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ABSTRACT

This study was conducted to identify the accounting learning gaps
of K-12 ABM graduates enrolled in the Sorsogon State University
(SorSU) BS in Accountancy program in the Academic Year 2021-2022.
This study used mixed design to quantitatively determine the account-
ing learning gaps of K-12 ABM Graduates explore those issues concern-
ing the causes of accounting learning gaps encountered by the respond-
ents.

Results revealed that student-respondents were found to have
weakness or very little accounting knowledge and skills were at-
tributed to some factors such Limited Accounting Background and
Proper Preparation, Lack of Calculation Skills, Non-integration of Ac-
counting Lessons into Real-Life Context, Limited Physical and Human
Resources are Available for the Implementation of the Accountancy,
Business and Management (ABM) Track under the K-12 System and
Students Study Habits and Approaches. The Proposed Accounting crash
Corse was deemed necessary to address the identified learning gaps of
ABM Graduates,

Keywords: Accounting Learning Gaps, Business and Management Grad-
uates, Remediation Program and Accountancy

Introduction

private sectors. This might be because there is

Certified public accountants contribute to
the credibility of financial information. The
professional services being offered by these ex-
perts, help business owners and other stake-
holders improve their decisions particularly in
terms of finances. Currently, there is a booming
demand for accountants both in public and in
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a lacking supply in the accounting services of
professional and competent accountants in the
Philippines which could be the result of dimin-
ishing enrollment in the Accountancy industry
in the academe sectors. The declining enroll-
ment rate is caused by a very strict retention
policies imposed by some Universities and
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Colleges offering accounting related courses.
This manifest that there is a dire need in in-
creasing the supply for these professionals to
meet the current need and demand of the busi-
ness owners for high quality accounting ser-
vices.

The Commission on Higher Education
(CHED) is in charge with the monitoring of the
performance of program offerings of all Higher
Educational Institutions (HEls) both in private
and public in the Philippines. This government
agency sets the minimum requirements that
are to be submitted by the College or University
for program compliance particularly to those
courses with board examinations. In 2012, the
Commission has strictly implemented its policy
regarding the closure and shelving of those
courses with a very poor performance in the
board examinations. Besides, in the year 2017,
the CHED issued the CMO No. 27,s.2017 which
provides holistic provisions regarding the cur-
riculum for BSA accountancy. This issuance
specifically provides the guidelines for the Im-
plementation of CMO No. 46 s. 2012, which im-
plements the shift to learning competency-
based standards/ outcomes-based education.
It specifies the core competencies expected of
BS Accountancy graduates regardless of the
type of HEls they graduate from. In recognition
of the spirit of outcomes-based education, this
issuance provides ample space for HEIs to inno-
vate in the curriculum in line with the assess-
ment of how best to achieve learning outcomes
in their particular contexts and their respective
missions (CHED, 2022).

Relative to this, the Department of Educa-
tion (DEPED) also implemented the K to 12
Curriculum to enhance the educational system
in the secondary education. The K to 12 Pro-
gram covers Kindergarten and 12 years of
basic education (six years of primary educa-
tion, four years of Junior High School, and two
years of Senior High School [SHS]) to provide
sufficient time for mastery of concepts and
skills, develop lifelong learners, and prepare
graduates for tertiary education, middle-level
skills development, employment, and entrepre-
neurship (officialgazzette.gov.ph, 2022). In
School Year 2012-2013, the enhanced curricu-
lum for K to 12 was implemented. In 2013, K to
12 was enacted into law known as RA 10533

(Department of Education, 2015). One of the
highlights of the K to 12 Programs is the intro-
duction of the Accountancy, Business, and Man-
agement which is popularly known as the ABM
strand. This Senior High School strand will in-
troduce the students to fundamentals of busi-
ness, accounting, marketing, and economics. It
will also provide the students the knowledge
and skills in line with the digital trend that will
enable them to think big as they prepare for a
more digital corporate world in the future. This
will specifically assist the students learn the
basic concepts of business management, corpo-
rate operations, and financial management, de-
velop their business communication skills,
hone their leadership skills and learn how to
use them in business operations and most im-
portantly sharpen students’ logical and analyt-
ical skills (Informatics, 2022).

It can be noted from the said issuances that
both the CHED and the DEPED are continuously
improving the educational system in the Philip-
pines both in the tertiary and secondary levels.
This metamorphosis in the curricula aims to
uplift the quality of the Philippine education
system to make it at par with other foreign
countries as well as to ensure that graduates
from the said curricula are globally competi-
tive. Apparently, both the CMO No. 27, s. 2017
and the K-12 Program placed greater emphasis
on the importance of education for personal de-
velopment and the role of the teaching profes-
sion in the realization of the basic objectives of
the identified educational policies. According
to Rai (2022), education is a vital process for
personality development and social change.
The teaching profession is filled with countless
opportunities to enrich the academic lives of
students. While some concepts and educational
objectives will be easy for students to grasp,
others will require creativity to ensure that im-
portant learning objectives are met. The teach-
ing strategies used must therefore be in line
with the contextual learning theory where the
aim of education is the integration of content
learnt with the real-world experiences.

As active and affirmative response to the
abovementioned educational system revisions,
HEIls have formulated specific academic poli-
cies such as the retention policies and grades to
motivate the students and consequently
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address their academic difficulties. Sorsogon
State University (SorSU) is among those State
Universities and Colleges offering accounting
and business courses in the Region, thus, bound
by the same statutes governing the operation of
the said program offerings. The SorSU is known
to the community as an academic institution
having strong affective organizational commit-
ment towards quality education and service ex-
cellence through continuous improvement of
its system in the areas of instruction, research,
extension, and production to the Filipino pub-
lic. This commitment to quality public service is
enshrined in the University’s basic guiding
principle which urges SorSU to become a re-
search university with culture of excellence in
developing globally competitive and values-
oriented leaders and professionals. In fact, the
conversion of the Sorsogon State College into a
University by virtue of Republic Act 11088 is a
momentous event which brings vast oppor-
tunity to the University for continual improve-
ment of the existing educational system. This
transformation in the life of SorSu is a gateway
to a new era and better avenue for accommo-
dating future development affecting the lives of
the people in Sorsogon and beyond. In this
quest towards excellence, the University has al-
ways been guided with the basic principles of
Kaizen philosophy in the performance of its
basic mandates as agent of the State in ensuring
that quality education is accessible to the Fili-
pino people.

Daniel (2022) defined Kaizen is an ap-
proach to creating continuous improvement
based on the idea that small, ongoing positive
changes can reap significant improvements.
Basically, it is based on cooperation and com-
mitment among the members of the organiza-
tion. The concept of Kaizen is based on the be-
lief that everything can be improved, and noth-
ing is the status quo. It also rests on a respect
for people principle. This involves identifying
issues and opportunities, creating solutions
and rolling them out and then cycling through
the process again for inadequately addressed
issues and problems as well as enhance the
quality of education offered to the respective
clients. Quality education means providing pro-
grams that would cater to the needs of the Fili-
pino public. At present, the University has

several program offerings that satisfy the vari-
ous needs of the students for more accessible
educational services. Some the program offer-
ings that embellish the prestige and the image
of the University not only in the Province of
Sorsogon but throughout the country are engi-
neering, education business courses and the
like. The University hood of the SOrSU brought
value added to the institution and at the same
time an appeal to all the employees to work
harder to continuously improve its curricular
offerings particularly those board examination
courses. Hence, as one of the State Universities
and Colleges in the Country, the SorSU shall
strictly observe compliance to the standards
set by the Commission on Higher Education
(CHED) with particularity on the required the
passing rate of those program with board ex-
aminations regulated by the Professional Reg-
ulation Commission (PRC). As means of ensur-
ing quality service through offering quality ed-
ucation to the students, the University gave due
attention to the academic performance of the
students throughout the entire process com-
mencing from the admission up to the comple-
tion of the program by the concerned students.

Similar to SorSU, the Department of Educa-
tion is also mandated by law to provide free
and accessible quality education. As perfor-
mance of its study such Department made sub-
stantial revision of the Philippines educational
system through the implementation of the K-12
Education Program by adding to more years in
the secondary education level. As already men-
tioned, K-12 program aims to cater the needs of
the public for quality instruction. One of its fea-
tures is the offering of new academic strands to
accommodate different field of specialization.
Accountancy, Business and Management
(ABM) strand which is one of the academic
tracks under the new education program. This
track intends to give those students a strong
foundation in accounting subject before taking
the formal accounting course in the tertiary
level. This basically covers the basic skills of the
students in the Analysis of business transac-
tions, Maintenance of books of accounts, Prep-
aration of financial statement, Analysis of Fi-
nancial statement, Accounting for service busi-
ness, Accounting for Merchandising Business,
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Accounting for Partnership, and Accounting for
Corporation

In the Province of Sorsogon, SorSU directly
caters to the needs of K-12 ABM graduates.
However, there is empirical evidence showing
the issue in the K-12 ABM program which
might adversely affect its implementation and
might forfeit the purpose of what it originally
intends to achieve. Some of the latent issues
lack of foundation in accounting subjects, defi-
ciency of accounting skills and the like and will
directly affect the quality of students in the BS
in Accountancy Program being offered by the
SSU. This situation has captured the willing-
ness of the researcher to conduct such study to
identify and deeply understand the learning
gaps of ABM graduates which would serve as a
basis in the formulation of an SorSU remedia-
tion program which will provide students with
activities, opportunities and information that
assists them in improving upon a particular
skill (scrbd.com, 2021) so as to bridge the gap
between the K-12 ABM curriculum and the
CMO No. 27 series of 2017. Hence, this re-
search.

Objectives of The Study

This study was conducted to identify the ac-
counting learning gaps of K-12 ABM graduates
enrolled in the Sorsogon State University

(SorSU) BS in Accountancy program in the Aca-

demic Year 2021-2022.

Specifically, this sought to realize the fol-
lowing objectives:

1. To determine the accounting learning gaps
of K-12 ABM graduates enrolled in the
SorSU BS in Accountancy Program in the fol-
lowing competencies, to wit:

a. Analysis of business transactions;
b. Maintenance of books of accounts;

Table 1. Distribution of Research Respondents

c. Preparation of financial statement;

d. Analysis of Financial statement;

e. Accounting for service business;

f. Accounting for Merchandising Business;
g. Accounting for Partnership; and

h. Accounting for Corporation.

2. To identify the causes of the accounting
learning gaps commonly encountered by the
K-12 ABM graduates enrolled in the SorSU
BS in Accountancy Program.

3. To formulate remediation program for
strengthening the accounting foundation of
K-12 ABM graduates enrolled in the SorSU
BS in Accountancy Program so as to address
the accounting learning gaps of the respond-
ents.

Methods

This study used mixed design. This was uti-
lized to quantitatively determine the account-
ing learning gaps of K-12 ABM Graduates in the
analysis of business transactions, maintenance
of books of accounts, preparation and analysis
of financial statements, accounting for service
business, accounting for merchandising busi-
ness, accounting for Partnership, and account-
ing for Corporation. The qualitative portion of
this research was used to explore those issues
concerning the causes of accounting learning
gaps encountered by the ABM Graduates.

ABM graduates who were enrolled in the
Academic Year 2021-2022 in the BS in Ac-
countancy Programs of Sorsogon State Univer-
sity, both in the Sorsogon City and Bulan Cam-
pus, were the respondents of this undertaking.
The respondents specifically included fresh-
men students enrolled in the BS in Accountancy
program of the said SorSU Campuses during
the said academic year. The distribution of the
respondents is summarized table 1.

SorSU Campuses Year Male Female Total No. of %
level respondents
BSA SorSU Bulan Campus [ 28 22 50 50%
BSA SorSU Main Campus I 20 30 50 50%
Total 100%
[JMABER 824 Volume 4 | Number 3 | March | 2023
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The determination and evaluation of the ac-
counting learning gaps were limited on the ma-
jor accounting subjects enrolled in by the re-
spondents as per CMO. No. 27, s.2017. These
major subjects covered the orientation on busi-
ness accounting, financial accounting and re-
porting and cost accounting and control. Ac-
counting learning gaps of the respondents op-
erationally pertains to the learning difficulties
encountered by the ABM students on their ma-
jor accounting subjects in the AY 2021-2022.
This learning gap is measured as or is equated
with the number of incorrect responses ob-
tained by the respondents in the given
teacher’s made test. Hence, the accounting
learning gaps operationally include the defi-
ciencies of the students in the required compe-
tencies, to wit: analysis of business transac-
tions, maintenance of books of accounts, prep-
aration and analysis of financial statements, ac-
counting for service business, accounting for
merchandising business, accounting for Part-
nership, and accounting for corporation which
is to be interpreted using a five-point Likert
scale (81%-100%= Poor (Zero knowledge and
skills, needs assistance); 61%-80%= Weak (Little
knowledge and skills, needs assistance); 41%-
60%= Good (Comfortable in doing, needs assis-
tance); 21%-40%= Very Good (Comfortable in
doing, can perform task without assistance); 0-
20%= Excellent (Confident in doing, able to train
others).

This study employed three data gathering
methods: teacher’s made test, the interview
and the documentary analysis. The teacher’s
made test included items specifically to deter-
mine the competencies of the respondents in
the analysis of business transactions, mainte-
nance of books of accounts, preparation and
analysis of financial statement, accounting for
service business, accounting for merchandising
business, accounting for partnership, and ac-
counting for corporation. The said instrument
was administered first to the students who are
not the actual respondents of this research for
the purpose of dry run and validation. Reliabil-
ity test using Cronbach alpha was conducted to
enhance the content of the instruments. The

learning gaps represent the incorrect answers
given by the respondents in the administered
teacher’s made test. The teacher’s made tests
have equal distribution and weight which were
composed of twenty (20) items per compe-
tency.

The causes of the accounting learning gaps
commonly encountered by the K-12 ABM stu-
dents enrolled in the SorSU BS in Accountancy
were identified based on the result of the tests
taken by the students and were validated and
substantiated by the responses of the students
through online interviews with the respond-
ents using google meet. The quantitative data
obtained from the teacher’s made test were an-
alyzed using descriptive statistics while quali-
tative data were transcribed and coded for the-
matic discussion. Documentary analyses were
made to determine the required competencies
under the K-12 program in relation to the re-
quirement of the CMO No. 27, s. 2017.

Results and Discussion
A. Accounting Learning Gaps of K-12 ABM
students of SorSU BS in Accountancy

Programs

Table 2 presents the data concerning the
accounting learning gaps of the respondents in
the Academic Year 2021-2022. This specifically
provides information regarding the learning
gaps of the ABM students enrolled in the BS Ac-
countancy programs in the AY 2021-2022 in
terms of analysis of business transactions,
maintenance of books of accounts, preparation
and analysis of financial statement, accounting
for service business, accounting for merchan-
dising business, accounting for partnership,
and accounting for corporation.

By and large, the respondents were found
to have weakness or little knowledge and skills
thus needs assistance on the given subject mat-
ter (IAP=70.43%) which means that the re-
spondents were not totally equipped with the
required accounting proficiencies particularly
on the communication stage of the accounting
cycle which is the preparation of the financial
reports.
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Table 2. Accounting Learning Gaps of the Respondents (A.Y. 2021-22)

Competency Areas - K-12 system & CMO No. 27,s.2017

Learning Gap (Incorrect
Answer Percentage/IAP)

Analysis of business transactions 33.65%
Maintenance of books of accounts 39.50%
Preparation of financial statement 93.50%
Analysis of financial statement 96.75%
Accounting for service business 30.00%
Accounting for merchandising business 84.50%
Accounting for Partnership 90.00%
Accounting for Corporation 95.55%
Average Learning Gap (Incorrect Answer Percentage/IAP) 70.43 %

Note: 81%-100%= Poor (very little knowledge and skills, needs assistance); 61%-80%= Weak (Lit-
tle knowledge and skills, needs assistance); 41%-60%= Good (Comfortable in doing, needs assis-
tance); 21%-40%= Very Good (Comfortable in doing, can perform task without assistance); 0-20%=

Excellent (Confident in doing, able to train others).

Among the identified competencies, the
student-respondents  have very little
knowledge and skills in preparation of financial
statements (IAP=93.50%) and in analysis of
such financial reports (IAP=96.75%). This is
consonance with the study conducted by
Gabuyo, et al. (2018) which revealed that fifty
(50) BSA students and the forty-seven (47)
BSAT students obtained a mean score of 0 out
of 7 with an equivalent rating of 64 and a per-
formance rating of “failed” in the preparation of
financial statements competency. In preparing
financial statements, 63 or 64.95% found it dif-
ficult because of insufficiency of knowledge
about the format of financial statements and 25
or 25.77% had no idea.

The results imply that respondents have a
very minimal knowledge on the generally ac-
cepted accounting principles governing the
standards on the preparation of financial state-
ments for reporting purposes. Simply, it sug-
gests that the respondents have lack of basic
knowledge in preparing the said financial re-
port properly and strictly in accordance with
the accounting standards. This learning gaps of
the respondents may be attributed to the fact
that K-12 program requires only basic compe-
tencies on financial statements preparation
and not on the holistic consideration and un-
derstanding of the Generally Accepted Ac-
counting Principles which is a requirement un-
der CMO No. 27, s. 2017.

This validates the statement of Aduana
(2009) that the preparations of financial state-
ments are based on the set of rules, standards
and procedures such as Philippine Accounting
Standards. This is also in line with the Philip-
pine Accounting Standards which expressly
provides that the presentation of the elements
of the financial statements shall comply with
the criteria for asset, liability, income and ex-
pense recognition principle including its
proper classification in the financial state-
ments. Hence, the preparation and analysis of
the financial statement are primarily based on
the existing applicable accounting standards
which requires the students to have strong
foundation and mastery of PAS and PFRS in-
tended to be learned from their accounting
textbooks and from the faculty in charge.

Also, upon the implementation of the K-12
Curriculum, accounting subjects are handled
and taught by non-CPA faculty members who
might have limited knowledge on Philippine
Accounting Standards (PAS) as well as Philip-
pine Financial reporting Standards (PFRS).
Some of the literatures showed that most of the
accounting teachers assigned to teach basic ac-
counting in the ABM track have no formal ac-
counting education which adversely affect the
conveyance of quality of accounting instruction
to the ABM students. Non-availability of the fa-
cilities and resources both physical and human,
such as scarcity of accounting text books and a
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very limited training for teachers to make them
qualified to handle accounting subjects are
some of the identified problems in the imple-
mentation of the K-12 curriculum which per-
haps adversely affected the conveyance of qual-
ity accounting instruction to ABM graduates.
This is consistent with the result of the study
conducted by Vinconde (2015) as cited by Di-
zon (2019) which stressed the emerging issues
of the K to 12 systems in its study: 1) the dis-
placement of teachers at tertiary level; 2) the
lack of information on the guidelines for imple-
mentation; 3) the lack of university students for
two years; and 4) the lack of resources for im-
plementation. Apparently, this merely shows
that the deviation in the competency target as
well as unavailability of resources needed for
effective implementation of the program with
particularity on the faculty requirement be-
tween the K-12 curriculum and the CMO No. 27,
s. 2017 unfavorably contribute to the account-
ing learning gaps of the respondents which
made their accounting background and compe-
tencies below the standard of the CMO No. 27,
s. 2017. This presupposes that ABM graduates
who are enrolled in the BS Accountancy pro-
gram of the University lack of the needed com-
petencies set by the CMO No. 27, s.2017 for
them to better perform academically on their
accounting major subjects.

Moreover, it can be glanced from the above
results that the respondents have a very high
learning gaps as regards analysis of the content
of the financial statements which manifests
that they have high level of difficulty in the in-
terpretation and analysis of the financial infor-
mation presented in the financial statements.
This means that the respondents could not fully
understand the relationship and the substance
of the accounts and the figures as per financial
statements. It can be stated further based on
this learning gap that the respondents have
zero knowledge in performing vertical and hor-
izontal financial analyses which are necessary
for evaluation of the trends and financial ratios
affecting the assets, liabilities, income and ex-
penses of the entity. Specifically, this points out
inability of the respondents to evaluate the sta-
tus of the entity based on the financial state-
ment, incapability to compute ratios regarding
profitability of the firm based on the figures in

the financial statements and ability to compute
and interpret the meaning of financial ratios
based from the financial statements, incapacity
to determine the solvency of the entity based of
the financial and lack of skill to compute the ra-
tios related to liquidity of the business entity
based on the financial statements. This is be-
cause of the fact that skills of the students in
this area was based from the skills that ABM
students should have gained from the K-12 cur-
riculum. Possibly, this accounting learning gap
of the respondents may be associated with the
ABM graduates’ inability to prepare correct
and complete sets of financial statements based
on Philippine GAAP. Meaning, poor analysis of
the financial statements is an immediate and
direct consequence of lack of appropriate skills
and knowledge in preparing financial state-
ments based on Philippine GAAP.
Furthermore, table 2 revealed that student-
respondents were found to have learning diffi-
culty in accounting for corporation
(IAP=95.55%, preparation of financial state-
ments (IAP=93.50%), accounting for partner-
ship (IAP=90.00%) and accounting for mer-
chandising business (IAP=84.50%). It can be
inferred from these results that students have
almost zero knowledge in accounting for for-
mation, operation, dissolution and liquidation
of partnership; lack skills in accounting for the
issuance of corporate shares of stocks, divi-
dends and other corporate transactions; and
accounting sale transactions, determination of
the cost of sales and valuation of inventories
using FIFO method or Average Inventory
method. These learning gaps on these areas
may be related to the gaps in the subject offer-
ings between the K-12 education system and
the CMO No. 27,s.2017. Under the K-12 curric-
ulum, accounting for partnership, corporation
and merchandising business are usually allot-
ted with a very limited number of hours for
these topics are all included in basic accounting
subjects which according the student-respond-
ents they did not cover the entire coverage of
such subjects especially topics on partnership
and corporation during their ABM course. The
quantitative results of this study were substan-
tiated by the statements of the respondents
during online interviews that the some of the
assigned non-CPA subject teachers for the
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concerned subjects have not fully and compre-
hensively discussed the given topics.

On the other hand, under CMO No. 27, s.
2017 and in the CHED approved BS Account-
ancy curriculum of the SorSU, those identified
topics on which respondents were found to
have learning gaps were included in various
subject offerings and are given ample number
of hours under the SorSU Accountancy pro-
grams. Accounting for merchandising is taken
by the respondents for (1) one semester under
Financial Accounting and Reporting subject.
The same topic is also included as one of the
primary discussions in the subject entitled Ori-
entation on Business Accounting, Principles
and Transactions which enable them to acquire
mastery of the subject matter. In addition, top-
ics on accounting for partnership and corpora-
tion are taken by the students for two (2) se-
mesters during their first (1st) year under Ori-
entation on Business Accounting, Principles
and Transactions and during their third (3rd)
year under the subject Accounting for Special
Transactions formerly known as Advanced Fi-
nancial Accounting 1. This simply shows that
under the SorSU BS Accountancy Curriculum,
the foundation subjects of the ABM graduates
are given substantial number of hours to afford
the students the opportunity to fully under-
stand the said topics. Most importantly, all the
said subjects are handled by qualified account-
ing teachers who are Certified Public Account-
ants and with accreditation from the PRC Board
of Accountancy which ensures that the very
purpose of the said areas will not be defeated.
Hence, the results patently show that these
learning gaps are directly attributable to the
limited number of hours allotted to the subjects
and the unavailability of CPA teachers who are
handling accounting subjects under the K-12
Curriculum.

B. Causes of the Accounting Learning Gaps

of Respondents

The following presents the discussions of
the results of the interviews with the respond-
ents conducted virtually. Interviews were con-
ducted using a structured survey questionnaire
to explore the emergent patterns and issues
which cause the learning gaps of the students-
respondents.

From the information given by the respond-
ents, this study identified the following factors
which gave rise to respondents’ accounting
learning gaps, to wit:

1. Limited Accounting Background and
Proper Preparation
During the interviews, the students-re-
spondents repeatedly mentioned that they
have a weak foundation in their ABM account-
ing subjects. They stated that the limited ac-
counting skills they obtained from the ABM
course is far beyond for them to cope with the
standards and requirement of their present ac-
counting subjects under the SorSU Account-
ancy program. Most of the respondents uttered
that:
“Hindi po sa amin buong naituro
and partnership at corporation sa
ABM class naming dati (Partnership
and Corporation were not totally
taught to us during our ABM class
before).” - Students, SorSU Bulan
Campus

“Hindi po naming masyado
naintindihan ang basic accounting
naming sa ABM. Reporting lang po
kasi yan naidiscuss(We did not un-
derstand basic accounting in our
ABM. It was also discussed trhough
reporting).” Students, SorSU
Sorsogon Campus

These statements from the respondents
suggest that students’ previous knowledge in
the study of accounting play vital role for them
to academically excel in accounting in the ter-
tiary level. These sentiments are validated by
the results of previous researches. Papageor-
giou (2017) explored the accounting students’
academic performance in a South African uni-
versity to determine the impact of pre-univer-
sity knowledge on academic performance. It
was confirmed that students with Accounting
during their Grade 12 displayed higher aca-
demic performance in accounting 1. The study
of Onay & Benligiray (2018) also proved that
high school education influenced the success of
the students in the accounting courses. Simi-
larly, Alanzi (2015) concluded that previous
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knowledge in accounting motivates students to
perform better and improves their self-confi-
dence.

2. Lack of Calculation Skills

Some of the students-respondents eluci-
dated that their poor calculation or mathemat-
ical skills adds difficulty level on their study of
accounting. This might be due to the fact that
the nature of accounting is both analytical and
mathematical. They mentioned:

“Hindi po kami magaling sa math
kaya medyo mahirap din po
makaadopt sa discussion lalo na sa
computation sa accounting (We are
not good in Math. Hence, we found it
difficult to cope with the discussion
in accounting).” - Various Students

These statements from the students-re-
spondents manifest that the mathematical
skills of the concerned students somewhat af-
fect their comprehension in accounting sub-
jects. This is related to the result of the study of
Shaban (2015) who found that there is a rela-
tionship between grades in the mathematics
subjects and the performance of the accounting
students in Jordan. The statistical analysis
proved that grades in mathematics subjects
have a significant positive impact on the aca-
demic performance of accounting students.

3. Non-integration of Accounting Lessons
into Real-Life Context
During the interview, the respondents said
that they have not been exposed into actual ac-
counting work. They cited that the limited ac-
counting discussions covered only theories and
concepts of accounting and it was very seldom
that they had actual problem solving based on
actual business transactions.
Some of them stated that:
“Hindi po naming magets ang dis-
cussion kasi di naming alam pano
siya talaga ginagawa sa actual.
Wala din po kaming mga practice
set sa accounting. (We did not really
understand the discussion since we
do not know how it really works in

actual practice. We did not have ac-
counting practice set.).” - Various
Students

The information given by the respondents
suggest that they have difficulty in integrating
the basic theories and concepts into actual
practice. Meaning, there is a gap between what
is taught and practical application which may
seemingly be associated with the teaching
strategies used by the ABM accounting teach-
ers to facilitate an effective learning process.
This result is consistent with the statement of
Mojares that the use of different types of teach-
ing strategies was a key factor in bringing the
teaching and learning process into harmony.
The claim on the use of interactive teaching was
supported by the study by Gordonas (2017)
which stated that the teaching method domi-
nated teaching strategies.

4. Limited Physical and Human Resources
are Available for the Implementation of
the Accountancy, Business and Manage-
ment (ABM) Track under the K-12 Sys-
tem

This factor pertains to the availability of
both the physical facilities including practice
set and accounting textbooks and the institu-
tional workforce especially CPA faculty mem-
bers who are handling accounting subjects in
the ABM track.

The interview revealed that students have
very limited accounting textbooks and are not
using various accounting practice set as their
teaching and learning modality. This is con-
firmed by some of the respondents who
strongly mentioned that:

“Kulang na kulang ang mga books
para makpagbasa ng maayos.
Umaasa nalang kami kadalasan sa
materials na ibibigay ng teacher.
Wala kaming natandaan na guma-
mit kami ng accounting practice set.
(There is scarcity in accounting
textbooks. We frequently depend on
the materials given by the teachers.
As far as  remember, we did not use
any accounting practice set).” -
Various Students
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“Hindi naman kami namotivate
magbasa lagi dahil sa walang libro
at hindi naman required para po sa
amin. (We were motivated to do
readings because of the unavailabil-
ity of textbooks. We are not ac-
quired to have our own textbooks).”
- Various Students

It can be noted from the above sentiments
that the scarcity of accounting textbooks and
unavailability of practice sets widen the ac-
counting learning gap of the students-respond-
ents. This situation is in fact a common issue in
public schools. In the study of Cocal, C. and Mar-
cellano, G., (2017), they claimed that the cur-
rent physical and educational facilities and ser-
vices of the various public elementary schools
in Pangasinan did not comply with the mini-
mum specifications laid down by the Depart-
ment of Education. There was a great need for
schools to improve their physical facilities and
educational resources in order to implement
the K+12 program effectively and efficiently.
The financial resource was a major problem for
the schools with regard to the implementation
of the K+12 program.

Another issue raised by the students-re-
spondents is the unavailability of CPA Faculty
or well-trained accounting teacher even though
not CPA who are competent to handle ABM Ac-
counting Subjects. The respondents unani-
mously assented to the fact that accounting
subjects in the ABM track were taught by teach-
ers who are not Certified Public Accountants or
have a very limited accounting background.
Such dilemma erodes the quality of accounting
education to the detriment of the accounting
learning of the students. In relation to this,
more than majority of the respondents raised
the issue that:

“Hindi naman po CPA ang teacher
namin sa accounting nung kami ay
ABM students pa. Usually, business
course graduate po ang aming mga
nagging guro. Wala pong compre-
hensive discussion lalo na sa part-
nership and corporation account-
ing. Kaya po wala kami natutunan
(Our teachers in accounting when

we were ABM students are non-
CPAs. There were no comprehensive
discussions especially in partner-
ship and corporation accounting.
Hence, we learned nothing).” - Var-
ious Students

“Puro lang po reporting ang teach-
ing style ng teacher namin sa ac-
counting dati. Ang iba po business
course related lang ang degree ng
teachers. (Our accounting teacher
before used reporting as his/her
teaching style. Some of them have
degree in business related course).”
- Various Students

From the above-mentioned statements, it
can be stated that the unavailability of CPA fac-
ulty members or competent accounting teach-
ers greatly contribute to the learning gaps of
the students-respondents. This suggests that
limited accounting background of the account-
ing subject professor renders him/her incapa-
ble to effectively teach accounting, thus, com-
promising the quality of the teaching-learning
process. This can be associated with the legal
maxim nemo dat quod non habet which means
that one cannot give what he/she does not
have. Hence, continues academic quest to-
wards professional growth through engaging
in various accounting seminars and training
workshop or pursuing post graduate studies
are indispensable to the improvement of the
accounting education system and competence
of the accounting teachers. Crisol (2014) af-
firmed that the teachers had approved the im-
plementation of the program. They believed
that the program effectively provided students
with the fields and careers they had chosen. Alt-
hough they were willing to take part in the pro-
gram, they still do not find themselves
equipped to teach students because they be-
lieve they need more training. Another study
found that there were five predisposing factors,
namely: qualifications, hiring requirements,
streamlining of courses, management of sur-
plus labor, and alternative programs to assess
the readiness of senior high school teachers
and higher education institutions to ensure sta-
bility and to encourage and protect the faculty
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involved and other workers in the higher edu-
cation field (Acosta, 2016).

5. Students Study Habits and Approaches

The students-respondents explained that
they were having difficulty in setting their
study habits as well as in coping in the demand
of the accounting subjects. They feel that their
study approaches are ineffective in their study
of the said subjects.

Some of the respondents explicated that:

“Sinusubukan naman po naming in-
tindihin ang accounting kaya lang
sa tingin naming may mali sa study
approach (We are trying to do un-
derstand accounting subject but we
think that there is something wrong
with our approach).” - Various Stu-
dents

“Minsan po talaga sobrang
nakaktamad magbasa kasi ma-
hirap ang subject (Sometimes we
are too lazy to do readings because
of the difficulty of the subject).” -
Various Students

The results proposed the idea that the ac-
counting learning gaps of the respondents were
due to causes attributable to the study behavior
of the students. Gracia & Jenkins (2002) iden-
tified factors that mainly affect the failure of
students in accounting. These factors mainly
focus on the personal responsibility of the
learners and the role of tutors and their expec-
tations. On the students’ viewpoint, failure can
be associated with three major personal as-
pects: background knowledge, challenges faced
in learning the subject and study habits. The
study emphasized that new secondary curricu-
lum offers basic accounting that equips stu-
dents entering collegiate business programs
with a basic understanding of the concepts and
conventions but the failure rate in tertiary ac-
counting is still on the rise. On the other hand,
Borges, Santos, Abbas, Marques & Tonin (2014)
firmly associate this factor with commitment
and procrastination of students.

C. Remediation Program for ABM Gradu-
ates who are enrolled in the SorSU BS in
Accountancy Program to Address the
Accounting Learning Gaps of the Re-
spondents.

Based from the identified accounting learn-
ing gaps of the ABM graduates and the factors
that caused the same, this research sees the
need for the implementation of a remediation
program for ABM Graduates who opt to enroll
in the SorSU Accountancy program. This pro-
posed remediation program, which is to be im-
plemented in a form of an Accounting Crash
Course, is designed to specifically address the
learning gaps of the said potential BS Account-
ancy students in the field of preparation and
analysis of financial statements, accounting for
merchandising business, partnership and cor-
poration, accounting for merchandising busi-
ness, partnership and corporation.

This Proposed Accounting Crash Course
provide students with activities, opportunities
and information that assists them in improv-
ing upon a particular skill. Remedial material
will be given to the to the potential BS Ac-
countancy students who could not fully under-
stand the accounting lesson to help them un-
derstand the substance and contents of the
subject (scrbd.com, 2021). The said crash
course is a proposed addendum to the admis-
sion policy of the University which is specific
to the BS Accountancy program.

Under this proposal, applicants who passed
the University wide admission test who want to
enroll in the Accountancy program have to un-
dergo first an Accounting Crash Course cov-
ering topics on preparation and analysis of fi-
nancial statements, accounting for merchandis-
ing business, partnership and corporation.
Meaning, the applicants have to attend prelim-
inary accounting classes, seminars and lectures
to be given by the assigned core faculty of the
said program. This activity will be conducted
for one week and after which a crash course ex-
amination covering the same topics discussed
during the accounting seminar will be adminis-
tered. Only applicants who passed the crash
course examination will be formally admitted
to the BS Accountancy program
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Outputs

This research generally contributes to the
body of knowledge. This specifically provides
sufficient evidence that could be used as the ba-
sis for formulating Remediation Program so as
to address the learning gaps of the respondents
and to bridge the gap between the K-12 ABM
Curriculum and the CMO No. 27, series of 2017.
Educators and researchers may similarly uti-
lize the results of the study as a material for ac-
ademic instruction and as reference for future
studies on a similar or related topic.

Specifically, the Proposed Accounting
Crash Course designed based on the findings
of this study is summarized and presented
(below: (APPENDIX)

Conclusion
This study concludes that student-respond-

ents were found to have weakness or very little
accounting knowledge and skills thus needs as-
sistance on the given subject matter with par-
ticularity on the preparation and analysis of fi-
nancial statements, accounting for merchandis-
ing business, partnership and corporation.

The respondents’ accounting learning gaps
were attributed to some factors such Limited
Accounting Background and Proper Prepara-
tion, Lack of Calculation Skills, Non-integration
of Accounting Lessons into Real-Life Context,
Limited Physical and Human Resources are
Available for the Implementation of the Ac-
countancy, Business and Management (ABM)
Track under the K-12 System and Students
Study Habits and Approaches. The Proposed
Accounting crash Corse was deemed necessary
to address the identified learning gaps of ABM
Graduates,

This research highly recommends to con-
sider the following:

1. The University shall formulate and strictly
implement a comprehensive accounting
crash course that would further enhance the
existing admission policy of University for
BS Accountancy program. Core accounting
professors and lecturers of the SorSU shall
render services through giving lectures and
training during the Crash Course Academic
Activities.

2. Revisiting the curriculum and the qualifying
examination and the retention policies of
the SorSU Accountancy program may be
considered to make it at par with the current
issuances.

3. The Proposed Accounting Crash Course Be
implemented so as to ensure the quality of
accounting education in the University.

4. The University may provide extension ser-
vices to Senior High School teachers to en-
hance their competence in teaching ac-
counting subjects in the ABM track.

5. Future researches with a more in-depth ap-
proach may be conducted to establish the
validity of this study.

References

Acosta, I. and Acosta, A., (2016). Teachers’ Perceptions of
Senior High School Readiness of Higher Education
Institutions in the Philippines. Universal Journal of

Retrieved from

Educational Research.

https://www.researchgate.net/publication /30971

0847 Teachers’ Perceptions on Senior High Scho

ol Readiness of Higher Education Institutions in

the Philippines.
Aduana, Nick L. Introduction to Financial Accounting,

Quezon City,Philippines: C and E Publishing Inc.1st
ed. /c 2009.

Alanzi, K.A. (2015 March). Determinants of Students'
Performance in Cost Accounting - Further Evidence

from Kuwait. World Journal of Management, 6(1),
136-152.

Borges, I.T., dos Santos, A., Abbas, K., Marques, K.C.M. & da
Fonseca Tonin, ]. M. (2014). Considerable Failure in
the Subject Cost Accounting: What are the possible
motives? Journal of Education and Research in
Accounting REPeC, Brasilia, 8(4), 411-426.

CHED.gov.ph. (2021, September 3). Retrieved from
https://www.google.com/search?q=gaps+betwee

n+k-
12+program+and+the+BS+Accountancy+Curricul
umé&sxsrf=ALiCzsbDamySBz eAYGcsPG il4Pt8reK
A%3A1660137884926&ei=nLLHzYsiO0ILcmAX8ko
OYAw&ved=0ahUKEwjlzKLHr7z5AhUCLgYKHXz]
ADMQ4dUDCA4&uact=5&o0q=gaps+between+k-
12+program

Cocal, C. and Marcellano, G., (2017). Challenges of the
K+12 Program Implementation in the Public

Elementary Schools of Pangasinan, Philippines.
International Journal of Multidisciplinary Research
and Development, Volume 4; Issue 7. Retrieved

IJMABER

832 Volume 4 | Number 3 | March | 2023


https://www.researchgate.net/publication/309710847_Teachers’_Perceptions_on_Senior_High_School_Readiness_of_Higher_Education_Institutions_in_the_Philippines
https://www.researchgate.net/publication/309710847_Teachers’_Perceptions_on_Senior_High_School_Readiness_of_Higher_Education_Institutions_in_the_Philippines
https://www.researchgate.net/publication/309710847_Teachers’_Perceptions_on_Senior_High_School_Readiness_of_Higher_Education_Institutions_in_the_Philippines
https://www.researchgate.net/publication/309710847_Teachers’_Perceptions_on_Senior_High_School_Readiness_of_Higher_Education_Institutions_in_the_Philippines
https://www.google.com/search?q=gaps+between+k-12+program+and+the+BS+Accountancy+Curriculum&sxsrf=ALiCzsbDamySBz_eAYGcsPG_iI4Pt8reKA%3A1660137884926&ei=nLHzYsiOOILcmAX8koOYAw&ved=0ahUKEwjIzKLHr7z5AhUCLqYKHXzJADMQ4dUDCA4&uact=5&oq=gaps+between+k-12+program
https://www.google.com/search?q=gaps+between+k-12+program+and+the+BS+Accountancy+Curriculum&sxsrf=ALiCzsbDamySBz_eAYGcsPG_iI4Pt8reKA%3A1660137884926&ei=nLHzYsiOOILcmAX8koOYAw&ved=0ahUKEwjIzKLHr7z5AhUCLqYKHXzJADMQ4dUDCA4&uact=5&oq=gaps+between+k-12+program
https://www.google.com/search?q=gaps+between+k-12+program+and+the+BS+Accountancy+Curriculum&sxsrf=ALiCzsbDamySBz_eAYGcsPG_iI4Pt8reKA%3A1660137884926&ei=nLHzYsiOOILcmAX8koOYAw&ved=0ahUKEwjIzKLHr7z5AhUCLqYKHXzJADMQ4dUDCA4&uact=5&oq=gaps+between+k-12+program
https://www.google.com/search?q=gaps+between+k-12+program+and+the+BS+Accountancy+Curriculum&sxsrf=ALiCzsbDamySBz_eAYGcsPG_iI4Pt8reKA%3A1660137884926&ei=nLHzYsiOOILcmAX8koOYAw&ved=0ahUKEwjIzKLHr7z5AhUCLqYKHXzJADMQ4dUDCA4&uact=5&oq=gaps+between+k-12+program
https://www.google.com/search?q=gaps+between+k-12+program+and+the+BS+Accountancy+Curriculum&sxsrf=ALiCzsbDamySBz_eAYGcsPG_iI4Pt8reKA%3A1660137884926&ei=nLHzYsiOOILcmAX8koOYAw&ved=0ahUKEwjIzKLHr7z5AhUCLqYKHXzJADMQ4dUDCA4&uact=5&oq=gaps+between+k-12+program
https://www.google.com/search?q=gaps+between+k-12+program+and+the+BS+Accountancy+Curriculum&sxsrf=ALiCzsbDamySBz_eAYGcsPG_iI4Pt8reKA%3A1660137884926&ei=nLHzYsiOOILcmAX8koOYAw&ved=0ahUKEwjIzKLHr7z5AhUCLqYKHXzJADMQ4dUDCA4&uact=5&oq=gaps+between+k-12+program
https://www.google.com/search?q=gaps+between+k-12+program+and+the+BS+Accountancy+Curriculum&sxsrf=ALiCzsbDamySBz_eAYGcsPG_iI4Pt8reKA%3A1660137884926&ei=nLHzYsiOOILcmAX8koOYAw&ved=0ahUKEwjIzKLHr7z5AhUCLqYKHXzJADMQ4dUDCA4&uact=5&oq=gaps+between+k-12+program
https://www.google.com/search?q=gaps+between+k-12+program+and+the+BS+Accountancy+Curriculum&sxsrf=ALiCzsbDamySBz_eAYGcsPG_iI4Pt8reKA%3A1660137884926&ei=nLHzYsiOOILcmAX8koOYAw&ved=0ahUKEwjIzKLHr7z5AhUCLqYKHXzJADMQ4dUDCA4&uact=5&oq=gaps+between+k-12+program

Bongalonta & Bongalonta, 2023 / Accounting Learning Gaps of K-12 Accountancy, Business, and Management (ABM) Graduates

from file:
998.pdf

Crisol, L., et. al, (2014). A Comparative Study of the
Attitudes between the Students and Teachers of
two Public Elementary Schools
Mindanao toward the K to 12 Curriculum Shift.
Retrieved

https://www.dlsu.edu.ph/wpcontent/uploads/pd

f/conferences/research-congress-

proceedings/2014/LLI/LLI-11-012-FT.pdf
Daniel, D. (2022, August 8). TechTarget. Retrieved from

TechTarget.com:

C:/ Users/PC/Downloads/4-7-11-

in Northern

from

https://www.techtarget.com/searcherp/definitio

n/kaizen-or-continuous-
improvement#:~:text=Kaizen%20is%20an%20ap
proach%20to,down%20changes%20to%20achiev
e%20transformation.

Department of Education. (2015, September 2). Retrieved
from https://www.deped.gov.ph/2015/09/02/all-
set-for-k-to-12-
implementation/#:~:text=The%20Universal%20K
indergarten%?20Implementation%?20began,law%?2
O0known%20as%20RA%2010533.

Dizon, R. (2019).
Implementation of the K to 12 Program in the

etal. Perspectives on the
Philippines: A Research Review. International
Journal of Innovation and Research in Educational
Sciences.

Gabuyo, R. et al. (2018). The Readiness of the Bachelor of
Science in Accountancy and Bachelor of Science in

Students of

Sorsogon State College Bulan Campus to take

Accounting Technology Fiirst Year

Accountancy and  Accounting  Technology
Programs.

Gordonas, A, (2017). Teaching Strategies in Literature
Subjects in Pup Taguig Branch towards the
development of Instructional Modalities. Retrieved
fromhttps://knepublishing.com/index.php/Kne-
Social/article/view/2375/5230

Gracia, L. & Jenkins, E. (2002). An Exploration of Student
Failure on an

Undergraduate  Accounting

Programme of Study. Accounting Education, 11(1),

93-107.
https://doi.org/10.1080/09639280210153290.
Informatics. (2022, August 10). Retrieved from

https://informatics.edu.ph/:

abm/#:~:text=Accountancy%2C%20Business%2C
%20and%20Management%20(,in%20line%20wit
h%20the%20digital

Mojares G. Teaching Strategies in English: The Case of
Batangas State University - Malvar, Philippines.

Batangas State University- Malvar Campus,
Philippines. Retrieved from
http://www.litu.tu.ac.th /journal /FLLTCP/Proceed

ing/564.pdf
Officialgazzette.gov.ph. (2022, August 10). Retrieved from

https://www.officialgazette.gov.ph/k-

12 /#:~:text=The%20K%20t0%2012%20Program
,prepare%20graduates%20for%?20tertiary%20ed
ucation%?2C:

Onay, A. & Benligiray, S. (2018). Internal factors affecting
student performance in accounting courses at a
vocational school. Sumerianz Journal of Economics
and Finance, 1(3), 82-90.

Papageorgiou, E. (2017). Accounting Students’ Profile

A Five-Year

209-229.

Performance:
Analysis, 31(3),
https://doi.org/10.20853/31-3-1064.

Rai, S. A. (2022, August 10). https://osf.io. Retrieved from
https://osf.io/n3y26/download:
https://www.google.com/search?sxsrf=ALiCzsYt8
rrOGITqYJpmLfUJvMgP5DG85w:1660138715501
&q=sample+enrichment+for+accounting+students
&spell=1&sa=X&ved=2ahUKEwiY_KjTsrz5AhUOw]
QKHd3_CgMQBSgAegQIARA1&biw=1280&bih=52
0&dpr=1.5

Scrbd.com. (2021, December 6). Retrieved from
https://www.scribd.com/document/170093761/
Remedial-vs-Enrichment-
Material#:~:text=The%?20enrichment%20materia
1%20given%?20to,lesson%20t0%20help%20them

versus Academic

%20understand.

Shaban, 0. (2015). The Relationship Between
Mathematics Grades and the Academic
Performance of The Accounting Students'
Department (A case Study on Accounting

Department Students at Al-Zaytoonah University of
Jordan). The European Proceedings of Social &
Behavioural Sciences.
http://dx.doi.org/10.15405/epsbs.2015.05.6.
Vizconde, C. (2015). Issues, concerns, and prospects:
teacher training institutions’ views on K-12.

https://informatics.edu.ph/senior-high-school- Philippine E-Journals. Retrieved from
tracks/accountancy-business-and-management- https://ejournals.ph/article.php?id=9806.
IJMABER 833 Volume 4 | Number 3 | March | 2023


https://www.dlsu.edu.ph/wpcontent/uploads/pdf/conferences/research-congress-proceedings/2014/LLI/LLI-II-012-FT.pdf
https://www.dlsu.edu.ph/wpcontent/uploads/pdf/conferences/research-congress-proceedings/2014/LLI/LLI-II-012-FT.pdf
https://www.dlsu.edu.ph/wpcontent/uploads/pdf/conferences/research-congress-proceedings/2014/LLI/LLI-II-012-FT.pdf
https://www.techtarget.com/searcherp/definition/kaizen-or-continuous-improvement#:~:text=Kaizen%20is%20an%20approach%20to,down%20changes%20to%20achieve%20transformation
https://www.techtarget.com/searcherp/definition/kaizen-or-continuous-improvement#:~:text=Kaizen%20is%20an%20approach%20to,down%20changes%20to%20achieve%20transformation
https://www.techtarget.com/searcherp/definition/kaizen-or-continuous-improvement#:~:text=Kaizen%20is%20an%20approach%20to,down%20changes%20to%20achieve%20transformation
https://www.techtarget.com/searcherp/definition/kaizen-or-continuous-improvement#:~:text=Kaizen%20is%20an%20approach%20to,down%20changes%20to%20achieve%20transformation
https://www.techtarget.com/searcherp/definition/kaizen-or-continuous-improvement#:~:text=Kaizen%20is%20an%20approach%20to,down%20changes%20to%20achieve%20transformation
https://doi.org/10.1080/09639280210153290
http://www.litu.tu.ac.th/journal/FLLTCP/Proceeding/564.pdf
http://www.litu.tu.ac.th/journal/FLLTCP/Proceeding/564.pdf
https://doi.org/10.20853/31-3-1064
http://dx.doi.org/10.15405/epsbs.2015.05.6

Bongalonta & Bongalonta, 2023 / Accounting Learning Gaps of K-12 Accountancy, Business, and Management (ABM) Graduates

Republic of the Philippines
SORSOGON STATE UNIVERSITY
Sorsogon City

“PROPOSED ACCOUNTING CRASH COURSE FOR
BS IN ACCOUNTANCY PROGRAM”

This Proposed Accounting Crash Course is anchored on the results of the study conducted
by the authors and based from their recommendations as stated below.

1. The University shall formulate and strictly implement a comprehensive accounting crash
course that would further enhance the existing admission policy of University for BS Account-
ancy program. Core accounting professors and lecturers of the SorSU shall render services
through giving lectures and training during the Crash Course Academic Activities.

2. Revisiting the curriculum and the qualifying examination and the retention policies of the
Accountancy program may be considered.

With these recommendations, the Proposed Accounting Crash Course which is designed
based on the findings of this study is summarized and presented below:

A. Rationale of the Proposed Accounting Crash Course

The SorSU has to meet the standards set by the Commission on Higher Education (CHED)
and by the Professional Regulation Commission (PRC) with regard to Board Examination Perfor-
mance and quality of accounting education within the University. Continuous improvement in the
accounting education system shall cover the stages from the admission of the students up to the
completion of their degree.

Currently, the university has a general admission policy regarding of admission of students
in general. There is no specific policy governing the admission of potentials students exclusive for
BS Accountancy program. The existing retention and qualifying examination policies extend only
to academic issues that may arise only after students have been admitted already to the program.
It is about time for the University to adopt specific admission standards solely for BS Accountancy
program so as to ensure quality throughout the academic process. Hence, this Proposed Account-
ing Crash Course.

B. Objectives of the Proposal

This proposal aims to provide admission policy specific to BS Accountancy Program. This is
in a nature of addendum to addendum to the admission policy of the University which is specific
and exclusive to the BS Accountancy program.

This tends to strengthen the foundation of the K to12 ABM graduates as well as provide
strong accounting foundation on accounting for merchandising, partnership and corporation who
are intending to enroll in the SorSU Accountancy Program. This is directed towards addressing
issues by accounting professors in teaching accounting to incoming BSA students of the Univer-
sity.

C. Brief Description of the Proposal
The Proposed Accounting Crash Course serves as a remediation program that will pro-
vide the ABM graduates the needed accounting concepts, ideas, information, required skills and
competencies before taking the BS Accountancy proper. It will help the students to asses their
previous accounting knowledge, skills in analyzing and problem solving by attending the crash
course and taking and passing the crash course examination after having attended all the lectures
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and seminars. It will boost their morale and confidence by being prepared. It will require one-
week extensive and comprehensive accounting seminars and trainings to be attended by potential
BSA Students and to be conducted regularly. Subject areas include preparation and analysis of
financial statements, accounting for merchandising business, partnership and corporation.

Under this proposal, applicants who passed the University wide admission test who want to
enroll in the Accountancy program have to undergo first an Accounting Crash Course covering
topics on preparation and analysis of financial statements, accounting for merchandising business,
partnership and corporation. Meaning, the applicants have to attend preliminary accounting clas-
ses, seminars and lectures to be given by the assigned core faculty of the said program. This activ-
ity will be conducted for one week and after which a crash course examination covering the same
topics discussed during the accounting seminar will be administered. Only applicants who passed
the crash course examination will be formally admitted to the BS Accountancy program

D. Program Activities and Plans
D.1 Identification and Evaluation of Students who shall undergo the Accounting Crash
Course Program.

To be admitted to the Accounting Crash Course Program, applicants should have passed
first the general admission test of the University. Afterwards, students who were initially qualified
under the University admission examination, orientation regarding the policies and guidelines of
the Crash Course Program will be given to them.

D.2 Scope of the Crash Course Program

The Accounting Crash Course Program shall cover accounting for merchandising, part-
nership and corporation. This specifically covers the following topics:

1. Preparation and Analysis of Financial Statements
Accounting for Partnership Formation
Accounting for Partnership Operation
Accounting for Partnership Dissolution
Accounting for Partnership Liquidation
Accounting for Issuance of shares of stocks
Distribution of Dividends
Accounting for a Merchandising Business

a. Merchandising Operations
b. Completing the Cycle for a Merchandising Business
c. Special and Combination Journals, and Voucher System

XN AW

E. TargetInstructor

The conduct of seminars and lectures during the accounting crash course activity shall be
the Core CPA Faculty of the BS in Accountancy Program. The distribution of topics shall be based
on their field of specialization.

F. Fees

No collection from the participant shall be made. However, incidental cost such as handouts
and the like shall be borne by the students. Cost of the implementation of this policy shall be borne
by the University with strict adherence to fiscal policies of the Government.

G. Effectivity
This shall take effect immediately upon approval of the SorSU Board of regents and issuance
of the related Implementing rules and regulations.
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