities and start the pathway to-
ward just and inclusive practices designed to
dismantle systemic barriers against marginal-
ized groups. In addition, inclusive leadership is
about being able to create conditions that ren-
der all such persons safe and valued (Brown,
2020). To that end, leaders ought to invite di-
verse perspectives whilst making sure that all
voices are heard, for such a stance is imperative
to build a culture of belonging and equity in ed-
ucation. These views combined stress the indis-
pensable place that leadership must occupy for
inclusivity and equity within educational con-
texts.

It is contrary to Kendi (2021) to consider
any pursuit of equity that does not first deal

with systemic injustices in education. Having
recognized the inequities, the next goal is to fa-
cilitate concerted action to destroy the very
systems that sustain these inequities-a goal
that must be sought sincerely and admitted
honestly in our journey toward equity. Also,
Winters (2021) emphasized that culturally re-
sponsive teaching is a necessary condition for
equity. Teachers must be aware of their biases
and have fair practices that provide equal op-
portunity for success for their students.

Gooden (2021) emphasized the successful
equity leadership requires a complete under-
standing of student marginalization agents and
relevant strategies for their accomplishment;
hence, principals must be willing to have diffi-
cult conversations around race, gender, and so-
cioeconomic status toward an equitable learn-
ing environment. Such transformational effort
view equity leadership as sustained and collab-
orative action.

Material and Methods
Research Design

This study collected and analyzed data us-
ing qualitative research design. The researcher
thought it would be best to utilize the qualita-
tive research method to have an in-depth un-
derstanding of the perception of the respond-
ents regarding the leadership behaviors of
school principals in the schools that were part
of the exploration. The study employed quali-
tative research because it is more suitable in
gathering data about real life people and situa-
tions in their natural settings (De Vaus, 2014;
Leedy and Ormrod, 2014).

Data Gathering Instrument

In order to study the leadership practices of
the school principals in public secondary
schools in Marikina City, this study employed a
qualitative research design. The semi-struc-
tured interviews were conducted according to
a protocol developed by the researcher. It is
composed of 8-item questions which depend
on the exploration inquiries of the assertion of
the issue of the review. The research instru-
ment was validated by experts whose fields of
expertise correspond to the subject of the
study. These supplied the information for in-
depth conclusions and arising subjects to help
with tending to the key examination questions.
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To answer the research questions of the partic-
ipants’ leadership behaviors, the responses of
the school administrators were documented
through interviews, focus group discussions,
and other methods.

Research Participants and Demographics

The researcher employed purposive sam-
pling of participants for the study. The
participants were selected based on the recom-
mendations of the Schools Division Office of
Marikina following the specific set of criteria
stipulated in the letter of permission to conduct
the study among public schools in Marikina
City. In the public school system, it is the School
Governance and Operations Division, which de-
cides and approves requests regarding aca-
demic research coming from within and out-
side the schools under the jurisdiction of SDO
Marikina.

The number of respondents was based on
the capacity of the researcher to interview and
transcribe the qualitative data that was pro-
vided by the interviewees. In addition to this,
Patton, 2015) explained that there is no hard or
fast rule in determining the number of re-
spondents in qualitative research. The partici-
pants were contacted and were asked for their
initial permission to be part of the study. Age,
tenure with the Department of Education, and
gender are a few of the criteria that were taken
into account when choosing the principals. Fi-
nally, the study was carried out in several SDO
Marikina public schools.

Data Gathering Procedure

The researcher interviewed the respond-
ents which became the source of the qualitative
data that was used in the study. The interview
was done separately and was conducted in a se-
cluded place in the school where they are as-
signed to protect the privacy of the inter-
viewee. The rights of the participants are of top
priority during the conduct of gathering the
data and the researcher ensured that they will
not be harmed.

The permission from the School Division
Superintendent was requested and filed before
the study began. In the letter of request, the re-
search instruments are also included as per re-
quest of the Schools Divisions Office to all who

seek permission to conduct research investiga-
tions in public schools within Marikina City.
The participants individually signed a consent
form before he or she was a part of the study.
Every participant was given an intensive clari-
fication of the review’s targets along with the
scientist’s arrangements for the information.
The researcher accumulated experiences from
the participants through interviews.

The participant was interviewed by the re-
searcher in alocation chosen by the respondent
in order for every individual to feel comfortable
and protected throughout the review. Further,
he or she may withdraw from the interview at
any time without needing to explain or justify
his or her reasons. The participant was repre-
sented by an alias during data collection, anal-
ysis, and results to protect his or her privacy
and at the same time there is truthfulness and
validity on the findings, as each respondent can
freely share their own thoughts with the re-
searcher during the structured interviews
without the need to be identified. Regarding
this study, participants were instructed to use
indirect descriptions when discussing person-
ally identifying information.

For this study's qualitative data collection,
the researcher designed and facilitated one-
session semi-structured one-on-one inter-
views, documents, journal entries, and obser-
vations. Follow-up interviews were conducted
in order to fill in any information gaps or absent
information. During the interview, the re-
searcher asked the respondent a predeter-
mined list of specific questions, allowing them
time to freely discuss their relevant thoughts
and perceptions. Each interview was scheduled
to last between half to one hour depending on
the conversation and willingness of the partici-
pant to discuss which caused the conversation
to end sooner or later than anticipated. Because
the interviews will be semi-structured, the re-
searcher may ask clarifying questions and the
respondents to elaborate on the thoughts that
they shared. The participant has the privilege
to select a location where the interview was
conducted and must not within his or her work
hours, so they could discuss their thoughts and
emotions with the researcher in comfort and
safety. Both audio recordings and transcrip-
tions of the interviews were created. Field
notes will be handed out at a later time while
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focusing on accurate accounts of the meetings
so as not to detract from the conversation re-
garding the participants. For the elucidation of
concepts and responses to study questions, a
continuous comparison strategy of entering
and exiting the site during multiple interviews
were permitted.

Data Analysis

For the qualitative data of the study, the re-
searcher asked open-ended questions to cap-
ture the data needed for the exploration. The
various viewpoints and insights anticipated
from each participating school administrator
and teacher were analyzed by meticulously ex-
amining each interview and the corresponding
documents and observations. After recording
each interview and documenting insights in
field notes, the data was scrutinized for emerg-
ing patterns, and common concepts were high-
lighted for each conversation. Gay et al. (2012)
proposed a step-by-step way of categorizing
emerging themes extracted from the inter-
views. After the series of interviews, with the
use of notes and careful observations, similari-
ties and differences observed among the per-
ceptions of the respondents were written down
and classified. It is imperative that the re-
searcher applies the method of interviews, fo-
cus group discussions, and document review (if
any), to draw an accurate description of each
respondent's thoughts which were analyzed
using appropriate methods as explained by
Braun and Clarke (2019) in their reflexive the-
matic analysis protocols.

The most frequently cited technique for an-
alyzing qualitative data is thematic analysis.
Since the study made use of qualitative re-
search design, the researcher opted to use re-
flexive thematic analysis originated by Braun
and Clarke (2019). It is a method which makes
use of interpretations and can be applied in
various situations which needs qualitative re-
search analysis. In the use of this method of re-
search exploration, the personal views of the
researcher are taken into consideration and
not seen as something that poses a problem be-
cause it is regarded as an important aspect of
the research process. Because of this, the re-
searcher decided to make use of the investiga-
tive reflexive thematic analysis for her to be

able to make use of her skills in analysis as she
utilizes it in educational research and gives
light to things that are still difficult to under-
stand which are related to the topic at hand.
Trustworthiness measures such as member
checking, triangulation through documents,
and peer debriefing were used to strengthen
the methodological rigor of the reflexive the-
matic analysis.
Results and Discussion

The purpose of this qualitative study is to
determine the school principals’ leadership be-
haviors and conduct an in-depth analysis of
their impact on issues concerning equity, inclu-
sion, and gender equality in selected public
schools in Marikina City. This chapter focuses
on the narrative of the findings and ends with
the overall summary. Chapter IV presents the
analysis of the data which led to the emerging
themes that are categorized three overarching
themes followed. The illustrative statements
made given by the participants which are
aligned in the thematic patterns shown in the
evidence are elaborated in discussion of the re-
sults. Finally, Chapter IV ends with a summary
of the results of the study.

Research Question 1: What are the leader-
ship behaviors of public-school principals that
promote quality, inclusion, and gender equality
in public schools?

For the first research question, the follow-
ing themes were derived from the interview
data:

Theme 1: School Principals implement polices
that promote equality and equity

Findings from the data collected were fairly
the same among the participants and they have
shared that they are formulating policies, rules,
and regulations which are universal in nature
and will cater to everyone regardless of their
gender and cultural backgrounds. This is sup-
ported by (Paqueo & Orbeta, 2017) when they
argued that when dealing policy issues, cultural
and historical context must be considered even
in a qualitative way. The school heads even
mentioned that they practice equity and equal-
ity in a way that they show respect to every
teacher’s belief as long as it is following the
Code of Conduct prescribed by the Philippine
Teachers’ Professionalization Act of 1994.
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Theme 2: School Principals recognize diversity
in school community.

The responses of the participants revealed
that they always make sure that teachers feel
that they belong and that they are not different
from the rest of the organization. They also
mentioned that they make decisions in a way
that the members of the faculty would not be
alienated by any new policy. Further, a partici-
pant mentioned that the policies they make de-
pend on the teachers’ personality and she
makes sure that as a school head, she always
practices, equality and equity that any of the
rules and regulations will be for everyone and
there will be no exception. The responses of
the school heads are in line with the study of
Danbaba (2021) who argued that the leaders’
capacity to make strategic changes to the meth-
ods they use to the situations that confronts
them, their comprehension of the root causes of
the issues they run into, and how they handle
those issues all play a significant role in how
successful their leadership is.

Theme 3: School Principals demonstrate con-
sultative leadership when it comes to decision
making.

One school head respondent even shared
that she is a consultative leader. This means
that before making an important decision, the
opinion and side of all concerned parties are
taken into consideration. In relation to this,
Levine and Tyson as cited in Khawam et al.
(2017) argued that high representative, consul-
tative and substantive participation by employ-
ees result in a significant and long-lasting in-
crease in productivity. The school sees that in-
volving her teachers and staff in decision-mak-
ing helps her build trust and confidence among
the people she leads.

Research Question 2: How do the leadership
behaviors of the public-school principals pro-
mote equity, inclusion, and gender equality in
public schools?

Research question two looked into the lead-
ership behaviors of the public-school princi-
pals which promote equity, inclusion, and gen-
der equality in public schools. The leadership
behavior of the school head as manifested in
their responses in the succeeding discussions,

is hard proof that they put high regard and re-
spect to ideas and processes that will result to
equity, equality, and inclusion to people who
identify themselves with any gender prefer-
ences they choose to belong to. The following
are the themes generated from the answers
gathered during the interview.

Theme 4: The principals support programs
provided that activities promote respect for reli-
gion, culture, and diversity.

The responses under Theme 3 suggests that
the school activities are supported by the
school principal as long as they are in line with
the Department of Education’s policies and
does not violate any of the rights of the stu-
dents, teachers, and other members of the
school community. The school administration
made it clear that they are serious in imple-
menting the schools’ policies and anything that
will deviate from it or break it will be dealt with
accordingly.

Theme 5: School principals have respect for
gender and discrimination is not tolerated.

The study revealed that respect for gender
and gender preferences is prioritized by the re-
spondents of this research. They have shared
that they respect members of the community
no matter what their identity or beliefs are. For
them, their own experiences in discrimination
made them feel for the struggles of people who
are punished just because they just wanted to
be true to themselves. It is important to note
that the Department of Education promotes
gender equality in many aspects such as in
classroom instruction and other extra-curricu-
lar activities. For the part of the school head,
their leadership behavior’s high regard for this
belief of the Department where they belong as
they formulate policies, rules, and regulations
which will cater to all gender in the school com-
munity is the very things that will make a dif-
ference to learners, teachers and staff. Because
of this, Marmani (2022) was right when she
said that education or the school is still the
most suitable environment for implementing
positive interactions between people. There
should be equal opportunities for both genders,
which is the reason why policies and measures
to advocate for gender equality in education.
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This is something that school leaders must cre-
ate and strive to preserve if their goal is to cre-
ate an environment where equity and equality
is observed.

Theme 6: Sex and gender are not the basis for
assigning teachers’ ancillary tasks but their
skills and talents.

In a country with many cases of discrimina-
tion, responses of the school heads revealed
that sex and gender was never a factor in decid-
ing which task to give to a member of the school
community particularly those among the fac-
ulty members. The Disaster Readiness and
Risk Management is usually assigned to male
teachers in the public school. The decision to
do so I based on the idea that a male teacher is
stronger, faster, and in many cases, a good
strategist. Further, the masculinity of a male is
often associated with heavy task that only man
can accomplish it. The responses of the school
head respondents totally contradict this prac-
tice as evidenced in their responses. The ability
and the willingness to serve are the primary
requisites they wanted to see with the person
they will assign the task to. In connection to
this, it was revealed in the study of Munive et
al, (2023) that public leaders, which in this
case, school principals, have a role in promot-
ing gender equality as an integral societal prin-
ciple, and in a collective effort to envision gen-
der equality which is beneficial to everyone.
The decision to give the assignment to a faculty
depends on their ability to do the job and not
dependent on their identity. This can be seen
on how the Disaster Readiness and Risk Reduc-
tion Coordinatorship was assigned to a faculty
member.

Theme 7: Gender does not play a significant role
in policy making for teachers and students.
Theme 7 revealed that the respondents do
not craft policies taking gender into considera-
tion. The policies and guidelines that were
made are completely in line with the DepEd Or-
der which are supported by legal bases in edu-
cation. Through this, they can ensure the equal
opportunity for all is truly observed. The afore-
mentioned results align with the statement of
Munive et al. (2023), which states that when
leaders are firm with regard to their support
for equality as an intrinsic right, this creates a

venue that considers gender equality as a pub-
lic value and this is recognized by the school
community that the school leader serves.

Summary

The study focused on knowing the school
principals’ leadership behaviors and conduct-
ing an in-depth analysis of their impact on
issues concerning equity, inclusion, and gender
equality in public schools in Marikina City. The
respondents revealed that when they formu-
late educational policies that are universal.
They viewed policymaking to be a set of rules
that is for everyone. This is a clear way of pro-
moting equality, inclusion, and gender equality
in public schools. Next, the school leaders
shared that school policies must be universal.
This means that there must be no exception to
the rule. If one will benefit from a set of guide-
lines, one must not feel disadvantaged because
of it. Third, school leaders stated that faculty
members think that their decision is fair based
on how they managed the school. Further, the
respondents revealed that they support school
activities by students that promote equality,
equity and diversity under strict conditions.
The respondents, based on the collected data,
revealed that students are more empowered
when they are the ones who spearhead activi-
ties. School heads think this is the better way
since learners know what is best for them, they
just need enough guidance. Finally, they shared
that they advocate respect for gender and dis-
crimination is not tolerated. They made sure
that the guidelines are tailor fit to all the stu-
dents coming from different backgrounds with
different identities. They also added that sex
and gender are not the basis for assigning an-
cillary tasks but their skills and talents.

Based on the aforementioned, the leader-
ship behaviors of the public-school principals
promote equity, inclusion, and gender equality
in public schools in a number of ways that be-
came evident because of this research investi-
gation. From the way they make decisions,
craft policies and guidelines and even in dele-
gating tasks and other assignments, they highly
consider each and every member of the com-
munity regardless of gender, beliefs, and gen-
eral background. Finally, it is important to note
that school heads also adhere to the Depart-
ment of Education’s marching orders which
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will help uphold everyone’s dignity and foster
an environment where respect and considera-
tion for every living being is a priority.

Key Findings

1. One of the primary duties of the school head
is to formulate policies which help in deter-
mining the direction of the organization
which he or she leads. In designing school
policies, there are many things that the
school head must consider, and this reflects
his leadership behavior. The decision made
by the principal is encompassing that it has
an impact on many aspects like personnel
which include the teachers, staff, and the
learners. Therefore, before he or she crafts
the rules and regulations, the school princi-
pal, according to the respondents and the
accepted practice, they consider that all the
policies reflect equity, equality, and are in-
clusive.

2. Fostering equality in the school community
is one of the main characteristics of the pol-
icies made by the school head. These are
particularly evident in the programs and de-
cisions made by the school principal. Since
there are members of the LGBTQ in the
school community, the school administra-
tors consult all the representative members
so that the voices of each and every one are
heard and considered in the decision-mak-
ing process.

3. The school administrators show respect and
support to the diversity of people which are
present in his or her school community. The
school principal allows display of different
practices and beliefs in school as long as it
does not violate the rights of the other mem-
bers. Events and programs are also allowed
as long as they are not against any DepEd
Order or DepEd Memorandum. The school
head respondents believe the true spirit of
equity can be felt if everyone is respected
and accepted no matter what their beliefs
are and where they came from.

4.In today’s society, gender is a very important
construct. People who identify themselves
with a gender they belong to longs for re-
spect and acceptance from their family,
peers and other members of the society.
Based from the responses of the school
heads, they put premium in seeing to it that

members of the community, no matter
which gender they identify with must be
given equal opportunity to develop them-
selves and to be of service to the school and
its members. Further, any activity of the
LGBTQ, as long as they are in line with the
DepEd Orders and DepEd memorandum are
supported and allowed.

The school administrator respondents re-
vealed that sex and gender are not basis for
assigning ancillary tasks. They view all the
faculty members to be equal in the eyes of
men and must be give the same opportunity
to serve based on their identified and
demonstrated competence regarding a spe-
cific concern. For instance, assignments like
Disaster Risk Reduction Management are
not only given to males but also to females
as well. Similarly, coaching tasks for dance
competition for female category is not lim-
ited to females but are delegated to males as
well.

6. The importance of policymaking concerning

the rules and regulations that will be imple-
mented which will serve as guidelines in the
conduct of work does not discriminate any
gender a teacher or any other employee
identify themselves with. The school princi-
pals respect everyone regarding their gen-
der preferences and ensures that policies
that were made is applicable to all and up-
hold the right of everyone.

7. Finally, the importance of policymaking con-

cerning the rules and regulations that will
be implemented which will serve as guide-
lines in the conduct of the students as they
go about fulfilling their academic activities
are also not limited by the gender they pre-
fer to have. The school heads make sure that
they create an environment where the
learners can freely express themselves.
However, limitations are set and these are
based from the DepEd Orders and DepEd
Memorandums. As long as no DepEd provi-
sion is violated, they are allowed any form of
expression. Itisimportant to note, however,
that the principals would really want to up-
hold the idea of following the rules and reg-
ulations because that is their compass for
doing the right thing as a school manager.

Conclusion
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1. Presently, school head respondents of the
study abide by and practice leadership prin-
ciples which makes the school environment
a safe place for the diverse members of the
community. Most importantly equity, as ev-
idenced by the justice and fairness in all
school operations, are enjoyed by all mem-
bers of the school community.

2. The school head respondents’ leadership be-
haviors help promote equity, inclusion, and
gender equality in public schools by making
decisions where the welfare of all the mem-
bers of the community is taken into consid-
eration. This is a clear manifestation of jus-
tice and fairness to everyone in the school
community no matter where they belong
and how they identify with themselves.

Recommendations
The researcher looked into the school prin-

cipals’ leadership behaviors and conducted an
in-depth analysis of their impact on issues con-
cerning equity, inclusion, and gender equality
in public schools in Marikina City. In line with
the findings of the study, the following con-
cerns are hereby recommended:

1. School leaders may revisit and review school
policies that may not be in line with diver-
sity equity, and inclusion (DEI) principles to
ensure that the rules and regulations take
into consideration the rights of all the mem-
bers of the community.

2. School leaders may craft local school policies
that are sensitive to the issues of diversity
equity, and inclusion. By doing so, schools
will be a place where equal rights and op-
portunities will be observed for the benefit
of all the members of the community.

3. Conduct of a quantitative research which
may help in generalizing specific results of
this study.

4. A study may be pursued using a larger popu-
lation of school heads may be done so that
observations can be made on the leadership
behaviors of the school heads.

5. The study may be conducted among school
principals of private education institutions
to be able to compare the results of the pre-
sent study.

6. Perspectives and experiences of the teachers
and students may also be obtained to deter-
mine the consistency of the results of the

study with the responses of the faculty and
the learners.
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