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ABSTRACT 

 

The study aimed to determine the qualifications and competencies of 

guidance teachers in correlation with their performance for the school 

year 2018 – 2019. The status of the qualifications of the guidance teach-

ers was determined in terms of educational attainment, level of semi-

nars and trainings attended pertinent to guidance related work and 

length of service as a guidance teacher.  The respondents of the study 

were 15 school heads, 37 guidance teachers and 1,001 teachers. The 

study utilized the descriptive evaluative method. Data were collected 

through the use of researcher – adapted questionnaire checklist.  The 

results showed that there is no significant correlation between the 

qualifications of the guidance teachers and their competencies as per-

ceived by the three groups of respondents. The results showed that 

there are no significant correlations between the qualifications of the 

guidance teachers and their performance. In consideration of the cor-

relation that exists, the administrators and the teachers perceived that 

the guidance teachers’ qualifications are positively correlated with the 

performance. The results showed that there is a low correlation be-

tween the competencies of guidance teachers and their performance 

but considered to be not significant. In consideration of the administra-

tors and teachers, the correlation is positive while for the guidance 

teachers themselves, the correlation is negative.  

 

Keywords: educational attainment, guidance teachers, work perfor-

mance 
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Background  
The school is one of the most effective agen-

cies to develop a sense of discipline and moral 
values of an individual. The guidance program 
should mean to be well organized and staffed 
with qualified personnel. This is an essential 

part of the guidance program to provide each 
student the opportunity to experience a sense 
of accomplishment, group competence, and 
satisfaction in being a creative member of a 
group through varied activities that meet the 
needs of all learners concerned. 
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In line with this, Cinco (2008) states that 
the growing importance of the guidance ser-
vices and their impact on the school set-up 
have promoted a number of questions regard-
ing the guidance counselors, their educational 
qualifications, training and competencies, as 
well as their functions and performance. 

The range of their functions suggests that 
they must have a working knowledge on their 
area of specialization related to their training 
and experience in a number of ways in their 
own fields. Furthermore, they must also have 
expertise in human relation in order to affect 
rapport or good interpersonal relationship be-
tween and among the school personnel, the 
parents, and the referral sources including 
churches and other government agencies in the 
community. Moreover, they must be able to 
meet the needs of each individual student. Be-
cause of this, it appears that the main function 
of all guidance counselors is to assist the stu-
dents who specifically encounter various prob-
lems that directly affect their performance in 
school in order to help them develop self-direc-
tion, self-organization and self-guidance to-
ward self-realization and fulfillment.  

Clearly, all guidance counselors need suffi-
ciently appropriate preparation that will give 
them the ability to perform their tasks with 
high level of performance as expected of them 
as guidance authority.  Hence, the work of each 
guidance counselor involves a wide range of re-
lated responsibilities in the exigency of the ser-
vice. 

Moreover, as described by Ferrer, (2003) 
and cited by Daya (2008), competencies de-
scribe how work is performed and how suc-
cessful performance is demonstrated appropri-
ately. In that manner, degrees, licenses and cer-
tificates actually convey level of competencies 
to the public, yet in reality, one must recognize 
variations in competencies among practition-
ers with the same credentials. It also appears 
that the responsibility of the professional coun-
selors is to continuously update or upgrade 
their competence through frequent or regular 
participation in various professional trainings 
or seminars and educational opportunities, re-
garding the professional literature, and attend-
ing professional seminars and workshops as 

the need arises. This is to maintain quality ser-
vice among clients (the students) in particular 
and to raise the standards as innovations are 
incessant as the changing world. 

The related competencies needed by the 
guidance counselors are seen to be important 
to make sure that our future school counselors’ 
workforce would be able to make a positive im-
pact in the lives of children and young adults. 
As counselors, they should exert effort to assist 
students pay more attention to their academic, 
personal or social and career goals improve-
ment to enable them to succeed in school and 
become responsible and accountable members 
of the society. 

Considering the important roles that the 
guidance counselors in the secondary educa-
tion should perform their tasks, it has been ob-
served that there is, however, scarcity of con-
cerned guidance counselors in the Division of 
Marikina. Selected teachers have been assigned 
as guidance teachers to perform and deliver 
services similar to those of guidance counse-
lors upon internal arrangement done by the 
school head as empowered by the Department 
of Education (DepEd) to implement official 
matters that concern the smooth flow of the 
school operations.   

With all these ideas, therefore, this research 
aims to provide an enrichment program for the 
guidance teacher to make them fully efficient in 
performing different guidance services. One 
crucial part of providing good education is the 
good performance of the guidance teachers. At 
present, they are evaluated as teacher per se 
not as guidance teacher. Their performance in 
terms of their duties and responsibilities as 
guidance teacher is not rated, and there is no 
way of knowing if they are performing well in 
their role or not. Even if a guidance teacher is 
qualified enough to perform his task, it is very 
important to know if all aspects of his duties are 
always done, thus, their academic achievement 
and experience to fully perform their delegated 
multiple tasks have to be considered as well. 
Determining their performance will help the 
guidance teachers   improve and fulfil their  
responsibility that will benefit the learners and 
the other members of the school community.  
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The Division of Marikina City in 2018 de-
clared that thirty seven (37) guidance teachers 
were assigned to fifteen (15) secondary 
schools. Among the thirty seven (37) guidance 
teachers, only three (3) are licensed as Regis-
tered Guidance Counselors while others have 
master’s degree or just earned units in their 
graduate programs and few among guidance 
teachers were sent to attend trainings related 
to guidance and counseling. Because of this, the 
need for better performance is important to the 
guidance teachers in the successful completion 
of their tasks, duties or responsibilities that 
highly demand for quality and excellence, rele-
vance and responsiveness, efficiency and effec-
tiveness, access and equity as necessary pa-
rameters of the guidance services. 

The findings of this study may help the 
guidance teachers to upgrade their perfor-
mance for the effective guidance services and 
to be as au courant as the guidance counselors, 
themselves. Hence, this study will serve as ba-
sis for the proposed enrichment program for 
the guidance teachers in the Division of 
Marikina City where the researcher teaches 
and serves as the guidance teacher.  

    
Purpose of the Study 

The study attempted to determine the qual-
ifications and competencies of guidance teach-
ers as it correlates with their performance as 
basis for the proposed enrichment program. 

Specifically, the study sought to answer the 
following questions: 
1. What are the qualifications of the guidance 

teachers’ respondents in terms of: 
1.1 educational attainment; 
1.2 level of seminars   and   trainings   at-

tended pertinent to guidance related 
work; and 

1.3 length of service as guidance teachers? 
 
2. What is the extent of competencies of guid-

ance teachers in the Division of Marikina in 
terms of:  
2.1 philosophical, psychological and socio-

logical foundations of guidance; 
2.2 counseling theories, tools and tech-

niques; 
2.3 psychological testing; 

2.4 organization, administration and su-
pervision of guidance services and pro-
gram development; 

2.5 group process; and 
2.6 career guidance as perceived by the ad-

ministrators, faculty members and 
guidance teachers themselves? 

3. Are there significant differences among the 
perceptions of the three groups of respond-
ents as to the competencies of the guidance 
teachers in the Division of Marikina? 
 

Hypothesis of the Study 
1. There are no significant differences among 

the perceptions of the three groups of re-
spondents as to the competencies of the 
guidance teachers in the Division of 
Marikina. 

2. There are no significant differences among 
the perceptions of the three groups of re-
spondents as to the performance of the 
guidance teachers in the Division of 
Marikina. 

3. There is no significant correlation between 
qualifications and competencies of the guid-
ance teachers in the Division of Marikina as 
perceived by the three groups of respond-
ents. 

 
Methods 

The research design used in gathering the 
data for this study is descriptive survey and 
correlation research that aims to assess the 
qualifications and competencies of guidance 
teachers associates with their performance. 

For the statistical analysis of data, fre-
quency and percentage distribution are used in 
presenting the profile of the guidance teachers. 
The weighted mean was used to determine the 
extent of competencies and performance of the 
guidance teachers. T-test was used to deter-
mine the significant difference among the per-
ceptions of the three respondents as to the 
competencies and performance of the guidance 
teachers. The Pearson’s Product Moment Cor-
relation Coefficient was used to determine the 
significant correlation between qualifications 
and competencies, qualifications and perfor-
mance and competencies and performance of 
the guidance teachers as perceived by the  
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administrators, the faculty and the guidance 
teachers themselves. 

Using these methods, the study presents 
the status and provides the data needed to es-
tablish the perceptions of three groups of re-
spondents in the qualifications, competencies 
and performance of the guidance teachers. 

 
Respondents of the Study 

 The respondents of study involved fif-
teen (15) administrators and thirty-seven (37) 
guidance teachers. A complete enumeration 
was made. Since the teacher population in the 
secondary schools in the Division of Marikina 
involved in this study is of significant number, 
only a sample was taken as respondents. Using 
Slovin’s formula with 0.05 margin of error, of 
the 1,270 teachers, 1,001 were chosen as re-
spondents.  

Using Slovin’s formula with 0.05 margin of 
error, of the 1,270 teachers, 1,001 were chosen 
as respondents. Overall, this study involved 
1,053 respondents; 15 administrators, 1,001 
teachers and 37 guidance teachers. 

 
Data Gathering Procedure 

In this study, the questionnaire-checklist 
was used as its principal instrument. There are 
two sets of questionnaires used in this study. 
One for assessing the qualifications and compe-
tencies of the guidance teachers and the second 
set for assessing the performance of the guid-
ance teachers.  This was   an   adapted   research 
instrument used by Daya (2008) in her study 
“An Assessment of the Qualifications and Com-
petencies of SLSU Guidance and another set of 
questionnaire to evaluate the performance of 
guidance teachers from the book of Dr. Imelda 
V.G. Villar entitled “Implementing a Compre-
hensive Guidance and Counseling Program in 
the Philippines.” Counselors”. 

 
Data Analysis Procedure 

For in-depth analysis and interpretation of 
the data, appropriate statistical treatment tools 
were then applied for each specific question.  

1. Frequency and percentage distribution 
were used in presenting the qualifications 
of the guidance teachers in terms of educa-
tional attainment, level of seminars and 
trainings attended, and length of service 
pertinent to guidance related work. 

2. The weighted mean was used in determin-
ing the extent of competencies and perfor-
mance of the guidance teachers.   

3. T-test was used to determine if there were 
significant difference among the   percep-
tions   of   the   three   groups   of   respond-
ents   as   to   the competencies   and per-
formance of the guidance teachers in the 
Division of Marikina. 

4. The Pearson’s Product Moment Correla-
tion Coefficient was used in determining if 
there were significant correlations be-
tween qualifications and competencies, 
qualifications and performance, and com-
petencies and performance of the guid-
ance teachers as perceived by the three 
groups of respondents. 

 
Results and Discussion 

Table 1 presents the frequency and per-
centage distribution with respect to the profile 
of the guidance teacher respondents in terms 
of educational attainment and seminars and 
trainings attended.  

Of the thirty seven (37) guidance teachers 
respondents, it is noteworthy to emphasize 
that majority of the guidance teachers are with 
master’s units as indicated by twenty two (22) 
or 59.00%. Those who are master’s degree 
holder are eight (8) or 22.00% and those with 
doctorate units are three (3) or 8%. 

These data project the enthusiasm of the 
guidance teachers to go for professional updat-
ing believing that only in qualifying themselves 
professionally can they give better services to 
their clientele. While there are those who as-
pire to grow as guidance counselors in terms of 
academic qualifications, there are still those 
who are not updating themselves profession-
ally as indicated by a total of four (4) or 11% 
who are barely bachelor’s degree holders. 
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Table 1. Qualifications of Guidance Teacher Respondents 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 
Table 2.  Weighted Mean of the Extent of Competencies of Guidance Teachers in Terms of Philosoph-

ical, Psychological and Sociological Foundations of Guidance 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
Table 2 presents the computed mean on the 

extent of competencies of the guidance teach-
ers in terms of philosophical, psychological, 
and sociological foundations   of   guidance   as   
perceived   by the administrators,  teachers  and 
guidance teachers themselves. 

It can be noted from the results that the ad-
ministrators considered the guidance teachers 

as having the skills, attitudes, and values on 
philosophical, psychological and sociological 
foundation of guidance to a great extent as in-
dicated by the weighted mean of 3.50 on the 
three areas. In likewise manner, the teachers 
considered the guidance teachers as having the 
skills, attitudes, and values on philosophical, 
psychological and sociological foundation of 
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guidance to a great extent as indicated by the 
weighted mean of 3.27, 3.45, and 3.59 respec-
tively. 

On the other hand, the guidance teachers 
considered themselves as having the attitudes, 
and values on philosophical, psychological and 
sociological foundation of guidance to a great 
extent as indicated by the weighted mean of 
3.46 and 3.49 respectively. It can be noted that 
unlike the other two respondents considera-

tions, the guidance teachers considered them-
selves as possessing the skills on philosophical, 
psychological and sociological foundation of 
guidance to a moderate extent only.  

Overall, a rating of “Great Extent” is given 
on the philosophical, psychological and socio-
logical foundation which concluded that the 
provision of philosophical, psychological and 
sociological foundation is outstanding job in 
this position requirement. 

 
Table 3. Weighted Mean of the Extent of Competencies of the Guidance Teachers in Terms of Coun-

seling Theories, Tools and Techniques as Perceived by the Three Groups of Respondent 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Table 3 presents the computed mean on the 
extent of competencies of the guidance teach-
ers in terms of counselling theories, tools and 
techniques as perceived by the administrators, 
teachers and guidance teachers themselves. 
The results showed that the competencies pos-
sessed by the guidance teachers on counselling 
theories, tools and techniques are of great ex-
tent on skills, attitudes and values as evaluated 
by the administrators and teachers.  

However, if the guidance teachers evalu-
ated themselves the areas they are considered 
to be of great extent in competencies is in  the  
attitude  area.  Guidance teachers know them-
selves   better.  It is only in the attitude compe-
tency that they considered themselves   as    do-
ing   well   in   the   aspect   of applying counsel-
ing theories, tools and techniques. 
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Table 4. Weighted Mean of the Extent of Competencies of the Guidance Teachers in Terms of Psycho-
logical Testing as Perceived by the Three Groups of Respondent 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Table 4 presents the computed mean on the 
extent of competencies of the guidance teach-
ers in terms of psychological testing as  per-
ceived by the administrator, teachers and guid-
ance teachers themselves. 

Results showed that administrators consid-
ered the guidance teachers to have great extent 
of competencies in attitudes  and  values  as  re-
flected  by  the weighted mean of 3.27 and 3.33, 
respectively. Also, they perceived the guidance 
teachers to have moderate extent in knowledge 
and skills as reflected by 3.07 weighted mean 
for both variables. In addition, teachers per-
ceived the guidance teachers to have moderate 
extent in all the areas of psychological testing, 
whether in knowledge, skills, attitudes, and val-
ues as shown by the weighted mean of 2.84, 
2.75, 2.89, and 3.00, respectively. This means 
that the competencies of guidance teachers 
meet and sometimes exceed expectations for 
performance in this position requirement. 

On a similar note, guidance teachers per-
ceived themselves to be moderate extent in 
knowledge as reflected by the weighted mean 
of 2.65. This moderate extent of assessment is 
also consistent with the administrators and 
teachers. On the other hand, guidance teachers 
perceived themselves to be limited extent in 
terms of skills in psychological testing in con-
trast to the assessment of administrators and 
teachers who view them to have moderate ex-
tent in skills. 

In the study of Gacos (2015), it was re-
vealed that in many educational institutions, 
psychological tests are thought to be the most 
widely used specialized techniques in guid-
ance. Psychological tests will be useful as a 
guidance tool if implemented with strategic 
planning for personal development. Quantita-
tive description is used so that it can provide 
useful and relevant information. 
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Table 5. Weighted Mean of the Extent of Competencies of Guidance Teachers in Terms of Organiza-
tion, Administration and Supervision of Guidance Services and Program Development as 
Perceived by the Three Groups of Respondent 

 

 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
Table 5 presents the computed mean on the 

extent of competencies of the guidance  teach-
ers   in   terms   of   organization, administration 
and supervision of guidance services and pro-
gram development as  perceived  by  the admin-
istrator, teachers and guidance teachers them-
selves.  Based on the data presented on the 
competencies of guidance teachers in the Divi-
sion of Marikina in terms of organization, ad-
ministration and  supervision of guidance ser-
vices and program development, it can be seen 
that administrators, teachers, and guidance 
teachers have the same view on the knowledge, 
skills, and attitudes of  the  guidance  teachers  
as  having  moderate extent of competencies. 
However, guidance teachers have an opposite 

view on the values in terms of organization, ad-
ministration and supervision of guidance ser-
vices and program development and perceived 
themselves to have great extent of competen-
cies as reflected by the weighted mean of 3.32. 
The perceived competency was assessed by the 
administrators and teachers and showed that 
guidance teachers have moderate extent of 
competency with weighted mean of 3.13 and 
3.23, respectively. 

On the other hand, in over-all assessment 
administrators, teachers and guidance teachers 
have the same view that guidance teachers 
have moderate extent of competency on the 
said variables as reflected on the composite 
mean of 3.08, 3.14, and 3.07, respectively. 
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Table 6. Weighted Mean of the Extent of Competencies of Guidance Teachers in Terms of Group Pro-
cess as Perceived by the Three Groups of Respondent 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
Table 6 presents the computed mean on the 

extent of competencies of the guidance teach-
ers in terms  of   group process as  perceived   by 
the administrators, teachers and guidance 
teachers themselves. 

In terms of group process, results showed 
that administrators and teachers perceived the 
guidance teachers to have great extent in 
knowledge as revealed in the weighted mean of 
3.33 and 3.25, respectively. On the other hand, 
the guidance teachers have opposite view as re-
vealed by the  weighed  mean  of 3.08 and have 
a verbal interpretation of moderate extent. 
Also, administrators and teachers have the 
same view on the attitudes and values of the 
guidance teachers to have moderate extent of 
competency in group process as revealed by 
the weighted mean of 3.20 and 3.16, respec-
tively. The results in attitudes and values were 
also opposite to  the  view  of  the guidance 
teachers, who perceived themselves to have 

great  extent  as  reflected on the weighted 
mean of 3.35 and 3.32, respectively. However, 
in general, the administrators, teachers, and 
guidance teachers agree that in terms of group 
process, guidance teachers have moderate ex-
tent of competency as revealed on the  
weighted mean  of  3.22,  3.20,  and  3.21 respec-
tively. 

Adino (2015) explained that an acceptable 
definition of guidance process composed of 
group services that cater to individuals. The 
guidance process consists of a group which 
aimed to help the individual acquire the 
knowledge and skills needed to make well-in-
formed choices, plans, and interpretations es-
sential to constructive adjustment in a number 
of areas which require that the individual make 
adjustments to be a responsible member of the 
society. 
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Table 7. Weighted Mean of the Extent of Competencies of Guidance Teachers in Terms of Career Guid-
ance as Perceived by the Three Groups of Respondent 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Table 7 presents the computed mean on the 

extent of competencies of the guidance teach-
ers   in   terms  of  career guidance  as  perceived 
by the administrators, teachers and guidance 
teachers themselves. Extent of competencies of 
guidance teachers in terms of career guidance, 
results showed that administrators, teachers, 
and guidance teachers viewed the guidance 
teachers to have moderate extent of competen-
cies in terms of knowledge, skills, and values. 
However, administrators and teachers as-
sessed the guidance teachers to have great ex-
tent of competency in attitude as revealed by 
the weighted mean of 3.33 and 3.26, respec-
tively. This was in contrast to the view of the 
guidance teachers on themselves to have mod-
erate extent of competency  in  attitude  as re-
flected by the weighted mean of 3.11. 

Nevertheless, the administrators, teachers, 
and guidance teachers have the same view on 
the over-all extent of competency of the guid-
ance teachers in terms of career guidance as re-
flected by the composite mean of 3.23, 3.22, 
and 3.01, respectively and viewed the guidance 
teachers to have moderate extent of compe-
tency. 

This result is supported by the results re-
vealed in the study of Gacos (2015) wherein it 
was revealed that the nature and quality of the 
career guidance depend greatly on the guid-
ance counselor – his/her training in career 
guidance, and his/her creativity, resourceful-
ness, assertiveness and initiative;  on the moral 
and financial support provided by the school 
administrator. 
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Table 8. Contingency Table on the Weighted Mean of the Extent of Competencies of Guidance Teach-
ers as Perceived by the Three Groups of Respondents 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
Table 8 shows the contingency table on the 

extent of competencies of the guidance teach-
ers as perceived by the administrator, teachers 
and guidance teachers themselves.  Based on 
the collected data, results showed that admin-
istrators perceived the guidance teachers to 
have great extent on philosophical, psychologi-
cal, and sociological foundation of guidance and 
counseling theories, tools, and techniques as 
reflected on the weighted mean of 3.43 and 
3.25, respectively. In addition, administrators 
perceived the guidance teachers to have mod-
erate extent of competency in psychological 
testing, organization, administration, and su-
pervision of guidance services and program de-
velopment, group process, and career guidance 
as revealed by the weighted mean of 3.18, 3.08, 
3.22, and 3.23, respectively. 

In addition, educators perceived the guid-
ance teachers to have great extent of compe-
tency in philosophical, psychological, and soci-
ological foundation of guidance and counseling 
theories, tools, and techniques as reflected on 
the weighted mean of 3.38 and 3.31, respec-
tively. In addition, teachers perceived the guid-
ance teachers to have moderate extent of com-
petency in psychological testing, organization, 
administration, and supervision of guidance 
services and program development, group pro-
cess, and career guidance as  revealed  by  the 
weighted mean of 3.14, 3.07, 3.21, and 3.22, re-
spectively. 

On the same note, guidance teachers per-
ceived themselves to have great extent of com-
petency in philosophical, psychological, and so-
ciological foundation of guidance as revealed 
by the weighted mean of 3.28. However, they 
perceived themselves to have moderate extent 
of competency in counseling theories, tools, 
and techniques, psychological testing, organi-
zation, administration, and supervision of guid-
ance services and program development, group 
process, and career guidance as revealed by the 
weighted mean of 3.14, 2.78, 3.07, 3.21, and 
3.01, respectively. 

It can also be observed that administrators, 
teachers, and guidance teachers have the same 
perceived moderate extent of competency in 
philosophical, psychological, and sociological 
foundation of guidance. In addition, they have 
also the same view that guidance teachers have 
moderate extent of competency in psychologi-
cal testing, organization, administration, and 
supervision of guidance services and program 
development, group process, and career guid-
ance.  

Nevertheless, administrators and teachers 
have the same view that guidance teachers 
have great extent of competency in counseling 
theories, tools, and techniques, which is in con-
trast to the view of the guidance teachers who 
perceived themselves to have only moderate 
extent of competency in the said variable. This 
implies that the competencies of guidance 
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teachers did an outstanding job in this position 
requirement. No areas for improvement are 
readily identifiable. 

Conversely, it can be observed that in the 
general composite mean of all the variables 
that administrators, teachers, and guidance 
teachers perceived the guidance teachers to 
have moderate extent of competencies as  

reflected by the general composite mean of 
3.23, 3.19, and 3.08, respectively. Generally, 
this shows that the competencies of guidance 
teachers meet and sometimes exceed expecta-
tions for performance in this position require-
ment. Performance can   be   improved in the  
area (s)  indicated,  but  current  practices  are  
clearly acceptable.

 
Table 9. Significant Difference Among the Perceptions of the Three Groups of Respondents as to the 

Competencies of Guidance Teachers  
 
 
 
 
 
 
 
 
 
 
 
 
 
 

The   third problem of this  study  dealt  with  
the significant difference among the percep-
tions of the three groups of respondents as to 
the competencies of guidance teachers as 
shown in Table 9.   

To determine if there exists significant dif-
ference among the perceptions of the three 
groups of respondents as to the competencies 
of guidance teachers, Analysis of Variance 
(ANOVA) was used. 

There is no significant difference that exist 
among the perceptions of administrators, 

teachers and guidance teachers as to the per-
formance of guidance teacher as indicated by F-
values and significance values as follows: 
17.683 and 0.181 for administrators; 11.061 
and 0.228 for teachers; and 1.642 and 0.539 for 
guidance teachers, respectively at 0.05 level of 
significance. This means that all three groups of 
respondents do not differ in their assessment 
to the performance of guidance teachers. 
 

 
Table 10. T-test Results on the Perceptions of the Three Groups of Respondents as to the Competencies 

of Guidance Teachers 
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Table 10 presents the computed t-value on 
the perceptions of the three groups of respond-
ents as to the competencies of guidance teach-
ers.  

As seen in the table, the data show that the 
p-value of 0.274 exceed the 0.05 level of signif-
icance, therefore, the null hypothesis which 
states that “there are no significant difference 
among the perceptions of the administrators 
and teachers on the competencies of the guid-
ance teachers” is retained, meaning, the per-
ceptions of the two groups do not significantly 
differ. 

Since, the findings have no significant dif-
ference among the perceptions of the adminis-
trators and teachers on the competencies of the 
guidance teachers, this implies that the re-
spondents do not vary from each other and to 
the extent that the guidance teachers demon-
strated high competency in their job as counse-
lors. 

On the other hand, it can be inferred in the 
table that computed p-value of 0.003 does not 
exceed the 0.05 level of significance, therefore 
the null hypothesis which states that “there is 
no significant difference among the percep-
tions of the administrators and guidance teach-
ers on the competencies of the guidance teach-
ers” is rejected, meaning, the perceptions of the 
two groups do significantly differ. 

Finally, it can be noted in the table that the 
computed p-value of 0.006 do not exceed the 
0.05 level of significance, therefore, the null hy-
pothesis which states that “there is no signifi-
cant difference among the perceptions of the 
teachers and guidance teachers on the compe-
tencies of the guidance teachers” is rejected, 
meaning, the perceptions of the two groups do 
significantly differ. 

Therefore, there is significant difference 
among the perceptions of the three groups of 
respondents on the competencies of the guid-
ance teachers in the Division of Marikina. This 
implies that the respondents have different 
perceptions from the other respondents.  

The results indicated that the guidance 
teachers have a different view from the admin-
istrators and teachers. The significant differ-
ence may be due to the competencies on psy-
chological testing wherein the guidance teach-
ers themselves knew very well that they are not 

competent that the administrators and teach-
ers refuse or pretend not to know.  

In the study of Daya (2008), she stated that 
a person possesses a competence as long as the 
knowledge, skills, attitudes and values that 
constitute that competence are a part of him, 
which gives the person to do effective action 
within a given work environment. Therefore, 
one might not lose knowledge, skill, or ability, 
but still lack competence if what is needed to do 
a job well changes.  
 
Conclusion 

Based on the findings, the following   con-
clusions are drawn: 
1. It shows that majority of the guidance  

teacher participants are qualified in terms of 
educational attainment. Likewise, for the 
past five years and above serving the Guid-
ance Office, they were not given the chance 
to attend trainings and seminars on national 
and international level that will help to im-
prove their skills and update themselves on 
the current trends and issues. 

2. The competencies of guidance teachers 
meet and sometimes exceed expectations 
for performance in this position require-
ments. It can be improved in the area indi-
cated; however, existing practices are 
clearly acceptable. 

3. The results indicated that the guidance 
teachers have a different view from the ad-
ministrators and teachers. The significant 
difference may be due to the competencies 
on psychological testing wherein the guid-
ance teachers themselves knew very well 
that they are not competent that the admin-
istrators and teachers refuse or pretend not 
to know. 

4. The performance of the guidance teachers 
as perceived by the administrators did a 
commendable job in this position require-
ment. No areas of improvement were read-
ily identifiable. In the same manner, the per-
formance of the guidance teachers as per-
ceived by the teachers and guidance teach-
ers meets and sometimes exceed expecta-
tions for performance in this position re-
quirement.  

5. The   study   showed   that   the   perception   
of   the   three   groups of on the performance  
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of  the  guidance  teachers varies with each 
other. 

6. The study showed that the qualifications 
and competencies of the guidance teachers 
as perceived by the three groups of respond-
ents do not vary with each other.  

7. The study showed that the qualifications of 
the guidance teachers and their perfor-
mance do not vary with each other. In the 
view of the administrators and the teachers, 
the existing qualifications of the guidance 
teachers suit their position as indicated by 
the performance. If the qualifications of the 
guidance teachers improve then it goes with 
the performance too. In the view of the guid-
ance teachers themselves, there is no de-
pendency that exists between their qualifi-
cations and performance. 

8. The administrators and the teachers consid-
ered that the competencies of the guidance 
teachers improved their performance also. 
In consideration of the work done by the 
guidance teachers, they considered them-
selves as even not possessing the right com-
petency at the moment but they can perform 
well.  

 
Recommendation 

Based on the findings and conclusions 
drawn from this study, the following recom-
mendations are offered: 
1. This study serves to be the basis for an en-

richment program for guidance teachers 
through seminars and trainings relevant to 
their needs as guidance counselors, so as to 
enhance their skills, knowledge, and compe-
tencies to be able to perform their delegated 
tasks. Similarly, attendance and active par-
ticipation to national and international sem-
inars and trainings may help them improve 
their performance in the field of guidance 
and counselling. 

2. Guidance teachers should pursue and finish 
their Master’s Program in the   area   of   
guidance and counseling aligning them-
selves for such related specialization to help 
make themselves fully equipped. 

3. Upon completion of post-graduate program, 
guidance teachers are encouraged to take li-
censure examination for guidance counselor 

as a gauge to their professional competence 
and performance. 

4. To ensure effectiveness in the execution of 
their duties, guidance teachers should con-
stantly conduct an evaluation of their per-
formance. 

5. Funding allocation in sending guidance 
teachers to seminars to hone their 
knowledge, skills, and update themselves to 
trends and issues in Guidance Services. 

6. School stakeholders must support the guid-
ance services for a more efficient and func-
tional student services, welfare, and devel-
opment. 

7. Regular monitoring of the guidance services 
and evaluative tool to improve guidance 
task and functions are designed. 

8. Future researchers may widen the scope 
and apply methodology that focuses a dis-
cussion on the different three groups of re-
spondents on their limitations that serve as 
bases for future most comprehensive and ef-
fective program and activities of the guid-
ance office within the available resources of 
the school. 
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