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ABSTRACT

Curriculum reform is important to meet the changing needs of ed-
ucation, society, and the workforce. In the Philippines, the Depart-
ment of Education introduced the Strengthened Senior High School
(SSHS) Curriculum under the MATATAG Agenda to make the curricu-
lum clearer, reduce overload, and better prepare students for college,
jobs, and business.

This study looked at the benefits and challenges of implementing
the SSHS Curriculum in selected public and private schools in Baliwag
City. It used a mixed-method design, combining both quantitative and
qualitative data. A total of 80 Senior High School teachers participated
in the survey, while selected school leaders were interviewed. Data
were analyzed using statistical tools and thematic analysis.

The results showed that teachers were highly concerned about un-
derstanding the curriculum, its effects on students, collaboration, and
improving it further, with the strongest concern being how to refine
or improve the curriculum. Teachers saw the SSHS Curriculum as
helpful for professional growth, teamwork, student-centered teach-
ing, and better organization of lessons. However, several challenges
were identified, such as heavier workloads, lack of resources, diffi-
culty adjusting, limited training, and weak institutional support.

The study concluded that although there are challenges in the
early stages of implementation, the SSHS Curriculum provides oppor-
tunities for improving teaching and professional development. It rec-
ommends continuous teacher training, stronger leadership support,
sufficient resources, and better collaboration among schools to en-
sure successful implementation.
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Introduction

Educational systems across the world con-
tinue to implement curriculum reforms in re-
sponse to rapid social, technological, and eco-
nomic changes. These reforms aim to improve
learners’ critical thinking, adaptability, and
readiness for higher education and employ-
ment. In secondary education, curriculum de-
velopment has increasingly emphasized
learner-centered instruction, curriculum co-
herence, and alignment with industry and soci-
etal needs (Darling-Hammond et al, 2020;
OECD,2021;UNESCO, 2023). However, the suc-
cess of curriculum reforms largely depends on
how they are implemented within schools, par-
ticularly by teachers who directly translate cur-
riculum policies into classroom practice.

Inthe Philippines, the Department of Educa-
tion introduced the Strengthened Senior High
School (SHS) Curriculum under the MATATAG
agenda to address concerns related to curricu-
lum congestion, instructional coherence, and
learner preparedness. The strengthened cur-
riculum aims to streamline learning competen-
cies, strengthen work immersion, and improve
learners’ readiness for higher education, em-
ployment, and entrepreneurship (DepEd, 2023;
DepEd, 2025). While the reform presents op-
portunities for improved instruction and
learner outcomes, its implementation also re-
quires teachers to adjust instructional strate-
gies, assessment practices, and classroom man-
agement approaches.

Studies on curriculum reform consistently
show that teachers often encounter challenges
during the early stages of implementation.
These include limited instructional materials,
insufficient training, workload concerns, and
inadequate institutional support (Barrot, 2021;
Frianeza et al.,, 2024; Sales et al., 2023). At the
same time, educational reforms may also create
opportunities for professional collaboration,
instructional innovation, and improved
learner-centered practices when supported by
effective leadership and professional develop-
ment (Fullan, 2020; OECD, 2023). Teachers’
concerns and experiences therefore serve as
important indicators of implementation readi-
ness and sustainability.

Despite the significance of the Strengthened
SHS Curriculum, studies examining its early

implementation remain limited, particularly in
the local context. Existing research often fo-
cuses primarily on implementation difficulties
and gives less attention to the enabling condi-
tions and prospects that support successful
curriculum enactment. Understanding both the
challenges and opportunities associated with
implementation is essential for improving edu-
cational management practices and strength-
ening institutional support systems.

This study examined the prospects and
challenges in the implementation of the
Strengthened Senior High School Curriculum
among selected public and private schools in
Baliwag City. Specifically, it identified teachers’
stages of concern, explored implementation
challenges and prospects, and proposed an ac-
tion plan to support effective and sustainable
curriculum implementation.

Methodology
Research Design

This study employed an descriptive-inter-
pretive mixed-methods sequential design to
examine the prospects and challenges in the
implementation of the Strengthened Senior
High School (SHS) Curriculum. The quantita-
tive phase was conducted first to determine the
teachers’ stages of concern using an adapted
Stages of Concern Questionnaire (SoCQ). The
qualitative phase followed to provide contex-
tual explanations of the quantitative findings
and to explore the challenges and prospects ex-
perienced during curriculum implementation.

In the quantitative phase, descriptive statis-
tics were used to summarize teachers’ con-
cerns across the seven Stages of Concern under
the Concerns-Based Adoption Model (CBAM):
Awareness, Informational, Personal, Manage-
ment, Consequence, Collaboration, and Refo-
cusing. The qualitative phase used open-ended
responses from selected curriculum focal per-
sons to identify recurring themes related to im-
plementation challenges, prospects, leadership
support, professional development, collabora-
tion, and institutional conditions.

The two phases were integrated during the
interpretation of the findings. Quantitative re-
sults established the overall pattern of teach-
ers’ concerns, while qualitative findings pro-
vided contextual explanations for these

[JMABER

4582

Volume 7 | Number 10 | October | 2026



Timoteo, 2026 / Prospectsand Challenges in the Implementation of SHS Strengthened Curriculum

patterns and identified conditions that may fa-
cilitate or constrain curriculum implementa-
tion. This integration allowed the study to ex-
amine both teachers’ reported concerns and
the organizational context surrounding the im-
plementation of the Strengthened SHS Curricu-
lum.

The study was anchored on the Concerns-
Based Adoption Model (CBAM), particularly
the Stages of Concern framework of Hall and
Hord, which guided the assessment of teachers’
concerns regarding the curriculum innovation.
Fullan’s Theory of Educational Change was
used as a complementary interpretive lens to
examine the roles of leadership support, collab-
oration, capacity building, coherence, and insti-
tutional conditions in curriculum implementa-
tion.

The design was appropriate because the
study sought not only to describe teachers’ re-
ported stages of concern but also to explain
these findings through contextual qualitative
evidence. However, because the quantitative
data were based on self-reported responses
and collected at a single point in time, the find-
ings represent teachers’ reported concerns
and perceptions rather than direct evidence of
actual classroom implementation, longitudinal
change, or curriculum institutionalization.

Research Locale and Participants

This study was conducted in selected public
and private Senior High Schools in Baliwag City
that were officially implementing the Strength-
ened Senior High School (SSHS) Curriculum. A
descriptive-interpretive mixed-methods se-
quential design was employed, involving both
quantitative and qualitative participants.

For the quantitative phase, the respondents
consisted of 74 Senior High School (SHS) teach-
ers. Complete enumeration was utilized to in-
clude all eligible teachers directly involved in
the implementation of the SSHS Curriculum.
This approach ensured comprehensive repre-
sentation of teachers' experiences, concerns,
and perceptions regarding curriculum imple-
mentation and minimized sampling error aris-
ing from partial representation

For the qualitative phase, six (6) focal per-
sons were purposively selected from the par-
ticipating schools. These included school heads,

assistant principals, academic coordinators,
and SHS focal persons who were directly in-
volved in curriculum planning, supervision, co-
ordination, monitoring, and implementation.
Their roles enabled them to provide rich and
contextual insights into leadership practices,
institutional support mechanisms, and school-
level conditions influencing the implementa-
tion of the SSHS Curriculum

Overall, the study involved 80 participants,
comprising 74 teacher-respondents in the
quantitative phase and 6 key informants in the
qualitative phase. The inclusion of both groups
provided a comprehensive and balanced un-
derstanding of the prospects and challenges as-
sociated with SSHS Curriculum implementa-
tion by capturing both classroom-level experi-
ences and institutional perspectives.

Research Instrument

The primary research instrument used in
the study was an adapted Stages of Concern
Questionnaire (SoCQ) based on the work of Hall
and Hord (2011). The questionnaire consisted
of 35 Likert-scale items designed to measure
seven stages of concern: awareness, informa-
tional, personal, management, consequence,
collaboration, and refocusing.

The instrument was modified to align with
the context of the Strengthened SHS Curricu-
lum. Content validation was conducted by
three experts in educational management and
curriculum implementation to ensure the rele-
vance and appropriateness of the items. Relia-
bility testing was also conducted using
Cronbach’s alpha coefficient, with a minimum
acceptable value of 0.70 to establish internal
consistency.

To support the quantitative findings, open-
ended questions were included to gather qual-
itative insights regarding leadership support,
professional development, collaboration, and
implementation challenges.

Data Gathering Procedure

Prior to data collection, permission to con-
duct the study was secured from school admin-
istrators and relevant authorities. Participants
were informed about the purpose of the study,
voluntary participation, confidentiality of
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responses, and ethical safeguards through an
informed consent form.

Data collection was conducted using an
online survey platform containing the adapted
Stages of Concern Questionnaire (SoCQ) and
open-ended questions. Respondents were
given sufficient time to complete the question-
naire to minimize disruption to their teaching
responsibilities. Responses were collected,
screened for completeness, and organized for
analysis.

Because the researcher was employed in
one of the participating schools, additional
measures were observed to minimize possible
response bias. Participation was voluntary, re-
spondents were informed that their partici-
pation would not affect their professional
standing, and no supervisory authority was ex-
ercised over them during data collection. The
researcher also avoided direct involvement in
the administration of the survey to the extent
practicable. These measures were intended to
reduce social desirability and perceived insti-
tutional pressure in participants’ responses.
Nevertheless, because the quantitative instru-
ment relied on self-reported perceptions, the
possibility of response bias could not be elimi-
nated.

Data Analysis

Quantitative data were analyzed using de-
scriptive statistical tools, including frequency
counts, percentages, weighted means, standard
deviations, and ranking. These statistical
measures were used to determine the domi-
nant stages of concern among teachers regard-
ing the implementation of the Strengthened
SHS Curriculum.

Qualitative responses from open-ended
questions were analyzed using thematic analy-
sis. Recurring themes and patterns were iden-
tified, coded, and interpreted to explain imple-

mentation challenges and prospects. The find-
ings were interpreted using Fullan’s Theory of
Educational Change to relate teachers’ con-
cerns to organizational support, collaboration,
leadership practices, and sustainability.

Ethical Considerations

The study strictly adhered to ethical stand-
ards in educational research. Participation was
voluntary, and informed consent was obtained
from all respondents before data collection.
Confidentiality and anonymity were ensured
by using codes instead of participants’ names
and school identities.

All collected data were treated with strict
confidentiality and used solely for academic
purposes. Digital files were securely stored and
accessed only by the researcher. Findings were
presented in aggregate form to protect theiden-
tities of participants and institutions involved
in the study.

Results and Discussion

The information presented in this chapter
pertained to the data gathered from the Senior
High School (SHS) teachers who participated in
this study. This chapter focused on the presen-
tation, analysis, and interpretation of both quan-
titative and qualitative data related to the im-
plementation of the Strengthened SHS Curricu-
lum.

The quantitative data were obtained
through the CBAM Stages of Concern Question-
naire (SoCQ), while qualitative data were de-
rived from responses to open-ended questions.
The results were organized and discussed ac-
cording to the research questions presented in
Chapter 1, providing a comprehensive analysis
of the teachers’ stages of concern, as well as the
identified prospects, challenges, and proposed
interventions in the implementation of the cur-
riculum.

Stages of Concern of Senior High School Teachers
Table 1. Descriptive Statistics of the Awareness Stage of Concern of Senior High School Teachers in
the Implementation of the Strengthened Senior High School Curriculum

Indicators Mean

Mean SD Verbal Interpretation

[ am currently more focused on other teaching respon-

sibilities than on the SHS Strengthened Curriculum. 2.58

1.05 Moderately true of Me Now

[ spend limited time reflecting on the implementa-

tion of the SHS Strengthened Curriculum. 2.32

1.01 Moderately true of Me Now
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Indicators Mean Mean SD Verbal Interpretation

[ am giving greater attention to other school initia-

tives than to the SHS Strengthened Curriculum. 2.18

1.03 Moderately true of Me Now

[ am still adjusting my priorities to include the SHS

Strengthened Curriculum, 2.61 1.02 Moderately true of Me Now
[ am balancing the implementation of the SHS

Strengthened Curriculum with other professional 3.04 091 Moderately true of Me Now
tasks.

Overall Weighted Mean 2.58 1.05 Moderately true of Me Now

Legend: (Very true of me): 3.25 - 4.00 (Moderately true of Me Now): 2.50 — 3.24 (Slightly True of Me
Now): 1.75 - 2.49 (Not True of Me Now): 1.00 - 1.74.

The table presented the level of awareness
of teachers regarding the implementation of
the SHS Strengthened Curriculum across five in-
dicators. The results showed that all items fall
within the same verbal interpretation of “Mod-
erately true of Me Now,” with mean scores
ranging from 2.18 to 3.04. The highest mean
(3.04) was observed in the indicator “I am bal-
ancing the implementation of the SHS Strength-
ened Curriculum with other professional
tasks,” while the lowest mean (2.18) was seen
in “I am giving greater attention to other school
initiatives than to the SHS Strengthened Curric-
ulum.” The overall weighted mean of 2.58, with
a standard deviation of 1.05, further confirmed
a moderate level of awareness among respond-
ents.

An analysis of the data showed that the rel-
atively close mean values suggested a con-
sistent perception among teachers regarding
their engagement with the SHS Strengthened
Curriculum. The moderate ratings indicated that
while teachers were aware of and somewhat en-
gaged in curriculum implementation, their at-
tention was divided among multiple responsi-
bilities. The standard deviation values, which
hovered around 1.00, implied a moderate level
of variability in responses, indicating that alt-
hough teachers shared similar experiences,
there were noticeable differences in how they
prioritized and reflected on the curriculum.
The highest-rated indicator highlighted teach-
ers’ efforts to balance tasks, whereas lower
mean scores suggested that competing priori-
ties may have limited deeper engagement.

From an interpretative standpoint, the find-
ings suggested that teachers were still in the
adjustment or transitional phase of integrating
the Strengthened SHS Curriculum into their
professional responsibilities. The moderate
level of awareness indicated neither strong ne-
glect nor full integration; rather, it reflected a
stage where teachers’ attention was divided
among multiple school demands. This condi-
tion supported the assertion of Fullan (2020)
that during the early stages of implementation,
teachers often struggle to prioritize innovations
due to competing institutional responsibilities.
Similarly, studies by Frianeza et al. (2024) and
Argate et al. (2024) emphasized that workload
and multiple initiatives can limit teachers’ fo-
cus on new curriculum reforms.

From a CBAM perspective, moderate aware-
ness corresponded to early-stage engagement,
where the innovation had not yet become cen-
tral to teachers’ practice (Hall & Hord, 2020).
This indicated that while teachers are aware of
the reform, it had not been fully internalized in
their day-to-day instruction.

Taken together, these findings highlighted
the need for stronger institutional support and
system coherence, including workload manage-
ment, targeted professional development, and
structured opportunities for reflection.
Strengthening these areas was seen as neces-
sary for helping teachers move beyond the
transitional phase toward deeper engagement,
leading to more consistent and focused imple-
mentation of the curriculum.
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Table 2. Descriptive Statistics of the Informational Stage of Concern of Senior High School Teachers

in the Implementation of the Strengthened Senior High School

Indicators Mean SD Verbal Interpretation
[ would like to learp more about the goals of the SHS 364 0.60 Very true of me
Strengthened Curriculum.
[ would like to understand the content stand-
ards and competencies included in the SHS 3.71 0.51 Very true of me
Strengthened Curriculum.
I would like to know what instructional re-
sources are available for implementing the SHS  3.76 0.51 Very true of me
Strengthened Curriculum.
[ wo.uld llke.to know how the‘ SHS Strgngthened 379 0.47 Very true of me
Curriculum improves the previous curriculum.
[ would like to understand how my teaching prac-
tices should align with the SHS Strengthened  3.78 0.45 Very true of me
Curriculum.
I would like additional orientation or training re-
lated to the SHS Strengthened Curriculum 381 043 Very true of me
Overall Weighted Mean 3.75 0.49 Very true of me

Legend: (Very true of me): 3.25 - 4.00 (Moderately true of Me Now): 2.50 — 3.24 (Slightly True of Me
Now): 1.75 - 2.49 (Not True of Me Now): 1.00 - 1.74.

The table presented the level of teachers’
informational concerns regarding the SHS
Strengthened Curriculum. All indicators ob-
tained high mean scores ranging from 3.64 to
3.81, with a consistent verbal interpretation of
“Very true of me.” The highest mean (3.81) is re-
flected in the need for additional orientation or
training, followed closely by the desire to un-
derstand how the curriculum improves the
previous one (3.79) and how teaching practices
should align with it (3.78). The overall
weighted mean of 3.75 and a relatively low
standard deviation of 0.49 indicated a strong
and consistent inclination among teachers to
seek more information about various aspects of
the curriculum.

An analysis of the data showed that the uni-
formly high mean scores suggested that teach-
ers demonstrated a strong interest in deepen-
ing their understanding of the SHS Strength-
ened Curriculum. The low standard deviation
values (ranging from 0.43 to 0.60) implied min-
imal variability in responses, indicating that
this need for information was widely shared
among respondents. Teachers were not only in-
terested in general knowledge, such as curricu-
lum goals and improvements, but also in prac-
tical aspects, including instructional resources
and alignment of teaching practices. This

reflected a proactive attitude toward profes-
sional growth and effective curriculum imple-
mentation.

From an interpretative perspective, the
findings indicated that teachers were at a stage
where they were highly motivated to learn and
acquire relevant knowledge about the
Strengthened SHS Curriculum but may still
lacked sufficient information or training to fully
support its implementation. The strong de-
mand for orientation and clarity suggested that
institutional support systems—such as semi-
nars, workshops, and the provision of instruc-
tional resources—were essential to address
these needs.

This finding aligned with studies by Dar-
ling-Hammond et al. (2020) and Pratiwi et al.
(2020), which emphasized that teachers in the
early stages of implementation exhibited
strong informational needs due to unfamiliar-
ity with curriculum changes. Similarly, Magal-
lanes et al. (2022) found that Filipino teachers
undergoing reform demonstrated high infor-
mational concerns when support systems were
insufficient.

From a CBAM perspective, this reflected the
informational stage of concern, where teachers
actively sought to understand the innovation,
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its requirements, and its implications for prac-
tice. However, the persistence of these
concerns suggested that the innovation had not
yet been fully internalized.

From the lens of Fullan’s Change Theory,
this condition pointed to a gap in capacity
building, particularly in terms of professional

development and knowledge dissemination.
Addressing these informational needs through
structured and sustained training programs
was essential for enhancing teachers’ confi-
dence and competence, ultimately leading to
more effective and consistent implementation
of the curriculum.

Table 3. Descriptive Statistics of the Personal Stage of Concern of Senior High School Teachers in the
Implementation of the Strengthened Senior High School

Indicators Mean SD Verbal Interpretation
I am concerned about how_the SHS St.re.n.g'.chened 331 0.74 Very true of me
Curriculum affects my teaching responsibilities.
[ am concerned about how my role as a teacher may
adjust under the SHS Strengthened Curriculum 3.34 0.77 Very true of me
[ am interested in understanding expectations for
teachers in implementing the SHS Strengthened 3.51 0.66 Very true of me
Curriculum
[ am concerned about balancing my workload while
implementing the SHS Strengthened Curriculum 343 0.76 Very true ofme
[ am interested in strengthening my competencies
for implementing the SHS Strengthened Curriculum 3.63 0.58 Very true ofme
Overall Weighted Mean 3.44 0.70 Very true of me

Legend: (Very true of me): 3.25 - 4.00 (Moderately true of Me Now): 2.50 — 3.24 (Slightly True of Me
Now): 1.75 - 2.49 (Not True of Me Now): 1.00 - 1.74.

The table presented the level of teachers’
personal concerns regarding the implementa-
tion of the SHS Strengthened Curriculum. All in-
dicators were interpreted as “Very true of me,”
with mean scores ranging from 3.31 to 3.63.
The highest mean (3.63) was associated with
teachers’ interest in strengthening their com-
petencies, followed by their interest in under-
standing expectations (3.51). Meanwhile, con-
cerns about teaching responsibilities (3.31)
and role adjustments (3.34) obtained slightly
lower, yet still high, mean scores. The overall
weighted mean of 3.44 and a standard devia-
tion of 0.70 indicated that, on average, teachers
strongly experienced personal concerns related
to the curriculum.

Analyzing the data, the consistently high
mean values reflected that teachers were highly
engaged at a personal level when it comes to
curriculum implementation. Their concerns
were not limited to understanding the curricu-
lum but extended to how it directly affected
their roles, responsibilities, and workload. The
moderate standard deviation values (0.58 to
0.77) suggested some variation in the intensity

of these concerns, but overall responses re-
mained closely aligned. Notably, the higher
means for competency development indicated
that teachers were not only concerned but are
also willing to improve themselves to meet cur-
riculum demands, reflecting a growth-oriented
mindset.

From an interpretative standpoint, the find-
ings suggested that teachers were in a stage of
self-reflection and adjustment, where the per-
sonal implications of the Strengthened SHS
Curriculum were highly significant. Their
strong concerns regarding workload and role
adaptation indicated that the reform directly
affected their professional responsibilities and
sense of competence. At the same time, their ex-
pressed interest in strengthening their compe-
tencies reflected a readiness to engage in pro-
fessional growth and development.

These findings were supported by Mar-
celino and Manalo (2024), who noted that
teachers often experienced uncertainty and
stress during curriculum transitions, particu-
larly in relation to role expectations and in-
creased workload. Similarly, Soriano (2025)
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found that teachers implementing the MATA-
TAG curriculum expressed concerns about role
adjustment and instructional demands.

From a CBAM perspective, high personal
concerns indicated that teachers were still
evaluating the personal impact of the reform,
which may influence their confidence, commit-
ment, and overall engagement in implementa-
tion. This stage reflected the need for reassur-
ance and clarity regarding expectations and re-
sponsibilities.

From the lens of Fullan’s Change Theory,
these concerns were associated with the need
for support and moral purpose, emphasizing
the importance of clear communication, leader-
ship guidance, and institutional support sys-
tems. Addressing these personal concerns
through targeted interventions—such as ca-
pacity-building initiatives, policy clarification,
and administrative support—can help ease the
transition process and foster more effective,
confident, and sustained curriculum imple-
mentation.

Table 4. Descriptive Statistics of the Management Stage of Concern of Senior High School Teachers in
the Implementation of the Strengthened Senior High School

Indicators Mean SD Verbal Interpretation
[ am concerned about managing the time required
to implement the SHS Strengthened Curriculum ef-  3.37 0.66 Very true of me
fectively
[ am concerned about organizing tasksrelated
to the implementation of the SHS Strengthened  3.45 0.67 Very true of me
Curriculum
Coordinating people and tasks is an important
part of implementing the SHS Strengthened Cur-  3.68 0.52 Very true of me
riculum effectively.
I would like more guidance on classroom strate-
gies aligned with the SHS Strengthened Curriculum. 3.63 0.56 Very true of me
[ am concerned about the adequacy ofadmin-
istrative support inimplementing the SHS Strength- ~ 3.55 0.55 Very true of me
ened Curriculum.
Overall Weighted Mean 3.53 0.59 Very true of me

Legend: (Very true of me): 3.25 - 4.00 (Moderately true of Me Now): 2.50 - 3.24 (Slightly True of Me
Now): 1.75 - 2.49 (Not True of Me Now): 1.00 - 1.74.

The table presented the level of teachers’
management concerns regarding the imple-
mentation of the SHS Strengthened Curriculum.
Allindicators were rated “Very true of me,” with
mean scores ranging from 3.37 to 3.68. The
highest mean (3.68) was observed in recogniz-
ing the importance of coordinating people and
tasks, followed by the need for guidance on
classroom strategies (3.63). Meanwhile, con-
cerns about time management (3.37) and task
organization (3.45) received slightly lower yet
still high ratings. The overall weighted mean of
3.53, along with a standard deviation of 0.59,
indicated that teachers generally experienced
strong management-related concerns.

Analysis of the data revealed that the con-
sistently high mean scores reflected teachers’

significant focus on the practical and opera-
tional aspects of curriculum implementation.
Their concerns extended to managing time, or-
ganizing responsibilities, coordinating with
others, and ensuring adequate administrative
support. The relatively low standard deviation
values (0.52 to 0.67) suggested that these con-
cerns were commonly shared among respond-
ents, indicating relatively uniform experience
in dealing with management challenges. The
prominence of coordination- and strategy-re-
lated indicators highlighted teachers’ recogni-
tion of the complexity of implementation and
the need for structured support systems.

From an interpretative perspective, the
findings indicated that teachers are at a stage
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where the effective execution of the Strength-
ened SHS Curriculum had become a primary
concern. Their strong emphasis on coordina-
tion, planning, and support suggested that suc-
cessful implementation depended not only on
individual effort but also on well-established
institutional structures and collaborative prac-
tices. The expressed need for guidance and ad-
ministrative support highlighted the im-
portance of leadership involvement, clear im-
plementation frameworks, and continuous pro-
fessional assistance.

These findings were consistent with inter-
national studies (OECD, 2021; UNESCO, 2023),
which identified workload, time constraints,
and lack of structured support as major
barriers to effective curriculum implementa-
tion. Similarly, Ignacio and Bajet (2025) re-
ported that teachers in the Philippine context
experience significant challenges related to
time and resource limitations.

From a CBAM perspective, high manage-
ment concerns indicated that teachers were
grappling with the logistical and operational
demands of implementation, which hindered
the effective translation of curriculum goals
into classroom practice. This stage reflected the
need for improved systems that can supported
teachers in managing time, resources, and in-
structional responsibilities.

From the lens of Fullan’s Change Theory,
these challenges pointed to gaps in capacity
building and organizational support, emphasiz-
ing the need for structured systems, clear
guidelines, and strong administrative assis-
tance. Addressing these management concerns
through coordinated planning, leadership sup-
port, and resource provision can enhanced im-
plementation efficiency, reduce workload-re-
lated stress, and promoted a more organized
and sustainable approach to curriculum imple-
mentation.

Table 5. Descriptive Statistics of the Consequence Stage of Concern of Senior High School Teachers in
the Implementation of the Strengthened Senior High School

Indicators Mean SD Verbal Interpretation
I am concerned about students’ engagement in the
SHS Strengthened Curriculum 365 053 Very true of me
[ am concerned about the impact of the SHS
Strengthened Curriculum on students learning out-  3.75  0.49 Very true of me
comes
[am interested in evaluating how my teaching affects
student performance under the SHS Strengthened 3.74  0.50 Very true of me
Curriculum
[ would like to motivate students to actively partici-
pate in the SHS Strengthened Curriculum 375 049 Very true of me
[ would like to use student feedback to improve my
implementation of the SHS Strengthened Curriculum 380 043 Very true of me
Overall Weighted Mean 3.74 0.49 Very true of me

Legend: (Very true of me): 3.25 - 4.00 (Moderately true of Me Now): 2.50 — 3.24 (Slightly True of Me
Now): 1.75 - 2.49 (Not True of Me Now): 1.00 - 1.74.

The table presented the level of teachers’
consequence concerns regarding the imple-
mentation of the SHS Strengthened Curriculum.
All indicators were interpreted as “Very true of
me,” with mean scores ranging from 3.65 to
3.80. The highest mean (3.80) was observed in
the use of student feedback to improve curric-
ulum implementation, followed by concerns
about students’ learning outcomes and motiva-
tion (both at 3.75). The lowest, though still

high, mean (3.65) pertained to student engage-
ment. The overall weighted mean of 3.74 and a
standard deviation of 0.49 indicated that teach-
ers consistently demonstrated strong concern
for the effects of the curriculum on students.
Analysis of the data revealed that the high
and closely clustered mean scores suggested
that teachers were highly focused on the out-
comes of their instructional practices, particu-
larly with respect to student performance,
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engagement, and participation. The low stand-
ard deviation values (0.43 to 0.53) indicated
minimal variability, meaning that these con-
cerns were widely shared among respondents.
Teachers not only recognized the importance
of student-centered outcomes but were also ac-
tively interested in evaluating and improving
their teaching strategies. The emphasis on the
use of student feedback highlighted a reflective
and evidence-based approach to instruction.

From an interpretative standpoint, the find-
ings implied that teachers had reached a stage
where their primary focus was on the impact of
the Strengthened SHS Curriculum on learners.
Their strong concern for student engagement,
performance, and the use of feedback reflected
a clear commitment to enhancing learning ex-
periences and improving educational out-
comes. This indicates that teachers were
moving beyond personal and management-re-
lated concerns toward a more outcome-ori-
ented and learner-centered perspective.

This finding aligned with Darling-Ham-
mond et al. (2020), who emphasized that effec-
tive teachers prioritize student-centered out-
comes during instructional reform. Similarly,

OECD (2023) highlighted that the success of
curriculum implementation is closely linked to
teachers’ ability to continuously evaluate and
improve student learning outcomes.

From a CBAM perspective, this reflected
progression toward impact (consequence) con-
cerns, where teachers focused on the effects of
their practices on students rather than on them-
selves or task-related demands. This shift signi-
fied a higher level of engagement with innova-
tion and a deeper understanding of its purpose.

From the lens of Fullan’s Change Theory,
this stage represented the development of in-
structional coherence and professional ma-
turity, as teachers aligned their practices with
desired learning outcomes and continuously
refined their strategies to improve student
achievement. It also reflects a strengthening of
moral purpose, as teachers prioritized mean-
ingful learning.

Supporting teachers at this stage through
effective assessment tools, feedback mecha-
nisms, and opportunities for instructional in-
novation can further enhanced curriculum im-
plementation and ensure that student learning
remained at the center of educational practice.

Table 6. Descriptive Statistics of the Collaboration Stage of Concern of Senior High School Teachers

in the Implementation of the Strengthened Senior High School

Indicators Mean SD Verbal Interpretation
I am would like to collaborate with other teachers in imple-
menting the Strengthened SHS Strengthened Curriculum 370 049 Very true of me
[ am interested in sharing teaching strategies related to the
SHS Strengthened Curriculum with colleagues 373 045 Very true of me
Iwou!d 11}<e to part1c1pate in pr.ofessmnal discussions about 377 042 Very true of me
effective implementation practices.
[ would hke.to coordlnate_: 1nstru.ct10na1 act1v1_t1es with other 374 044 Very true of me
teachers to improve curriculum implementation
[ am interested in learning from the experiences of other
teachers implementing the SHS Strengthened Curriculum 375 044 Very true of me
Overall Weighted Mean 3.74 0.45 Very true of me

Legend: (Very true of me): 3.25 - 4.00 (Moderately true of Me Now): 2.50 - 3.24 (Slightly True of Me

Now): 1.75 - 2.49 (Not True of Me Now): 1.00 - 1.74.

The table presented the level of teachers’
collaboration concerns regarding the imple-
mentation of the SHS Strengthened Curriculum.
All indicators were interpreted as “Very true of
me,” with mean scores ranging from 3.70 to
3.77. The highest mean (3.77) was observed in
teachers’ willingness to participate in

professional discussions about effective imple-
mentation practices, followed closely by their
interest in learning from other teachers’ expe-
riences (3.75) and coordinating instructional
activities (3.74). The lowest mean (3.70),
though still high, reflected their desire to col-
laborate with other teachers. The overall
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weighted mean of 3.74 and a standard devia-
tion of 0.45 indicated a strong and consistent
inclination toward collaborative practices.

Analysis of the data revealed that the
closely clustered and high mean values sug-
gested that teachers widely recognized the im-
portance of collaboration in effectively imple-
menting the curriculum. Thelow standard devi-
ation values (0.42 to 0.49) indicated minimal
variation among responses, meaning that this
collaborative mindset was consistently shared
across respondents. Teachers demonstrated
not only a willingness to work with others but
also an active interest in exchanging strategies,
engaging in professional dialogue, and coordi-
nating efforts. This reflected a collective ap-
proach to addressing the challenges of curricu-
lum implementation.

From an interpretative perspective, the
findings indicated that teachers had pro-
gressed to a stage where collaboration is recog-
nized as essential for improving instructional
practices and achieving successful curriculum
outcomes. Their strong interest in shared
learning, professional interaction, and
coordinated instructional efforts reflected a
clear willingness to engage in collaborative
practices, such as exchanging strategies, partic-
ipating in professional discussions, and work-
ing collectively toward common goals.

This finding supported the work of Barrot
(2021) and Argate et al. (2024), who

emphasized that collaboration enhances cur-
riculum implementation by promoting shared
practices and collective problem-solving. Like-
wise, international studies (OECD, 2021;
UNESCO, 2023) identified collaboration as a key
factor in the success of educational reforms,
particularly in fostering consistency and im-
proving teaching quality.

From a CBAM perspective, this reflected the
collaboration stage of concern, where teachers
actively sought to work with others to improve
implementation. This stage signified a shift
from individual efforts toward collective en-
gagement, indicating a higher level of commit-
ment to innovation.

From the lens of Fullan’s Change Theory,
these findings highlighted the development of a
collaborative culture, which was essential for
sustaining and deepening educational change.
The high level of collaboration suggested
strong potential for the establishment and
strengthening of professional learning commu-
nities, peer mentoring systems, and shared
leadership practices.

Given this readiness, schools were encour-
aged to institutionalize collaborative structures
such as Learning Action Cells (LACs), peer men-
toring, and professional learning communities.
Strengthening these avenues can further en-
hance the quality, consistency, and effective-
ness of the implementation of the Strengthened
SHS Curriculum.

Table 7. Descriptive Statistics of the Refocusing Stage of Concern of Senior High School Teachers in
the Implementation of the Strengthened Senior High School

Indicators Mean SD Verbal Interpretation
I would like to improve my instructional strategies for
implementing the SHS Strengthened Curriculum 3.78 045 Very true of me
[ am interested in identifying more effective teaching ap-
proaches aligned with the SHS Strengthened Curriculum 3.78 042 Very true of me
[ would like to enhance my classroom practices based on
my experiences in implementing the SHS Strengthened 3.78 0.42 Very true of me
Curriculum
[ modify my implementation strategies based on student
experiences and outcomes. | would like to modify my in-
structional methods based on students’ needs and learn- 375 046 Very true of me
ing outcomes
[ am interested in integrating new strategies to
strengthen the implementation of the SHS Strengthened 3.83 3.38 Very true of me
Curriculum
Overall Weighted Mean 3.78 0.43 Very true of me
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Legend: (Very true of me): 3.25 - 4.00 (Moderately true of Me Now): 2.50 - 3.24 (Slightly True of Me
Now): 1.75 - 2.49 (Not True of Me Now): 1.00 - 1.74

The table presented the level of teachers’
refocusing concerns regarding the implemen-
tation of the SHS Strengthened Curriculum. All
indicators were interpreted as “Very true of
me,” with mean scores ranging from 3.75 to
3.83. The highest mean (3.83) was observed in
teachers’ interest in integrating new strategies
to strengthen curriculum implementation,
while the other indicators—improving instruc-
tional strategies, identifying effective ap-
proaches, and enhancing classroom prac-
tices—all obtained similarly high means of
3.78. The lowest, though still high, mean (3.75)
was related to modifying instructional methods
based on student needs and outcomes. The
overall weighted mean of 3.78, with a standard
deviation of 0.43, indicated a very high and con-
sistent level of engagement in refining teaching
practices.

Analysis of the data showed that the tightly
clustered and elevated mean scores suggested
that teachers were highly proactive in seeking
ways to improve and innovate their instruc-
tional approaches. The low standard deviation
values (0.38 to 0.46) indicated minimal varia-
bility, meaning that this strong inclination to-
ward refinement and innovation was consist-
ently shared among respondents. Teachers
demonstrated not only awareness of the need
for improvement but also an active commit-
ment to evaluating and adjusting their practices
based on both professional experience and stu-
dent outcomes. This reflected a mature level of
professional engagement with the curriculum.

From an interpretative perspective, the
findings indicated that teachers had reached an
advanced stage of concern where continuous
improvement and innovation were central to
their professional practice. Their strong
interest in adopting new strategies, refining ex-
isting methods, and responding to student
needs reflected a shift from basic implementa-
tion toward the optimization of teaching and
learning processes. This suggested that teach-
ers were not only implementing the Strength-
ened SHS Curriculum but were also actively en-
hancing it through reflective and adaptive prac-
tices.

This finding aligned with Zhou and Cui
(2020), who emphasized that successful curric-
ulum implementation involves continuous im-
provement and innovation. Similarly, Gopez et
al. (2024) highlighted the importance of reflec-
tive practice and engagement in research as
key drivers of instructional enhancement
among teachers.

From a CBAM perspective, high refocusing
concerns indicated the most advanced stage of
concern, wherein teachers moved beyond im-
plementation and begin to explore ways to im-
prove, modify, and maximize the innovation.
This reflected a high level of ownership and pro-
fessional agency in curriculum delivery

From the lens of Fullan’s Change Theory,
this stage represented sustainability and insti-
tutionalization of change, where teachers be-
came active contributors to curriculum devel-
opment and long-term improvement. It also
signified deep professional commitment, as
teachers continuously evaluated and refined
their practices to better meet learners’ needs.

Supporting teachers at this stage through
advanced professional development, innova-
tion-driven training, and opportunities for ac-
tion was viewed as essential in empowering
them to sustain high-quality, responsive, and
continuously evolving curriculum implementa-
tion.

Although the results indicated consistently
high mean scores across most stages of con-
cern, these findings were interpreted with cau-
tion. High levels of agreement may have re-
flected teachers’ heightened sensitivity and ac-
tive engagement during the early phase of cur-
riculum implementation. However, they may
also have suggested the presence of response
bias or a ceiling effect, particularly given
the self-reported nature of the instrument.
As such, interpretation focused not only on ab-
solute mean values but also on the relative
dominance and co-existence of different stages
of concern, which provided deeper insight into
teachers’ implementation experiences and
helped avoid oversimplified conclusions based
solely on mean scores.
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Table 8. Summary of Teachers’ Stages of Concern on the Implementation of the Strengthened SHS Cur-

riculum

Stage of Concern Weighted Mean Standard Deviation Verbal Interpretation  Rank
Awareness 2.58 1.05 Moderately true of me now 7
Informational 3.75 0.49 Very true of me 2
Personal 3.44 0.70 Very true of me 6
Management 3.53 0.59 Very true of me 5
Consequence 3.74 0.49 Very true of me 3.5
Collaboration 3.74 0.45 Very true of me 3.5
Refocusing 3.78 0.43 Very true of me 1

Legend: (Very true of me); 3.25 - 4.00 (Moderately true of Me Now); 2.5. - 3.24 (Slightly True of Me
Now); 1.75. - 2.49(Not True of Me Now); 1.00 - 1.74.

Table 8 shows a summary of teachers’ con-
cerns regarding the implementation of the
Strengthened SHS Curriculum across the seven
CBAM Stages of Concern. Refocusing obtained
the highest weighted mean (M = 3.78), followed
by Informational (M = 3.75), Consequence (M =
3.74), and Collaboration (M = 3.74). Manage-
ment (M = 3.53) and Personal (M = 3.44) also
reflected high levels of concern, while Aware-
ness obtained the lowest weighted mean (M =
2.58).

Although participants consistently re-
ported shortages in instructional materials,
limited resources, and increased workload,
their high Refocusing scores suggest a strong
professional commitment to improving curric-
ulum implementation despite these challenges.
Rather than indicating the absence of imple-
mentation difficulties, the high Refocusing
mean may reflect teachers' willingness to ex-
plore  alternative  strategies, innovate

classroom practices, and adapt instruction to
local school conditions in Baliwag City. Because
the findings relied on self-reported percep-
tions, the possibility of socially desirable re-
sponses and ceiling effects should also be con-
sidered when interpreting the uniformly high
ratings across later CBAM stages.

Thematic Analysis of the Strengthened Sen-
ior High School Curriculum Implementation
To further explain and deepen the quantita-
tive findings derived from the CBAM Stages of
Concern, qualitative data from the open-ended
responses of Senior High School focal persons
were analyzed using thematic analysis. This ap-
proach enabled the identification of recurring
patterns, experiences, and insights related to
the implementation of the Strengthened SHS
Curriculum. The themes generated reflect both
the prospects and enabling conditions that sup-
port effective curriculum implementation.

Table 9. Thematic Analysis of the Challenges in the Implementation of the Strengthened Senior High

School Curriculum

Theme Codes Meaning Units Condensed Source
(Recurring Ideas) (Verbatim) Meaning Units
“learning materials... No available mate- p1
were not available yet” rials
. “limited availability of Limited ready re-
e Lack of instruc- Y " y P2
L. ] ' . ready-made resources sources
Limited Availa- tional materials —, -
oy lack of sufficient and .
bility of In- e Needtode- o . Lack of accessible
. : accessible instructional i P2
structional Ma- velop materials o materials
. . materials
terials and Re- e Limited ready- —, .
lack of reliable sources
sources made re- , Lack of sources
and assessment materi- P6
sources Als” and assessments
“updating instructional =~ Need to update P4
materials” materials
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Codes Meaning Units Condensed
Theme . . . . Source
(Recurring Ideas) (Verbatim) Meaning Units
“requires additional More prep time p?
time for preparation” needed
e Increased “increased my work- Increased work-
» P2
workload load load
Increased e Time con- “increased my load in Heavier teachin
Workload and straints terms of lesson plan- load & P4
Time Demands e Additional ning”
reparation “time constraints in o .
prep . ” Limited time P4
time studying examples
“a lot of meetings with Frequent meet- p1
the teachers” ings
“adjustment period in :
) P Adjustment to
, understanding the re- : P2
e Adjustment pe- _. - new competencies
od vised competencies
rio X . .
Adj . “rapidly adapt to a de- Rapid curriculum
d]ustme_nt o, Understanding picfy adap » préct P5
New Curricu- . congested model adaptation
revised compe- —, .
lum and Com- i transitions between . .
. tencies . Curriculum transi-
petencies . new curriculum sub- . P5
e Curriculum . » tion challenge
o jects
transition “ ] -
unpacking of new com-  Interpreting new pa
petencies” competencies
e Teacher readi- availability of teachers Lack of qualified
ness who can teach the spe- P3
: e o, teachers
Teacher Prepa- e Alignment of cific subjects
ration and teacher exper-  “alignment of subjects to Misalienment of
Alignment Is- tise the current credentials ox ert%se P3
sues e Availability of  of teachers” p
qualified teach- “ensure that everyone is Need to ensure p1
ers ready and confident” teacher readiness
“heavy administrative Administrative
S, P5
transition burden
Administrati “balanci lity in- : :
. dministrative “ba ancing qua ity in- Balancing admin &
. . workload structions and adminis- . P4
Administrative N . » teaching
e Schedulingis- trative tasks
and Structural m ;
. sues schedule of our elective
Constraints . N
e Resourceallo- classes... quite challeng-  Scheduling issues P3
cation ing”
“late distribution of Delayed Adminis- P6
grading forms” trative support
Limited slots “limited slots per sub- Limited subject PG
.. Capacity con- ject” slots
Limited Capac- . PRETIENT P
. straints availability of the Resource limita-
ity and Con- o " . P6
o Resource limi-  teacher and rooms tions
straints in Elec- . m
tive Offerings tations not all can accommo- Capacity limita-
(rooms/teach-  date alarge number of Apacily P6
” tions
ers) students
Need for Col- o Teacher collab- “alot of meetings with Collaboration p1

laboration and

oration

the teachers”

through meetings
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Theme Codes Meaning Units Condensed Source
(Recurring Ideas) (Verbatim) Meaning Units
Institutional e Administrative “help of the administra- . )
. : . Administrative
Support Support tion... my confidence im- subport helps P2
e Collective proved” PP p
problemsolving “teachers and adminis- N
. Institutional sup-
trators gave their sup- P3
» port
port
“SDO Baliwag is always
there to back every External support P6

school”

system

The findings revealed that the most press-
ing challenge across participants is the lack of
instructional materials, which significantly in-
creased teachers’ workload and diverted time
away from actual teaching. This was closely
linked with another dominant issue—in-
creased workload and time constraints, as
teachers were compelled to design materials,
interpret competencies, and attend frequent
planning sessions.

A notable systemic concern was the adjust-
ment to the new curriculum, particularly in un-
packing competencies and transitioning to a re-
vised structure. This transition was further
complicated by teacher alignment issues, where
available faculty expertise did not always match
the specialized demands of the curriculum.

Additionally, administrative and structural
constraints, including scheduling, resource al-
location, and bureaucratic demands, created
further strain. The challenge of limited capacity
for electives highlighted institutional limita-
tions that directly affected implementation fi-
delity.

Despite these difficulties, a consistent miti-
gating factor was the presence of collaboration
and institutional support, suggesting that
shared efforts and administrative backing
played a crucial role in sustaining implementa-
tion.

Themel: Limited Availability of Instructional
Materials and Resources

This theme highlighted the lack of sufficient
instructional materials during early implemen-
tation. Participants reported that “learning ma-
terials were not available yet” (P1) and cited
the “limited availability of readymade re-
sources” (P2).

The absence of adequate instructional ma-
terials placed additional demands on teachers,
who were required to develop their own re-
sources. This limited instructional efficiency
and indicated a gap between curriculum design
and implementation readiness. Material scar-
city emerged as a foundational constraint that
affected instructional quality and teacher
workload.

Literature on curriculum reform identified
resource availability as a critical condition for
successful implementation

Theme 2: Increased Workload and Time De-
mands

This theme reflected the increased workload
associated with curriculum implementation.

Teachers noted that implementation “re-
quires additional time for preparation” (P2)
and “increased my workload” (P2).

These findings indicated that despite cur-
riculum decongestion, teachers experience in-
creased workload due to planning, material
preparation, and coordination demands. This
discrepancy highlighted implementation level
challenges that may affect teacher well-being
and teaching effectiveness.

Research consistently showed that early
stages of curriculum reform often intensify
teacher workload.

Theme 3: Adjustment to New Curriculum and
Competencies

This theme captured teachers’ transition
challenges.

Participants described an “adjustment pe-
riod in understanding the revised competen-
cies” (P2).
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The findings suggested that adapting to
new competencies requires time, clarity, and
sustained support. Adjustment challenges re-
flected a normal phase of curriculum change
where understanding deepens over time rather
than resistance to reform.

Studies on educational change emphasize
that adjustment and uncertainty are common
during early implementation stages.

Theme 4: Teacher Preparation and Alignment
Issues

This theme highlighted concerns about
teacher readiness and subject alignment.

Participants noted challenges in the “avail-
ability of teachers who can teach specific sub-
jects” (P3).

Effective implementation depended on
aligning teacher expertise with curriculum de-
mands. Gaps in preparation and subject assign-
ment limited instructional confidence and
consistency, underscoring the need for tar-
geted capacity building initiatives.

Teacher readiness consistently identified as
a critical factor influencing curriculum success.

Theme 5: Administrative and Structural Con-
straints

This theme reflected administrative bur-
dens and system level issues.

Participants reported a “heavy administra-
tive transition” (P5).

Administrative demands reduced teachers’
instructional focus and strained implementa-
tion processes. Structural misalignment be-
tween administrative systems and curriculum

goals affected teaching quality and reform sus-
tainability.

Research indicated that excessive adminis-
trative workload undermined effective curricu-
lum implementation.

Theme 6: Limited Capacity in Elective Offerings

This theme highlighted institutional con-
straints affected elective delivery.

Participants reported “limited slots per
subject” (P6).

Limited infrastructure and staffing re-
stricted students’ access to elective choices, re-
vealing a mismatch between curriculum intent
and institutional capacity. This affected equity
and implementation fidelity.

Studies emphasized that elective based cur-
ricula required adequate resources and infra-
structure to function effectively

Theme 7: Need for Collaboration and Institu-
tional Support

This theme emphasized the role of collabo-
ration and leadership support. Participants
stated that “teachers and administrators gave
their support” (P3).

Collaboration and institutional support
acted as enabling mechanisms that helped mit-
igate implementation challenges, support
teacher confidence, and sustained reform ef-
forts.

Institutional support and professional collabo-
ration were crucial for managing educational
change effectively.

Table10. Thematic Analysis the Prospects in the Implementation of the Strengthened Senior High

School Curriculum

Codes

Meaning Units

Condensed

Theme . . . . Source
(Recurring Ideas) (Verbatim) Meaning Units
“less number of Fewer compe- p1
competencies” tencies
e Fewer/stream- P : X
. competencies are Streamlined
. lined competen- . . p2
Streamlined : more streamlined competencies
. cies P :
Curriculum En- . decongesting the Reduced work-
. More time for B P5
hancing Depth workload load
. mastery p : :
of Learning longer time to mas- More time for
e Decongested o P6
workload ter competencies mastery
“teachers do not No rushing of p1
rush lessons” lessons
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Theme Codes Meaning Units Condensed Source
(Recurring Ideas) (Verbatim) Meaning Units
“allocate more time  Time for mas- P2
for mastery” tery
“choose and person- Learnine is per-
alize what they g 1S p P3
” sonalized
want to learn
Student «
. students are more  Increased en-
choice/personal- N P3
Improved Stu- o engaged gagement
ization m . .
dent Engage- due to their own Choice in-
Increased en-
ment Through agement /inter- luxury to choose creases engage- P6
Choice and Rel- gstg (elective)” ment
evance Relevance of .t}ley are really into ngb interest in P6
1 . it subjects
earning m P
making it more rel- .
. Relevant, skills-
evant and skills . P4
» based learning
based
“development of life  Focus on life p1
skills” skills
Life skills devel-  “skills based” Sklll.s-orlented P4
opment curriculum
Development P “higher mastery of
. Skills-based . .
of Practical learnin foundational skills Improved foun- pc
and Life Skills g_ such as literacy and  dational skills
Foundational numeracy”
skills mastery » y
developing stu- . .
) . Practical skill
dents’ practical development P4
skills” P
« . Improved
learning more ef- .
., learning effec- P1
fective .
Better perfor- tiveness
Enhanced Stu- mance “submit a well-done  Improved out- P2
dent Perfor- Improved out- output” put quality
mance and puts “students managed  Better student P6
Competency Mastery of com-  to perform better” performance
petencies “deeper learn-
. . Improved com-
ing...improved com- : P5
o petencies
petencies
rore tlme'to Ere- More prep time P1
pare materials
Efficient lesson “lesson planning Efficient plan- P2
Improved planning more efficient” ning
Teaching Pro- More prepara- “focus... on mastery,
. . . Focus on mas-
cess and In- tion time formative assess- L
. . tery & activi- P2
structional Focus on mas- ments, and interac- .
. . . C e tiess
Planning tery and activi- tive activities
tes ‘lessons are man- Easier teachin
ageable and easier § P6

to teach”

process
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Codes Meaning Units Condensed
Theme . . . . Source
(Recurring Ideas) (Verbatim) Meaning Units
“collaborate and Better collabo-
e Improved collab- . .
. ) communicate more ration & com- P2
Collaboration oration . . ” o
. . _efficiently munication
and Communi- e Better communi- —, TR
. . . participating in Increased par-
cation Skills cation . . L P4
. . class discussion ticipation
Development e Active participa- —, :
tion students are more  More active P3
participate” participation
“« 1 Instruction
aligned to our stu- aliened to P3
e Student-cen- dents” &
tered | . learners
Learner-Cen- ered earning “freedom to stu- Learner auton-
e Alignment to R P6
tered and Flex- : dents omy
. . student interests —,; .
ible Learning learning beyond
. e Extended learn- Extended learn-
Environment . the classroom (ser- . P3
ing beyond class- . o ing context
vice learning)
room P - . -
tailor fit their inter- Learning based P6
est, strengths” on interests
e Preparation for  “preparing students
hi lrl)er educa f(I))r hIi) hergeduca Prepares stu-
Alignment to " fn Jemplo tion fm lovment or dents for future P4
Student Out- ploy » employmer B paths
ment entrepreneurship
comes and Fu- .
. e Global competi- y .
ture Readiness . more competent to  Global competi-
tiveness ” . P3
the global needs tiveness

Career readiness

Across participants, the dominant theme
was the streamlining of competencies, which
consistently translated into deeper learning,
reduced instructional pressure, and increased
mastery. This structural shift appeared to cas-
cade into other outcomes, particularly im-
proved teaching efficiency and student perfor-
mance.

Asecond strong pattern was learner agency
(choice and personalization), which directly in-
fluenced engagement and motivation. Teachers
repeatedly linked student choice with
increased interest and participation, indicating
a move toward learner-centered pedagogy.

Finally, the curriculum demonstrated a
clear shift toward skills-based education, par-
ticularly life skills, collaboration, and founda-
tional competencies, aligning with 21st-cen-
tury learning goals.

The Following Themes were Identified from
the Analysis

Theme 1: Streamlined Curriculum Enhancing
Depth of Learning

This theme highlighted teachers’ percep-
tions that the reduction and streamlining of
competencies under the Strengthened SHS Cur-
riculum provide greater instructional focus and
adequate time for lesson mastery.

Participants emphasized that there is a
“less number of competencies” (P1) and that
“competencies are more streamlined” (P2).
Others noted “decongesting the workload” (P5)
and having “longer time to master competen-
cies” (P6).

These responses indicated that curriculum
decongestion reduces instructional pressure
and allows teachers to prioritize depth of un-
derstanding rather than breadth of content
coverage. With fewer competencies to address,
teachers are better positioned to pace lessons
appropriately, reinforce key concepts, and pro-
mote mastery learning. This suggests that the
strengthened curriculum supports more mean-
ingful instructional practices and improves
learning quality by aligning time, content, and
instructional goals.
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Theme 2: Improved Student Engagement
Through Choice and Relevance

This theme reflected teachers’ observations
that increased learner choice and relevance of
learning content result in higher student en-
gagement and motivation.

Teachers shared that students can “choose
and personalize what they want to learn” (P3)
and observed that “students are more engaged”
(P3), particularly “due to their own luxury to
choose” elective subjects (P6).

The findings suggested that learner auton-
omy played a critical role in enhancing student
motivation and participation. When students
were given the opportunity to select learning
areas aligned with their interests and aspira-
tions, they demonstrated greater ownership of
the learning process. This reflected a shift to-
ward learner centered pedagogy, where rele-
vance and choice served as key drivers of en-
gagement rather than externally imposed in-
structional demands.

Literature on student centered learning
consistently highlighted that learner choice
and relevance significantly improve engage-
ment, motivation, and persistence, particularly
in secondary education settings.

Theme 3: Development of Practical and Life
Skills

This theme emphasized teachers’ percep-
tions that the strengthened curriculum priori-
tized the development of practical and life skills
alongside academic learning.

Participants referred to the “development
of life skills” (P1), described the curriculum as
“skills based” (P4), and noted its role in “devel-
oping students’ practical skills” (P4).

These responses suggested that the
strengthened curriculum promoted functional
and real-world learning experiences that ex-
tended beyond traditional academic instruc-
tion. By emphasizing practical and life skills,
the curriculum prepared students for everyday
challenges, employment, and postsecondary
pathways. This shift reflected a broader educa-
tional goal of equipping learners with adapta-
ble competencies necessary for lifelong learn-
ing and social participation.

Research on skills-based education empha-
sized that integrating practical competencies

into the curriculum enhanced learners’ readi-
ness for work, citizenship, and independent de-
cision making.

Theme 4: Enhanced Student Performance and
Competency

This theme highlighted improvements in
student performance and mastery of compe-
tencies as perceived by teachers.

Teachers observed that learning became
“more effective” (P1), students could “submit a
well-done output” (P2), and learners “managed
to perform better” (P6).

The data indicated that mastery focused in-
struction under the strengthened curriculum
led to improved student performance and
higher quality learning outputs. When teaching
emphasized understanding rather than task
completion, students were better able to
demonstrate competencies meaningfully. This
suggested that curriculum coherence and in-
structional focus contribute directly to im-
proved learning outcomes.

Studies on mastery-oriented instruction
consistently showed that deep learning ap-
proaches resulted in improved student
performance and authentic demonstration of
competencies.

Theme 5: Improved Teaching Process and In-
structional Planning

This theme reflected teachers’ experiences
of enhanced instructional planning and teach-
ing efficiency under the streamlined curricu-
lum.

Participants reported having “more time to
prepare materials” (P1), experiencing “lesson
planning more efficient” (P2), and finding les-
sons “manageable and easier to teach” (P6).

These responses suggested that curriculum
decongestion supported more deliberate and
purposeful instructional planning. Reduced
content load allowed teachers to focus on les-
son quality, formative assessment, and learner
engagement rather than rushed content deliv-
ery. This improvement in instructional man-
ageability indicateed that effective curriculum
design directly enhanced teaching efficiency
and instructional confidence.

Educational research highlighted that man-
ageable curricula improved lesson planning
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quality and supported sustainable teaching
practices.

Theme 6: Collaboration and Communication
Skills Development

This theme reflected improvements in stu-
dents’ collaboration and communication skills
as observed by teachers.

Teachers noted that students can “collabo-
rate and communicate more efficiently” (P2)
and are actively “participating in class discus-
sion” (P4).

These findings indicated that the curricu-
lum fostered interactive and participatory
learning environments that encouraged team-
work and communication. The integration of
collaborative activities supported the develop-
ment of interpersonal skills essential for aca-
demic discourse and real world engagement.

Research on collaborative learning empha-
sized its effectiveness in developing communi-
cation skills, teamwork, and active classroom

Theme 7: Learner Centered and Flexible Learn-
ing Environment

This theme highlighted the shift toward
flexible, learner centered instructional ap-
proaches.

Participants mentioned giving “freedom to
students” (P6), promoting “learning beyond
the classroom” (P3), and designing instruction
“tailor fit to their interests” (P6).

These responses suggested that the
strengthened curriculum supported flexible
and personalized learning experiences. By
aligning instruction with learners’ interests
and allowing learning across varied contexts,
the curriculum promoted relevance, autonomy,
and deeper engagement. This reflected a depar-
ture from rigid instructional structures toward
responsive and inclusive education.

Studies on learner-centered education ad-
vocated this approach as an effective means of
increasing learner engagement, adaptability,
and meaningful learning experiences.

participation.

Table 11. Thematic Analysis of the Experiences of Senior High School Focal Persons in Implementing
the Strengthened Senior High School Curriculum in Relation to the Stages of Concern

Codes Meaning Units Condensed
Theme . . . . Source
(Recurring Ideas) (Verbatim) Meaning Units
“students achieve mas- Ensure compe
tery of the essential p P2
. tency mastery
competencies
Focus on Mas- Ensuring mastery  “fully understand and
A Mastery of com-
tery of Compe- Improving learn-  master the competen- etencies P4
tencies and ing outcomes cies” p
Learning Out- Effective lesson “ensuring effective stu-
. ) Focus on learn-
comes delivery dent learning out- . p2
” ing outcomes
comes
“effective delivery of Effective instruc- pa
lessons” tion
“improving its imple- Improve imple- P2
mentation” mentation
o “making it clearer and = Need clearer im-
Improving imple- ” . P3
Need to Im- . seamless plementation
. mentation “ : .
prove Curricu- Enhancine in- improving my instruc- Enhance teach- P2
lum Implemen- cing tional strategies” ing strategies
. structional strate- — ; . .
tation and In- ies improving my instruc- Improve instruc- P4
structional & . tional strategies” tion
. Effective execu- » - -
Strategies tion making sure the im-
plementation reflects Focus on quality P6

quality and not just ex-
ecution”

implementation
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Codes Meaning Units Condensed
Theme . . . . Source
(Recurring Ideas) (Verbatim) Meaning Units
Lack of Instruc- e Lack of materials  “lack of updated learn-  Lack of updated p5
tional Materials e Resource gaps ing materials” materials
and Resource e Need forupdated “availability of reliable  Need reliable P6
Readiness materials materials” materials
“adjustment from the Adjusting to new P6
previous curriculum” curriculum
e Adjustment from  “initially... understand- .
revious curricu-  ing the structure/con- Initial concern P2
Adjustment and p on structure
ce: lum tent
Transition to s P : :
. e Initial focus on initially my concernis Concern on curric-
the New Curric- . N P4
structure about its structure ulum structure
ulum . -
e Transition chal- early concerns were
lenges focused on under- Early structural pS
standing the new concerns
structure”
e Managing de- “managing its de- Managing curric- p?
Managing Cur- mands mands” ulum demands
riculum De- Meeting stake- . .
* & “meeting all the needs  Addressing
mands and holder needs
Complexity « Balancing re- and demands of the stakeholder de- P6
. stakeholders” mands
quirements
L “we cannot completel No clear big pic-
e Lack of big pic- Ot cormp y &P P1
. see the big picture yet” ture yet
Uncertainty ture m T
how it will impact .
and Incomplete e Unclear long- . . Uncertain long-
. . . their tertiary educa- . P1
View of Curric- term impact tion” term impact
ulum Outcomes o Presence of “gray —, 5
N many gray areas in Presence of un-
areas \ P6
the program clear aspects
. e Need for clear “providing consistent .
Need for Policy . . .. Need clear poli-
policies and timely policiesand . P3
Support and . s » cies
e Timely guidelines documents
System- Level LS . , .
. e Institutional di- making it clearer and  Need clearer sys-
Clarity . " . P3
rection seamless by DepEd tem guidance
“initially... understand-
ing the curriculum... Shift to imple- P2
now... improving in- mentation focus
structional strategies”
. . “initially... struc-
Evolving e Shift from under- Yo SU i From structure
. : ture...now... improving o
Teacher Con- standing to imple- . . to teaching im- P4
: instructional strate-
cerns Over mentation o provement
. : o gies
Time e Timely guidelines —
early con- .
Shift to resource
cerns...now... address- P5
) B concerns
ing the resource gap
“more confident now Increased confi- p1

in delivering”

dence
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At this stage of implementation, teachers’
concerns had clearly shifted from understand-
ing the curriculum to refining its execution.
Early uncertainties about structure and con-
tent had evolved into more complex concerns
involving instructional quality, student mas-
tery, and implementation effectiveness.

A dominant theme was the focus on ensur-
ing mastery of competencies, reflecting a strong
alignment with outcome-based education.
However, this goal is constrained by persistent
issues such as the lack of instructional materi-
als and the need to continuously improve
teaching strategies.

Another critical concern was the incom-
plete understanding of the curriculum’s long-
term impact, particularly regarding students’
readiness for tertiary education. This uncer-
tainty was compounded by policy gaps and un-
clear system-level guidance, indicating that im-
plementation challenges were not solely class-
room-based but also institutional.

Finally, the data revealed a developmental
trajectory among teachers, where confidence
increases over time, yet concerns become more
nuanced, shifting from “What is this curricu-
lum?” to “How do I implement this effectively
and meaningfully?”

Table 12. Thematic Analysis of the Basis for the Proposed Action Plan to Enhance the Implementation
of the Strengthened Senior High School Curriculum

Codes (Recurring

Meaning Units

Condensed

Theme . . . Source
Ideas) (Verbatim) Meaning Units v
“curriculum
. . Need timely CG
guides...made available... eed imely P1
1 o» availability
. _assoon as possible
Updated materi- —; : :
updated instructional Need updated
Need for Up- als 1 . P2
s materials materials
dated and Ac- Availability of ’ .
. . development of local- Need localized
cessible In- curriculum , ) . 1 . P5
. . ized learning materials” materials
structional Ma- guides “updated materials. as
terials Standardized re- P Need updated
sessment tools... re- P6
sources . resources/tools
sources
“standardized ready- Need standard- P2
made lessons” ized lessons
“continuous profes- .
. . Ongoing teacher
sional development like g0Ing P2
. C training
seminars/trainings
. “continuous provision .
Regular training of professional learning Continuous p3
Continuous Seminars/work- L, PLCs
. sessions
Professional shops ;
. “ . Sustained pro-
Development Professional continuous profes- .
- : . » fessional devel- P4
and Training learning commu- sional development opment
nities m X P
targeted teacher train-  Focused teacher ps
ing programs” training
“regular trainings and Regular training P6
seminars” activities
- “differences in how the  Inconsistent
Clear guidelines . . .
Need for Clear . curriculum is under- curriculum un- P1
. . . Consistent un- " .
Policies, Guide- . stood derstanding
. derstanding P :
lines, and Sys- Defined expecta- clear expectations set Need clear ex-
tem Alignment P before the start of the P6

tions

year”

pectations
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Codes (Recurring Meaning Units Condensed
Theme . . . Source
Ideas) (Verbatim) Meaning Units
“systems that are
. Vague system
vague... immer- > P3
. . »  policies
sion...grading systems
“clear outline on the Need clear elec-
L, . P6
electives tive structure
“one mission in mind to  Need unified di- P6
accomplish” rection
Reduced paper-  “reduced administrative Less admin P2
. work workload” tasks
Reduction of L
. . . Less administra- .
Administrative . reduce teachers admin-
tive tasks . . Reduce paper-
Workload , istrative (paper works P4
More time for . work
: and reports)
teaching
s “infrastructure and .
Facilities and . . Need facili-
. . . equipment especially on . . P5
Provision of equipment . . ” ties/equipment
. elective subjects
Adequate Re- Resource provi- —; - .
: provision of necessary = Provide needed
sources and In- sion N P4
. . resources resources
frastructure Learning envi- .
3 N Need sufficient
ronment support “resources P6
resources
“collaborative planning  Limited subject P2
among teachers” slots
“sharing of best prac- Resource limita- p?
. Collaboration tices” tions
Collaboration, TN
er . among teachers " ir e Capacity limita-
Monitoring, Lo regular monitoring . P3
. Monitoring tions
and Institu- . m : ;
. Leadership sup- consistent check-ups in
tional Support ) ) Regular system
port every implementing o P6
” monitoring
schools
“administrators are Strong leader- P3
very much supportive”  ship support
. : “tertiary institutions... Need alignment
Alignment with . : .
] i aware... mixture of old with higher edu- P1
Curriculum tertiary educa- . ” ,
. . and new curricula cation
Clarity and tion Py —
. . . different set of compe-  Need clarity in
Alignment with Clear curriculum ) M ’ P1
tencies are developed competencies
External Sys- structure » :
. clear outline on elec- Structured cur-
tems Defined compe- ) . ,
tives...prerequisites... riculum frame- P6

tencies

limits”

work

The themes identified from the responses
provide a strong basis for the development of
an action plan to enhance the implementation
of the Strengthened Senior High School Curric-
ulum. Participants emphasized the urgent need
for updated instructional materials, continuous
professional development, clearer policies and
guidelines, and reduced administrative work-
load. They also highlighted the importance of

adequate resources, infrastructure, collabora-
tion, and regular monitoring. These findings
point to the necessity of a comprehensive and
multi-level intervention plan.

Overall Prospects and Challenges of Im-
plementation

The findings of the study indicated that the
implementation of the Strengthened Senior
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High School Curriculum presented both signifi-
cant challenges and promising prospects.

The challenges were primarily associated
with early-stage concerns, including limited in-
structional materials, increased workload, ad-
justment to new competencies, and gaps in
teacher preparation and administrative sup-
port. These challenges reflected constraints in
capacity building and system readiness, which
may hindered the smooth and consistent im-
plementation of the curriculum during its ini-
tial phase.

On the other hand, the prospects were evi-
dent in teachers’ strong orientation toward stu-
dent outcomes, willingness to collaborate, and
commitment to improving instructional prac-
tices. The streamlined curriculum, increased
learner engagement, and emphasis on practical
skills contributed to more meaningful and ef-
fective learning experiences. These enabling
conditions reflected emerging strengths in in-
structional coherence, professional collabora-
tion, and readiness for sustained implementa-
tion.

Overall, the coexistence of these challenges
and prospects suggested that the Strengthened
SHS Curriculum was in a critical developmental
stage, where appropriate support, leadership,
and capacity-building interventions could sig-
nificantly influence the success and sustainabil-
ity of its implementation.

Synthesis and Implications

In summary, the findings of this study
demonstrated that teachers were in a transi-
tional stage of curriculum implementation,
characterized by the presence of both imple-
mentation challenges and emerging opportuni-
ties. From a CBAM perspective, teachers exhib-
ited a progression from self and task concerns
toward impact-oriented concerns, indicating
growing engagement with the innovation. From
Fullan’s perspective, the findings highlighted
the need to strengthen enabling conditions—
particularly in capacity building and system
support—while sustaining the positive devel-
opments in collaboration, coherence, and pro-
fessional commitment.

These results underscored the importance
of providing targeted interventions that ad-
dressed teachers’ immediate needs while also
supporting long-term professional growth and
institutional development. By addressing exist-
ing challenges and leveraging emerging
strengths, schools and educational leaders can
facilitate a more effective, coherent, and sus-
tainable implementation of the Strengthened
Senior High School Curriculum.

Proposed Action Plan

For the Enhancement of the Implementation
of the Strengthened SHS Curriculum

Grounded in the Concerns-Based Adoption
Model (CBAM), particularly the Stages of Con-
cern (SoC) Framework, which emphasizes
teachers’ evolving concerns and experiences
during the implementation of educational inno-
vations, and interpreted through Fullan’s The-
ory of Educational Change, which highlights the
importance of leadership support, capacity
building, coherence, collaboration, and sustain-
ability in successful reform implementation,
this proposed action plan aims to enhance the
implementation of the Strengthened Senior
High School Curriculum in public and private
senior high schools in Baliwag City, Bulacan.

Based on the findings of this study, the ac-
tion plan is designed to address the identified
challenges experienced by teachers—particu-
larly in terms of informational, personal, and
management concerns—while strengthening
existing prospects related to learner outcomes,
collaboration, and instructional innovation.
Through strategic and sustainable interven-
tions, this plan seeks to improve teachers’
readiness, competence, and institutional sup-
port systems to ensure effective and sustained
curriculum implementation.

General Objective

To enhance and sustain the effective imple-
mentation of the Strengthened Senior High
School Curriculum in public and private senior
high schools in Baliwag City, Bulacan through
strengthened leadership support, capacity-
building initiatives, collaborative practices, and
responsive institutional mechanisms.
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Table 13. For the Enhancement of the Implementation of the Strengthened SHS Curriculum

CBAM L Strategies/ Persons . Expected
Objectives . Timeframe
Stage/Concern Interventions Involved Outcomes
Conduct orienta-
tion sessions, cur Teachers
) o School admin- demonstrate
Strengthen riculum briefings, .
, istrators, cur- clearer under-
teachers’ un- and focused . .
, riculum coor- standing of
. derstandin g of workshops on . Short-term and .
Informational . dinators, de- . curriculum ex-
the Strength- curriculum struc- continuing )
partment pectations and
ened SHS Cur-  ture, competen- . .
. . heads, teach- implementati
riculum cies, assessment, .
. ) ers onrequire-
and instructional
i ments
alignment
Address teach- Teachers
ers’ concerns Provide role clari- School admin- demonstrate
regarding their fication, mentor- istrators, de- greater clarity
roles, responsi- ing, consultation artment regarding their
Personal s P 5 . P Quarterly & .g. .
bilities, and ca- sessions, and heads, master responsibili-
pacity to im- peer-support teachers, ties and availa-
plement the mechanisms teachers ble support
curriculum mechanisms
Review workload
o Improved
distribution; )
Reduce opera- . . School admin- management
. o streamline admin- | )
tional difficul- . . . istrators, de- of imple-
. istrative require- .
ties related to partment mentati on
ments; develop Short- to me- .
Management workload, re- . heads, teach- . tasks and in-
and share instruc- dium-term
sources, and . ers, ICT /re- creased access
) . tional resources; .
implementati . . source person- to instruc-
establish accessi- )
on processes nel tional re-
ble resource re-
o sources
positories
Use learner feed- .
. Instructional
Strengthen back, formative .
, decisions be-
teachers’ at- assessment re-
. Teachers, de- . come more re-
tention to sults, and class- Every grading )
Consequence . partment . sponsive to
learner out- room evidence to period
) ) heads, learners learner needs
comes and en-  inform instruc- .
) ) and learning
gagement tional adjust-
outcomes
ments
Conduct LAC ses-
Strengthen . Teachers, de- Increased
. sions, peer mentor- ;
professional ) . partment sharing of
. ing, collaborative .
. collaboration . heads, master = Monthly/Quar-  practices and
Collaboration ) . lesson planning, )
in curriculum . teachers, terly coordinated
. and sharing of ef- . : .
implementa- L school admin- curriculum im-
. fective instruc- . .
tion . . istrators plementation
tional practices
Support teach-
. Provide opportu-
ers in improv- . pp. Teachers, de- Teachers de-
. . nities for action re- L
Refocusing ing and adapt- , , partment Continuing velop and re-
L0 search, innovation .
ing instruc- heads, school fine contextre-

tional practices

sharing, develop-
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CBAM L Strategies/ Persons . Expected
Objectives . Timeframe
Stage/Concern Interventions Involved Outcomes
ment of contextu-  administra- sponsive in-
alized materials, tors, research structional
and experimenta-  coordinators practices
tion with appro-
priate instruc-
tional strategies
Establish moni-
. toring and feed- School admin-
Strengthen in- 8 . . More coherent
L back mechanisms; istrators, cur- L
stitutional con- . . institutional
. review resource riculum coor-
Integrated Sup- ditions sup- . : Annual and con-  support for
. . needs; provide dinators, de- . .
port porting curric- o tinuing sustained cur-
. continuing profes- partment . .
ulum imple- ) riculum imple-
. sional develop- heads, teach- .
mentation mentation

ment and leader-
ship support

ers

The proposed action plan presented in ta-
ble 13 was designed to address the specific
stages of concern identified among senior high
school teachers while strengthening key di-
mensions of educational change. Interventions
targeting informational and personal concerns
focus on enhancing teachers’ understanding of
curriculum and clarifying their roles through
structured orientation and leadership

To address the management concerns,
strategies are directed toward improving sys-
tem support through workload management,
provision of instructional materials and
streamlining of administrative processes.

Meanwhile, the strong presence of collabo-
ration, consequence and refocusing concerns is
leveraged as an opportunity to promote profes-
sional learning communities, data-driven in-
struction and continuous improvement prac-
tices. These interventions aim to sustain and
deepen teachers’ engagement with curriculum
by fostering collaboration, innovation and re-
flective practice.

Overall, the action plan aligned with Ful-
lan’s framework by strengthening capacity
building, collaboration coherence and sustaina-
bility thereby supporting a more effective and
sustainable implementation of the Strength-
ened Senior High School Curriculum.

Conclusion
The study concluded that the implementa-
tion of the Strengthened Senior High School

(SHS) Curriculum in selected public and private
schools in Baliwag City, Bulacan, involved both
significant challenges and promising opportu-
nities. Teachers reported high concerns across
the Informational, Personal, Management, Con-
sequence, Collaboration, and Refocusing
stages, while Awareness obtained the lowest
mean. This indicates that teachers’ concerns
extended beyond basic awareness to under-
standing the curriculum, managing implemen-
tation demands, responding to learner out-
comes, collaborating with colleagues, and im-
proving instructional practices.

Major challenges included limited instruc-
tional materials and resources, workload and
time demands, adjustment to revised compe-
tencies, teacher preparation and subject align-
ment, and administrative and structural con-
straints. Despite these challenges, teachers
demonstrated strong interest in instructional
improvement, collaboration, learner respon-
siveness, and the exploration of new teaching
strategies.

The highest Refocusing score (M = 3.78) in-
dicates strong expressed interest in improving
and adapting instructional practices. However,
this finding should be interpreted cautiously
because the data were self-reported and sev-
eral stages recorded closely clustered high
means, raising the possibility of response bias
and ceiling effects. The high Refocusing score
does not, by itself, establish actual innovation
or institutionalization of the curriculum.
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Rather, it suggests that teachers may be im-
provement-oriented while still experiencing
resources and organizational constraints that
affect their ability to enact such improvements.

From the perspectives of the Concerns-
Based Adoption Model and Fullan’s Theory of
Educational Change, the findings highlight the
need for sustained capacity building, collabora-
tive practices, responsive leadership, adequate
instructional resources, and coherent institu-
tional support. Addressing these conditions
may help teachers translate their expressed
willingness to improve into more consistent
and sustainable curriculum implementation.

Overall, the study provides evidence that
teachers are actively engaging with the
Strengthened SHS Curriculum while continuing
to navigate practical implementation chal-
lenges. The findings and proposed action plan
may serve as a basis for strengthening institu-
tional support and responding to teachers’
evolving concerns during curriculum imple-
mentation.
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